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This portfolio includes three interconnected bodies of work: Section A: Doctoral Research,
Section B: Publishable Paper and Section C: Combined Case Study/Process Report.
Together, these sections are unified by a central theme concerning the lived expenences of

South Asian women.

Section A: Doctoral Research Thesis

Section A presents my doctoral research studying the experiences of parentification among
British South Asian (BSA) eldest daughters. This project was motivated by a noticeable gap
between the growing popularity of the “eldest daughter syndrome” online and a lack of
academic exploration into the parentification experiences of BSA eldest daughters. Through
purposive sampling, 10 participants were recruited and semi-structured interviews took
place. A reflexive thematic analysis was used to analyse the data to provide a rich and
meaningful exploration of participants stories. The reflexive aspect of this methodology was

important to consider how my personal views shaped the research.

Through a critical realist ontology and social constructionist epistemology, the study findings
aimed to take the reader on a journey of how eldest daughters experienced parentification
from childhood all the way to how they perceive caregiving roles in the future. The study
explored themes related to how cultural expectations, gendered family roles, migration
histories and racial discrimination shaped expernences of parentification. Findings also
highlight psychological and emotional impact of their roles as parentified eldest daughters.
The study contributes to an under-researched area and provides implications for

psychologists therapeutic practice.

Section B: Publishable Paper



Section B of this portfolio is a publishable paper written with the intention to submit to the
Journal of Community and Applied Social Psychology. This manuscript is a summary of my
doctoral thesis (Section A). A summary of the thesis was chosen for the publishable paper
because focusing on only one or two themes would have risked losing the coherence of the

overall narrative and limited the contributions the findings have the ability to add to the field.

The Journal of Community and Applied Social Psychology was chosen due to its broad focus
on community, culture and applied psychological related matters. The journal is welcoming of
qualitative methodologies and provides an author-friendly submission process. Another key
reason for this choice was a study similar to mine (Irfan et al., 2024) was published in this
journal. As | refer to this study extensively in my thesis, publishing my work in the same

joumnal would situate my study within the same scholarly conversation.

The journal offers a strong reach with their main readership being practitioner psychologists.
This is important for my study as my findings offer implications for clinical practice and allows
findings to be disseminated directly to those who are most likely to support this population in

practice.

Section C: Combined Case Study and Process Report

Section C presents a case study and process report | wrote within my final year of placement
at a psycho-oncology service. The piece presents an example of my practice in which |
started using a person-centred therapy (PCT) approach and moved towards more a
pluralistic approach towards the end due to key lessons presented. This case demonstrates
me defining of my own style of practice, my own way of relating to the client (underpinning of
core-conditions integrating embodied felt sense) and becoming confident and competent in

this whilst also being open to adaptations when needed.
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Core Theme — Experiences of British South Asian Women

Whilst the aforementioned pieces of work are separate, there is a unifying theme across
them. This theme is my focus on the psychological experiences of BSA women. Although the
context is different (research focused on parentification experiences of eldest daughters and
process report focused on experiences of navigating low mood post cancer-treatment), the
underlying narratives discussed are similar. All three pieces of work highlight how the
experiences of the BSA women | interviewed or worked with as clients were shaped by their
cultural values. Themes of self-sacrifice, duty, care, responsibility, family, interdependence
and strength stand out in all three sections of this thesis. This core theme is important for the
discipline of counselling psychology as it shines a light on experiences of women from a
minoritised background and highlighting the importance of culturally sensitive practice.
Whether within research or clinical practice, the stories of these women deserve to be told

especially as they are too often overlooked.

Personal Connection to Core Theme

As a BSA woman myself, my personal connection to this core theme is a personal one.
Within my community, mental health not being commonly spoken about was one of the
motivating factors that brought me to psychology. Once there, | recognised how rarely our
stories were reflected in psychological spaces and academia. This felt particularly jarring for
me as | have been privy to how women within the community carry so much emotional
burden and would rarely seek psychological support. | took it upon myself to create that
space within my own practice and research. To do my part to amplify the voices of women
from my community. | knew that engaging with research participants and clients from a
similar background to me required constant reflexivity to ensure | did not assume sameness
in experniences. This reflexivity has been paramount to shaping me to the practitioner that |

am today as | feel more aware of the nuanced nature of these expenences including both
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positive and challenging aspects. Looking ahead post-doctorate, | hope to continue to foster

therapeutic spaces where such conversations evolve.
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Section A: Doctoral Research Thesis: ‘The Eldest Daughter Syndrome” A Reflexive

Thematic Analysis of The Experiences of British South Asian Eldest Daughters
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Abstract

In recent years, the ‘Eldest Daughter Syndrome’ has gained attention online as women
worldwide share their experiences of parentification, burden and responsibility as the eldest
daughter. Among these are British South Asian (BSA) first-born eldest daughters, whose
experiences within this role are uniquely shaped by the intersections of gender, culture and
migration. Despite the online visibility of these experiences, they remain absent within
parentification literature due to little research on the intersections of parentification and birth

order and dominance of quantitative enquiry.

This qualitative study had three aims: (1) To explore the parentification experiences of first-
born eldest daughters from BSA backgrounds, (2) To understand the factors influencing
parentification experiences (3) To identify any emotional and psychological impact. Reflexive
Thematic Analysis (RTA) was used to analyse ten semi-structured interviews (online and in-
person) with BSA women aged 19 to 40. Participants identified as British Indian (n = 4),

British Bangladeshi (n = 3), Brtish Pakistani (n = 2) and Bntish Afghan (n = 1).

Five themes were constructed: ‘Growing Up Too Soon,” “The Daughter That Does It All," "The
Mental, Emotional and Relational Impact,” ‘Making Sense of What Happened,’ and “Always
the Eldest: Looking to the Future Ahead.’ The findings provide unigue insight into the
experiences of parentified eldest daughters, capturing participant reflections on their
experiences across childhood into adulthood, highlighting both challenges and positives. It is
hoped that the findings will inform future research and offer valuable understanding for

mental health professionals working with this specific population.
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Chapter 1: Introduction

Introduction to Topic and Chapter Overview

This study aims to explore the parentification experiences of BSA eldest daughters.
Parentification refers to the role reversal between a child and parent, where the child
becomes responsible for adult responsibilities which are typically developmentally
inappropriate (Kerig., 2005). Eldest daughters worldwide have taken to social media to
express their experiences of parentification giving rise to the popular hashtag
#EldestDaughterSyndrome’ (BBC., 2025). Within this group, BSA eldest daughters have
voiced how their parentification experiences are uniquely shaped by the intersection of birth
order, cultural, social and migration factors (Shahid., 2023). These experiences remain
under-researched within parentification literature due to the longstanding inequities within
psychological knowledge production. The concept of parentification as well as parentification
experiences, have been predominantly centred around White Western populations
presenting these as normative (Reddy and Amer., 2023). Consequently, the parentification
experiences of ethnic minority groups, such as BSA women, continue to remain
underrepresented. This is of particular concern as it limits our understanding of
parentification and raises questions about how the experience may differ for people
depending on their cultural and social contexts. This study aims to contribute to a more

diverse and decolonised exploration to parentification experiences.

The purpose of this chapter is to firstly introduce the BSA context to lay the foundations of
this study. Within this, South Asian family structures and cultural expectations relating to
gender and birth order will be introduced. This will highlight how specific cultural values may
position eldest daughters as holders of duty and responsibility. Following this, the topic of
parentification will be introduced to ground understanding within this core concept. This
includes conceptual background information and impacts of parentification. The chapter then

introduces the topic of "The Eldest Daughter Syndrome’ by exploring the lived experiences of
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BSA eldest daughters as shared within popular online discourse. This will be followed by the

literature review.

British South Asian Context

The term “South Asian’ is a superordinate ethno-racial category or ‘umbrella term’ associated
with individuals with ancestral roots from Pakistan, Bangladesh, India, Sri Lanka, Bhutanese,
Nepalese, Afghanistan, and the Maldives (Farmer., 2025). Within this group, there are
subordinate identities such being ‘Bangladeshi’ or ‘Pakistani’ and even more specific
identities connected to South Asian subregions such as ‘Punjabi’ or "Sylheti’. There are
various religions, languages and rich traditions unique to each country and its people.
Despite this variety, there are many similarities that can be drawn between these countries
seen within the culture, cuisine, linguistic similarities, arts and family structures. Such
similarities can be understood through shared ancient civilisational history, geographical
proximity, trade and cultural exchange throughout the region and the influences of shared
religious or philosophical belief. Another reason for the cultural similarities within the
subcontinent is due to the shared history of being under complete British colonial rule (India,

Pakistan, Bangladesh, Sn Lanka) or under British jurisdiction {Afghanistan, Bhutan,

Maldives) (CQuraishi and Evangeli., 2007).

To lay a foundational understanding of the BSA identity, we must first briefly discuss the
historical context. After World War 2, there was a significant rise in South Asian migration to
the United Kingdom (UK), many seeking employment opportunities post war (Robinson_,
2005). This became the first generation of BSA (Born in South Asian and migrated to the
UK). Most recent population data suggests that approximately 5 million people of South
Asian hentage live within the UK which is 7.5% of the Brtish population (Office for National
Statistics., 2021). This includes 1,927,150 people of Indian or Brtish Indian ethnicity,

1,662,286 of Pakistani or British Pakistani ethnicity, 651,834 of Bangladeshi or British
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Bangladeshi ethnicity and approximately 700,000 people from other South Asian hentage
backgrounds population (Office for National Statistics., 2021). Second generation BSA are
people who were born in the UK and have at least one parent born in South Asia and
migrated to the UK (Foner and Dreby_, 2011). These individuals hold a unigque position in

which they are bormn into two cultures, British and South Asian.

BSA women are individuals who identify as a women, British nationals and is of South Asian
ethnic origin. BSA women come from diverse communities which represent various different
religious groups, beliefs and languages. Whilst there is unigqueness and respective individual
differences within this population group, there are also many similarties shared culturally

(Quuraishi and Evangeli., 2007).

Family Structures in South Asian Communities

South Asian cultures commonly place importance on the value of family, community,
togetherness, self-sacrifice and being subservient to elders in a family structure. This can be
understood as a collectivist culture which emphasises importance of interdependence,
maintaining group harmony and priontising the needs of the group over one’s own needs
(Bose and Jalal., 2022). Mathews (2000) highlighted some common cultural values found in
South Asian communities including closeness in family relationships, respect for the elderly,
politeness to maintain harmony, being obedient and dutiful, and can be reticent to share
personal problems outside of the family due to bringing shame on the family. South Asian
families often follow hierarchies in which elders such as grandparents, parents and the
eldest sibling holds authonty and therefore should be respected. As they viewed as
respected individuals within the family structure, elders are often positioned as members of
the family who provide support and advice to the younger members of the family system

(Sandhu., 1997).
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Acculturation studies suggest that first-generation BSA tend to ‘separate’ in terms of
acculturation style (Shaw., 1988; Robinson_, 2005). Separation refers to a group who may
reject the dominant culture and choosing to preserve their culture of origin (Berry., 1990). It
is expressed that the reason for this separation is that collectivist cultural values may be
conflicting with individualist values as seen in the UK. On the other hand, their second-
generation children, born and raised in the UK, are more likely to integrate and experience
aspects of British culture but still hold on their ethnic cultural values (Robinson_, 2009). This
can create a bicultural identity (identifying with aspects of two cultures) as well as an a
acculturation gap between first and second generations. In addition, studies have found that
religion often plays a central role in shaping family life within BSA families and that religious
practices were important especially for first generation BSA migrants as a way to holding on

their way of life from their countries of origin (Bhatti., 1999).

The above cultural norms provide a foundation for understanding cultural values which are
typically seen within some BSA families. In traditional South Asian cultural frameworks
gender and birth order plays a defining role in structuring family responsibilities which raises
particular implications for daughters within this context. We will now discuss how cultural

expectations may look different depending on gender and birth order.

Gender and Birth Order Based Cultural Expectations

South Asian cultures may be patriarchal in nature (Bhopal., 1997). Patriarchal power is also
rooted in cultural constructs such as the upholding of ‘honour’. Men are seen as protectors of
honour, whilst women are expected to behave in ways which do not violate the family
honour. The concept of honour impacts behaviours that are seen as honourable within the
family (Sangar and Howe_, 2021). Bhatti (1999) found that daughters within BSA families

experienced more stricter rules compared to sons due to cultural concemns about protecting
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family honour. For example, a woman may be discouraged from socialising, dating or being
out late as such behaviours may risk bringing shame on the families reputation. Prioritising
the family and its needs would be seen to be more culturally appropriate. This suggests that
what is acceptable is often seen through gendered lens, encouraging traditional gender roles

and to adhere to cultural values (Mansoor., 2015).

These traditional gender roles may also shape roles within the family home. It is traditionally
and culturally common for women to be seen as responsible for domestic and caregiving
duties, whilst men are deemed responsible for being the breadwinner (Shekhani., 2024).
Often such roles will be encouraged from a young age continuing into adult life (Irfan et al.,
2024). For example, many studies show that daughters were responsible for the caregiving
for elderly parents (Hossain et al_, 2020; Shekhani., 2024). Although greater flexibility in
gender roles has been observed amongst younger BSA generations (Bhatti., 1999), these
changes vary across South Asian communities with traditional expectations continuing to

shape family practices in some contexts.

Birth order also impacts traditional South Asian families structures and the expectations
placed on. Studies have suggested that respect for the eldest sibling is central within South
Asian cultures. This is rooted within having respect for elders (Nuckolls., 1993). Through
respect for elders, it is common that the eldest child is expected to be responsible for
providing practical and emotional support for their parents and siblings. This has been
described as a 'vertical hierarchy’ where power in the family is held at the top, hence why the
eldest child culturally holds familial responsibility. Within the BSA context, second generation
eldest children may experience the responsibility of being a language or culture brokers for

their first generation migrant parents (Wu et al_, 2018).

The above section has descrnibed how gender and birth order are factors which can influence
responsibilities and expectations in a South Asian family. While daughters may be positioned
as caregivers and emotional supporters, eldest children are often assigned additional
responsibility associated with maturity, leadership and role modelling. 1t is then important to
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consider that for eldest daughters who are the intersection of being a daughter as well being
the eldest, familial expectations may intensify. As mentioned previously, for a BSA second
generation daughter there may also be added responsibilities of language or culture
brokering. This positioning suggests that BSA eldest daughters may experience family
responsibility in ways that are distinct from other family members due to the cultural

expectations upon them being a woman and the eldest child.

This expenience is referred to as the ‘eldest daughter syndrome’ in popular media (Hu.,
2023). This is a term used by eldest daughters online discussing not only the pressures of
their unique position in their family but many who feel their expenences resulted in them
being parentified (parent-child role reversal) (Morton., 2024). Before we explore the lived
experiences of eldest daughters shared on social media, we will first move on to a

conceptual background understanding of parentification to ground understanding.

Parentification

Background

Many of the experiences reported by eldest daughters online, such feeling like another
parent, is closely aligned with the concept of parentification. Parentification is defined as the
process of where “adult members of a family abdicate their roles and responsibilities to a
child or children in the family causing role-reversal” (Kerig., 2005). Not only is this term used
within academic literature, but it has become widely recognised and used by eldest
daughters through their discourse online to give a name to their experiences (BBC._, 2024).
This concept is central to this research as it provides an established psychological
framework through which eldest daughter experiences can be meaningfully explored and

build upon existing theory.

Parentification was first conceptualised by the seminal works of Minuchin et al (1967),

Boszormenyi-Nagy and Spark (1973) and Chase (1999). Boszormenyi-Nagy and Spark
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(197 3) stated that parentification is caused by the “distortion or lack of boundaries between

family subsystems causing children take on such adult roles”.

Some may question the difference between parentification and a child having ‘chores’.
Ramirez (2022) stated that parentification is different to ‘chores’ as the child’s responsibilities
are usually developmentally inappropriate, the boundaries become blurred making it difficult
to know who is parent and who is the child, the child struggles to depend on the parent for
emotional or physical support and lastly, the responsibilities cause a level of distress to the

child.

It is understood parentification was conceptualised through the lens of family systems theory
(Bowen., 1966). This describes that families operate as emotional units, further explaining
that family relationships are interdependent affecting one another in the family system. With
this in mind, if there a circumstance in the family impacting a parent, such as iliness,
substance abuse, mental health difficulties, poverty, migration and divorce, this may nsk
causing parentification of children (Hooper., 2012; Hooper et al., 2013). This causes the
power structure in the family system to be inverted causing the child to take on roles such as
decision maker or problem solver in order to maintain family functioning. This process then

becomes normalised within the family (Hooper et al_, 2011).

Wells and Jones (2000) explain their understanding of parentification through a
psychodynamic conceptualisation. They argue that parentification is caused by the
projection of developmentally premature expectations upon the child, causing feelings of
shame if they do not match such expectations. Feelings of guilt and shame can continue to
affect an individual within adulthood through the development of ‘'masochistic behaviours’

such as people pleasing (Jones and Wells_, 1996).

Others, such as West and Keller (1991), have understood parentification through the lens of
Bowlby's attachment theory and concept of “compulsive caregiving” (Bowlby., 1977). They

argued that children become compulsive caregivers in childhood since this behaviour
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receives a level of attention or praise from their parental figures who may be emotionally
unavailable. Thus, this pattern of behaviour continues into adulthood as it has now become a

template, shaping how they relate to people in adult relationships.

There are two types of parentification often referred to in the literature as emotional
parentification and functional or instrumental parentification (Engelhardt., 2012). Emotional
parentification is when the parentified child is relied on by other family members for
emotional support such as being a secret keeper, confidant or mediating arguments. On the
other hand, functional or instrumental parentification refers to the practical tasks that
parentified children may become responsible for such as household duties, caring for
siblings, cooking or even managing finances (Burton et al_, 2018). Research suggests that
emotional parentification causes more distress within parentified children than instrumental
parentification as it has can cause psychological distress in parentified adolescents (Hooper

and Wallace_, 2010; Chen and Panebianco., 2020).

Impact

Researchers have explored some of the impacts of parentification. Parentification impact is
categorised as either ‘destructive’ (unhelpful) or ‘constructive’ (helpful) (Schorr and Goldner.,
2023). We will first discuss destructive impacts of parentification in childhood. This impact
includes poorer social competence (Macfie et al., 2005), low self-worth (Shaffer and
Egeland., 2011), self-identity difficulties (Goldner and Abir., 2019) and depression in teenage
years (Burton et al_, 2018). Further to this, studies have found that when parentified children
provide emotional caregiving within their family, they may perceive their own feelings as a
burden upon their parents causing a hesitancy to share their own emotions (Van Parys et al_,

2015).

The experience of being parentified may cause negative impacts in adulthood including low

self-esteem and codependent traits (Wells and Jones., 1999), lower academic status (Chase
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et al_, 1998), self-doubt (Castro et al., 2004), higher risks of experiencing mental health
difficulties (Hooper et al., 2011). A plethora of research has found parentification experiences
to be associated with various mental health difficulties such as obsessive compulsive
disorder (Trak et al., 2025), eating disorders (Rowa et al., 2001), panic (Dwyer., 1991),
depression (Schier et al., 2015), anxiety (Khafi et al., 2014) ‘'masochistic personality
disorders’ (Jones and Wells_, 1996) and difficulty with emotion regulation (Jankowski and
Hooper., 2014). This shows how detrimental experience of parentification can be for some

people highlighting how a childhood experience can continue to impact you as an adult.

For others, parentification has had an impact on behaviour, as well as relationally.
Behaviourally, studies using self-report suggest that adults who had experienced childhood
parentification were more likely to use ‘defensive splitting’ (Wells and Jones_, 1998). This
suggests that parentification may have an enduring impact how people may cope with their

emotions.

In terms of relationships, some studies suggest that parentification impacts can extend into
romantic and platonic relationships. In romantic relationships, such impacts may include
reduced satisfaction (Baggett et al_, 2015) and communication difficulties associated with an
anxious-attachment style (Madden and Shaffer., 2016). Less is known about impacts on
frendships, however, Goldner et al (2019) found that parentified adults may experience

rejection sensitivity in fiendships.

Interestingly, the impact of parentification has been suggested to go beyond just the
individual. Nutall et al (2012) found that mothers who had experienced destructive
parentification in childhood, were less likely to show warmth and responsive parenting to
their infants (Macfie et al., 2008). This suggests that parentification experiences hold the
potential to impact how the individual makes sense of caregiving when they become a

parent themselves potentially pointing to an intergenerational impact.
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Comparatively, a much smaller body of research has explored constructive impacts of
parentification. Some studies have suggested that parentification can result in stronger
sibling relationships (Borchet et al., 2020), resilience and adaptive coping skills in adulthood
(Stein et al., 2007) and high levels of personal strengths as found through post traumatic
growth measures (Hodgkins and Tuncgenc., 2025). Less knowledge about constructive
impacts of parentification may partly be because parentification is predominately framed as
an expenence of burden and loss which has prioritised exploration of destructive impacts.
However, it may also indicate a limited focus on how individuals themselves make sense of
both the challenges and perceived strengths associated with parentification, highlighting the

need for research that attends to the full complexity of these experiences.

Critigue of the Conceptual Basis of Parentification Theory

Parentification provides an established psychological framework through which the
experiences of British South Asian eldest daughters can be explored through the
understanding of 'role reversal’. Having said this, the application of this concept to culturally
diverse populations requires critical consideration and an exploration into the origins of the

theory.

Parentification theory was largely developed within Western psychological perspective by
Western thinkers (Minuchin et al_, 1967, Boszormenyi-Nagy and Spark., 1973_, Chase
1999). Consequently, the concept has primarily been understood through Western
assumptions regarding family boundaries, autonomy and normative child development.
Whilst these theoretical perspectives have contributed substantially to understanding role
reversal within families, their underlying assumptions may not necessarily reflect family

structures and caregiving practices across culturally diverse communities.

As a result, questions arise regarding the extent to which parentification, as traditionally
conceptualised, can be universally applied across different cultural contexts. Within

collectivist family systems, responsibilities such as caning for younger siblings, contributing to
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household functioning or supporting parents may be understood as expressions of family
obligation and interdependence rather than understood as ‘role reversal’. Consequently,

applying the concept of parentification without sufficient attention to cultural context risks
interpreting culturally normative responsibilities through an individualistic Western

framework.

However, culture is only one factor shaping responsibilities, as family roles can also be
influenced by wider social and structural conditions (Marchetta and Ricard., 2025).
Responsibilities undertaken by children may emerge not only from family dynamics but also
from broader systemic influences including migration, racism, language brokering and
socioeconomic disadvantage (Jezewski., 1990; Chao., 2006). Despite this, one should
consider that the terminology of “parentification’ may inadvertently place blame and
responsibility primarily within parents by implying that caregiving roles arise from
dysfunctional family relationships or parental boundary violations (Kerig., 2005). Whilst this
may accurately describe some families, it risks overlooking the structural conditions that may

shape parentification experniences within ethnic minority households.

These conceptual limitations do not necessarily diminish the value of parentification as a
framework but instead highlight the importance of applying it critically. Rather than assuming
the concept fully explains these experiences, the present study adopts parentification as a
critical interpretive lens while remaining attentive to the ways culture, gender, birth order,
migration history and broader structural influences may extend or challenge existing

conceptualisations of parentification.

Intersectionality as a Framework for Understanding Parentification

Although parentification theory provides us with a psychological framework to begin to
understand role reversal experiences, there is little exploration of social and structural

inequalities which may impact these experiences. Considering the impact of these
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inequalities for this population is particularly important due to a history of experiencing
racism, discrimination and systemic barriers relating to factors including gender, culture,

race, religious beliefs and migration (Shahbaz et al., 2025).

Intersectionality is a framework which helps us understand how multiple social identities and
systems of power, such as factors such as gender, birth order, ableism, class, race, overlap
and uniquely contributing to ones experiences (Crenshaw, K_, 1991). Applying an
intersectional lens to parentification experiences is important as it moves away from ‘parent
blaming'. This is important as it highlights that role reversal may not occur only because of
from family dynamics but actively shaped by wider structural factors which may impact family
resources and opportunities. In this context, this may be role reversal experiences being
shaped within the context of parental migration, being second-generation British, being a

woman, and being an ethnic minority.

The present study aims to adopt an intersectional lens to understanding the unique social
and structural challenges which may be impacting parentification experiences, beyond what
parentification theory appears limited to, which is family dynamics. This allows for a more

nuanced understanding of participant experiences.

Mow that we have discussed the background and critically considered the conceptual
knowledge basis relating to the topic of parentification, as well as considered how
intersectionality frames this study, the next section discusses how eldest daughters
discussed their experiences of parentification online giving rise to the topic now colloquially

known as the ‘eldest daughter syndrome’.
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The ‘Eldest Daughter Syndrome’ — Lived Experiences from Social Media Discourses

Background

The ‘eldest daughter syndrome’ is an online term which refers to the emotional burden
experienced by eldest daughters due to the roles and responsibilities they are expected to
fulfil due to being the eldest child (Hu., 2023). It is unclear who specifically coined this term
due to the way concepts arising from lived experience are spread rapidly across social
media. Despite this, it is understood that the topic gained significant visibility following a
widely circulated TikTok video by Morton (2024) who is an American licensed marriage and
family therapist. In this video, Morton (2024) mentions that the ‘eldest daughter syndrome’ is
not a mental health diagnosis, but a term used to describe the unigue pressures and
responsibilities placed on the eldest daughters of a family. Such responsibilities can be
understood as being positioned as in charge of sibling caregiving, domestic duties, being a
role model for young siblings as well as acting as a family mediator within conflict. Some
Eldest daughters may be given such responsibility from a very young age which can place
eldest daughters in a parentified role (parent and child role reversal) within their families. It is
important to note that not every eldest daughter will relate to this experience as every family
experience is different. This experience however relates to those who feel they experienced
parentification because of their eldest daughter position. Morton (2024) described 8 signs
that someone may be expenencing "eldest daughter syndrome’. These include; intense
feeling of responsibility, being an overachiever, worrying, struggling with people-pleasing,
struggling to place and uphold boundaries in relationships, feelings of resent for siblings or
parents, feelings of guilt and have a difficult time in adult relationships. This video gained 8
million views globally which suggests that this experience may have resonated with a large

and diverse audience.

This video, watched by millions, caused this topic to be discussed in a similar way in other
popular media platforms, including British Vogue (Cohen., 2024), The Guardian (2024),
ELLE (2024), Forbes (2024), The Conversation (2025) and the BBC (2025). Journalists and
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content creators from different media outlets began to publish their lived expenences about
growing up as eldest daughters. What is interesting is that through many of these narmratives,
there appears to be shared similarities in experience despite being from different
backgrounds. One apparent similarity is the weight of holding adult responsibility from a

young age.

For example, Cohen (2024), a white British journalist for British Vogue expressed that as an
eldest daughter she felt immense responsibility from a young age to be a role model for her
siblings. She expressed parents holding her to a higher standard in comparison to her
siblings due causing her to internalise perfectionist traits. Similarly, Mexican American eldest
daughter Macedo (2021) wrote about feeling responsible for her siblings as if she was their
“second mother” due to assuming early responsibility for their caregiving and domestic
duties. British Nigerian eldest daughter Cladele (2022) writing for Teen Vogue describes
being a translator for her parents from a young age, as well being expected to complete
complex paperwork. British Somali eldest daughters Hodo and Kaltun (2024) discussed
experiencing being the family therapist and mediator due to being seen as mature from a
young age. They further noted effects of camrying such responsibility caused anxiety, low

mood, perfectionism and difficulty with allowing oneself to rest.

From the above examples of lived expeniences, we can see how themes of early
responsibility for adult tasks, high expectations, physical and emotional labour are
reoccurring narratives across different cultural contexts. While there are notable shared
patterns across eldest daughter experiences, there may be different factors that contribute to
different experiences of eldest daughterhood. One group that has been particularly vocal
within the ‘eldest daughter syndrome’ online discourse are South Asian eldest daughters.
South Asian eldest daughters explicitly situate their experiences within a cultural, gendered,
and migration related context. We will now explore these experiences through exploring the

online discourse.
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British South Asian Eldest Daughters Experiences - Online Discourses

BSA eldest daughters have been vocalising their own experiences of eldest daughter
syndrome online. It is not that their expeniences seem too different from the general online
discourse, thematically the experiences remain similar i.e. early burden of responsibility of
adult like family roles. However the way these experiences are explained and contextualised
is different as they are situated within a cultural, gendered, and migration related context.
BSA eldest daughters (Bntish national and is of South Asian ethnic origin) have a particularly

salient voice within this online discourse.

As previously discussed, collectivist values, gendered role expectations and patriarchal
systems can be present within South Asian families and culture. BSA eldest daughters online
have expressed that these factors operate in combination to shape their lived expenences of
parentification. Eldest daughters feel they are at the intersection of cultural expectations to
prioritise family needs, gendered norms that position daughters as caregivers and
hierarchical family structures that place particular responsibility on firstborn children. In
addition to this, eldest daughters with first generation migrant parents feel migration is a
factor which further intensifies their eldest daughter role. We will now explore some
examples of what BSA eldest daughters have shared online in relation to how cultural,
gender and migration related factors have increased their responsibilities as the eldest

daughter.

The normalisation of holding adult responsibility early on in life is a frequent experience
shared online by BSA eldest daughters. Mobeen Akhtar, a British Pakistani eldest daughter
and psychotherapist shared her experiences in an online interview (Jha., 2025). Mobeen
shared that due to gendered norms within her family, she was positioned as being another
parent to her siblings. This meant that growing up her relationship with her siblings did not
feel like a playful sibling relationship. She shares that from a young age, she was
responsible for attending her siblings parents evenings and being a mediator between her
siblings and her parents (Jha., 2025).
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Similar expectations of caregiving responsibilities were found in an article where Shahid
(2023) invited South Asian eldest daughters to share their experniences online. A BSA eldest
daughter described learning to cook full meals by the age of 13 as she held the responsibility
of feeding her siblings. She further described how this experience contrasts her White British
peers who were not eldest daughters who leamnt such skills in later adulthood, whereas she
had to learn this early in life to be able to carry this familial expectation. The article
contextualises such experiences by noting how patriarchal norms within some South Asian
families can increase burden on the women, thereby intensifying the burden placed on

eldest daughters in particular.

South Asian eldest daughters responsibility may be further intensified within a migrant family
context. Due to being the first child bomn in the UK, second generation BSA eldest daughters
(have at least one migrant parent) may act as a bridge between their parents and wider
British institutes. Parents who may have an unfamiliarity with the language or cultural norms
may have a reliance on the eldest child to support them with administrative and translation
based tasks. Though this role may not apply only to eldest girls in the family, it may intensify
the responsibility eldest daughters already have (i.e. caregiving). This experience has been
shared in online accounts shared by BSA eldest daughters from migrant families. For
example, British Bangladeshi eldest daughter Islam (2023) described that due to being born
in the UK and the eldest child, from a young age she has been responsible for supporting
her migrant parents with managing tax-related paperwork, translating during medical
appointments, and arranging GP visits on their behalf due to language barriers. She reflects
that opportunities for rest are largely absent as these responsibilities are an expected part of
her daily life. Such accounts highlight how migrant family contexts may increase
responsibilities upon eldest daughters in a way where they become central to assisting their
parents to navigate various systems within the UK. Bearing such adult responsibility from

childhood risks early adultification of eldest daughters within such contexts.
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Assuming such roles and responsibilities from a young age may leave lasting emotional and
psychological impacts on BSA eldest daughters. To understand impact, we tum to online
discourse (TikTok videos) as this is where eldest daughters have shared their experience
themselves, as well as what mental health practitioners have written about through their
experience of working with eldest daughters. Whilst many different types of impacts have
been shared online, the following section highlights some of the most frequently discussed

impacts.

One reoccurring impact seen across BSA eldest daughter narratives online is experiencing
hyper-independence. This is understood as struggling to ask for help causing maladaptive
and excessive self-reliance (Pal and Hasan_, 2025). For example, Brtish Indian eldest
daughter Raja (2024) and British Bangladeshi eldest daughter Patel (2024) both described
struggling to ask for help and have a tendency to manage challenges alone due to her
history of growing up with the expectations of being self-reliant and competent eldest
daughter. For these eldest daughters, letting go of responsibility feels difficult as it has been

norm to carry it for so long.

Similar themes are reflected in accounts of eldest daughters descrbing difficult relationships
with rest. British Pakistani eldest daughter Durrani (2025) shared that as an eldest daughter,
she feels she has to ‘eamn’ her rest through being dutiful even though she feels exhausted

from all her familial duties.

Others have noticed that carrying responsibility from young age shaped the way they relate
to others in adulthood. For example, a British Pakistani eldest daughter shared a video
reflecting that following marriage, she became increasingly aware of her relational patterns
that she associates with her role as the eldest daughter. She described attaching herself
sense of self-worth to her in-laws perception of her, wanting to please others and seek
validation through over exerting her roles and responsibilities in the home. She discussed
that as the eldest daughter, her self-worth was connected to fulfilling the needs of others and
thus, such patterns continue in other places within her life (Moulana., 2025).
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Mental health practitioners suggest that children of migrant parents may feel indebted to
their parents sacrifices causing lasting feelings of guilty when prioritising themself over their
family. Within South Asian cultural contexts, where eldest daughters are often positioned as
dutiful and responsible, the additional factor of being a child of a migrant may further
reinforce expectations of self-sacnfice and ongoing support for the family (Jha., 2025; Patel_,

2025).

As aspect we do not know much about yet in relation to eldest daughter experiences is how
mental health may be impacted. BSA eldest daughters have described struggling with hyper-
independence (Raja., 2024), difficulty resting (Durrani., 2025) and struggling to prioritise
their own needs (Moulana., 2025), however, there is a lack of commentary about if this
impacts mental health. Having said this, the online discourses are suggestive that some
level of distress exists but it is not being vocalised, perhaps due to stigma around speaking

about mental health publicly, particularly on social media (Gilbert et al., 2004).

The aforementioned knowledge from social media offers us valuable insight into the
discourses surmounding BSA eldest daughter experiences. Across these narratives there are
recurring themes such as burden, sacrifice, responsibility that eldest daughters have carried
from a young age. We understand that these experiences are at the intersection of birth
order, culture, gender and migration experiences. Such factors in combination are appear to
add pressures and responsibilities upon BSA eldest daughters from a young age. Such
experiences have been associated with long term impacts on adult eldest daughters as
mentioned. This topic is important because through social media we understand just how
integral this experience is to some people’s lives, however, the voices of BSA eldest
daughters experiences have not reached academic literature. Without this exploration, these
experiences risk remaining under recognised and this limiting opportunities for culturally

informed understanding and therapeutic support.

This forms the research question which is what is the experniences of being a parentified first-
born eldest daughters in a BSA family. The study three main aims.

32



Aim 1 - Experience: Aim one of this study was to explore the experience of parentification

as a first-born eldest daughter from BSA background.

Aim 2 - Influences: Aim two of this study was to understand more about factors that

influence parentification experience. For example, gender, culture and migration history.

Aim 3 - Impact: Aim three of this study was to explore the emotional and psychological

impact of eldest daughter parentification experiences.
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Chapter 2: Literature Review

Chapter Overview

As mentioned previously, the concept of parentification is notably defined through the white
western lens and thus, understanding of what this experience is has largely focused on white
populations (Minuchin et al., 1967, Boszormenyi-Nagy and Spark., 1973 and Chase., 1993).
This then impacted the literature review as there is currently no academic literature that
directly explores parentification experiences of BSA eldest daughters as a distinct group.
Consequently, | had to draw from different areas of research which together address the
foundational components of this research. The literature review draws together key bodies of
work that collectively informed the study aims which include research on BSA women,
parentification, birth order and daughter focused research. These areas of research were
reviewed to understand what is currently known, how key concepts have been theorised and
where limitations remain. The literature review also aims to consider how these gaps

intersect at the end of the chapter. This provides a rationale for this study.

For each body of research, a broad search was done using EBSCOhost, Ovid Online,

PsycArticles, PsycINFO and PubMed using terms applicable to the research question.

For example ("eldest daughter” OR "firstborn daughter" OR "oldest daughter” OR "first-born
daughter” OR "caregiving" OR "parentification” OR "responsibility” OR "role strain" OR

"second mother" OR "third parent” OR "birth order")

AND ("South Asian" OR "South Asian" OR "Pakistani” OR " Indian" OR "Bangladesh” OR

"Afghanistan” OR "Sr Lanka" OR "Nepal" OR "Maldives").

The studies were included if they were closely related to my research question and enables
useful discussion on a core aspect of the research (either based on; eldest daughter
experiences, parentification, experiences of BSA women, second generation migrant
experiences in connection to parentification). Studies were excluded if they did not provide

useful discussion to the research topic and not peer-reviewed. There was no specific limit on
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how far back literature to be able to include seminal papers at the core of theories like birth

order.

It is important to note that this study is theory-informed and not theory-driven. This means
that theory discussed provides a conceptual lens to guide understanding experiences.
However, the study does not aim to test predictions or any hypotheses denved from the
theory. This ensures participant voices shape the study’s findings whilst situating

interpretations within a well-established theoretical context (Giles and Harrison., 2023).

We will first begin by exploring what is currently known about the chosen population through

existing studies.

British South Asian Women

Despite ethnic minorities populations being largely under researched (Chaudhun et al_,
2023), existing literature concerning BSA women is available. Qualitative researchers have
explored BSA women experiences within subjects such as mental health and barriers to
accessing therapy (Moller et al_, 2016; Wales et al_, 2017; Prajapati and Liebling., 2022),
domestic violence (Sultana et al., 2024), educational and employment outcomes (Bhopal.,
1998; Bhopal., 2000) and experiences of caregiving for elderly family members (Hossain et

al., 2020). | will be focusing on the areas of relevance for this topic.

Research that has explored mental health experiences of BSA women suggests that women
within this population, regardless of generation, have an increased likelihood of experiencing
mental health difficulties, however are less likely to seek support compared to White British
Women (Anand and Cochrane., 2005). In addition to this, studies have also reported BSA
women being at a higher risk of depression (Fazil and Cochrane., 2003), postpartum
depression (Husain et al., 2024), self-harm (Husain et al., 2006), suicide (D'Alessio and
Ghazi., 1993) and eating disorders (McCourt and Waller., 1996). It is commonly suggested

that this increased risk is due to cultural stigma surrounding mental health as well as beliefs
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that distress should be managed privately within the family reducing likelihood to seek
support (Raleigh and Balarajan., 1992). This may cause BSA women's experiences to not be
voiced outside of the family. Whilst they may not turn to professionals, it's interesting to note
that eldest daughters from this population have spoken up about their experiences and
associated distress online. This is significant to note as it may suggest the experiences that
may not reach professionals as often, are being expressed elsewhere (online) by some. This
supports the rationale for this study as attending to eldest daughter experiences helps to

amplify the voices and experiences that be less visible within mental health research.

Little research has focused on second generation BSA women in specific. One relevant
study found qualitatively explored how adolescent second generation South Asian women
living in the UK experienced cultural conflict. A key finding from this paper is that participants
described experiencing pressure, lack of control and constrained autonomy shaped by
collectivist, cultural and gendered family values (Gupta et al_, 2007). These findings highlight
how cultural and familial expectations can cause ongoing strain within the lives of second
generation BSA women. While this research offers important insight into the existence of
such cultural pressures faced by this population, it does not examine how such pressures
are expenenced within families or how specific family roles such as being the eldest
daughter, may intensify or shape these experiences. Online accounts of eldest daughters
suggest that cultural and gendered expectations are intensified because of their birth order.
On this basis, it is then important to research how cultural and gendered expectations impact

experiences of BSA eldest daughters.

Certain cultural values have also been associated with psychological distress within this
population. Gunasinghe et al (2019) studied how 6 second-generation British Pakistani
women made sense of cultural concepts and associations with mental health and wellbeing.
Using semi structured interviews and interpretive phenomenological analysis (IPA) the
authors found that participants experienced pressure to be seen as perfect and good women

due to the cultural values of ‘izzat’ (respect). This was experienced as exhausting and even
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caused some participants to consider self-harm. Similar findings about cultural pressures
being associated with self-harming in BSA women were described in a study by Chew-
Graham et al (2002). This demonstrates how cultural and gendered expectations can be
directly linked to mental health outcome in BSA women. Online experiences shared by BSA
eldest daughters have also indicated that cultural expectations of dutifulness and
responsibility as eldest daughters are for some, experienced as a source of on-going
pressure. Research has found links between cultural pressures and mental health amongst
this population but has failed to explore how mental health is experienced by eldest
daughters who have been vocal about cultural pressures online. This study aims to fill this
gap through providing a closer inquiry into how parentified eldest daughters in this

population experience their mental health.

Furthermore, some studies have researched how cultural and gendered expectations persist
within BSA families within migrant contexts. Hossain et al (2019) highlighted that whilst
migration to the UK may increase women’s educational or occupational opportunities,
caregiving expectations remained gendered as a women'’s duty. This suggests a continuity of
gendered responsibility in BSA families with migration history and thus, supporting the
experiences that BSA eldest daughters have shared online. Having said this, this study
categories ‘women’ in a group without examining how such caregiving responsibilities may
look different within inter-family roles. Due to this, The ways in which such expectations may
be unevenly distnibuted, particularly for the eldest daughters, may remain unexplored.
Studying eldest daughter experiences within this population therefore allows a step forward
to explore how cultural norms and migration history are experienced through a specific

family role.
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Parentification Literature

As this study explores the parentification experiences of second generation BSA eldest
daughters, within the parentification literature | will be reviewing studies pertaining to gender,
culture and migrant backgrounds. As there is little information on parentification and birth

order, birth order will be reviewed as separate topic later in this review.

Parentification and Gender

Parentification literature has indeed explored gender related differences and has largely
focused on comparison between types of parentification boys and girls experience. For
example, Harmison and Albanese (2012) found that gender affected the type of parentification
that adolescents were experiencing. It appeared that daughters were engaging in more
emotional parentification and domestic duties, whilst son’s experienced more functional
parentification. These gendered roles could be argued are mirrors of traditional societal
expectations of gender roles (Revenson et al., 2016). Other studies have focused on which
gender is parentified more. Whilst some have found that girls have higher levels of
parentification than boys (Clerici and Vanin_, 2002; Mercado., 2003; McMahon and Luthar.,
2007; Ttzmann., 2012), others have found results suggesting boys have higher levels of
parentification (Hooper et al_, 2015) or even no statistical differences in parentification found

between either gender (Perrin et al_, 2013).

Whilst this knowledge is useful, comparing between gender’s has made little room for
exploring within-gender vanation, particularly how specific birth order positions, such as
being the eldest daughter, has shaped parentification experiences. This may be a reason
why parentification literature has not yet caught up with the experiences of eldest daughters

being shared online.
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Moreover, another key limitation is that parentification is often quantified through measures
such as ‘the Parentification Scale’ (Mika et al., 1987) which measure scores of overall level
of responsibility (Dariotis et al., 2023). This is problematic because when we seek to
understand parentification through a quantified number of responsibilities, we do not
understand the lived experience of parentification. It leaves little understanding for how did
the experience feel and how did it shape the individual. This gap in the literature strongly
calls for research to view parentification experiences through a qualitative lens to humanise

the experience beyond numbers.

Parentification, Culture and Migrant Backgrounds

Studies suggest that experience of parentification can be mediated by culture and ethnicity
(Phinney et al_, 2000). For example, Khafi et al (2014) found that Black American
adolescents experienced parentification more positively, in comparison to White American
young people. It was suggested that due to culture, perhaps responsibilities were perceived
more favourably within the Black American group. This suggests that parentification must be
interpreted within its cultural context as it may impact the perception of the experience. This
study aims to explore how BSA eldest daughters experienced parentification through their

cultural lens.

Only two relevant qualitative studies were found which explored parentification within a
culture focused context. The first is Irfan et al (2024) study which is the only research found
qualitatively studying parentification expenences within a South Asian sample. This study
was based in Pakistan with 8 parentified adolescents. Interestingly, from the 4 female
participants in this sample, 3 of them identified as eldest daughters even though researchers
did not sample for any specific birth order. Through individual interviews and IPA analysis,
the following key findings were reported. Gender affected what types of parentified roles

participants were responsible for as boys described responsibility for functional roles
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(financial breadwinners), whilst girls reported domestic duties and emotional caregiving roles
(mediating family conflict). Girls reported they expressed silencing their own needs to be

able to prioritise parental emotional needs.

Another key finding was that participant described that in their culture, the eldest child is
“automatically” positioned to hold responsibility for sibling wellbeing and safety and such
responsibilities are often expected from childhood. Eldest daughters described intensified
caregiving expectations due to the combined effects of birth order and gender which
positioned them as mothers to their siblings from a young age. These experiences closely
mirror the narratives of BSA eldest daughters online shanng similar themes (Shahid., 2023;

Jha_, 2025) but we do not have qualitative, UK based research examining this.

This study provides valuable insight into how parentification is experienced within a
collectivist cultural context but remains limited to eldest daughters from Pakistan. As online
narratives of parentified eldest daughters are shared across South Asian communities,
rather than just Pakistani eldest daughters, it is important for research to examine these
experiences with this population as a group, rather than individually. Irfan et al (2024)
participants were all adolescents which raises questions about if adults reflecting on
parentification experiences would be any different. However, what is particularly noteworthy
is the fact that eldest daughterhood came up as a key expenence influencing parentification
for some of the participants, yet birth order not a key aspect of the study. The present study
builds on this work by exploring how parentification is experienced by adult BSA eldest

daughters, specifically including birth order as a key part of the research focus.

The second study which is important to highlight is Cho et al (2024) because it employs the
same methodology as my research (qualitative, interviews and reflexive thematic analysis)
and focuses on experience of parentification as second generation children to East Asian
migrant parents in America. In this study, 8 adults took part in semi-structured individual
interviews about their experiences of parentification. This was inclusive of all genders,
however, there was a female majority sample (7 women and 1 male).
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Participants described becoming responsible for adult responsibilities from a young age
within a migrant family context, this included emotional care for parents, domestic duties as
well as translating for their parents. Also, similarly to Irfan et al (2024), some participants in
Cho et al (2024) study also spoke about their experiences in the context of their birth order,
being eldest daughters. Yet the researchers did not systematically collect or analyse
participants’ birth order. They shared that as the eldest daughter they were responsible for
taking care of the family and often felt like they were in a mother role. In addition, valuable
insight was found in relation to being parentified as a child of a migrant. Participants
expressed stepping in the role of family caretaker when parents were working in order to
look after siblings and cook for parents upon their return. Others spoke about the experience
of language brokering and translating documents for their parents. This finding has also
been reported in other studies which have found children of migrant parents often become
responsible for being a bridge between their family and society due to being the first one
born in the host country (Jezewski., 1990; Chao., 2006). Such responsibility may intensify
parentification experience (Titzmann., 2012) and be associated with depressive symptoms

(Kim et al., 2017).

Although Cho et al (2024) study focuses on East Asian American participants rather than
South Asians, it remains highly relevant to my research. Both East Asian and South Asian
cultures emphasise strong family obligations, respect for elders, and the prioritisation of
collectivist values. Cho et al (2024) study demonstrates how collectivist cultural values can
intensify caregiving responsibilities for eldest daughters in migrant families navigating

predominantly individualist Westemn societies.

Strengths of this study include its focus on rich qualitative data enabling further understand

into experience through a cultural and migratory lens. Limitations include the fact that it was
not specifically exploring birth order of participants, yet participants still described their birth
order as part of their parentification experience. This clearly highlights the need for

qualitative research to explore this intersection instead of ignoring it. Findings may be
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different for BSA eldest daughters due to nuances in culture and British society. Lastly, Cho
et al (2024) study appeared to predominantly focus on the challenges associated with
parentification experiences. This is a gap this study aims to fill this gap by exploring both
challenges and positives aspects within parentification experience. Lastly, Cho et al (2024)
did not thoroughly explore impact on mental health impact. This is important to address as
suggested in Irfan et al (2024) study, parentified eldest daughters from collectivist
backgrounds may be feeling intensified feelings of stress and quilt. My study aims to address
this by asking participants specifically about any mental or emotional impacts of

parentification for second generation BSA eldest daughters.

Parentification literature has provided an insight to the child and parent role-reversal in
relation to gender, culture and migration experiences. However, there is limited intersection

with birth order. Due to this, it is necessary to review literature related to birth order.

Birth Order and First Borns

One of the most notable names within birth order literature is that of Adler (1964). Adler
(1964) developed a ‘birth order theory' in which he theorised that birth order can impact an
individual's personality, behaviour and roles they hold within their family. Adler (1928)
reported that there are ‘common characteristics’ of particular birth order positions such as
eldest children having ‘leadership’ qualities. As his theory developed, Adler (1956) argued
that it is not simply a child’s position in the order of birth that shapes their character, but
rather the family situation they are bomn into and how they interpret their place within it. Birth
order provides a structural position in the family, but what matters more is the “psychological
position’. The psychological birth order position is the way a child perceives themselves
within that structure. This means that individuals do not automatically develop traits
associated with their birth order, instead, it is their interpretation of their role in the family that

has the greater influence (Shulman and Mosak., 1977). This suggests that may be a social
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influence consider, however despite this conceptualisation of birth order, much of the
literature has focused on traits and outcome based research as opposed to exploring the

underlying social and cultural influences.

For example, later developments within birth order literature have had a particular focus on
personality such as Sulloway’s (1996) ‘family niche model’. He argued that siblings compete
for limited parental resources and attention, shaping their personalities to occupy distinct
“niches” within the family (Sulloway, 1996). Due to their niche, he asserted that first-bomn's
tend to be responsible, dominant and dutiful. A study that showed support for such claims
includes Healey and Ellis (2007) who found that in a sample of 161 British university
students (mixed-gender), first-born’s were rated as more ‘conscientious’ than second born's,
whilst second born's scored higher on the ‘openness’ rating. This showed support for
Sulloway (1996) claims suggesting that personalities tend to differ based on the birth order

‘niche’.

Having said that, Sulloway (1996) claims have been widely critiqued due to lack of control of
confounding vanables such as family size, socioeconomic status and parental education.
Another cnticism of Sulloway (1996) is that his findings originated from a meta-analysis
therefore academics crtique that Sulloway’s (1996) theory was too reliant on secondary data

(Bami et al., 2014).

Since then it appears there has a been a large focus on either proving or disproving
associations between birth order and personality. Research has shown that once key
confounding varniables are controlled for, the apparent effects of birth order on personality
become negligible (Jefferson et al., 1998). More recent large-scale studies using nationally
representative samples from the USA, UK, and Canada have further challenged Sulloway’s
(1996) claims. By employing robust statistical methods and controlling for a wide range of
family and demographic factors, these studies found little to no evidence that birth order has
a meaningful impact on personality (Rohrer et al_, 2015; Damian & Roberts, 2015). Other
studies have found meaningful difference in personality of different birth order positions. Van-
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Volkom et al (2019) found that first born adults scoring higher on conscientiousness on the

Big Five Inventory suggesting a more ‘mature’ personality.

One of the main limitations of birth order research is its substantial focus on personality as it
has reduced birth-order to traits. Arguably, this may be a reason why it is seen as a
controversial topic. If through personality we argue that first-borns are more mature,
conscientious, or responsible, this provides limited insight into how such traits developed In
the first place for some individuals. As Adler (1956) first argued, that it is not simply a child’s
position in the order of birth that shapes their character, but rather the family situation they
are bomn into and how they interpret their place within it. | argue that researchers have
missed the ‘story’ behind how different individuals experience birth order as well as the
social and cultural factors which influence this. By framing being ‘responsible’ as a
personality trait, we overlook the potential relational and cultural processes informing this.
This is particularly important as it overlooks collectivist family contexts such as South Asian
culture, where responsibility may be seen as a moral obligation, rather than merely a
personality trait. This study responds to this gap by examining how BSA eldest daughters
make sense of their birth order and responsibilities through the lens of cultural and gendered

norms and migration histories shifting the focus from personality to lived experience.

Lived experiences of birth order research continue to stay neglected through the significant
use of quantitative measures and outcome-based research. For example, Rohrer et al
(2015) conducted a study in which data was drawn from three large databases from the
United States (n = 5,240), Great Bntain (n = 4,489), and Germany (n = 10,457) which
included self-reported measures of intelligence. Using both within-family design and
between-family design, researchers found that regardless of gender, first-born's scored
higher compared to later-born’s on measures of intelligence. Similarly, Black et al (2005)
used open population data from Norway finding that first-born children, especially first born

women, achieved higher levels of education compared to siblings.



Whilst such findings may be helpful in understanding potential advantages of first-born
status, however, outcomes-based studies provide limited understandings about the
processes through which outcomes emerge. Cluantitative studies focusing on statistical
analyses only tell us about power of effects, not why such differences may be. This creates

questions around the social and cultural factors influencing outcomes.

This limitation is also applicable to studies exploring birth order and mental health. Franklin
et al (2024) found potential links between birth order and childhood mental health difficulties.
They conducted a longitudinal study examining 182,477 children from the USA, Lebanon
and Saudi Arabia who had an anxiety screening when aged 8. Their statistical analysis found
that first-born children, who have siblings, were 48% more likely to be diagnosed with
anxiety and 35% more likely to be diagnosed with depression. In addition, Fukuya et al
(2021) measured the mental health outcomes of 3,744 young Japanese children through a
‘Strengths and Difficulties Questionnaire’ (SDQ). After controlling for gender and other
socioeconomic factors, a multiple regression analysis found that first-bom’s had higher
conduct problems suggesting they experience more ‘anger or argumentative behaviour

compared to later born's.

Whilst these large scale studies have good intemnal validity and provide some knowledge
about the mental health and emotions of first-borns, the reliance on diagnostic screening and
qualitative measures provide little explanation of how first-boms themselves experence their
mental health in their own words as well as why these pattemns are observed. It is
commendable that efforts have been made to study mental health and birth order effects
cross-culturally (Franklin et al., 2024). Despite this, the broader birth order literature offers
limited insight into how birth order may shape mental health experiences within South Asian
populations in particular. This is problematic as it restricts understanding of how culturally
specific family structures, gendered values and migration histories may intersect with birth

order to influence mental health.
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Finally, the research tends to treat firstborns as a homogeneous group, not only by culture
but also by gender. Many studies have studied first born position as a gender neutral
category (Fukuya et al_, 2021; Franklin et al_, 2024). This creates an assumption that the
experience within-gender of birth order would be the same. Only one study was found that
did explore birth order and gender within a collectivist context. Marchetta and Ricard (2025)
conducted a longitudinal study in Madagascar exploring how birth order and gender shaped
transition into adulthood. Survey findings showed that first born children transitioned into
adulthood earlier than later born-siblings with first-born daughters experiencing heightened
burdens through increased house caregiving responsibilities and lower educational

opportunities.

Whilst this study is situated within a different cultural and socioeconomic context, it offers
insight into how birth order may intersect with gender in collectivist family systems, echoing
the experiences being shared online by BSA eldest daughters. The study missed the
opportunity to examine how eldest daughters experienced their roles as well its impact. This
study aims to fill this gap by exploring what such experiences are like within a BSA

population.

As there is little literature directly examining eldest daughters experiences, broader research
on daughterhood offers some insight into how daughters roles within families have been

conceptualised.
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Daughter- Focused Research

In recent family communications literature, researchers have noticed that the lack of
research specific to the expenence of being a daughter (Shrer et al., 2004; Alford., 2021).
They noticed that when daughters are researched it is often done so in connection to their
relationship with their mother (Kellas., 2010). For example, Arroyo et al (2020) research
exploring how mothers communicate with their daughters and its impact on body image. This
may minimise the voices of eldest daughters who have their own story to share, such as the
elders daughters within the online discourse. This highlights the need to research eldest

daughters alone.

There are some studies which have consistently found that daughters are often positioned
as caregivers in their families. Alford and Miller-Day (2019) state that daughters often
become responsible for managing family conflict, carrying emotional responsibility for
maternal well-being and providing and domestic support. Similarly, in Alford’s (2021)
qualitative study, she interviewed American daughters (aged 25-44) about their relationship
with their mothers. The findings reported participants described themselves as ‘mothering

their mother” highlighting how daughters felt responsible for their mothers care.

Such knowledge, that daughters often occupy caregiving roles in families supports the
narratives of eldest daughters online. However, neither study explored birth order nor
parentification, therefore this limits knowledge on how daughterhood experiences may be
intensified in different contexts. There is also limited understanding of impacts of being in a
caregiver role. In addition, both studies were situated within Western cultural contexts with
majority White American participants. This creates a lack of consideration for how daughters
from collectivist cultures may experience daughterhood. This study aims to address these
gaps by focusing on the parentification experiences of BSA eldest daughters and examining

how sociocultural factors shape eldest daughter responsibilities.
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Daughterhood, in particularly eldest daughterhood has recently been discussed in emerging
interdisciplinary research suggesting biological explanations for eldest daughter early
maturation. Fox et al (2024) conducted a 15 year longitudinal quantitative study examining
associations between maternal prenatal distress and pubertal onset in children. They found
that higher matemnal stress was linked to earlier pubertal maturation in daughters and
particularly within first-born daughters. Researchers suggested that their findings reflect a
potential “adaptive mechanism’ through which first-born daughters may become socially and
emotionally mature earlier to assume caregiving roles under conditions of matemal stress.
This study does not address eldest daughter lived experience, however, it highlights that
birth order and gender have been recognised as significant in shaping eldest daughter
familial roles even within biclogical research. This further highlights the need for qualitative
research that examines how such roles are expernenced understood and negotiated within

specific cultural and familiar contexts.

Gaps Summary and Research Rationale

Eldest daughters worldwide have taken to social media using the hashtag
#EldestDaughterSyndrome to discuss their experiences of parentification as eldest
daughters. BSA eldest daughters in specific, discuss their experiences of parentification
through the lens of culture, gender, birth-order and migration history as factors influencing
their experiences. Literature pertaining to the population (BSA women) and pertaining to the
experience (parentification, birth order and daughterhood) were reviewed. Several limitations

were found,

BSA women are recognised as a population at increased risk of mental health difficulties due
to cultural stigma, while simultaneously being less likely to access professional support
(Fazil and Cochrane., 2003; Anand and Cochrane., 2005; Husain et al_, 2006; Husain et al_,

2024). This suggests that experiences of distress within this group may remain
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underrepresented within clinical and academic research. This undemrepresentation reflects
broader patterns within psychological knowledge production where the experiences of White
Western populations have positioned as normative. This has meant that culturally diverse
experiences and voices are comparatively less researched (Reddy and Amer., 2023). This
also continues to uphold structural oppression within the field of psychology through such
framings of experiences. In this context, it is then paramount that as researchers, we take
the experiences that BSA eldest daughters have shared online as important particularly due
to the themes of pressure, responsibility, guilt and stress shared. This study addresses this
gap by examining the mental and emotional impacts of parentification experiences within this

population.

Farentification literature has largely used quantitative measures which has missed the
opportunity to capture the stories within parentification expenences. A reason for this
methodological dominance may be due to the problematic perception within psychology that
quantitative measures and outcomes are somehow more ‘robust’ or more ‘scientific’ (Verhoef
and Casebeer., 1997). Whilst quantitative findings are useful in their own right, they are not
inherently ‘better’, and the dominance of one type of knowledge in a field does indeed
highlight the need for other forms of knowledge such as qualitative methods, for greater

understanding of a phenomenon.

Some studies have qualitatively explored parentification experiences within Asian cultures,
but have focused on adolescent experiences (Irfan et al_, 2025), were not birth order focused
despite their participants mentioning their eldest daughter positions (Irfan et al_, 2024; Cho et
al., 2024), and were not UK based and did not explore mental and emotional health impacts
(Irfan et al_, 2024; Cho et al., 2024). This leaves BSA eldest daughter parentification

experiences under-researched.

Birth order research tends to focus more on personality and traits, instead of lived
experiences of specific birth order positions. This means first-borns are often labelled as
‘conscientious’ but their experience of why they are like this is not explored. This knowledge
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has largely been based off quantitative outcome-based measures providing limited
understanding about stories connected to birth order. In addition, eldest children are often
treated as a homogeneous group. This highlights the limited consideration of how
intersecting identities such as gender, culture and migration history shape the meaning and

responsibilities associated with eldest-child status.

Caollectively, these gaps highlight a need for qualitative research which sits at the intersection
of parentification and birth order. There is need for this study to centre the voices of BSA
eldest daughters, who have shared their experiences of parentification online. This research
aims to not only fill this gap by exploring how B5A eldest daughters experience
parentification but also aims to contribute to more representation of ethnic minority

experiences within parentification discourse.

and how they describe their unique responsibilities with sensitivity to factors such as birth

order, gender, culture, ethnicity and second generation migrant status.

Application to Counselling Psychology

This research is applicable to counselling psychology through its fundamental core values.
Firstly, this research champions a social justice stance as this study is concerned with
capturing the voice of South Asian women within professional research. This is important as
such voices have been marginalised in global academic literature (Redwood and Gill., 2013).
This supports one of the aims outlined in The BPS Counselling Psychology Division
Strategic Plan which is to understand more about the well-being of minority populations

(BPS., 2018).

BSA women (Husain et al_, 2006; Husain et al_, 2024), first-borns (Franklin et al_, 2024) and
parentified adults (Hooper et al_, 2011) have an increased risk of experiencing mental health
difficulties. Despite this, this populations experiences, when intersected, have not been

researched. In doing so, | hope that the findings help counselling psychologists understand
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more about the experiences of parentified BSA eldest daughters, as well as create
conversation around ways of adapting therapy to support the needs of this population. This
is at the heart of therapeutic work itself as culturally sensitive therapy provides better

outcomes (Asnaani and Hofmann_, 2012).

Counselling psychology, due to its humanistic values, prioritises lived experiences rather
than viewing distress as symptoms. This research centres participants at its very core, the
stories of eldest daughters in their own words carry this project through a qualitative design.
In addition to this, counselling psychology is deeply rooted in being relational, viewing people
as social beings and viewing distress with sensitivity to intersectionality. This study promotes
these values within research by exploring how intersecting identities (British, South Asian,

eldest, daughter, second generation migrant) shape parentification experiences.

The study also contributes fresh and timely knowledge to the field of counselling psychology
by responding to experiences that have gained visibility within online discourses, such as
#eldestdaughtersyndrome, but remain underexplored within academic research. By bringing
these lived experiences into academic research, this study supports counselling

psychology's commitment to being responsive to new and emerging social narratives.
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Chapter 3: Methodology and Methods

Chapter Overview

In this chapter, | will be presenting the methodology of this research. The chapter will begin
by introducing my research question and discussing where the research positions itself
within current literature. Moreover, | will then discuss the study aims and rationale. This will
be followed by a statement of personal reflexivity. Further to this, | aim to explore the
philosophical, epistemological and ontological underpinnings related to the research. | will
discuss the philosophical underpinnings of Reflexive Thematic Analysis (Braun and Clarke._,
2006, 2019). The methodology section will review steps of research design, procedure and
outline the data analysis method. Finally, ethical considerations and research evaluation will

be discussed.

Use of 1st Person

It is to be noted that | will be writing in first person throughout this methodology chapter. | do
this to remain aligned with my chosen method, reflexive thematic analysis (RTA), my
epistemological stance of social constructionism, and my ontological position of critical
realism. Writing in the first person reflects one of the core principles of RTA which is
recognising myself as an active participant in the research process (Braun & Clarke, 2021).
This also aligns with critical realism, which acknowledges that knowledge is shaped by
interpretation, and social constructionism, which views meaning as co-constructed rather
than objectively discovered. Additionally, using the first person highlights my closeness to the
topic and ensures that my voice as a researcher is clearly distinguished throughout my

writing.
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Research Question and Aims

What is the experience of being a parentified first-bomn eldest daughter (ED) in a BSA

family?

This study three main aims. For clanty, | have placed these aims into three categories.

Aim 1 - Experience: Aim one of this study was to explore the experience of parentification

as a first-born eldest daughter from BSA background.

Aim 2 - Influences: Aim two of this study was to understand more about factors that

influence parentification experience. For example, gender, culture and migration history.

Aim 3 - Impact: Aim three of this study was to explore the emotional and psychological

impact of eldest daughter parentification expernences.

Personal Statement of Reflexivity

In this section, | aim to discuss why | chose this research topic and my personal positionality
as an insider within this research. Being reflexive and thinking about my feelings about this
topic is integral to research method (RTA) because the lens | view the world from will

inevitably influence how | perceive the data.

| hope that my acknowledging my personal connection to this topic, | can provide context for
my methodological and philosophical choices. In addition, | aim to enhance the credibility of
my research by following Ahmed (2024) strategies for ensuring trustworthiness in qualitative
research, one of which is reflexivity. This involves demonstrating awareness of researcher

biases and cntically reflecting on my own motivations for conducting this study.

My initial motivation for exploring this topic stems from my own experience as an eldest

daughter from a BSA background and a second-generation migrant.
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Growing up with first-generation migrant parents, as the firstborn eldest daughter in my
family, | was praised for being responsible, resilient, and selfless. My parents often looked to
me to take on grown-up responsibilities, such as managing administrative tasks, translating
official documents, and caring for my sibling. Beyond this, | was expected to assist with
household chores, provide emotional support to family members, and act as a bridge
between my parents and the outside world, whether at school, medical appointments, or
community gatherings. | quickly leamed that my value was often tied to how well | could care
for others and manage responsibilities beyond my years. | now recognise this as

parentification (Boszormenyi-Nagy and Spark_, 1973).

Growing up, | thought parentification was normal as it was normalised within the SA culture |
experienced, “it's just what eldest daughters do”. As | grew up, | spoke with more and more
women who had experienced the same things from a young age. Some would discuss how
its shaped their personality, to be bossy and always on edge. Others would say their mental
health has suffered due to being constantly anxious about the burden of their unpaid labour.
Through hearing so many accounts of what seemed like the same story, | tumed to social
media. | found the #EldestDaughterSyndrome on TikTok and was astonished. The very thing
| experienced was being spoken about by millions. | found this was not reflected in literature

and my motivation to pick this as my research topic started then.

| am aware of my strong opinions towards the eldest daughter experience, the need for this
research and how important amplification of eldest daughter voices are. What this reflection
has helped me understand is just how important reflexivity will be for me through this
research to help bracket what my feelings are from what is being presented within the data. |
will do this through journaling and keeping a diary of my feelings throughout the research

process (Appendix K).



Epistemology and Ontology

Ontology can be understood as the assumptions about the nature of reality that one holds
i.e. what exists and what is true. On the other hand, epistemology is concemed with how we
acquire knowledge about what exists i.e. how do we come to know? (Willig_, 2019). As a
researcher, it is imperative to consider your own ontological and epistemological positioning
for many reasons. Reflecting on one’s position helps researchers to understand their own
view of the world, if knowledge exists and how it can be attained. Philosophical positioning is
vital to discuss in relation to methodology as it is driven by one’s epistemological and
ontological beliefs. The researcher must be clear on their own positioning and assumptions

and thus, this aids the understanding of what procedure is best fit to acquire such knowledge

(Willig., 2013).

I will first discuss my philosophical positioning as a researcher and then briefly comment on

its association with my chosen methodology.

My ontological stance aligns with that of a critical realist (Bhaskar., 1975). Critical realism
was developed within the works of Roy Bhaskar (1975) in which he discussed that there is
existence of an external or ‘real’ world, as well as a socially constructed world. Cntical
realism attempts to seek a middle ground position between traditional positivism and
subjectivism. Cntical realism argues that there is a reality that exists independently of our
thoughts or perceptions. However, these realities are affected by observable and
unobservable underlying structures. Thus, reality exists but it is always mediated by social,

cultural, and individual influences.

In addition to this cntical realists attempt to categorise what can be known through three
categories; the empirical, the actual, and the real (Bhaskar_, 1975; Lawani_, 2021). The
empirical is described as what can be observed directly, through narratives, what we hear
and what we feel. In this study, the empirical refers to the lived experniences of eldest

daughters, observable through their interviews. Next, ‘the actual’ is described as events,
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actions and patterns that occur. An example, of ‘the actual’ within this study is ‘experiencing
parentification’. The third principle is ‘the real’, this is defined as the underying roct causes

that effect reality. An example of the real within this study is gender roles.

My epistemological stance aligns with social constructionism (Berger and Luckmann_, 1966).
Social constructionism holds the view that reality is shaped by social constructs and human
interaction such as language and culture. To make my stance transparent, it is important to
differentiate between a radical social constructionist view versus a more flexible one. Stricter
or more classical social constructionists argue that all knowledge is socially constructed and
there is no objective reality out of our social and cultural interpretations. This can only be
understood by exploring different social contexts such as meaning with language. | disagree
with this strict of a position as it denies the existence of realities which cannot be explained
as social constructs. Taylor (2018) critiqued stricter forms of social constructionism for its
lack of flexibility and gave the example of a volcano exploding cannot be explained through
social constructs, therefore, there should be flexibility to believe in a level of objective reality
as a social constructionist. | hold a more flexible social constructionist epistemological view
that although reality can be shaped by societal structures, this does not negate the existence
of objective realities (Jacobs and Manzi., 2000). This is referred to a ‘weak social

constructionist’ view within the literature (King., 2017).

How Does A Critical Realist Ontology And Social Constructionist Epistemology Work

Together?

Both critical realist ontology and a more flexible social constructionist epistemology work
together as critical realism acts as the foundation of my belief. This is that objective realities
exist such as being an eldest daughter in a South Asian family. However, the way we
understand these realities are affected by observable and unobservable underlying

structures. Social constructionist epistemology works well with this as it acknowledges
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experiences can be impacted by social influences and that reality can be understood through

language, meaning making and understanding cultural context.

In summary, | believe in the role of the eldest daughter exists objectively (critical realist
ontology), however, experiences of this role can be understood through social constructs

such as language and culture (social constructionist epistemology).

How Does Critical Realism And Social Constructionism Inform My Approach To

Research?

The integration of a critical realist ontology with a flexible/weak social constructionist

epistemology offers a coherent philosophical foundation for this study.

The critical realist ontological principles of the empirical, the actual and the real compliment
the aims of my study (Bhaskar., 1975). By focusing on the lived experiences of eldest
daughters, | explore not only what is observed and reported (the empirical), but also the
underlying mechanisms and structures that influence those expeniences (the actual), as well
as the deeper often unobservable realities that shape the emotional and psychological

impact of their roles (the real).

Social constructionist epistemology aligns with my study aims because it allows me to
explore experience, influence and impact through the language, culture and meaning-

making of my participants.

Whilst a social constructionist epistemology shaped the data analysis by framing experience
as constructed through cultural and social contexts, the cntical realist lens allowed for a
deeper level of interpretation through the use of retroductive reasoning. Retroduction is
concerned with exploring the how and why behind patterns in the data (Millward et al._,
2004). This research aligns with such an approach, as it not only asks participants how they

make sense of their experiences, but also explores the broader influences shaping them,
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thereby addressing the why. This dual focus also influenced the design of the interview
schedule (Appendix B), for example in questions such as, “How was it growing up in Britain

as a South Asian eldest daughter?”

Both critical realism and social constructionism have informed the way theory and research
has influenced this research. Both philosophical positions assume that knowledge can be
influenced by theory but it is not theory determined, as a positivist may assume (Fletcher.,
2017). This aligns well with my belief that about the influence of theory, that theories such as
birth order may help us to understand the data, however, not all knowledge can be

understood through theory itself (Olsen., 2007).

In relation to methodology, critical realism and social constructionism are flexible and hold
the assumption that there are varying methods of attaining knowledge (Fryer., 2022). Due to
this flexibility, researchers should reflect on their research purpose and the extent of
researcher involvement or proximity to the topic. This informed my choice of design, as |
wanted my research to amplify the voices of women from minoritised communities (purpose)
and due to own closeness to the topic, | would inevitably be close to the research. This

helped me decide a qualitative design using individual interviews.

Furthermore, critical realism has a strong interest in experience and underlying mechanisms,
this guided on me choosing reflexive thematic analysis (RTA) as a data analysis method.
RTA allows researchers to interpret data, both semantically (identify meaning) and latently
(underlying themes and assumptions). This is well suited to the critical realist approach

(exploring expenience and underlying mechanisms).

A cntical realist ontology is compatible with this RTA as both frameworks accept that data
reflects a reality which is co-constructed by researcher and participant. A critical realist
ontology aligns well with this by stating that such constructions can still provide insight into
underlying real-world structures and mechanisms, even if accessed indirectly through

participants’ accounts.
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RTA aligns well with a social constructionist epistemology, as both approaches recognise
that meaning is context-dependent, shaped through language, and co-constructed between
researcher and participant. This method enabled me to explore how eldest daughters from
BSA backgrounds make sense of their expenences within specific cultural, relational, and
generational contexts. My own positionality and theoretical lens were acknowledged as part
of the analytic process, consistent with both RTA and social constructionist principles (Noble

and Mcllveen., 2012).

Methods

Design

As mentioned in the previous section, a qualitative design was required to explore the
experiences of ED’'s. A qualitative design was best suited for many reasons. It allowed for
participant-led dialogue and facilitates the expression of their experiences. This is
compatible with the social constructionist epistemology of this study which highlights that

meaning is socially constructed and context dependent.

Individual Interviews

Individual interviews were chosen as they are best suited to the aims of the research in order
to focus on in-depth exploration of experience. The consideration of group interviews was
rejected for multiple reasons. Focus groups raise ethical challenges as participants can
sometimes feel fear to share their views and may also fear judgement from others (Sim and
Waterfield., 2019). This was particularly important to consider in this study as research
shows many South Asian cultures hold strong values around family privacy and honour
(Gunasinghe et al., 2019). This may discourage individuals from openly discussing personal
or family-related struggles in group settings. Due to the delicate nature of the topic, individual

interviews are more appropriate to allow for participants to express themselves with privacy.

Interviews were offered through either online video call via Microsoft Teams or face to face at

City, University of London. This is due to the many practical benefits of online interviews
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such as widened access encouraging diversity and inclusion within the sample, reduced
costs, ability to be interviewed in the safety of their own space and scheduling flexibility
(Drabble et al., 2016). | am aware of the criticisms of online interviews such as the potential
for challenges in rapport building, technical difficulties and implications for confidentiality
(Novick_, 2008). However, efforts were made to mitigate such challenges (which | will

discuss further within the ‘ethical considerations’ section within in this chapter.

Reflexive Thematic Analysis

The method of data analysis chosen for this research was Reflexive Thematic Analysis
(RTA). Thematic analysis is a qualitative method involving the identification of themes and
patterns within data (Braun and Clarke., 2006). After some years, RTA was created as a
contemporary approach discussing the use of reflexivity. This was a response to earlier
viewpoints that viewed researcher subjectivity as threatening to research validity and
emphasising that researcher influence should be minimised (Boyatzias., 1998). Braun and
Clarke (2019) clanfied that Reflexive thematic analysis involves the researcher considering
the impact of their experience, views, and social positioning on the data and how this
influences the study. Instead of trying to minimise researcher subjectivity, RTA acknowledges
that this is inevitable. It is recognises that the researcher is not a neutral observer but an

active participant who creates meaning from the data.

It was further noted that researchers who claim to use RTA, have often conflated it with other
approaches to thematic analysis (Braun and Clarke_, 2013, 2019, 2021). This has been
discussed as being problematic as drawing from multiple approaches can risk being
philosophically or theoretically incompatible each other. They emphasise that RTA differs
from other forms of TA, such as coding reliability approach to TA or codebook approaches to
TA (Braun and Clarke.,2019, 2021). RTA is concerned first and foremost with how the

researcher makes sense of the data through deep and reflexive engagement with it,
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identifying how their own interpretation influences what they report. Regarding the issue of
replicability, RTA acknowledges that no two researchers will interpret data in exactly the
same way, and therefore, there should be no expectation that codes or themes will be

reproduced by others.

Codes reflect the researcher's interpretation of patterns of meaning within the data. Attempts
to demonstrate “accuracy’ in coding, such as through inter-rater reliability measures like
Cohen’s Kappa, are discouraged. Instead, multiple coders can be used reflexively to support
discussion around the researcher’s interpretations and assumptions, rather than to validate
findings. Coding and theme development in RTA is a flexible, iterative process that evolves
throughout analysis. This contrasts with codebook approaches, where themes are usually
predefined before coding starts. In RTA, themes are not identified in advance, rather, they
are identified by organising codes around a central organising concept. This is a core idea
interpreted by the researcher that captures what the theme is about (Braun and Clarke._,

2019, 2021).

Rationale For Choosing Reflexive Thematic Analysis

There are many reasons why RTA was chosen as the most suitable data analysis method for
this research. Firstly, the iterative nature of RTA is fitting for this research as the process of
going through several stages of data familiarisation multiple times enables a thorough

exploration into the data.

Furthermore, it is very important for epistemological and ontological position and
methodology to align to ensure consistency and congruency on the way knowledge is being
acquired (Riley., 1996). RTA was compatible with my ontological and epistemological

positioning due its flexibility in use of both semantic and latent meaning within data.

In addition, since being inextricably linked to the research topic, personally and

epistemologically, it was a natural choice to go for RTA. As the method encourages the
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research to engage with their own views and impact on the data set, this was a good fit. RTA
centralises the importance of reflexivity by the underpinning that researcher influence on the

research is inevitable and unavoidable. For this reason, it was chosen for this study.

Other methods were considered such as Interpretative Phenomenological Analysis (IPA) as
it is concerned with the exploration of lived expenence within qualitative research (Smith et
al., 2009). However, IPA was rejected for a number of reasons. IPA focuses on a deep
exploration of individual experiences, typically with smaller samples of participants. This was
not ideal for this research as the aim was to identify shared patterns of meaning across
multiple participants, whilst also examining how social and cultural contexts shaped these
experiences across the dataset. This focus is more closely aligned with RTA than a
idiographic approach. Grounded Theory (Glaser and Strauss., 1967) was also considered at
first due to the limited literature on South Asian eldest daughter parentification. This
approach, however, was later rejected as the study does not aim to create a new theory
based on the data. Instead, the aim was to extend and contextualise existing theoretical
frameworks such as parentification, birth order and family systems based theories, through
the context of BSA eldest daughter experiences. RTA offered a more flexible method to
integrate existing theory and being able to explore where my populations experiences fit into

the existing concepts, without generating a new theoretical framework.
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Inclusion and Exclusion Criteria

The inclusion criteria was defined as follows:

» Participant inclusion criteria included being a first born eldest daughter. For clarity,
this means that participants were the first born child within their family and a
daughter. This decision was made because research shows that the experience of
being the first born within birth order in South Asian families can be associated with
different roles and responsibilities (Wu et al., 2018). This also ensured a more
homogenous sample. Only child and eldest daughter but not first born were excluded
as the focus of the study was on individuals who had the dual experience of being
both the first child and the first daughter within their family system.

* Participants were included who self-identified as having experienced parentification.

* Participants must have identified as having South Asian ethnicity. This included;
Pakistan, Bangladesh, India, Sri Lanka, Bhutan, Nepal, Afghanistan, and the
Maldives. This crteria was included as this research was interested in exploring the
experiences of eldest daughters from South Asian backgrounds specifically.

= Participants were required to be living within the UK and holding British nationality.
This was because this research is interested understanding the experience of South
Asian eldest daughters who live within a Western context. This allows for exploration
of intersection of cultures and social contexts.

= Participants were required to be 18 years of age or above. This is because this study
was interested in exploring the experience of adult eldest daughters.

= All participants were required to speak English fluently. As | am fluent in Urdu, Hindi,
and Punjabi, | discussed with my supervisor the possibility of giving participants
choice to conduct interviews in one of these languages should they wish to. This is
because speaking the same language as participants whilst being of the same
culture as participants can enhance research rigour as researchers are more likely to

be ‘trusted’ and considered ‘insiders’ (Irvine et al_, 2008). We also discussed the
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reality that conducting the research in English reinforces a power imbalance, placing
English as most acceptable and other languages as not. After thoughtful discussion,
it was ultimately decided to recruit English speaking participants and conduct
interviews in English. This was to minimise the risk of losing nuanced meanings in
translation. Conducting interviews in English ensured consistency and clarity in data
collection and analysis. We were also mindful that not all South Asians speak Urdu,
Hindi or Punjabi, therefore it would be exclusionary to only offer interviews in these

languages.

Participants were required to identify as second generation migrant (have at least
one parent who migrated to the UK). This was part of the inclusion criteria literature
suggests that parentification experience can be intensified by being a child to a
migrant parent (Cho et al_, 2024). It was also found within the online discourse that
being second generation was a specific part of BSA eldest daughter experience
which intensified their role (Islam., 2023). As this was a factor specific to this
population, it was necessary to include this a inclusion criteria to be able to explore
how this element intensified parentification experiences. First and third generation
eldest daughters were considered, however, they were ultimately excluded to
maintain greater homogeneity within the sample and have a clear focus on the
uniqueness of second-generation eldest daughter experience.

The study was inclusive of any disability, sexuality and religious identity.

Participants were excluded if they did not fulfil the inclusion criteria and the following:

If within the risk assessment, it is identified that the participant is experiencing a high
level of stress within their life and taking part in this study may increase their level of
stress beyond what is manageable for them, they were excluded.

If within the risk assessment, participants said yes to active thoughts about harming

someone else, they were excluded.



Within the nsk assessment, participants were asked a question from the PHQ-9
which asks ‘in the past two weeks how often have you been bothered by thoughts
that you would be better off dead or hurting yourself in some way?'. If they responded
with 'several days', a conversation took place between myself and the participant. If
the participant had no support in place such as therapy and/or if they felt taking part
in the study would put them in further risk, then participants were excluded. If the
participant responded with 'more than half days' or 'nearly every day', participation
would be carefully reviewed and the participant would be considered unsuitable for
inclusion at that time in order to prioritise their wellbeing. Any participant that
disclosed risk was signposted to appropriate crisis team contact numbers (on debrief

sheet) and advised to speak with their GF.

Table 1.

Inclusion and Exclusion Criferia

Inclusion Criteria

First-born eldest daughter

Identify with the experience of parentification
South Asian Ethnicity

British Nationality

18 years of age or above

Second Generation Migrant

Fluent English Speaker

Exclusion Criteria

Experiencing having thoughts of harming themselves or being better off dead.

Actively engaging in self-harm.
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Ethics Application

An application to the City, University of London Psychology Research Ethics Committee was
made once my proposed research had been outlined. Ethics approval was received on 26"

July 2024 (ETH2324-0367) (Appendix A). After this stage, recruitment commenced.

Recruitment

Both purposive and snowball sampling recruitment technigue was used to be able to access

a diverse audience.

Social media was the main method of recruitment due to the popularity of the topic on social
media outlets. Studies show using social media for recruitment can help increase study
visibility and reach across the country (Gelinas et al_, 2017). | identified a UK based support
group called ‘Home Girls Unite’. Home Girls Unite describe themselves as the following: “a
community interest company that works to provides a safe space for eldest daughters and
daughter from immigrant homes, both online and offline. Home Girls is founded by eldest
daughters out of frustration for the lack of support for the unique challenges we face” (Home
Girls Unite_, 2025). This organisation is notoriously known within the eldest daughter online
community with 17, 000 followers on Twitter, 23,500 on Instagram and 6,610 on TikTok. To
ensure professional boundaries, | created a study specific Instagram account
(@southasianeldestdaughterstudy) and contacted this group via Instagram. They approved
my request and advertised my research flyer (Appendix C) on their Instagram story, twitter
page, TikTok and WhatsApp chat. The research flyer detailed a brief description of the study
as well as a short definition of parentification. Although this concept is often spoken about
within eldest daughter online discourse, it was important to define as simply as possible to
make sure participants understood the type of experiences this study was interested in.
Parentification was defined as “taking on adult responsibilities from a young such as caring
for younger siblings, taking care of household duties or attending to the emotional and/or

practical needs of their parents™ (Cho et al_, 2024). The research flyer included a QR code
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which took participants to a Microsoft Forms page to express their interest. The form asked
participants the following 17 questions; their full name, phone number, age, email address, if
they are the first-born eldest daughter, if they self-identify with the experience of
parentification, which South Asian country they identified with, if they lived within the UK, if
they live within the UK and hold British nationality, if they identify as second generation
migrant, county they reside in, highest level of education, marital status, religious
identification, family structure (single parent household/nuclear family), employment status
and finally, how they heard about this research. Participants were reminded that expression
of interest does not guarantee participation at this stage. They were also reminded that any
information provided will be stored securely and will only be used to contact them with

opportunities to participate in this research.

The study was also advertised through a snowball sampling method as many participants
shared the research flyer (Appendix C) with friends and family. Studies show that this
method is most useful when working with ethnic minonties due to close connections within
communities, word of mouth research promotion can be an effective recruitment tool
(Hughes et al., 1995). Lastly, the research was advertised in a university newsletter for
South Asian Hertage Month. My university email was shared for expression of interest. This
was advertised via email to all staff within the School of Health and Psychological Sciences

at City, University of London.

Recruitment was complete within a matter of weeks due to the influx of interest towards the
study. The Microsoft Forms expression of interest page was closed for responses when 22
responses were gained. In total 22 participants expressed interest. Out of 22, 12 participants
were excluded from the study in total. One participant was excluded at screening the
Microsoft Teams survey stage as she was not the first born in birth order, therefore was
excluded. Following this, 21 eligible participants were contacted through email inviting them
for a screening call and risk assessment. At this stage, 11 participants were excluded. Three

participants were excluded as they cancelled the interviews and were not able to reschedule.
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One participant was excluded as she changed her mind about participation post sign up.
Lastly, seven participants were excluded due to not responding after two follow-up attempts
via email and telephone call on a private number (2 week gap between each follow up
attempt). Of the 12 excluded across the study, 7 participants heard about the research
through Home Girls Unite Instagram story, 2 participants were sent the research flyer by a
friend, 2 participants heard about the study within the Home Girs Unite WhatsApp chat and
1 participant heard about the research through the City University South Asian Hernitage

Month newsletter.

After exclusions, 10 participants in total took part in the study. Furthermore, 4 participants
heard about the study through a friend, 3 participants signed up through the Home Girls
Unite WhatsApp chat, 2 participants signed up through the Home Girls Unite Instagram story

and 1 participant was recruited through the Home Girls Unite Twitter post.

Figure 1. Recruitment FHlow Chart
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Participants

10 participants in total were recruited to ensure sample size is small enough to manage data
but enough to discover "a new and richly textured understanding of experience”. Braun and
Clarke (2013) suggest that sample size depends on the scope of the project and recommend

for a UK Doctorate level project should be aiming for between 10 — 20 participants.

Participant demographics was collected within the Microsoft Forms survey (See Table 2). All
participants identified as cisgender female and were aged between 19 to 40 (average age
2T7). The sample consisted of 4 participants who identified as being of Indian ethnicity, 3
participants were of Bangladeshi ethnicity, 2 Pakistani ethnicity and 1 with Afghan ethnicity.
All participants were British citizens with 5 participants living with London, 4 participants from
the East Midlands and 1 participant from the West Midlands. Educational attainment
included three with postgraduate qualifications, six with undergraduate degrees, and one
with high school level education. In relation to marital status, 8 participants were single, 1
participant was married, and 1 participant was divorced. In addition, participants were asked
if they follow any religion. It was found that 7 participants identified as Muslim, 1 participant
identified as Sikh, 1 participant identified as spiritual but not religious and 1 participant
identified atheist. Furthermore, 7 participants identified themselves as within full time

employment and 3 participants were students.
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Table 2.

Summary of Participant Demographics

Pseudonym Age
Maimoona 26
Sheila 40
Fatima 23
Maham 21
Sabina 29
Sarah 19
Aisha 25
Aditi 29
Zuneira 20
Kanna 26

Pilot Interview

Ethnicity Location

Bangladeshi London
Indian West
Midlands
Bangladeshi East
Midlands
Pakistani East
Midlands
Bangladeshi London
Afghan East
Midlands
Indian London
Indian London
Pakistani East
Midlands
Indian London

Education Mantal

Status

Undergrad Mamied

Postgrad Divorced

High Single
School

Undergrad Single
Undergrad Single
Undergrad Single
Postgrad Single
Postgrad Single
Undergrad Single
Postgrad Single

Religion

Islam

Sikhism

Islam

Islam

Islam

Atheist

Islam

Spirtual

Islam

Islam

Employment

Employed FT

Employed FT

Employed FT

Employed FT

Employed FT

Student

Employed FT

Employed FT

Student

Student

Before | began data collection and commenced interviews, | conducted a pilot interview with

my research supervisor. This was to be able to practice my interview questions and identify

any practical issues such time taken to conduct interview and the order/wording of
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questions. Studies show conducting a pilot interview can enhance the trustworthiness of
research as it demonstrates transparency and thoughtfulness in relation to the data
collection methods (Malmqvist et al_, 2019). | chose to conduct the pilot interview with my
supervisor as she resonated with some of the eldest daughter experiences in relation to

being raised within a collectivist culture.

A main leaming from the pilot interview was that the order of questions were not coherent
enough. The order was slightly adjusted to allow for more flow within the interview. For
example, previously | was asking about roles associated with being the parentified eldest
daughter after discussing impact of experience. | realised whilst practising that this not did
make sense. Therefore, the question exploring impact were moved to later on within the

interview schedule.

In addition, another aspect | learned through doing a pilot interview was a need for flexibility.
| noticed | was staying very close to my prompt questions and immediately asking the next
question after a response. My supervisor reflected that as the interviewee, this felt disjointed
at times and corrupted the flow of the interview. | leamed that | need to adapt follow-up
questions naturally based on what the participant says, rather than rigidly adhering to prompt

questions.

Data Collection

Of the 10 participants who were eligible to take part in the study, screening calls were
organised via email. Once contact was made from the participant, they were senta
participant information sheet (Appendix D) and consent form (Appendix E). Participants were
requested to read this information and consider if they still would like to participate after
knowing the details of the research. If the participant is still willing to participate, they were

requested to sign and retumn the consent form.

When participants sent back completed consent forms, they were asked their preferred time

and date for a screening call via Microsoft Teams. Screening calls were arranged.
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Participants were advised to be in a place they feel is safe and confidential for this call. No
participants raised concerns with ability to find a confidential space to speak. Consent forms
were saved on my City, University of London OneDrive account which is General Data

Protection Regulation (GDPR) compliant and only accessible by myself.

Screening Call

Microsoft Teams was chosen for the screening call as opposed to a telephone call as | felt it
was important to see the participants non-verbal communication such as facial expressions
and body language, especially as the screening call included a risk assessment. Visually
seeing someone within a risk assessment is helpful as it is easier to pick up and tend to
signs of distress such as tearfulness. This type of communication can be missed over
telephone call. In addition, | decided to not conduct the screening call on the same day as
the interview, instead screening calls were booked at least 2 weeks in advance of interviews.
This was done to allow participants time to reflect on their choice to take part without the
pressure to decide immediately. This also supports a more ethical approach as participants

should be given sufficient time to reflect and make decisions (Crow et al., 2006).

The screening calls lasted 15 to 20 minutes on Microsoft Teams. At the start of the call, the
participants were reminded about the purpose of the call, if they were in a private and
confidential area and if they were happy to continue. In this call, participants were given the
opportunity to ask any questions relating to the study. After this, the inclusion criteria was
checked to make sure the participant was eligible. If the participant was not eligible at this
stage, they would be thanked for their interest, discuss reasons for ineligibility, asked if they

have any other questions and the call would be ended there.

Next, participants were introduced to the mental health nisk assessment segment of the call.
Participants were informed that due to the sensitive nature of the study, it is my ethical duty

to go through the following questions to ensure participant safety and well-being. This was
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followed by a statement of confidentiality being read to the participant. i.e. the risk
assessment is confidential and remains private between the participant and I, the
researcher, and my research supervisor. However, the exception to confidentiality is that if
there is serious and immediate risk of harm to themselves or others then this confidentiality
would be broken and the appropriate services to protect participant safety. All 10 participants

agreed and decided to continue to answer the following questions.

Questions asked were referenced from the “Screening Interview and Distress Protocol
(Draucker., 2009) and from the PHQ-9 (Patient Health Questionnaire-9). The PHQ-9
question was added as questions from Draucker (2009) did not explicitly ask about suicidal

ideation. The questions asked within the risk assessment included:

= Are you experiencing a high level of stress or any emotional stress? (Draucker.,

2009)

= Are you currently having thoughts of harming someone else? (Draucker., 2009)

* Would you be able to contact a GP, Mental health service or someone you trust

should participation in this study cause distress? (Draucker., 2009)

* In the past two weeks, how often have you been bothered by thoughts that you would
be better off dead or of hurting yourself in some way. Options include not at all,

several days, more than half days, nearly every day (FHQ-9).

If the answer to the PHQ-9 suicidal ideation question was 'several days', a conversation
would take place between myself and participant. We would come to a mutual decision
about participation in this research. This meant discussing in collaboration if the participant
has any support around them, protective factors, if they are in-therapy, and overall safety to

take part. This conversation took place with 1 participant from 10 who answered ‘several
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days’ and 9 answered ‘not at all'. With this specific participant, she shared that she was in
long term weekly therapy for several years, including at the time of the screening call. She
described these thoughts as “just thoughts”, not something she would act upon nor had
history of acting upon. This participant had a safety plan in place created with her therapist.
She reported having a supportive circle of fiends. She demonstrated future orientated
thinking and had solid protective factors within her life which were reasons for her to not
harm herself. It was encouraging that she already had contact numbers for crisis support,
however, these were shared with her during and after the call too i.e. reminded of speaking
with General Practitioner, NHS 111, The Samaritans and 999 in emergencies. Ulimately, this
participant still wanted to take part within the study and felt that taking part would not cause
her anymore more distress than what is usual for her. We discussed if she needed any
adjustments for the interviews, to which she responded ‘'no'. | felt reassured to support the

participant continue to interview stage.

Although no participant responded 'more than half days' or 'nearly every day' to the PHQ-9
question, there was a plan in place in case of this. If they had responded with the
aforementioned, participants would be excluded and signposted to appropriate emergency

and crisis team contact numbers (Appendix F) and advised to speak with their GP.

When risk was checked and if the participant felt safe to continue to take part in the
research, the interview date, time and mode was organised at the end of the call.
Participants were asked which mode of individual interview is most suitable for them (Online
on Microsoft Teams or City, University of London booked room). Giving participants choice is
important for research to be participant led and break traditional researcher-participant
power imbalances (Ross., 2017). Once the mode of interview was agreed, the date of
interview was set. Interviews were booked with 9 participants who agreed to meet online and
1 participant requested a face to face interview at City, University of London. Links for online

video calls were sent to participants. A meeting room was booked at City, University of
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London for the participant who requested in person interview. An email with the time, location

and details were sent to the participant via email.

Interviews - Online and In-Person

Participants were offered the choice of interviewing either online or in-person. This choice
was offered to widen access for participants who could not attend in person as participants

lived across various areas within the United Kingdom.

All interviews followed the same core procedure. Participants were asked to re-read the
Participant Information Sheet (Appendix D) before the interview. Though written consent had
already been obtained, verbal consent for participation and video recording on Microsoft
Teams was sought at the start of the interview to reaffirm participant choice. Participants
were reminded that interviews would last approximately 60 minutes and that they could
request a break or withdraw at any point. A semi-structured interview schedule (Appendix B)

including 6 open-ended questions were used to help guide conversation.

Online interviews were conducted via Microsoft Teams and British Psychological Society
(2021) ‘Ethics and guidelines for internet mediated research’ were followed. Before the
interview, | ensured | had working headphones to use and was working from a safe and
confidential space within my home office. | checked my internet connectivity to minimise any
disruption. When participants joined the call, they were informed of steps to take should they
be disconnected. This included attempt to rejoin the meeting, if the participant had not re-
joined within 5 minutes of disconnection, | would call the participant’s mobile number using a
private number. Online interviews were video-recorded and transcribed using Microsoft
Teams internal feature. Participants were reminded that the recording will be saved on a

password protected university OneDrive, only accessible by me.
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One participant requested an in-person interview which took place at City St George’s,
University of London within a booked meeting room to ensure confidentiality and privacy.
The interview was scheduled within working hours and my research supervisor was informed
of this. The participant was informed of the nearest exit and facilities before the interview
started. The same consent, recording and interview procedures were followed as previously

mentioned.

Debrief

Participants were debriefed after the interview and given a debrief form (Appendix G). For
online participants this was shared on the screen and sent to their email after too. Forin

person participant, this was printed out and a copy was also emailed to her after.

The debrief entailed a check in relating to how the participant experienced the study and if
they have any further questions. Many participants shared that they were glad they took part
and appreciated being able to speak about their experiences. No participant, online or in

person, stated that they were left feeling unsafe or in distress.

Despite this, participants were reminded that if participation in this research raised any
issues, or they found themselves distressed in the days following the interview to contact the
list of support lines and websites listed on the debrief sheet. This included speaking with
their GP, The Samaritans 24 hour telephone crisis support on 116 123, NHS 111 and finally,

999 if in immediate emergency.

Participants were also informed about ‘Home Girls Unite’ support group who offer online and
in person support circles for eldest daughters of ethnic minority background. Their public

contact email was shared should they wish to learn more.

Details on how to request data withdrawal was given to the participant along with my

research supervisors contact details for any questions or complaints.
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Participants who consented to be contacted again (Appendix E) when study is complete with
the study results, were informed that they would be emailed a copy of the research paper
upon completion of the study. | believe participants have the right to know the outcome of the
study they participated in, and if they opt in for this then it is an ethical obligation for the
researcher to fulfil to this demand. Returning findings to participants has many benefits such
as reinforcing participant involvement within the research, transparency about outcomes and
improves trust within the research and researcher (Hintz and Dean., 2020). Wong et al
(2018) described not saying findings will be shared with participants but instead retumed to
them as this highlights that ultimately participants have ownership of their data, and this is
something we are returning to them as those findings were taken from individuals. | align

with this stance.

A £15 Lifestyle e-voucher was sent to participants email as a token of appreciation of time
given towards study. This was supported through the City, University of London Department
of Psychology Research Committee support for research costs. This funding was essential
to ensure the ethical treatment of the participants and to show respect for their time and
contribution. This was important for me on a personal level too. Parentified eldest daughters
are frequently doing things for other people therefore financial reimbursement was an
important ethical consideration to ensure that this study was not inadvertently replicating

dynamics of unacknowledged or uncompensated labour.

Data Analysis

Inductive or Deductive Analysis?

A consideration that researchers need to make when using RTA is if the data will be
understood from a ‘bottom up’ perspective (inductive or data-driven method) or with a “top
down’ approach (deductive or theory-driven method) (Braun and Clarke., 2019). Inductive
analysis involves the researcher to analyse data without any preconceived theories, as

opposed to deductive approach involving application of theory to the data (Azungah., 2018).
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This research has used an inductive approach to data analysis in order to explore the
experience of ED’s to allow themes to be linked directly to the data instead of preconceived
categories. The data was not coded to fit any pre-existing coding framewaork and instead was
‘open-coded’ to best represent meaning as communicated by the participants whilst also
acknowledging my own reflexive process as the researcher. In addition, inductive analysis is
compatible with my social constructionist epistemology as meaning is seen as constructed
through language, context, and social interaction rather than as a fixed truth waiting to be

discovered.

Semantic or Latent Analysis?

Another consideration requiring discuss is how themes will be identified and at which ‘level’.
This includes semantic and latent analysis. Semantic analysis views the data explicitly and
identifies what directly what the participant has said. On the other hand, latent analysis
attempts to uncover underlying and unspoken topics within the data (Braun et al., 2023).
This study has utilised both semantic and latent coding within data analysis. This is in line
with my ontology and epistemology, acknowledging that reality can both be explicitly known
as well as requiring exploration of underlying structures to understand it better. As a
researcher, | was incredibly aware of the importance of reflexivity when using latent analysis
as this approach required me to engage deeply with the underlying meanings and
assumptions within the data, which were inevitably shaped by my own interpretive lens and

positionality. Please refer to the methodological reflexivity section for further elaboration.

Rich Broad Description or Detailed Account of One Aspect?

As stated by Braun and Clarke (2013), it is important to detail if the study aims to focus on
providing a rich broad exploration of the data or one specific aspect. This research has

aimed to present a rich and broad exploration of the data through identification of the most
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commonly shared experiences as well as prominent and meaningful patterns across the

dataset.

What Constitutes a Code, Theme and Subtheme?

For clanty and transparency, it is important to define what constitutes a code, theme and
subtheme. A code can be understood as a capturing a singular part of the data and
associating labels to it highlighting aspects which are of interest to the research question.
They are the building blocks of themes. Terry and Braun (2017) stated that although there is
no test for a “good” code, they suggested researchers to imagine a situation where they lost
their data and only had the codes, if they looked at their codes, would it provide them with a
summary of the diversity of meanings contained in the data set? This explains the

usefulness of detailed codes.

Braun and Clarke (2006) have repeatedly argued against the idea that a theme is a topic
summary. They argue that a theme “should capture the pattermns of meaning across the
dataset”. Within this study, themes created represent patterns and key ideas within the data.
As mentioned previously, themes in this research were not identified in advance, they were
identified by organising codes around a central organising concept. It is also important to
note that Braun and Clarke (2013, 2021) have repeatedly stated that codes and themes do

not emerge, they are identified and constructed through the researcher interpretation.

A subtheme is located within a theme and aims to expand on an aspect of the theme in more
detail. It shares the same central organising concept as the theme but highlights a specific,
meaningful aspect of it. Subthemes were used within this study to allow for a more focused

exploration of the meanings within the broader themes.
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How Will | Be Reflexive?

As mentioned, reflexivity is central to RTA, which recognises that the researcher’'s worldview
is embedded within the research process and the data itself. | have actively engaged in
reflexivity throughout the study by keeping a reflective diary, which has enabled me to
explore my thoughts and feelings and consider how these may have shaped the research. In
addition, regular discussions with my supervisor about my interpretations of the data further
supported reflexive practice. My reflections have presented through each chapter of this
research to demonstrate transparency in the research process and highlight my thoughts as

an insider within this research.

Six Phases of Data Analysis in RTA

Braun and Clarke (2006) have described six phases of data analysis within RTA. They
outline that these phases are not linear and the researcher can move between stages

throughout the process. These stages will be summarised in the table below.
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Table 3.

Six Stages of RTA Data Analysis

Analytic Phase

Description

Action

1. Familiarisation

Becoming deeply familiar with
data

Engage reflexively with data

Reading multiple times

Note taking

Ask questions such as “How does
this make me feel?” and reflect in

diary

2. Coding

Search for pattems and
meaning in data

Generate initial codes

Highlighting and labelling data into
groups
Explore explicit and hidden

meaning

3. Generating

Organise codes into thematic

Mapping

themes groups upon identification of
pattern within codes
4. Reviewing Reviewing themes as a whole Collapsing overlapping themes if
themes Check themes are rich and too similar

engaging

Re-read and refine

5. Naming and

defining themes

Identify purpose of the theme

Name theme

Re-read theme and decide name

that captures theme meaning

6. Report

Report findings

Address research question
Present themes in compelling and

engaging way.
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Stage 1: Familiarisation

The familiarisation process involved becoming deeply engaged with the data by reading and
note-taking. The process of familiarisation began for me once | began to examine the
Microsoft Teams transcriptions. | began by listening to the audio of recordings only and
making notes about my initial thoughts. | then listened to the audio whilst going through the
transcription and comecting any mistakes made by the automatic transcription. Once
transcrptions were corrected, | began to re-engage myself with reading and re-reading each
transcrpt and continuing to note any initial reflections and thoughts. After each read, | would
ask myself “how does this make me feel?” and | would make a note of this within my
reflective diary. | learned that for myself as a visual learmer, note-taking in visual form
propelled my engagement with the participants story (Appendix H). Braun and Clarke (2022)

encourage creative ways of engaging with data in the familiarisation process.
Stage 2: Coding

The coding process involved searching for common patterns and meaning in data through
semantic and latent coding. | initially coded all transcripts manually by hand (Appendix J). |
was struck by the amount of semantic and latent codes that were noted in the margins of the
transcrpt. | noticed beginning to feel overwhelmed by this. Research also shows that paper
coding can risk being lost and is timely (Bazeley & Jackson., 2019). Ultimately, | decided to
import the codes into Excel, organising them by participant, to assist with the coding
process. This helped to organise the large data set efficiently and | found it to be time
efficient as it assisted with grouping quotes to begin to organise codes into categories. Braun
and Clarke (2013) have described the benefits of computer coding as it can act as an “online
filing system”. | found myself deeply engaged within this process and found it to be a mix of
overwhelming but interesting. | moved between transcripts, going back and forth to add in

semantic and latent codes, adding to a larger picture of what was going on within the data.
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Once | had coded all transcripts, | began to notice patterns within the data. This was sign to

move on to stage 3.

Stage 3: Generating Themes

The aim of this stage was to organise codes into thematic groups upon identification of
pattern within codes. | began to organise my codes into clusters when | noticed patterns in
meaning and shared experiences (Appendix L). For example, | used colour on Excel to help
begin to group codes together, for example codes where groups when | noted experiences
of childhood repeatedly arnising. It is important to note that themes do not emerge, |
developed themes through my own conscious immersion within the data, being attuned to
meaningful and repetitive patterns within the data, combined with my own unconscious

processing. Through this, | began to make note of early ideas for themes and subthemes.

Stage 4: Reviewing Themes

This stage aimed to review themes and check that these are engaging and reflecting
patterns of meaning within the text. | did this by comparing themes to check if any of them
could be combined or separated. Sub-themes were indeed found within some themes
(Appendix M). For example, a theme relating to loss of childhood and feeling misunderstood
as a child were combined as sub-themes under a larger theme relating to growing up too
quickly. In accordance with Braun and Clarke (2012) recommendations, a theme was

chosen based on the following:

= Ifit captured a patterned response across participants (told me something useful
about my research question)

= Ifit had a strong central organising concept, fitting coherently within the broader story

= Ifit had enough data to evidence its theme, with multiple articulations (more than 3

participants mentioned) around the core idea making a particular rich theme.

Themes were discarded if they were not conceptually strong, meaning was not shared
across the dataset or overlapped with other themes. Themes had strong boundaries which
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helped me to know what to include and exclude. For example, the theme about growing up
too soon only contained subthemes about experiences relating specifically to childhood. This
strengthened the theme and its overall meaning allowing coherence and unity between the
subtheme and theme. A thematic map (Appendix 1) was created at stage to visually review
themes and subthemes, which is recommended to help develop a deeper relationship with

the overall story being told within the data (Ahmed et al_, 2025).

Stage 5: Naming and Defining Themes

Within stage 5, my main aim was to re-read themes and sub themes to finalise them, making
sure they had a strong core meaning which captured a meaningful part of the data set. | also
reflected about what | would name themes. To do this | wrote a few sentences below each
theme to describe what the theme is about to help me find a defining name for the theme
which is central to its meaning. | did not want the theme name to simply summarise what the
theme was about, | wanted the theme name to be able to capture an important essence of
the theme. | began to think of names that were creative, reflective and captured the essence
of the language that participants were using. | made sure to keep theme titles as concise
and easy to understand as | could for the sake of clarity. | discussed theme names with my

supervisor and gained feedback on these.

Stage 6: Report

The main aim of stage 6 is to report the study findings in compelling and engaging way. My
personal aim was to present themes in a linear fashion which takes the reader through the
participants experience of growing up as a parentified eldest daughter, through the roles and
responsibilities they have and its impact, to how participants have made sense of their
experiences as adults. Finally ending with their views on what their future as the eldest

daughter may look like.



Ethical Considerations

Ethical practice is vital within research for several reasons. This includes encouraging
equality and diversity in research, awareness of unacceptable behaviours, awareness of
risks, encouraging accountability within the research process (Lahman et al_, 2011). Ethics
approval was received on 26" July 2024 (ETH2324-0367). In addition, throughout the
research | made sure to practice in alliance with the BPS ethical guidelines (BPS_, 2021) and
HCPC ethical guidance (Health and Care Professions Council., 2016). Within the section

below, | will be commenting on various ethical considerations.

Informed Consent and Transparency

Consent is inarguably one of the core fundamentals of ethical practice. Participants must
give consent freely and participate upon their own choice. Verbal and written consent was
gained throughout various stages of the research. Written consent (Appendix E) was gained
first through email when participants registered their interest. Verbal consent to take part was
gained via the screening call. Finally, at interview stage, consent was reviewed through a
discussion before the interview started. The participant information sheet was sent within
early stages of recruitment and was reviewed before the interview. This offered transparent
approach to the study and ensured no information about the aims of the research were kept
hidden. Participants were made aware of their right to withdraw or refuse participation from
the recruitment stage all the way to interview stages. Repeated reminders were offers to

show respect for participant autonomy and choice.

Anonymity and Confidentiality
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Participants right to privacy and confidentiality is supported by The Data Protection Act
(2018). Researchers must adhere to data protection policy when handling participant data to

ensure ethical and legal compliance.

To protect anonymity, each participant was assigned a pseudonym and have been referred
to as their pseudonym throughout this thesis. Participants were made aware of the use of
pseudonyms to protect their anonymity. Participants were informed that interview recordings
were recorded using Microsoft Teams which uses end to end encryption to ensure data
protection. In addition, participants were also made aware that recordings were saved on a
password protected University account OneDrive, only accessible by myself. All interview

recordings will be deleted at the end of the study and after the Viva examination.

All digital documents including consent forms with identifiable information were saved on a
password protected University account OneDrive and will be deleted upon study completion.
Any participant contact information (email and number) will also be deleted upon study
completion. Transcripts were saved securely on a password protected laptop within my
University OneDrive account. Any identifiable information was redacted from the transcripts
as soon as possible. Research transcripts will be destroyed after 10 years as per City's

standard recommendation.

Any paper documents including any coding notes or thematic diagrams made on paper were

digitalised and saved on my University OneDrive, then the paper copy was destroyed.

Within the screening call and risk assessment, participants were read a statement of
confidentiality i.e. the risk assessment is confidential and remains private between the
participant and |, the researcher, and my research supervisor. However, the exception to
confidentiality is that if there is serious and immediate risk of harm to themselves or others
then this confidentiality would be broken and the appropriate services to protect participant

safety.

86



To ensure confidentiality and privacy when conducting online interviews, participants were
sent a meeting link using a one-time only password. The password protection ensured the
meeting was confidential and could not be joined by anyone else, other than the participant

and me.

Participant Wellbeing

Participant wellbeing has been at the heart of this research as researchers have a duty to
protect participants from harm (Williamson & Bums_, 2014). Participant wellbeing was
checked at recruitment stage within the screening call. A risk assessment was conducted

within this call to get a better understanding of participant current wellbeing status.

Draucker et al (2009) distress protocol for managing distress in participant interviews was
reviewed ahead of interviews (Appendix N). This was important to make sure that as the
researcher, | was clear on the steps to manage potential distress within the interview. Having
said this, no participants displayed any signs of high level of stress or emotional distress

within the interviews. No participants vocalised any distress within debnefs either.

Participants were informed that they could take a break or leave the interview at any time. |
reassured participants that there is no pressure to share anything that they feel
uncomfortable to share. All participants were signposted to psychological wellbeing support

services and support groups for eldest daughters within the debrief sheet.

In relation to the participant that disclosed risk within the PHQ-9, steps to explore the risk
with her were taken within the screening call. A full risk assessment was conducted
thoroughly evaluate the participants potential for harm to themselves or others. A full risk
assessment helped to identify seventy of risk and likelihood of acting upon any risk related
thoughts or beliefs. We also discussed factors including mental health history, social history,
and the environment the participants lives. Through this nsk assessment, it was identified in
collaboration with the participant that both of us felt comfortable with the participant

continuing on to the interview stage for the following reasons.
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* There was no intention to act on any risk related thoughts. She described these
thoughts as “just thoughts”, not something she would act upon nor had history of
acting upon.

* There was no plan.

* The participant was in long term weekly therapy for several years, including at the
time of the screening call. The participant was due to meet with her therapist within a
day of the interview.

« This participant had a safety plan in place created with her therapist.

= 5She reported having a supportive circle of fiends.

* 5She demonstrated future orientated thinking and had solid protective factors within

her life which were reasons for her to not harm herself.

It was encouraging that she already had contact numbers for crisis support, however,
these were shared with her during and after the call too i.e. reminded of speaking with
General Practitioner, NHS 111, The Samantans and 999 in emergencies. Ultimately, this
participant still wanted to take part within the study and felt that taking part would not
cause her anymore more distress than what is usual for her. We discussed if she needed
any adjustments for the interviews, to which she responded 'no’. The participant was
informed that she could contact the researcher or research supervisor at any time
throughout the research process if she had any concerns she wanted to discuss. | felt

reassured to support the participant continue to interview stage.

Compensation

A £15 Lifestyle e-voucher was sent to participants via email after their interview was
complete. This was done as a token of appreciation of time given towards study. This was
supported through the City, University of London Department of Psychology Research

Committee support for research costs. This funding was essential to ensure the ethical
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treatment of the participants and to show respect for the time and contribution of
participants. This was important for me on a personal level as eldest daughters are often
doing unpaid labour within their families, | do not want this research to reflect the latter

experience within this research.

The use of compensation within research holds both benefits as well as ethical
considerations. It has been argued that recompensating participants for their time and efforts
towards the research is considered ethical practice. The use of compensation can boost
recruitment (Largent et al., 2022). It is important to highlight this could have been an
influence on motivation to engage in the study. Having said this, | followed ethical guidelines
to consider ways of minimising ethical concerns related to the use of e-vouchers. Firstly, |
informed participants that the voucher is a compensation for their ime, instead of it being a
reward for receiving certain kinds of answers. | was transparent with participants within the
screening call that e-vouchers would be sent after completion of interview. | informed
participants within the debrief that should they wish to withdraw from the study, they are free
to do so without losing the voucher. In addition, it is important to be culturally sensitive and
consider accessibility. This is why a Lifestyle e-voucher was chosen as it is sent securely
through email, give participants 18 months before expiry and allows access to over 300
shops catering to diverse audiences. This gave participants more choice and flexibility in
deciding where and when to use to their voucher. All participants received the same type
and amount of reward on the voucher. All vouchers were sent in a timely manner (within an

hour of completion of interview).

Research Evaluation

Rigorous research within qualitative research can be understood as establishing confidence

in findings and demonstrate transparency (Nowell et al., 2017). According to Yardley (2000),
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qualitative research can demonstrate rigour by being sensitive to context, showing

commitment, rigour, demonstrating transparency and being impactful.

Sensitivity to context in this research is demonstrated through being culturally aware and
being inclusive. For example, inclusivity is demonstrated through its recruitment of
participants from diverse backgrounds, such as different religious groups, ages and
languages spoken. Interviews being offered online demonstrated cultural sensitivity as well
inclusivity as it widened access for participants with caring and family responsibilities, work

commitments or travelling difficulties.

Commitment and rigour was shown through the empathetic attentiveness to participant
needs being at the heart of the research. Transparency was demonstrated through being
reflexive and having an awareness of my thoughts and feelings throughout the research
process and reviewing how this influences the data. Transparency was also shown through
an honest and clear outlining of the methodological and analytical processes. Furthermore,
efforts to uphold transparency were further demonstrated through sharing findings openly
with participants who opted in to receive this at the end of the study. Dependability was
demonstrated through auditing my research steps in detail. This shows transparency and
provided a rationale to my work. Finally, in relation to impact, | hope this research contributes
to the existing parentification literature by highlighting experiences form underrepresented
communities such as BSA eldest daughters. | hope that this study offers new insights into
the lived experiences of BSA eldest daughters. In addition, | hope that the findings can be of
value for the disciple of counselling psychology by offering valuable insights into the lived
experiences of this specific population. | hope that this knowledge can help inform culturally
responsive and informed interventions for BSA communities. Impacts of this research will be
expanded on within the discussion chapter. Lastly, an impact was made through my
participants experience of taking part within the study as many of them shared with me that

being able to talk about their lived-experience felt empowering for them.
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Furthermore, Braun and Clarke (2006) 15-point checklist which describes ‘good thematic
analysis’ and ensures researchers adhere to high quality standards of academic rigour in
qualitative research was used?. As a commitment to good quality research, these steps were
adhered to throughout the data analysis. In the table below, please see a summary of how |

responded to the aforementioned criteria at different stages of the data analysis.
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Table 4. Summary of 15-Point Checklist Criteria ( Braun and Clarke_, 2006)

Stage of Data

Analysis

Criterial 15-point Checklist

Action in Response to Criteria

Transcription

1. The data have been

transcribed fo an appropriate

level of defail, and the
transcripts have been
checked against the tapes

for ‘accuracy’.

All transcripts were initially auto-
transcribed through the use of
Microsoft Teams. Though this offers
a high level of accuracy, to ensure
there were no errors, and to
enhance my own engagement with
the data, all transcripts were

checked against the audio.

Coding

. Each data item has been

given equal aftention in

the coding process.

Each data item was given equal
attention through deep

engagement and familiarisation.

Themes have not been
generated from a few
vivid examples (an
anecdotal approach) but,
instead, the coding
process has been
thorough, inclusive and

comprehensive.

Themes were generated using
the entire data set which enabled
a thorough, inclusive, and
comprehensive coding and
theme development process.
Different themes were created by
using codes that were collated
from across the data set which
allowed for richness and varation
within the theme development

process.
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4 All relevant extracts for all
each theme have been

collated.

All relevant extracts for each

theme was collated with the use

of Microsoft Excel.

5. Themes have been
checked against each
other and back to the

original data set.

All themes were checked and
compared with each other to
make sure that each was
distinctive, coherent and focused
around a central organising
concept. The original data set
was revisited multiple times to
ensure that themes were
grounded and reflective of the

original data set.

6. Themes are intemnally
coherent, consistent, and

distinctive.

Efforts were made to ensure
themes were internally coherent,
consistent and distinctive.
Themes were colour coded using
Microsoft Themes to aid
organisation. A Thematic map
was created for visual aid,
themes were cross checked to
ensure distinctiveness. Themes
were discussed in research
supervision in which | received
positive feedback on the
consistency and coherence of

themes.
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Analysis

/. Data have been analysed

rather than just
paraphrased or

described.

Data analysis went beyond
description, as can be seen
within the analysis chapter of this
thesis. The use of semantic and
latent analysis enabled me to
engage deeply with the data. The
coding process was viewed not
merely as summarising what was
said, but was viewed as a way to
identify patterns within meaning.
This enabled rich insights within

the analysis.

. Analysis and data match

each other — the extracts
ilustrate the analytic

claims.

Analysis and data match each
other closely. This can be seen
within the analysis chapter, as
direct quotes from the data are
used to evidence themes. The
iterative nature of RTA allowed
me to back and forth between my
data set and my analytical claims

to ensure they closely link.

. Analysis tells a

convincing and well-
organised story about the

dafa and topic.

Efforts were made to present the
analysis chapter in a way that
tells a convincing and well-
organised story about the data

and topic.
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10. A good balance between
analytical narrative and
illustrative extracts is

provided.

| believe that there is a good
balance between analytical
narrative and illustrative extracts
presented with the analysis
chapter. No quotes were
presented without explanation,
nor any analytical claims were
made without any evidence from

the data.

Overall

11. Enough time has been
allocated to complete all
phases of the analysis
adequately, without
rushing a phase or giving

it a once-over-lightly.

All phases of data analysis were
completed over a time period of
several months. Lots of time,
thought and reflexive
engagement were part of each
stage. This meant that no stage

was rushed.

Written report

12. The assumptions about
Thematic Analysis are

clearly explicated.

| have clearly stated my
approach using RTA. | have
outlined the particular
specificities that | considered
regarding the approach in the
methods chapter. | have also
considered the relation between
RTA and my epistemological and
ontological underpinnings in the

methods section.
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13. There is a good fit
between what you claim
you do, and what you
show you have done —
I.e., described method
and reported analysis are

consistent.

| believe there is clanty and
coherence between what | have
reported in the method and what
has been presented within my

analysis.

14. The language and
concepts used in the
report are consistent with
the epistemological

position of the analysis.

The language used in the
analysis is consistent with weak
social constructionist
epistemology of this research.
This can be seen within the
analysis as the terminology
speaks to the epistemological
position that knowledge can be
sought through language and

social constructs.

15. The researcher is
positioned as active in the
research process; themes

do not just ‘emerge’.

| have clearly defined my position
throughout the research as being
an active part of shaping the
research. This can be
demonstrated through my use of
first person tense throughout this
research. | believe this brings
emphasise of my researcher
voice and active involvement.

Themes were described as being
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generated or developed. It was
made clear that themes do not
emerge from the dataset as this

minimises research influence.

Methodological Reflexivity

Through the familiarisation stage, | noted in my reflective diary (Appendix K) that | was
struck by how closely some of the participant experiences resonate with some of my own
experiences growing up as an eldest daughter. Through the first read, | noticed that | was
reacting more emotionally to the data, rather than with a curious eye. For example, whilst
reading one of the transcripts, | noticed feeling annoyed towards the treatment of the
participant by their parents, for positioning a young child in the parentified position. |
recognised that parts of myself were being reflected in this and perhaps why | felt a
heightened sense of emotionality towards this. | wanted to reach in and protect the
participant. | noticed a desire to protect within myself coming from own eldest daughter lens

of wanting to protect and nurture.

Furthermore, | initially noticed feelings of frustration when participants detailed showing
understanding and empathy towards why as eldest daughters, they had to assume the
responsibility they did. This highlighted a crucial blind spot for me, that | hold an assumption
that all eldest daughters would view such responsibility as ultimately wrong despite the
context. This also highlighted my position of social privilege in terms of socioeconomic
status, ability status, and the fact that | grew up in totally different circumstances as some of
my participants did. These factors may have contributed to the greater empathy some

participants held for their parents, which | initially struggled to grasp.

This privilege influenced my early interpretation of the data, as | was viewed participant

empathy towards their family as a disguise of cultural shame and therefore wanting to
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protect her parents. However, now | recognise that my own judgements were clouding my
ability to engage with some of the participants experience. For example, within the coding
process, | noticed that in my initial semantic and latent codes, | was very quickly picking out
aspects of participant experience that had more negative connotations, such as the hurt and
anger as it matched my own experiences. It took me longer to engage with ideas of
acceptance and understanding, nor did these ideas initially stand out to me, as perhaps | am
Just not there yet with my own feelings towards acceptance. Recognising this helped as |

took this to my personal therapy sessions.

In relation to coding, a specific challenge | experienced was that my codes often lacked
detail. | noticed this as after my initial coding, that my codes alone did not make any
meaningful sense of what was occurring in the data. Terry and Braun (2017) stated that
although there is no test for a “good” code, they suggested researchers to imagine that they
lost their data and only had the codes, if they looked at their codes would it provide them
with a summary of the diversity of meanings contained in the data set? At first, my answer
was no to this question. | realised this was because | felt worried to make mistakes whilst
coding and felt the pressure of the task. As a result, one-word codes felt like a safer option,
as they allowed me to stay close to the data without risking over-interpretation. | recognised
this as my perfectionist tendencies casting doubt about my own abilities. | recognised that
this cautious approach limited the depth of my analysis. By revisiting the data and reminding
myself that reflexive thematic analysis is an interpretive and iterative process, | was able to
move beyond this initial hesitation and develop more descriptive and meaningful semantic

and latent codes.

Furthermore, | noticed how my philosophical underpinnings influenced my coding process.
As | coded, | found myself focusing initially on explicit references to these objective realities
(critical realist view), such as the role of the eldest daughter and cultural expectations. My

social constructionist epistemology influenced how | code as | recognise a natural urge to

98



think deeper about how language reflects broader societal norms such as ‘role model’ linked

to how women are viewed in South Asian culture.

There was one reflection that was consistent throughout generating themes, reviewing
themes and naming themes stage. | recognised that, as a researcher, | hold significant
privilege and power in determining how the story is constructed from the data. This power
can raise ethical concems if researchers are not actively aware or transparent about their
potential biases towards certain patterns, which may shape the narrative in a way that does
not fully reflect the data. For instance, when developing the themes and their names, |
continuously questioned whether my choices reflected my own perception more closely
rather than the participant's expernience. Revisiting the raw data and checking themes
against it, helped to ensure that | was as aligned with what was being said as possible. This
process of reflection helped me recognise the importance of maintaining awareness of my
own influence in the interpretation of the data and ensuring that the final themes represented

the participant's lived experience.

Writing the analysis in stage 6 of RTA, | noticed myself resisting the urge to shift into
"therapist voice" where | risked "psychoanalysing’ participant narratives and drifting away
from the data, rather than remaining grounded within it. This raised ethical questions for me,
particularly around power dynamics, as imposing my ‘clinical’ perspective could have
privileged my own understanding over the participants lived experiences. | remained mindful
of respecting the participants agency and did not include this interpretation when noticed. |
also prioritised ethical integnty by consciously reflecting on whether my themes accurately
reflected the data, rather than forcing them to fit preconceived ideas. | was mindful that
falling into use of therapist voice may be more likely when analysing data straight after being
within my clinical placement. This taught me to become more aware of the boundaries
between my therapeutic and research roles and | began to allow more time to transition

between the two.
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Chapter 4: Findings

Chapter Overview

This chapter aims to demonstrate my use of RTA to analyse the rich data retrieved
from individual interviews. Through the analysis a total of 5 themes were developed,
4 of them containing sub-themes to further facilitate an in depth exploration of
participant experience. Themes were chosen based on patterns of meaning and key
ideas within the data. Themes and sub-themes have been added to a table for clarity

(See Table 1).

The themes have been carefully sequenced to take the reader on a journey through
the lived experience of being the eldest daughter in a BSA family. The story begins
with what it was like growing up in this role, capturing the early experience of loss
of childhood, growing up too soon, and feeling misunderstood. This is explored
through subthemes such as becoming a ‘little adult’, the loss of childhood, and being
a misunderstood child. The analysis then moves on to the vaned responsibilities
participants carried, reflected in subthemes including the mediator and emotional
confidant, the caregiver, and the advocate, illustrating the multifaceted nature of the
role as ‘the daughter that does it all'. Next, the focus shifts to the mental, emotional,
and relational impact of these responsibilities, discussed through three subthemes
addressing each dimension of impact. Following this, the narrative explores how
participants make sense of their experiences, moving from resentment to empathy
and recognising strength within the struggle. Finally, the joumney concludes with
reflections on the future, capturing participants’ views on what their continuing role

as eldest daughter entails.
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Table 5.

Summary of Themes

Theme

Sub-theme

1. Growing Up Too Soon

Subtheme 1.1: Becoming A “Little Adult”
Subtheme 1.2: The Loss of Childhood

Subtheme 1.3: A Misunderstood Child

2. The Daughter That Does it All

Subtheme 2.1: The Mediator and
Emotional Confidant
Subtheme 2.2: The Caregiver

Subtheme 2.3: The Advocale

3. The Mental, Emotional and Relational Impact

Subtheme 3.1: The Mental Impact
Subtheme 3.2: The Emotional Impact

Subtheme 3.3: The Relational Impact

4. Making Sense of What Happened —

“It's All They Knew”

Subtheme 4.1: Resentment To Empathy
Subtheme 4.2: Strength in the

Struggle

5. Always the Eldest: Looking Ahead

To The Future

No Subthemes
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Theme One: Growing Up Too Soon

In this theme, participants descnrbe the start point of becoming ‘the eldest daughter
and when they first experienced becoming parentified. Across participants, this
point was marked by the amival of a sibling and being positioned as a role model
to them. This caused feelings of loss of childhood. This theme includes three sub-
themes 1.1: Becoming A “Little Adult”, 1.2: The Loss of Childhood, and 1.3: A

Misunderstood Child.

Subtheme : Becoming a “Little Adult”

Many participants expressed that the start of parentification as the eldest daughter was
marked by a clear entry point, the birth of a younger sibling. They described this as the moment
that a shift in the family dynamics occurred, where the adults in their life began to position

them as a role model and a “little adult”. An example of this can be seen in the following quote:

"l definitely felt an acute shift when my baby sister came along... within the first
couple of months was like that was my induction info taking care of her. I felt like |
was inducted info it. | was like, that's all | kind of knew after that is feeling like a
little adult.”

- (Maimoona, Aged 26, British Bangladeshi, London) (p.2, line 60-64)

In this quote, Maimoona describes her experience of feeling like a “little adult” in her childhood
whilst managing adult responsibilities, particularly in her role as a caregiver for her younger
sister. Maimoona describes how this shift began almost immediately after her sister's birth,
marking the start of her “induction” into caring for others. Maimoona uses the word "induction™

to describe her introduction into caregiving responsibilities for her younger sister. This word is

typically associated with work based terminology, often seen in corporate organisation. This
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word is repeated twice which appears to reaffirm this experience. This choice of language
conveys a sense of formality and thoroughness, as if she was formally trained to look after her
sister. Additionally, Maimoona refers to her sister as her "my baby sister”, despite her not being
an infant anymore further emphasising a motherly undertone in Maimoona's expression.
Maimoona expressing "that's all | kind of knew after that is feeling like a little adult”, highlights
how her responsibilities became normalised and ingrained in every aspect of her life. This
highlights that for some parentified eldest daughters, their role may be expenenced as all-

encompassing, becoming a central part of who they are.

Interestingly, it is to be noted that the phrase "little adult" in a literary sense, is a
Juxtaposition, highlighting the contrast between being a child holding adult

responsibilities. We see similar sentiments reflected in other participants accounts:

“You almost feel like a little counsellor”

(Aditi, 29, Brtish Indian, London) (p.5, line 125)

“I'm the go to person, when things need doing or organising in the
family like ensuring the house runs smoothly. | have always been a
little manager”

(Karina, 26, British Indian, London) (p_6, line 156-157)

The above guotes emphasise a similarity in the way participants have described
their experiences such as through the repetition of “little” followed by an adult role.
As Aditi described herself as feeling like a “little counsellor” and Karina expressed
having always felt like a “little manager”. Such descriptions demonstrate how
participants understood their adult roles within their childhoods, as being with a
child with an adult role. This particularly highlights the experience of parentification
as well as early familial boundary blurring.
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Subtheme 1.2: The Loss of Childhood
Upon the arrival of their sibling and having been positioned as a “little adult”, some
participants described the feeling of loss within their childhood and missing out on

the expenence of being a child. This is reflected in the quote below:

“Literally from age 11. | think ever since my siblings got here, I've always been
expected to be like this good role model so | need to do the very best because
they look up to me. Because of that | have been very mature for my age but [ feel
like I've not actually experienced my childhood as a child. Does that make sense?
I've not actually learnt to live as a kid. Just hearing like experiences from like my
friends, when they mention their childhood, how theyll be able to like sort of like
live their life freely by exploring and having a naughty stage. But for me, I've not
allowed to be naughty, not been able to explore. I didn't explore being a child and
how that feels™.

- (Maham, 21, British Pakistani, East Midlands) (p.3, line 78-85)

Participants described how the expectation to behave as a 'good role model’ for
younger siblings marked an early transition out of childhood. The quote above
reflects the sentiment for many participants, that they have always felt mature for
their age due to how they have positioned by their caregivers. Early maturity, when
they are still children, lead them to feel that they have missed out on being a child.
This highlights how the weight of parentification prematurely displaced
opportunities for play and exploration. The sense of missing out was often realised
in comparison to peers, with participants contrasting their own experiences with
friends who had a ‘naughty stage’ or freedom to ‘live their life freely’. This points to
a tension between the developmental needs of the child (wanting to play) and the

adult-like role imposed upon them (being a role-model and holding adult
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responsibilities).

Some participants situated the loss of childhood within a broader cultural context.

I think for daughters in general within the South Asian culture, we're raised to
hold this honour and respect anyway....but | think for me ... as the eldest
daughter, there’s even more of a pressure fo be a source of pride for my
parents___ like ... act nght, be obedient, be a role model for my siblings because
I'm the first one to show them that. And | think because of that, it meant | had to
learn to be those things quickly as a child. And if | didn’t then [ think it would look
bad to people, like in the community, like look at their eldest daughter she's
disobedient”.

- (Zuneira, 20, British Pakistani, East Midlands) (p.8, line 224-231)

Zuneira's quote highlights that for some eldest daughters, their experience of loss
of childhood and being parentified was influenced by cultural values of honour and
respect. She expresses that whilst daughters are seen as carriers of family honour
and pride, being the eldest daughter appears to intensify the weight of this due to
being the first-born. For example, Zuneira expresses that from a young age, she
became a role model for her siblings and an obedient daughter to her parents as
this is what was culturally expected of her as an honourable eldest daughter. This
cultural value appears to intensify her parentification experience as she further
suggested that carrying these responsibilities contributed a loss of her childhood.
Zuneira shares that as the eldest daughter, if she did not uphold such cultural

values then it would risk “looking bad” within the community.

Zuneira’s quote suggests that cultural beliefs tied to *honour may shape the roles

and experiences of some parentified BSA eldest daughters. It highlights that
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honour related expectations may be experienced as more intensely by eldest
daughters in comparison to younger female siblings. This is due their position of
being the first born child and a girl. From an early age, some eldest daughters may
be positioned within the home as role models and obedient carriers of family
values, while simultaneously being aware that their behaviour represents the family
to the wider community. Being a role model in the home and protecting the family’s
image in the community from a young age can create additional pressures for some
eldest daughters. This highlights how cultural factors influenced the parentification

experiences of participants.

Subtheme 1.3: A Misunderstood Child

Participants expressed that part of their experience of growing up as a parentified
eldest daughter was feeling misunderstood at school by their teachers. We see this

through Maimoona's account below:

I told my teacher, who was from a Western background that I'm kind of
sfruggling at home. Theres a lot going on, | have a lot of additional
responsibilities. | remember her being really flippant about it and saying
well when | was your age | had lots of extracurricular activities. | was
really info my swimming and that took up so much of my time but | still
balanced it with academia so why can't you? She was very dismissive.
She didn't ask more about what was going on and | remember after that,
feeling kind of alienated and like I'm not understood.”

- (Maimoona, Aged 26, British Bangladeshi, London) (p.3, line 77-85)

Maimoona's account demonstrates an experience many participants spoke about which was

feeling misunderstood when their duty towards their family was viewed through a Western
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individualistic lens. As seen in this quote, Maimoona expresses to her teacher that she is
struggling due to weight of her responsibiliies she camies for her family and therefore
Maimoona's grades were affected. The teacher did not show empathy for Maimoona's
responsibilities. Instead, the teacher compared how she managed to balance academia and
sporting hobbies when she was Maimoona's age, therefore why can't Maimoona. This reflects
an individualistic lens as the teacher views Maimoona's struggles are about her personal effort
and time management. The teacher failed to understand that Maimoona's familial duty of care
was not an optional hobby like swimming, but a responsibility tied to her household functioning.
By comparing her leisure activity with Maimoona's family obligations, the teacher collapsed
two fundamentally different experiences into the same category, erasing the cultural and
emotional weight of Maimoona’'s role causing her to feel alienated and misunderstood. This
illustrates a specific challenge faced by parentified BSA eldest daughters. One is which they
are navigating two cultural frameworks (British and South Asian), where one values
development of self-whilst the other prioritises duty to family. This may contribute to some

BSA eldest daughters growing up feeling misunderstood.
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Theme Two: The Daughter That Does It All

After being positioned as role models in their early years, responsibilities only
increased with age. This theme explores the multifaceted role associated with
parentification that eldest daughters expressed carrying. Although various roles
were detailed within the data, for clarity the three most commonly and meaningfully
emphasised were chosen. Those 3 subthemes 2.1: The Mediator and Emotional

Confidant, 2.2: The Caregiver and 2:3: The Advocate.

2.1: The Mediator and Emotional Confidant
Participants expressed that a significant role they play within their family is the role

of being a mediator within parental conflict. This can be seen within the quote

below:

“When they [parents] don't get on or whatever or there’s like issues like
I have to sort of step up and play that role fo sort of calm the house
down. And that's a massive role. You know, being that person to a step
in the middle of two people that are having a disagreement or an
argument. I've got that duty to step in, whereas my younger siblings
they sort of look up to me to sort of do that. | know when to sort of like
step in and cool down the situation. It feels annoying because why
should it take myself to sfep in? You're both grown adults? It shouldn’t
need fo take your child to step in and stop the arguments”.

- (Maham, 21, British Pakistani, East Midlands) (p6, line 158-166)

This quote reflects how many eldest daughters feel it is their “duty” to mediate
conflict and arguments between their parents. Maham expresses the role of
calming the house down is a “massive role” highlighting the weight and

responsibility she feels. This highlights an example of parentification and role-
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reversal, where the child becomes responsible for emotional regulation in the family
system, stepping into a parental role. Maham “knowing when to step in” shows
she has had to develop conflict management skills early in life to maintain the
harmony within her family. She describes that her younger siblings look to her to
resolve mediate such situations, which may create an additional sense of
responsibility for managing things on their behalf too. Maham expresses her
annoyance and questions the faimess of the situation by asking “why should it take
myself to step in?". She highlights the role reversal by pointing out her parents are

“grown adults” and yet rely on her, a child, to stop arguments.

Some participants expressed how being a mediator from an early age impacted

them, as seen below:

“‘When there were fights and stuff like | almost felt like a little referee or
something. I felt like if involved myself, like, if | was in the room, it wouldn’t
happen or it wouldn't be as bad. | was scared to kind of, run away and hide
because | was like, what if something happens and then it's my fault?”

- (Aditi, 29, Bntish Indian, London) (p_8, line 230-234)

Aditi expresses feeling like a “little referee”, this highlights her role as someone who
mediates and monitors conflict between parents, stepping in to control or prevent
escalation. The metaphor “little referee” captures the tension between being a child
(“little”) and being positioned into an authoritative, regulating role (“referee”)
highlighting parentification. Aditi highlights the belief that if she was in the room,
the fight would not be as bad and if something happened she felt it would be her
fault. This highlights an experience many participants spoke about which is having

an internalised sense of responsibility and blame for their parents’ relationship and
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the family’s emotional safety.

Furthermore, participants described that the mediating role did not end with
diffusing arguments, it frequently extended into holding parental distress itself. This

can be seen this in the quote below:

‘My mum vented to me like quite a lot because we move around a lot
when | was growing up. We didn’t know anyone. My mum didn’t have a
support network of fiends and stuff because she’s not from here”.

_ (Aditi, 29, British Indian, London) (p.9, line 249-252)

‘My mum would make me like know every single thing going on with
her and marital problems and stuff. Theres's parents who would shield
their children from that, and then there’s parents like my mum, | have to
know every single detfail.”

- (Sabina, 29, British Bangladeshi, London) (p.7, line 219- 223)

Participants have described examples of emotional parentification where the child
is expected to provide emotional care for the parent. Sabina mentions that she was
made

to know “every single detail” of her parents marital problems as a child. Instead of
being shielded from it, she is expected to camry the weight of this knowledge as a
child. Similarly, Aditi highlights how her mother “vented” to her since she did not
know many people and had no other support network, as a result of her migration
history. This suggests that for some families, migration and social isolation could
create conditions where the eldest daughter becomes the substitute support

system in South Asian families.
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An important experience is highlighted below through Aditi's account where she
expressed that to make space for her mother's emotions, she leamed how to

silence her own emotions.

‘I would just kind of be like ok, I'm fine now, | don’t want fo think about my own
feelings, If | was going through an emotional thing like, | definitely wouldn’t put it
on my mom because | don’t think she can handle it. It would turn info me
consoling her.”

_ (Aditi, 29, British Indian, London) (p.9, line 260-263)

This highlights a clear example of child and parent role-reversal. Aditi describes
that she chooses not to bring her own emotional distress to her mum as she
anticipates having to manage the parent's emotions instead of receiving support
for her own. The phrase “| wouldn't put it on my mom” highlights a sense of
emotional burden that she wants to protect her mother from. This shows the
experience of being a parentified BSA eldest daughter can involve viewing your

own needs as secondary in order to prioritise the wellbeing of their family.

2.2: The Caregiver

Another one of the most commonly mentioned responsibilities across the dataset
was practical caregiving for siblings and parents. This involved assisting their
younger siblings with daily activities such as cooking, bathing and supporting night
time routines. This also involved assisting with household tasks to ease burden

from working parents:

“When | was younger | used to look after my brother so my parents
would be at work but because we'd come back from school then |
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would also | would provide like snacks or lunch or dinner so yeah that
was when we were in school so back in secondary school I'd say, my
brother was in primary school. | was 11 years old.”

- (Karina, 26, British Indian, London) (p.6, line 189-193)

“When | was younger | would be ensuring my siblings were fed, making
sure they were washed and in bed for a reasonable time, making sure
the up was done, house hoovered and cleaned, after school making
sure things were prepped for when my mum returned home to make
dinner. You just do what you do and don't really think about it.”

- (Sheila, Aged 40, British Indian, West Midlands) (p.8, line 242-247)

Karina and Sheila's accounts show how eldest daughters experienced taking on
parentified duties from a young age. Karina describes looking after her primary
school aged sibling at the tender age of 11 years old. Furthermore, there is a sense
that such duties have become normalised as part of everyday life and routine. This
can be seen as Sheila mentions “You just do what you do”. Both participants frame
their actions around ensuring the household runs smoothly and their siblings are
cared for, which reflects a strong sense of accountability and duty that extends
beyond their years. This is also reflected in the action orientated language used

such as “ensuring my siblings were fed” and “making sure things were prepped”.

Participants discussed different factors that they felt contributed why they became
responsible for caregiving duties. One of the most commonly reported reasons was

the socio-economic pressures and long working hours their migrant parents faced:

“My parents being from back home [Bangladesh], it was a fough on the family

because they were out working long hours trying fo build a life for us. But it meant
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that they weren’t there for things. Like it was on me to cook, bathe my siblings,
feed them, put them fo sleep whilst | was still a child myself. | think around 12
years old. But you do it because who else will?”.

(Fatima, 23, British Bangladeshi, East Midlands) (p.5, line 129-134)

Fatima's quote provides us context in which some eldest daughters like Fatima
become positioned in a parentified role. Fatima paints a picture in which she
witnessed her migrant parents working long hours to build a life for their family in a
country fairly new to them. There is a strong sense of the socioeconomic pressures
her parents were under. Fatima tells us that this pressure caused an absence within
the home as Fatima was now in charge of her siblings care at 12 years old. Fatima
lists the vanous adult caregiving tasks she was responsible for such as cooking,
feeding, and bathing her younger siblings. The way Fatima describes that “it was
on me” and “who else will?" highlights a sense of necessity, that caregiving is what
she felt she had to do in order to keep the family afloat. This tells us that in Fatima’'s
experience, her roles and duties as an eldest daughter were shaped by migration

related pressures.

Several participants expressed that their caregiving responsibility was shaped by
a integration of their specific birth order as well as gender roles within South Asian
culture. An example can be seen below:

‘I have raised my siblings, since they were little, like... I've been the one that is
caring for their needs. Cooking for them and cleaning after them. There is
definitely a difference in what is expected as the eldest daughter compared to my
other siblings. | believe culture has an influence on this because as a girl, you're
meant to be doing these things anyway because you're going to be someone’s
wife one day. Buf as the eldest girl, you’re not only the first born 50 you have fo
be a leader anyway but you're also a girl which means you're expected fo be
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caring, obedient and this responsible person. That together makes my position
quite.__ just, a lot”

- (Aisha, 25, British Indian, London) (p.8, 226-234)

Aisha recalls her experience of raising her siblings since they were young and
being response for their care. The word ‘raising’ reflects the significance of Aishas
involvement in her siblings upbringing. This provides us insight into Aishas
experience of taking on caregiving responsibility whilst she was a child herself.
Aisha expresses that there is a difference in what is expected of her as the eldest
daughter in comparison to her younger siblings. She feels her experience was
influenced by both culture, gender and birth order. She explains that as a girl within
the culture, she is expected to carry out domestic care duties and be responsible.
This is underpinned by cultural narratives around marriage and becoming
“someone’s wife one day”. Yet as the first born, Aisha expresses that there is an
expectation to be a leader. Aisha articulates that cultural expectations along with
birth order expectations in combination intensify how she experiences her eldest
daughter position. There is a hesitancy as Aisha states “fogether this makes my
position quite... just, a lof”. This reflects the difficulty of articulating the weight of

her expenence.

In addition, participants also expressed that caregiving duties were something they

had witnessed intergenerationally:

“‘My mum [eldest daughter] was pulled out of college when she was 16
to look after her younger siblings, so | think there’s an expectation that
those responsibilities get past down.”

- (Sheila, Aged 40, British Indian, West Midlands) (p.10, line 280-

283)
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Sheila expresses that her mother, also an eldest daughter, was withdrawn from
college to uphold caregiving responsibilities for her younger siblings. She
expresses that such pattemns of behaviour become intergenerational. This
highlights how intergeneration patterns can be influential factor which may

contribute to the parentification of BSA eldest daughters.

2:3: The Advocate

Advocating for parents was another commonly mentioned responsibility. Being an
advocate was described in many ways such as completing their parents
administrative tasks, translating documents for them and taking them to hospital

appointments.

‘My parents don't speak English very well so I'm more in like shops or
doctor's appointments or even phone calls sometimes. I'm the one
picking up the calls and answering and speaking on behalf of them like
I had to call many places and just impersonate my mum and dad
because they asked me to because like it's way easier fo
communicate.”

- (Sara, 19, British Afghan, London) (p.4, line 136-141)

‘Doing taxes and stuff obviously | started that from a young age ... |
remember they got frustrated with me that | don't know this stuff and
then | get frustrated because | was like 10 years old!”

- (Fatima, 23, British Bangladeshi, East Midlands) (p.6, line 157-

159)

Since Sara’s parents did not speak English, she often spoke to the wider society

on their behalf as a translator. For others, such as Fatima, supporting migrant
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parents looked like trying to understand complex information beyond her years,
such as taxes. This highlights how the experience of parentification is intensified
for BSA eldest daughters, who are also children of migrants. This is understood to
be through roles being ‘language brokers’ and bridging the communication gap

between two worlds.

Some participants expressed that this extends beyond language translation:

‘I take them to hospital appointments because of like racism and stuff.
I'm always worried because |'ve seen some limes when they've gone
to appointments and they can't articulate themselves very well and
people become frustrated with them. | took that responsibility to just be
there for them and help them”.

- (Fatima, 23, British Bangladeshi, East Midlands) (p.6, line 174-

180)

The quote above highlights how some eldest daughters may act as intermediaries
not just between languages, but between their parents and institutions that may
treat them with frustration, dismissal, or even racial prejudice. There is a sense that
as the eldest daughter, participants felt a strong responsibility to protect their
parents from these institutions. Fatima expressed the emotional weight of her
eldest daughter role is intensified by the fear that their parents may be mistreated

if left unsupported.

This suggests that the responsibility of advocacy may sometimes fall on the eldest
daughter, particularly in the context where she is the first Brtish-born child to
parents whose first language may not be English. Through Fatima's account one

could argue that now as an adult, her ability to navigate institutional settings,
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fluently speak English, and understand societal norms positions her as her parents
advocate by necessity. This tells us that the experience of being a parentified BSA
eldest daughter is not just shaped by family dynamics, but is deeply embedded in
broader socio-cultural and structural contexts such as migration, language barriers

and racism.
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Theme Three: The Mental. Emotional and Relational Impact

This theme explores how participants described the impacts of being a parentified BSA eldest
daughter. This includes 3 subthemes including 3.1: The Mental Impact, 3.2: The Emotional

Impact and 3.3: The Relational Impact.

3.1: The Mental Impact
This subtheme discusses participants descriptions of psychological impacts of their
parentification experiences. This captures participants speaking about diagnoses of mental

health difficulties and relating this with their experiences as parentified eldest daughters.

Participants expressed that their mental health was directly impacted by their experience of
being an eldest daughter. Participants highlighted experiencing anxiety, depression, panic

attacks and eating disorders:

I get anxious quite a lot, especially when | have to mediafe between my parents. | think it
does come directly from having to fulfil that role. I've had panic attacks before it just gets too

much sometfimes”.

- (Maham, 21, British Pakistani, East Midlands) (p.9, line 311-314)

The extracts above tell us that participants parentification experience impacted their mental
health directly in various ways. Maham highlights that she feels anxiety in direct connection
to her role of being the family mediator. She also mentions experiencing panic attacks which

highlights the physical manifestation of her emotional overwhelm.

Another example of mental health impact was shared by Aditi in which she mentioned:

‘It impacted my mental health for sure, | used fo have like an eating disorder and

stuff like that. And | feel like it stemmed from my experience as the eldest
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daughter and being parentified. | do have times where | get like quite anxious and

depressed.”

- (Aditi, 29, Brifish Indian, London) (p.13, 373-376)
Aditi further expressed that she experienced an eating disorder, as well as anxiety and
depression which she feels “stemmed from her experience as the eldest daughter and being
parentified”. The prevalence of anxiety and panic among participants suggests that the
experience of parentification as a BSA eldest daughter, for some, may lead to chronic stress

and hypervigilance, which can manifest as anxiety and panic in adulthood.

A number of participants mentioned being diagnosed with ‘Borderline Personality Disorder’
(BPD). They felt that the symptoms often related to BPD such as emotional dysregulation

was directly associated with their experiences of parentification.

‘I was diagnosed with BPD, which in a nutshell is just my emotional dysregulation.
I think I can point the roof cause down to being a parentified eldest daughter I feel
in a specific cultural setting as well in the immigrant South Asian context in the UK
I don't think I'd be diagnosed with BPD if that wasn't the case. | don't think | would
have issues with emotional dysregulation and communication and insecure
attachments if | hadn't been brought up with the burdens placed on me as an
eldest daughter”.

- (Sabina, 29, British Bangladeshi, London) (p.8, line 229-235)

“The doctor suspected me of having BPD which | feel like was a result of
becoming overwhelmed with all the duties put on me when | was younger
especially.”

- (Sara, 19, British Afghan, East Midlands) (p.7, line 205-207)

Sabina discusses the link between emotional dysregulation and her role as the eldest
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daughter in a BSA migrant family. She frames her BPD diagnosis as socially rooted. She
expresses that the combination of her family responsibilities, her BSA cultural context, and
her experience as a second-generation migrant all contributed to the development of her
emotional difficulties. Sabina highlighting the ‘emotional dysregulation’ shows that the mental
and emotional demands placed on eldest daughters in South Asian migrant families may
leave a lasting imprint on their ability to regulate and express their own emotions. Sara
further expresses that her experience of BPD is a result of how overwhelmed she felt as a
child due to the responsibilities placed upon her. This highlights potential long term effects of
early caregiving roles and the various ways it can manifest as an adult. Overall, we can
understand that the expenence of BPD may be linked to the suppressing one's own
emotions as a child, leaving long term impacts on the way some parentified BSA eldest

daughters regulate their emotions as adult.

3.2: The Emotional Impact

This subtheme captures participants descriptions of emotions such as emotional
suppression and guilt. This is different from the mental health impact subtheme
because the mental health impact subtheme captures participants use of
diagnostic language to describe the impact of their experiences. Whereas, in this
subtheme the emotional experiences are described by participants who did not

frame them in diagnostic terms.

Participants expressed that their experience of being a B5A eldest daughter
impacted them emotionally in many ways. Emotional suppression was a common
impact that was spoken about. For example, Aditi grew up in a household where
she experienced familial conflict. Aditi discussed that as a parentified eldest
daughter, she was the person to mediate conflict and also provide emotional
support to her mother. As she reflected on this, she spoke about the lasting

120



impacts of this role:

“It kind of like made me always feel like | need to kind of like minimise
my emotions or just my emotions are a burden and like | do have a
good group of friends and stuff like that that | can find in but | feel like
it's almost internalised to me that my emotions are like yeah there's not
enough space for my emotions. It's very uncomfortable speaking about
my feelings sometimes™.

_ (Aditi, 29, British Indian, London) (p.13, 388- 393)

Aditi's account highlights that her early experiences of being the family conflict
mediator and being a counsellor for her mother taught her that her own emotions
were a “burden”. She learned to minimise her own emotions to make space for
the emotions of others, this has become a lasting impact of her expenences. Aditi
expressing that speaking about her emotions feels uncomfortable shows how
little space there was for her to explore her emotions growing up, resulting in her

finding it difficult to have conversations focused on her emotions as an adult.

Others expressed that their experience of their eldest daughter role resulted in
long-term emotional enmeshment, where guilt, boundary difficulties, and
internalised self-criticism persists in their adult life. Maimoona and Sheila are both
married women who live away from their family. They both reflected on how this

separation brings up feelings of guilt and emptiness:

It's almost an enmeshment where | don't know where they start and where | end
and vice versa. Like | said, this feeling of emptiness and detachment from them
feels very strange. For example, | know my youngest sister would not feel the

same way if she moved out, or if she would feel these feelings of, like, sometimes
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like guilt or detachment, If I'm not so involved in every little thing.

- (Maimoona, Aged 26, British Bangladeshi, London) (p.6, line 210-

215)

‘I have a big problem with boundaries and feeling guilty constantfly when | don’t
see my family.”
- (Sheila, Aged 40, British Indian, West Midlands) (p.11, line 319-

320

Both Maimoona and Sheila highlight feeling guilty if they are not involved within
their families life. Both Sheila and Maimoona described growing up in families
where they were heavily relied upon for various careqgiving needs for siblings, as
well as attending emotionally and practically to their parent’s needs. There is a
sense that they have internalised that they must always be needed and not being
of service causes feelings of quilt and self-blame. Sheila describes this as a
“problem with boundaries” highlighting struggles with separation between herself

and her family. Maimoona describes this as an “enmeshment”.

As Maimoona reflected on marriage and moving away, she described feeling
emptiness following this detachment. Having been emotionally enmeshed within
her family system, as a caregiver, an advocate, as a family counsellor, her
identity was shaped around caregiving and duty. This makes separation feel
disorienting and empty for her. Maimoona's description evokes a reversed form of
“empty nest syndrome”, where instead of the parent grieving the child's
departure, it is the child who experiences a sense of loss and emptiness after
leaving home. This positioning may have fostered an internalised sense of

responsibility for the emotions of others and thus causing guilt if she is not
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actively involved within her family’s life.

3.3: The Relational Impact
Participants expressed that their experience of being a parentified eldest

daughter has impacted their interpersonal relationships.

“With friendships and stuff like that, you're very much like a giver and you don't
feel like you're doing a lot for other people and you might not receive what you
give back._ | feel like in some situations you can get taken advantage of because
people take your kindness for granted. A bit like a people pleaser because you
don't want to disappoint people because there's those norms that were placed on
you by your parents fo always do the right thing”

- (Zuneira, 20, British Pakistani, East Midlands) (p.7, line 222-228)

“It's played out in romantic relationships where I've been the one to do the
organising do the planning and that's when | take a step back and I'm like oh my
gosh I hate this, my previous relationship had a breakdown because of this, it
was so unequal. | said | don't want to be the only one carrying the load and all of
that stuff because | think that's what happens as the eldest daughter. You just
become conditioned fo it"

(Sabina, 29, British Bangladeshi, London) (p.10, line 294-300)

Both Zuneira and Sabina reflect on how their experiences as parentified eldest
daughters have shaped the dynamics within fiendships and romantic
relationships. Zuneira identifies herself as a "giver" who often feels taken for
granted. She associates her people-pleasing tendencies with the value placed on

her to “always do the right thing”. Now, in her adult friendships, she feels her

123



124

giving can be taken for granted. Similarly, Sabina describes unequal dynamics in
her romantic relationships. She described taking a leading role in the relationship
and “carrying the load”. She links this directly to being "conditioned" by her role as
the eldest daughter. This suggests that “carrying the load” has become ingrained
within her and part of her sense of ‘self’. It appears that “carrying the load” for
others has become a relational pattern for Sabina. She suggests this pattern is
shaped by her experiences of caring for others as an eldest daughter which now
has become second nature for her. Both accounts suggest internalised patterns
of self-sacrifice and responsibility due to being parentified that may have long

term impacts on adult relationships.

Others discussed how being a parentified eldest daughter has affected their

relationship with trust and connection in interpersonal relationships:

‘It kind of has affected like my interpersonal relationships and that
sometimes | feel like | can't really trust people as much or | find it hard
to like make strong connections with people. Just having to take on a
lot of responsibility at an early age kind of made me feel less able to
connect with other people in a sense because | felt like maybe they're
not going to be able fo relate to that stuff”

- (Karina, 26, British Indian, London) (p.7, line 199-205)

Karina reflects on how her experiences of growing up as a parentified eldest
daughter affected her interpersonal relationships. She describes finding it hard to
“trust people” or "make strong connections” highlighting a sense of caution and
vigilance. Karnina speaks to why there may be a barrier to trusting others as she

states that others might not “be able to relate to that stuff”. This shows that that
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Karina feels the unique demands of her experiences sets her apart from her
peers, that her world is too different and others will not understand. This creates
difficulties with trust and connection. It further suggests an internalisation of the
idea that as parentified eldest daughter, your burdens are only yours to carry and
no one else will understand. This suggests that some parentified BSA eldest
daughters may experience feeling different or unrelatable due to their
parentification experience. This feeling may affect how some eldest daughters

navigate their social world as adults, with distrust and difficulties with connection.
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Theme 4: Making Sense of What Happened - “It's All They Knew”

This theme outlines how participants came to understand and make sense of their
experience of being a parentified eldest daughter. This includes two subthemes
including 4.1: Resentment To Empathy and 4.2: Strength in the Struggle. Whilst
resentment and empathy are emotional experiences, in this theme they are
discussed as part of a reflective and meaning-making process in which participants
describe how they felt about their experiences over time. This distinguishes this
theme from the ‘emaotional impact’ which captures the raw and immediate emotions

experienced in the moment, rather than those understood over time.

4.1: Resentment To Empathy

A shared experience within the data was participants expressing a tuming point
within how they made sense of their parentification expenences. Participants spoke
about how when they were younger, they experienced feelings of resentment
towards their family due to being placed within a parentified position. However, they
described a shift in perspective occurred as they got older. Feelings of resentment

towards family developed into empathy and understanding.

Aisha reflected on this shift as she remembered that as a teenager she questioned
why adult responsibilities were placed on her. A sense of disagreement against her

unique responsibilities can be seen below:

I think the shift happens in your 20's, before my 20°s | was like why is

happening? Why am [ doing this? | don’t want to be doing this.

- (Aisha, 25, British Indian, London) (p.8, line 227-229)

However, Aisha then stated that a "shift” occurred and her perspectives changed:
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“But then when you hit your 20's, you sorf of see your parents like, oh wow they
sacrificed so much for me”.

- (Aisha, 25, British Indian, London) (p.8, line 229-231)

Here we see that Aisha described a transition in her outlook of her experience. She
describes this transition to occur in her 20's where she reframed her experience

through the sacrifices of her parents.

A similar sense-making process was recalled by Zuneira. She discussed her
feelings of resentment as a teenager towards her parents for the amount of
responsibility she carried. She described resentment as something she recognised

later on life suggesting it was not an immediate emotion but built over time.

“It's very different to when | was a child. | feel like | did come to resent my parents
when | was a teen for placing a lot of burden on me. | think | only realised it was
actually resentment later on in life... when | actually processed it”.

- (Zuneira, 20, British Pakistani, East Midlands) (p. 7, line 240-243)

Similarly to Aisha, Zuneira also expressed that over time, her perspective changed:

“‘But now, when you grow up you understand like intergenerational trauma and
learned behaviours and like that's why your parents acted the way they did. It's all
they knew”.

- (Zuneira, 20, British Pakistani, East Midlands) (p.7, line 244-246)

Zuneira's descriptions capture a powerful transition in meaning-making. She
describes that as she grew older, she grew in understanding towards her parents

actions. Her recognition of “intergenerational trauma” and “learned behaviours”
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suggests a re-framing of her parents behaviours with empathy and contextual
understanding. Zuneira suggests that her parents may have acted according to
what they saw in their upbringing or life experniences. Zuneira stating “if's all they
knew” reflects understanding, rather than viewing her parents actions as

deliberately unfair.

In another interview, Maimoona was reflecting on her experiences of caring for her
younger sister. Around this time, Maimoona's mother became unwell and her father
was working long hours. This meant Maimoona became responsible for many
caregiving duties for her siblings. When asked how she felt about this experience,
Maimoona also spoke about a journey of emotions. She spoke about feelings of

resentment building up as a teenager:

‘I had a lot of resentment and anger like bubbling undemeath but this was years
ago as a teen”.

(Maimoona, 26, British Bangladeshi, London) (p.5, line 180-181)

This was shortly followed by Maimoona expressing how she now views things

differently:

I feel like I've come to a place now where I've realised that it was just the
situation, the way if was for my parents, I've come to the conclusion that my
parents were doing their best possible with what they knew and had at the fime. |
felt like | had fo just grow up like that to help the family run af the time™.

(Maimoona, 26, British Bangladeshi, London) (p5, line 181-184)

Maimoona acknowledged that she came to a realisation that her parents were

doing the best they could in a difficult situation. Her reflection that they were “doing
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their best with what they knew and had” suggests an awareness and understanding
towards her parents navigating financial pressures, iliness and limited resources.
There is a sense that Maimoona now views her parents actions as survival through
a challenging situation, and that her expenence of growing up in a parentified

position was a necessity within that survival.

Through the accounts of Aisha, Zuneira and Maimoona, we learn that parentified
BSA eldest daughters may go through a journey of meaning making in order to
make sense of being parentified. There is a pattern where within the teenage years,
this meaning making may look like resentment and anger. However over time,
individuals go through a process of re-evaluating the circumstances their parents
were in such as illness, financial hardship, migration pressures. Eldest daughters
may reframe their experiences by seeing them through the lens of parental
sacrifices and hardship. This does not dimmish the struggles eldest daughters went
through, but situates their struggles alongside those of their parents. Through this
they recognised that both generations were doing what was needed to cope within

their unique circumstances.

4.2: Strength in the Struggle
As part of their process of meaning-making, some participants reflected that a key
positive outcome being parentified was the development of a strong sense of

independence:

‘I do see the benefits in being able to do stuff like just having a ‘can do’ aftitude or
‘get it done’ attitude is a positive thing. When | say going to do something, I'll do
it. I pride myself on being very independent.”

- (Sabina, 29, British Bangladeshi, London) (p.13, line 373-376)
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“As a result I'm really independent now because I've dealf with most of my
problems by myself. It shows I can do things by myself and that's empowering”.

(Sara, 19, British Afghan, East Midlands) (p.8, line 231-233)

Both Sara and Sabina view their independence as a positive outcome of
parentification. Sara highlights the practical self-reliance as a positive as she
describes “T've dealt with most of my problems by myself’ and views this as
empowering as it reflects her strength and resilience. Sabina similarly emphasises
her “can-do attitude” and states that she takes pride in her independence. There is
a sense that participants have re-interpreted their experience of having to manage
everything alone as a marker of personal resilience. The independence that may
have initially emerged out of necessity, is now framed as a strength. This
demonstrates that despite feelings of hurt and resentment, BSA eldest daughters
make sense of their parentification experience through finding strength and

resilience in their independence and self-reliance.
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Theme 5: Always the Eldest: Looking To The Future Ahead
This theme highlights how participants view their future and what they anticipate

this may look like as parentified eldest daughters. There are no subthemes within
this theme. As participants reflected on their journeys, a significant pattern was
identified around views towards the future and how the responsibilities of being a
parentified eldest daughter in a BSA family extend into later adulthood. There was
a clear sense that when you are the eldest daughter who is parentified, you never
stop being the eldest and carrying the load of responsibility. The role never truly

ends, it evolves over time.

While childhood and adolescence may have involved practical caregiving,
adulthood brings with it new expectations. Participants anticipated that they will be
caring for ageing parents, holding the family together, and continuing to fulfil a
culturally informed duties. However, this time, not grounded in resentment, but in

love, care and gratitude. For example, Karina and Aisha mentioned:

“My responsibilities will change with time because | would want to fake
responsibility for my parents and look after them. That’s something again its
cultural we look after our ageing parents. It's also because I love them and they
have done so much, they've moved to this country.”

- (Karina, 26, British Indian, London) (p.10, line 294-298)

“The future is wanting to take care, wanting to be responsible, | want to buy them
a new house, for them to be in a better place, better heating, better structure.
Before I just wanted to be able to live for me, but now | think how | make life
easier for my family”.

(Aisha, 25, British Indian, London) (p.12, line 364-368)
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As expressed through Karina and Aisha’s quotes, itis clear that both anticipate that
their roles and responsibility as parentified eldest daughters continues into their
future. Karina expresses that “my responsibilifies will change with fime” which
reflects the sentiment that she anticipates a shift in her responsibilities as time goes
on. She expresses that “/ would want to take responsibility for my parents and look
after them™ There is a notable shift in how participants perceive caregiving duties
over time. This can also be seen as Aisha states “the future is wanting fo take care,
wanting to be responsible”. In childhood or adolescence, caregiving was
experienced as burdensome, however, in adulthood it is framed as a conscious
and willing act rooted in love, gratitude, and cultural values. This can be seen as
Karina says “ifs cultural we look after our ageing parents. It's also because | love
them and they have done so much, they've moved to this country”. The desire to
care for ageing parents is rooted within South Asian cultural values as well as from

a place of appreciation for parental sacrifice through migration.

This shift in perception also reflects a broader developmental transition. What once
was a child carrying adult responsibiliies, has become an adult consciously
choosing to take on adult responsibilities. As participants grow older, their
experience of care seems to have evolved. From feeling imposed upon in their
youth, to finding meaning and value in caregiving as adults. Perhaps, this is due to

feeling more equipped to care as an adult as opposed to when they were children.

I think the responsibilify will still be there like in the future, and | will obviously
need to think about taking care of my parents as they get older. But | think the
future seems better than the past in a sense because I've worked hard to create
like autonomy and independence for myself”.

_ (Aditi, 29, British Indian, London) (p. 15, line 441-445)
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Aditi reflects that while the responsibility to care for her parents remains, her
outlook on the future is more positive compared to the past because she has
cultivated autonomy and independence. This reflects a sense of hope, that her
relationship with being the eldest no longer feels burdensome, but rather more
manageable through the work she has put in to create space and independence

for herself.

Finally, participants expressed that their responsibilities as parentified eldest
daughter in a BSA family do not stop even when their parents are no longer

present.

“I'm responsible for making sure we all stay connectfed once my
parents are no longer around”.

- (Sheila, 40, British Indian, West Midlands) (p.11, line 328-329)

This quote highlights that the role of being the eldest daughter in a BSA family
extends beyond caring for ageing parents. Sheila expresses that once her parents
are no longer present, she holds responsibility for maintaining family cohesion and
connection. This reiterates the sense that although participants see their roles

evolving, their responsibilities do not come to an end completely.

Across these accounts, there is powerful meaning expressed of care as a lifelong
commitment. Feeling towards duties and responsibilities as a parentified eldest
daughter change over time, as eldest daughters grow up and developmentally feel
more able to manage certain duties. Being the a parentified eldest daughter in a
BSA family is not a role one leaves behind, it appears it is redefined at different life
stages. It is clear that participants express finding meaning not in abandoning

culturally embedded responsibility, but in reshaping it to fit who they are becoming.
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This is reflective of values commonly found in collectivist communities, where
family interdependence takes precedence over individualistic ideals of complete

independence and self-focus.
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Chapter 5: Discussion

Chapter Overview

Having explored participant experiences, this chapter begins by a summary of the broader
story that was constructed from participant experiences. The purpose of this is to keep
participant lived experience central to the discussion, honouring their active voice throughout
this research, as well as maintaining coherence between the analysis and the discussion.
After this, | will be discussing my findings in relation to existing literature. To minimise
repeating themes as reported within the analysis, this chapter seeks to discuss findings
within broader key ideas from the main findings. | then seek to evaluate the strengths and
weaknesses of this study before moving on to suggestions for future research. This is
followed by a discussion around implications for clinical practice as well as broader society.

The chapter ends with a reflective conclusion.

The Broader Story

This research study aimed to explore the experiences of parentification of first-born eldest
daughters from BSA backgrounds. Secondly, aim two of this study was to understand more
about factors that influence parentification experiences. Lastly, aim three was to explore the

impacts of parentification within this population.

The findings illustrate a story of BSA eldest daughters who experienced an early loss of their
childhood. Their eldest daughter role meant taking on adult responsibilities within their
families while still children and subsequently experiencing parentification. Parentification
experiences were often associated with and described through the lens of birth order,
cultural norms, gendered expectations, intergenerational patterns and migration histories.
We learn that the parentified eldest daughter role is vast and multifaceted, encompassing
emotional and practical duties. The weight of such duty left emotional, mental and relational

imprints that persist into adulthood. However, there was a shift in the story. Now as adults,
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participants began to reinterpret these experiences shifting from feelings of resentment
towards their family to empathy and understanding. They recognised the broader cultural,
familial and societal contexts that shaped expenences of parentification. Eldest daughters
found strength in the struggle as they reinterpreted their experiences, as evidence of their
strength and resilience. Although they acknowledge their eldest daughter role as a lifelong
commitment, they approach it with greater awareness of self and viewing future caregiving

as an act of love towards their families.

Contextualising Findings within Literature

Early Maturation

Through the findings, one of the strongest concepts found within experiences (aim 1) was
that participants described that due to being parentified, they experienced maturing earlier
through the weight of adulthood roles and responsibilities during their childhood. This was
captured predominantly within theme one, subtheme 1.1 and 1.2 in which participants
described early maturation through caring for their sibling whilst being a child themselves
and being positioned as a role model to them. For example, we have seen in Maimoona's
narrative, when she mentioned “I was like, that's all I kind of knew after that [after birth of
sibling] is feeling like a little adult” (p.2, line 63). Maham shared similarly when she
mentioned “I've not actually learnt to live as a kid” {p.3, line 82). We understand this as being
the start of their parentification experience and through this, their roles and responsibilities
became normalised. This was similarly discussed by Hooper et al (2011) who stated that
parentification becomes normalised because caregiving roles and traits such as appearing
mature and responsible may be rewarded or praised by the caregiver. In collectivist cultures,
caregiving behaviours, especially for girls, may be seen as desirable due to values based on

interdependence and familial duty (Harrison et al., 1990).
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This finding draws interesting comparisons with biological research. Fox et al (2024) found
that that under maternal stress, first-born daughters may mature earlier, which could benefit
the mother by extending the daughter's capacity to care for younger siblings. Though mother
prenatal stress and biological maturation was beyond the scope of this study, findings align
with the broader expernience of maturing early, growing up quickly to be able to provide care
for younger siblings. Albeit within this study, early maturation can be understood as a
psychosocial process as mediated by parentification influenced by cultural and social
factors, as opposed to a biological one. Despite these differences, it is interesting that the
early maturation of eldest daughters was identified not only within bioclogical quantitative
research (Fox et al_, 2024) but also in psychological qualitative research like this one. This
suggest that some eldest daughters may experience early maturation when family systems
are under strain placing them in a parentified position. This may be understood as

contextually informed process of adaptation to familial need.

Furthermore, it was found that early maturation could occur through being labelled as a role
model within the family (theme 1, subtheme 1.2). Participants spoke about being positioned
as a role model for their siblings in which they felt a pressure to “act right” and be a model
child. This created feelings of loss of ‘play and youthfulness’ in their childhood, further
intensifying their parentification experience. This was seen when Zuneira said “act right, be
obedient, be a role model for my siblings because I'm the first one to show them that” (p.8,

line 228).

Similar experiences of early maturation for eldest daughters were reported by Marchetta and
Ricard (2025) reported that first-born daughters matured faster due to their increased familial
caregiving duties. Similarly, Cho et al (2025) also found themes of early maturation
experienced by American East Asian parentified adults. White British eldest daughters have
described similar experiences (Cohen., 2024). This suggests that early maturation and role-
modelling may be recurring features of parentified eldest daughter expenences across

cultural contexts. Though a similar early experience was found, this study contributes to this
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literature by situating this pattern explicitly within the lived experiences of BSA eldest
daughters, demonstrating how early maturation is experienced and understood through their

specific familial and cultural contexts.

In terms of birth order studies, findings provide a response to the quantitative studies which
make claims that first-born adults are more mature compared to their siblings, yet do not
provide context as to why that may be for some people (Van-Volkom et al., 2019). This study
provided this context. BSA eldest daughters did describe themselves being more mature

through their experiences of parentification and culturally mediated values of responsibility.

Some participants explained that loss of childhood and being a role model was linked to the
cultural values surrounding honour, respect and family reputation. This was seen when
Zuneira said 1 think for daughters in general within the South Asian culfure, we're raised to
hold this honour and respect anyway.._.but | think for me ... as the eldest daughter, there's
even more of a pressure to be a source of pride” (p.8, line 224-226). This relates with
Mathews (2000} in which he stated that obedience and dutifulness can be a common cultural
value within South Asian communities. Although previous studies have explored how BSA
women make sense of honour-based values (Mansoor., 2015; Gunasinghe et al_, 2019;
Sangar and Howe_, 2021), there has been limited attention to how honour-based values can
intensify experiences of parentification. This finding speaks directly to the aims of this study
(experience and influence) as we understand that for some BSA eldest daughters, cultural
values may intensify their experience of parentification through not only holding the weight of
domestic responsibility, but also the responsibility of family respect at higher degree than

other siblings due to their birth order.

Cultural Dissonance in Educational Institutions

Another key finding was that participants experienced cultural dissonance within educational

institutions. This finding was referred to in theme 1, subtheme 1.3. Participants described
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that due to their caregiving responsibilities at home, they could not give as much time to their
academia. Irfan et al (2024) similarly reported that participants who were eldest children

described being expected to prionitise the needs of the family over their own education.

However, participants in this study went further in explaining that they felt misunderstood by
teachers who failed to recognise the weight of duty they carried as eldest daughters, often
perceiving academic decline as underachievement rather than a consequence of
parentification. There was a sense that their experiences were being viewed through a
individualistic lens in which the needs of the individual are most important. Additional
responsibilities were not understood through a culturally sensitive lens. This caused feelings
of alienation within participants. This was described by Maimoona who mentioned “/ have a
lot of additional responsibilities. | remember her [teacher] being really flippant about it and
saying well when | was your age | had lots of extracurricular activities™ (p.3, line 80). This
cultural dissonance highlights how parentified eldest daughters experience will not only

shaped by their family but also misunderstood within wider institutional contexts.

Parentification literature has quantitatively explored links between parentification and the
impact on school performance (Chase et al_, 1998; Borchet et al_, 2021). However, little is
known about the lived experience of being a parentified child in the school setting. This
finding fills this gap in knowledge as it captures the experience of a parentified child caught
between two cultural frameworks, one that demands personal development and another that
prioritises duty to family. This is consistent with findings of Inman et al (2001) who states that
South Asian women living in Western individualist societies may experience tension between
collectivist family expectations and individualistic Western norms. From this, we understand
that not receiving appropriate support at school further intensified the experience of

parentification for BSA eldest daughters.
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The Eldest Daughter as Family Regulator

When describing types of parentified roles, it was found that participants responsibilities
were indeed multifaceted including being a mediator and emotional confidant, careqgiver as
well as a family advocate in wider society. Collectively, these roles can be understood as
being responsible for family regulation. A process appears where eldest daughters are
positioned as being responsible for the regulation the family system so it can keep
functioning. This was analysed within the theme 2 and its subthemes. The findings from this

theme inform the aims of experience and influence.

Participants experienced being positioned as mediators within familial conflict. This was
captured when Aditi mentioned “when there were fights and stuff like | almost felt like a little
referee or something” (p.8, line 230-231). Existing literature speaks to this expenence as a
type of ‘emotional parentification’ (Engelhardt., 2012). This finding responds to the study
aims as we understand, the experience of being a parentified eldest daughter may mean
feeling responsible for the emotional safety and harmony within the family system. It was
also found that participants experienced holding parental distress itself, this was described
as being an emotional confidants. A key finding was through being emotional confidants,
there was a process of silencing their own emotions to be able to make space for their
parents. From this, it can be understood that the experience of being a parentified BSA
eldest daughter means that one may self supress, to be able to prioritise the well-being of
the family. This finding is interesting as it not only suggests experience of emotional
parentification, but also speaks to South Asian cultural values of priontising family over the

individual (Bose and Jalal., 2022).

This finding aligns with Bowens (1966;1978) Family Systems Theory in which he described
that families operate as emotional units and that conflict can cause problems within the
family unit. The silencing of one’s own emotions may point to struggles with differentiation of
self. The patterns of behaviour described in this finding aligns with the concept of
‘triangulation’ i.e. where a third person is called upon to mediate conflict. The finding that
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some participants intemalised responsibility for family safety and harmony relates to Bowens
concept of ‘family projection process’ i.e. that parental anxiety projection on a child causing
them to become more vulnerable to internalising family tension. In this study, participants
were not only mediators but also confidants where such anxiety projection may have
occurred thus causing internalised responsibility of family safety and harmony within eldest

daughters.

Findings align with existing literature in which parentified eldest daughters have reported
being mediators and confidants within family conflict as well as this causing emotional
suppression (Irfan et al_, 2024). As some participants spoke about parents having no one
else to speak to due to their migration history, which meant eldest daughters became the
listening ear. This finding is important because studies on parentification within migrant
families often highlight practical roles such as language brokering (Titzmann_, 2012). This
can sometimes overlook the emotional parentification experience. This study highlights this
experience as we understand that parental migration history may mean that for some

families, eldest daughters become the substitute support system.

Furthermore, through subtheme 2.2, the findings highlighted that the role of being a
caregiver was prevalent within participants. Caregiving related to attending to domestic
household responsibilities as well as caring for the needs of younger siblings and parents
from a young age. The literature refers to this as functional/instrumental parentification
(Burton et al_, 2018). These findings address the aims of the study relating to understanding

the expenence as well the factors influencing parentification within this population.

Economic pressures and the long working hours of migrant parents contributed to eldest
daughters undertaking caregiving and domestic responsibilities. This finding can be
compared to Cho et al (2025) in which East Asian Amernican eldest daughters reported being
be responsible for caregiving duties for siblings in order to support the family whilst migrant
parents were working long hours. This study expands on such knowledge by situating such
experiences within the BSA context. Cho et al (2025) did not explicitly examine birth order,
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yet several participants self-identified as eldest daughters which as highlighted a missed
aspect of parentification experiences. This study fills this gap by its focus specifically on
eldest daughters from which we understand that caregiving duties were intensified due to

their parents migration context.

Cultural views surrounding birth order and gender roles further influenced caregiving
experiences. Being a girl and the firstborn created a “‘double burden’ which added to
pressures to be caring, responsible as well as a leader figure within the family. Being a girl
meant there were gendered expectations to be caring (Shekhani., 2024), being the first born
held expectations to be a leader and responsible figure within the family (Sandhu., 1997).
This creates a ‘double burden’. This finding aligns with Irfan et al (2024) as they reported
caregiving duties were more intense for Pakistani daughters due to gender and cultural role
expectations. They also reported this be a disproportionate “double burdened” due to the
role of being the eldest as well as being a girl upholding cultural values of caregiving. This
appears to be a similarly perhaps within collectivist culture populations as Marchetta and
Ricard (2025) also found that Malagasy eldest daughters had increased caregiving and

household responsibilities.

In addition, intergenerational family patterns were also mentioned as a factor influencing
parentification within this group as some participants spoke about their mothers being
parentified eldest daughters, who then expected that their own daughters would carry the
same responsibility they did. This finding aligns with existing studies that have found that
parentified mothers may be more at risk of repeating this cycle with their own children
(Macfie et al_, 2008; Nutall et al., 2012). These intersecting factors intensified the expenence

of parentification among BSA eldest daughters.

Another role discussed in the findings was the role of the advocate (Subtheme 2.3). It was
found that eldest daughters were responsible for tasks such as taking parents to hospital
appointments, completing administrative tasks and translating documents. This was to
support migrant parents who were non-English speakers. This responsibility then fell on the
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eldest daughter due to being the eldest child that read and spoke English fluently. This
meant that participants experienced being responsible for tasks beyond their years. An
example from interviews is Fatima who recalled trying to understand taxes at 10 years old.
This finding shows that the experience of a parentified BSA eldest daughter may involve
‘language/culture brokering’ for migrant parents, acting as bridge between their parents and
wider society. As such experiences started from a young age, eldest daughters feel this role

contributes to their expenence of parentification.

This finding is consistent with existing research which has found language brokering to be a
reoccurring feature of parentification among children of immigrants across cultures
(Mercado_, 2003; Titzmann_, 2012; Kim et al 2014; Kam and Lazarevic_, 2014). Findings are

also consistent with online discourse (Oladele._, 2022).

Furthermore, Cho et al (2024) reported the experience of language brokering and translating
documents for their parents. They expressed this as a necessary duty they had to do to
support their family, although they reported feeling anxious trying to make sense of complex
documents. This finding has also been reported in other studies which have found children
of immigrant parents often become responsible for being a bridge between their family and

society (Chao., 2006).

An interesting finding in particular was that advocating for parents went beyond language
brokering, but was also a way of protecting their parents from discrimination within society.
Examples include Fatima who mentioned attending hospital appointments with her parents
due to concemns of her parents facing discimination due to language barriers. This suggests
that the experience of parentification in this population can be shaped by social inequalities.
This raises questions about the way parentification is thought to be understood as it may not
always due to the bluming of familial boundaries (Boszormenyi-Nagy and Spark_,1973). One
could argue that in some cases, adultified behaviour may be developed as a response to
experiences of systemic injustice. This is supported by Bowens concept of ‘societal
emotional process’ (1966;1978) in which there is acknowledgment that societal such as
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racism and migration history can influence how a family functions. In addition to this, Hooper
et al (2013) who discussed that parentification can be caused by power structures inverted in
families. This supports the finding here that aspects such as being an English speaker may
cause a power imbalance in the house contributing to parentification experiences. However,
Hooper et al did not consider societal power imbalances (racism and discrimination) which
may also contribute to parentification as found in this study. This study expands this
knowledge by highlighting how parentified eldest daughters may feel responsible for

protecting their family from such social inequalities.

While the literature may classify advocacy and administrative support as forms of functional
parentification, the participants accounts around responsibility for parents safety in society is
not fully captured within existing definitions of types of parentification. This may be due to the
fact that parentification theory was largely developed in western contexts (Boszormenyi-
MNagy and Spark_,1973). However, for second generation BSA eldest daughters dysfunctional
care extends into a protective form of parentification. This is one in which the child is looking
out for the safety of the parent which is rooted within the awareness of racism language
barriers as well as social power imbalances. Having said this their sense of duty to protect
cannot be reduced to practical caregiving only as it reflects responsibility beyond functional
tasks. This then suggests expansion within parentification literature by introducing and

recognising ‘protective parentification’ as a category separate from functional parentification.

It is interesting to note that previous studies that have explored parentification and gender
suggest that daughters may be engaging in more emotional parentification, whereas sons
may experience more functional parentification. This is due to expectations of gender roles
within some families (Hamson and Albanese., 2012; Irfan et al., 2024). This study however,
has found that eldest daughters expressed both emotional and functional types of
parentification. These experiences seem to be shaped by culture, gender as well as parental

migration context. As children of migrant parents these eldest daughters often took on
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advocacy responsibilities (functional), fulfilling a caregiving role within the household

(functional) as well as being a source of comfort in family conflict (emotional).

Parentification Experiences and The Enduring Mental, Emotional And Relational

Impact

Moving forward, a key aim of this research was to explore how eldest daughters experienced
the impacts of parentification. Findings responded to this aim, largely through theme 3, that
participants described being impacted mentally, emotionally and relationally. This was
understood as enduring, which continue to impact participants within their adulthood. Some
participants felt that their mental health difficulties were directly linked to the pressures of
their parentified roles. For example, when Aditi shared it impacted my mental health, | used
to have like an eating disorder. | feel like it stemmed from my experience as the eldest

daughter” (p.13, 373-376).

There was a range of mental health difficulties participants expernienced such as anxiety,
depression, panic attacks and eating disorders. Some participants discussed being
diagnosed with Borderline Personality Disorder (BPD). For example, Sabina shared that “/
was diagnosed with BPD, which in a nutshell is just my emotional dysregulation. | think | can
point the root cause down to being a parentified eldest daughter” (p.8, line 229-235).
Emaotional dysregulation was an outcome of the overwhelming expectations placed upon
them from a young age. These findings suggest that for some people, the experience of
parentification within BSA eldest daughters, can have lasting impacts on mental wellbeing in

adulthood.

This finding did not come across as unexpected given that it is consistent with existing birth
order literature that first born children may be more likely to be diagnosed with anxiety and
depression (Franklin et al_, 2024). One of the main critiques | made of birth order literature

was that studies rely on quantitative measures which provide us with mental health
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outcomes but fail to capture lived expenences (Fukuya et al., 2021).This study qualitatively
highlighted how eldest daughters made sense of their mental health in relation to their birth
order and parentification experiences. This expands the knowledge available in this body of

literature.

Similarly, this finding is also consistent with parentification literature which found links
between parentification and mental health difficulties in adulthood (Hooper et al_, 2011)
including eating disorders (Rowa et al., 2001), panic (Dwyer., 1991), depression (Schier et
al., 2015), anxiety (Khafi et al_, 2014) and difficulty with emotion requlation (Jankowski and
Hooper., 2014). This study, however, expands this knowledge due to its exclusive focus on
BSA eldest daughters. This was important because we know from existing studies that BSA
women, have increased likelihood of experiencing mental health difficulties (Fazil and
Cochrane_, 2003; Anand and Cochrane., 2005). However, birth order and parentification is
rarely explored in conjunction to mental health. Parentification studies that have focused on
a South Asian population (Irfan et al., 2024) have failed to report on mental health related
experiences. Through this study, we understand the mental wellbeing of BSA eldest

daughters may be impacted through expenences of parentification.

One participant (Maham) spoke about the specific role of conflict mediation as the source of
her anxiety in adulthood. Her experience resembled what Chen and Panebianco (2020)
discuss relating to how emotional parentification can cause an enduring form of
psychological distress. This is thought to be because the child is exposed to the mental
states of the adult (e.g. a mother venting to a child about marital problems) which may cause
the child to internalise responsibility for the adults wellbeing (Hooper and Wallace., 2010).
This suggests that there is something about camying the emotional responsibility involved in
eldest daughter parentification experiences that may shape how they expenence their
mental wellbeing in adulthood. Having said, this other studies have found cultural differences

such as emotional parentification in African American adolescents predicted stronger parent-
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child relationships suggesting outcomes are not always detrimental (Khafi et al_, 2014). This

shows the importance of being sensitive to cultural context as well as individual differences.

In terms of emotional impact, there was a pattern of participants who shared feeling
emotionally suppressed and guilty. Some participants described that due to being
parentified, they have learned to minimise their own emotions to priontise the needs of
others. Aditi, for example, said “if's almost internalised fo me that my emotions are like yeah
there's not enough space for my emotions” (p.13, 388-389). Now as an adult, speaking
about one’s own emotions can feel uncomfortable. This finding mirrors findings from Van
Parys et al (2015) in which parentified children perceived their own feelings as a burden
upon their parents and therefore may feel hesitant to share their own emotions. This is also
consistent with Irfan et al (2024 ) in which parentified Pakistani females expressed silencing
their own emotional needs to be able to prioritise parental emotional needs. The present
study broadens this finding by drawing on a more vared participant sample including British
Indian, Bangladeshi, Afghan as well as Pakistani eldest daughters living in England.
Whereas, Irfan et al (2024) was based on a mixed gender adolescent sample in Pakistan.
This is important as the findings suggests that there may be some similarities in the way
South Asian eldest daughters experience parentification living in the East, as well as the

West.

Others spoke about feeling persistently quilty, if they we're not actively involved within family
life due to aspects such as marriage or moving away. Maimoona described this as “almost
an enmeshment where | don't know where they starf and where | end” (p.6, line 210-211).
This experience described similarly resembles the ‘empty nest syndrome’ (Oliver., 1977).
This is described as when parents experience loss upon their children leaving home
(Mitchell and Lovegreen., 2009). However, in this study, the sense of emptiness was
described in reverse. It was the parentified child who experienced loss and gquilt upon
separating from the parent. Interestingly, there is no language within the literature to

describe this phenomenon when it is experienced by children rather than parents. This
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absence may reflect a broader gap in how the long-term emotional impacts of parentification

are theorised.

Where similarities or support for this finding can be found in the literature includes, Bowen's
(1996) concept of low differentiation of self, particularly difficulties separating emotionally
from the family without guilt or distress. Moreover, some studies have previously identified
guilt as an emotional impact of parentification (Jones & Wells., 1996). However, this study
extends these findings by situating the expenence within a BSA cultural context, where

cultural values of interdependence and duty appeared to intensify the process of separation.

Participants also shared that parentification impacted their interpersonal relationships and
how they relate to others in adulthood. This was described as patterns of over-responsibility,
people-pleasing, difficulty trusting others as well as feeling different. Participants reflected on
how their parentification experiences have shaped them to become “givers” and “people
pleasers”. This meant that in friendships, participants described feeling like they give and do
not receive, this was described as “being taken for granted” by Zuneira (p.7, line 224). This
finding is consistent with Wells and Jones (1999) who found that American parentified
children may have co-dependant traits. Similarly, Irfan et al (2024) found that parentified
Pakistani adolescents stated prioritising the needs of friends and partners over their own to
the point of exhaustion. It is interesting to note that despite both of the aforementioned
studies focusing on younger populations (college and school aged) and were also conducted
in different cultural contexts (America and Pakistan), there still appears to be similanties in
the way parentified individuals relate to people. Whilst, it cannot be assumed that all
parentified individuals will experience such relational patterns, the reoccurrence of similar

findings in diverse contexts suggests that this is an area for continued exploration.

In romantic relationships, it was found that participants experienced an imbalance in which
they took on the emotional and organisational load in the relationship. Existing parentification
research that found reduced satisfaction in romantic relationships (Baggett et al_, 2015) and
troubles with communication skills in romantic relationships (Madden and Shaffer., 2016). In
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line with its crtical realist ontology, this study has expanded this knowledge by going beyond
the ‘what’ to explore the "why’_ In this study, we understand that eldest daughters
experienced difficulties within romantic relationships due to the internalisation of their

caregiving role which seemingly becomes ingrained as part of eldest daughters identity.

Through all accounts, there is a thread of similarity in experiences regardless of the type of
relationship, the thread being a strong sense of responsibility to care for others. This
suggests that for some participants, caregiving may have become an internalised relational

pattern which may repeat itself within adult relationships.

The Re-Authoring of Eldest Daughter Parentification Experiences

Findings also outlined how participants came to understand and make sense of their
parentification experiences over time. This was largely found within theme 4. There
appeared to be a shift in participant perspective about their experiences which can be
understood as a process of re-authoring. In adolescence, participants described holding
feelings of resentment and unfairness towards their parentification expenences. However,
now as adults, they described feelings of empathy and understanding. This understanding
occurred due to reframing their parents actions through the lens of familial sacrifice, survival,

the pressures of migration and intergenerational learned behaviours.

Feeling resentful in adolescence due to parentification experiences was similarly reported by
Irfan et al (2024) but only one of their participants spoke about this feeling. In this study,
resentment in adolescence was a common shared experience. This difference may be
because my participants were adults reflecting retrospectively and perhaps have had more
time to process their feelings, whereas the participants in Irfan et al (2024) study were
adolescents speaking from within the expernence. The cultural context differences are also
important to consider factors such as expressing resentment towards family may be seen as

disrespectful. Gender and birth order differences may also contribute to this difference in
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frequency of finding. This study focused exclusively on eldest daughters from different BSA
ethnicities, whereas Irfan et al (2024 ) participants were mixed gender, mixed birth order and

only Pakistani ethnicity.

This process of re-authoring did not diminish the hardships experienced by eldest daughters,
but allowed for those experiences to be understood with context in mind. There is
recognition that they were not alone in experiencing hardship, it was the family system was
experiencing collectively and as the eldest daughter parentified roles is what they had to do
in order to support the family. This awareness of context as adults is what aided the shift. It
could be speculated that as teenagers, the duty of their parentified roles could have still felt
quite fresh for them hence the feelings of unfairmess and resentment. We understand, for
example through Zuneira account, that “processing” of experiences is something that was
done later as an adult. Future research is needed to further explore this meaning making
process of experiences of parentification to get a better understanding of the factors that

contribute to meaning-making e.qg. therapy, self-reflection, distance from family.

Through the process of re-authoring, eldest daughters shared their personal strengths found
from within their experiences such as their resilience and independence. The independence
that may have initially emerged out of necessity, is now framed as a strength reflecting this
re-authoring process. Irfan et al (2024) similarly found being independent to be a positive
parentification outcome. This answers the research question as we understand that the
experience of being a parentified BSA eldest daughter may not be viewed completely
adversely in within adulthood. The expenience is emotionally complex, where strengths and
empowerment coexist alongside the acknowledgment of how heavy the burden of

parentification has been.

This finding aligns with the idea that parentification may be experienced as
destructive or constructive, in this case, overall participant sentiment leaned more
towards destructive, however, personal strengths were identified as part of their
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meaning-making process. This finding is also consistent with studies that have
found that parentified individuals can have high levels of resilience and adaptive
coping skills in adulthood (Stein et al, 2007) and high levels of personal strengths
as found through post traumatic growth measures (Hodgkins and Tuncgenc.,
2025). This finding extends this knowledge by focusing on how BSA eldest
daughters specifically identified personal strengths within their parentification

experience.

Eldest Daughterhood as a Life Long Role

Lastly, findings captured that participants anticipated familial responsibilities to
continue into later adulthood. This was discussed within theme 5. Participants
described that when one is the eldest daughter, the responsibilities attached with
this do not just stop one day, but the role evolves. Participants anticipated caring
for ageing parents and as well as sustaining family connection and cohesion even
after their parents are no longer present. This similar to what academics often
refer to as ‘kin-work’, the concept that the maintenance of family ties is often falls

on women in the family (Di-Leonardo., 1987) and this case, the eldest daughter.

Interestingly, these responsibilities were not grounded in resentment, but in love
and care. This highlighted another shift in perspective as participants described
wanting to look after their parents. Factors influencing wanting to continue caring
for parents included cultural values of caring for parents and appreciation for
parents sacrifice through struggles of migration. This was seen for example when
Karina said “it's cultural we look after our ageing parents. It's also because | love
them and they have done so much, they've moved to this country” (p.10, line 294-
295). There is a sense that parentified roles in their youth felt imposed upon and
burdensome. However, in adulthood future caregiving is seemingly more
welcomed and comes across something participants want to do. For some, this
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change was due to having more autonomy and independence within their life.
Another reason for this may be that participants may perceive these responsibilities
as fitting with their adult stage of life, whereas in childhood, parentified roles may
have felt developmentally inappropriate and therefore experienced as a heavier
burden. This suggests that perspective towards parentified roles may change over

time for some BSA eldest daughters.

Findings aligns with existing studies that have found South Asian daughters being
responsible for the caregiving for elderly parents (Hossain et al_, 2020; Shekhani.,
2024). However, this study expanded this knowledge through the lens of the eldest
daughter, that as the eldest daughter it would be their responsibility to care for their
ageing parents. Another reason why eldest daughters may have felt responsible
for the care of elderly parents and family cohesion may be due to cultural values of
respect and care for elders within South Asian communities (Mathews_, 2000). In
addition, some South Asian families can have hierarchical family structure can
mean that the eldest member of the family is looked to provide support to younger
members (Sandhu., 1997). This may further suggest why the eldest daughter would
be responsible for parents future care. This finding presents a rich insight into how
views towards parentified roles can change over time. This nuance is not captured
within existing parentification literature, possibly because qualitative parentification
studies usually have focused of the experience of here and now and not the future
(Irfan et al 2024; Cho et al., 2024). Whereas in this study, future perspectives were

captured.

A Reframing of the Concept of Parentification

A significant contribution of this study is its challenge to dominant
conceptualisations of parentification which have historically viewed parentification
as a result of family dysfunction and disrupted boundaries (Minuchin et al_, 1967,
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Boszormenyi-Nagy and Spark., 1973 and Chase., 1999). Existing parentification
literature has largely positioned parentification through a deficit-based framework,
where caregiving responsibilities are understood as a consequence of parental
failure and family dysfunction (Kerig., 2005). Whilst this framework provides
important insight into a one type of conceptualisation of parentification, findings
from the present study suggest that this conceptualisation may not sufficiently

capture the complexity of British South Asian ED experiences.

Participant accounts demonstrated that caregiving responsibilities were not
exclusively experienced as burdensome, but were often embedded within
narratives of love, protection, sacrifice and an awareness of their family's wider
circumstances. Rather than responsibilities emerging only from internal family
dysfunction, participants described their responsibilities being shaped by
migration, racism, economic hardship and limited institutional support. Therefore,
this study proposes the concept of ‘protective parentification’ as a significant
theoretical contribution. This is where caregiving responsibiliies may function as
an adaptive response to structural adversity and a means through which the child

contributes to family survival and wellbeing.

Protective parentification does not suggest that all caregiving responsibilities are
without emotional cost. Indeed, participants described expeniences of loss of
childhood, guilt, overwhelm and emotional burden. However, their accounts
challenge the existing understanding of parentification as either harmful or
dysfunctional. Instead, findings suggest that parentification experiences exist
within a broader social and historical context, where eldest daughters may
assume responsibilities not only because of family dynamics, but because
families are navigating wider structural conditions. For BSA families, migration
histories, experiences of racism, economic marginalisation and barriers within
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institutions may shape the responsibilities children undertake. Therefore,
understanding parentification requires moving beyond individual and family-level
explanations towards recognition of the social conditions within which these

expe riences occur.

This finding also highlights the importance of critically examining the extent to
which psychological concepts developed within Western contexts can capture
culturally diverse experiences. Concepts such as enmeshment and blurred
boundaries with families have often been interpreted through individualistic
frameworks that prioritise autonomy and independence as markers of what
appears to be "healthy’ or ‘ideal’ in families. However, within some collectivist
communities, family roles being interdependent can be viewed as normative and
part of cultural values (Bose and Jalal., 2022). Therefore, applying psychological
concepts without consideration of cultural context risks pathologising different

forms of family connection, obligation and care.

Participants expressions of compassion and love towards their families represent
a distinctive contribution of this study. Their accounts often demonstrated deep
appreciation for the sacrifices of their parents as well as recognition of the
challenges their families had expenenced. For example, participants described
their desire to support their parents because they understood the hardships
associated with migration, systemic racism and economic struggle. These
experiences challenge interpretations that positions parentification as being only
negatively experienced and instead invites consideration of how love and

responsibility can operate within contexts of adversity.

Hooks' (2000) conceptualised love as an intentional and ethical practice which
challenges systems of oppression. Hooks (2000) described that for Black women
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facing racism and societal discimination, choosing to be loving despite this is
deeply healing and is a form of having self-agency. This concept of love aligns
with the findings of this research as it highlights that caregiving, especially within
adulthood, may not be a ‘passive compliance’ with family expectations, but rather
as an active response informed by their understanding of their family's histories
and sacrifices. This challenges the stereotypes of the ‘helpless south Asian
women’ by challenging how, in this case, BSA ED's find strength and

empowerment through acts of love and care for their family.

Strengths and Limitations

A key strength of this study was being able to attain a nch and meaningful set of data which
allowed me to carry out an in depth qualitative enquiry. This was made possible by my
participants who appeared very enthusiastic and engaged in interviews. One of my strengths
as researcher in particular was being able to utilise my skills as a trainee counselling
psychologist to create a safe and welcoming environment for interviews. This may have
helped with creating a rapport between myself and my participants as well my insider
position within the research (Sonya and Buckle_, 2018). In addition, keeping a reflexive diary
throughout the research process has enabled me to think critically about the choices | have
made and why (Appendix K). This enhances the research rigour and credibility (Yardley.,

2000).

Another strength of the study was a collective interest and excitement that people expressed
in response to recruitment itself. Many shared that they were glad this experience was finally
being researched within the BSA community. This is reflected in the fact that 22 participants
signed up to the study within a few weeks. Unfortunately, some exclusions were made as
some participants did not have availability and some became unresponsive. As mentioned
previously, this could have been due needing to attend to familial responsibilities which is

understandable. Furthermore, number of participants (10) was in range of Braun and Clarke
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(2013) recommended sample size for a doctorate project (10 — 20 participants). This study

sample size was large enough to provided rich data.

As this study focused on BSA women, | aimed to gain a diverse sample of participants. |
recruited 4 Bntish Indian, 3 British Bangladeshi, 2 British Pakistani and 1 British Afghan
participants. Unfortunately, no participants from Sri Lanka, Bhutan, Nepal, Maldives signed
up to the study. This may be because the Indian, Pakistani and Bangladeshi communities
make up a larger proportion of the BSA diaspora (Office for National Statistics., 2021). The
findings of this study should therefore be understood within the context of the BSA
communities represented within the sample. Whilst the inclusion of Indian, Pakistani,
Bangladeshi and Afghan participants enabled exploration across several South Asian
backgrounds, future research could build upon these findings by exploring the experiences
of eldest daughters from other South Asian communities, including Sn Lankan, Nepalese,

Bhutanese and Maldivian backgrounds.

All participants in this study identified as cisgender women. The findings should be
interpreted within this gendered context. Future research could explore how gender-diverse,
transgender or non-binary BSA eldest daughters experience caregiving responsibilities and

ways in which they may be uniquely shaped.

The mean age of participants was 27 years old (19 to 40). This may due to the main
recruitment method being via social media. This is a strength of the study as previous
studies have tended to focus on children and adolescents, therefore this study provides
insight into the BSA ED experiences across early and middle adulthood. Having said that,
the findings do not capture the perspectives of older eldest daughters (40+) who may be
experiencing their eldest daughter role differently. This may be another important context for

future research.

Furthermore, there was a majority of participants who identified as Muslim (7 out of 10). This

means that some participant experiences may be more reflective of views of parentification
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shaped by Islamic values such as respect for parents and care for old age even though
these were not explicitly mentioned. Future research may explore how ED experiences are

understood across different religious traditions.

All participants identified as being from nuclear families (two parent household). This may be
mirroring census data from which we understand that two parent households remains a
dominant family structure within the UK (Office for National Statistics., 2025). This means
that the experiences of parentified BSA ED’s from different family structures such as single
parent households were not captured. Future research could examine how parentification is
experienced by Bntish South Asian eldest daughters from single-parent, blended or

extended family households where caregiving responsibilities may take different forms.

Suggestions for Future Research

Whilst this study was focused on eldest daughters, future studies could explore the
parentification experiences of eldest sons in BSA families. This would allow for comparison
in understanding how experiences of parentification may differ depending on gender. Within
parentification literature in general, | have found participant samples tend to include more
women which may suggest more women may be parentified or that they may more forth
coming in speaking about their experiences. This suggests that there is a gap in

understanding male expenences of parentification which deserves to be researched.

This study was focused on eldest daughters in South Asian families, however future
research could look at how different birth order positions experience parentification in BSA
families. This would allow for further insight into how roles and responsibilities may be

experienced by differently by different birth orders within South Asian families.

Many participants in this study associated their mental health distress directly with their
experiences of being a parentified eldest daughter. Trends were found especially in

experiencing emotional dysregulation in borderline personality disorder. Future studies could
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explore mental health experiences of parentified eldest daughters cross culturally to examine
any trends in presentations. In addition to this, due to the findings relating to impacts on
relationships, future studies could explore how parentification impacts romantic and platonic

relationships in further detail.

As mentioned previously, participants spoke about how they imagine their role to be like in
the future such as caring for ageing parents. Future research could aim to capture the
perspectives of eldest daughters in later adulthood to explore how they now view their eldest

daughter role and if roles have changed for them.

In addition, future research within education specifically could explore how parentified
students may be better supported within educational settings. They should consider how
factors such as culture, gender and birth order may impact some students functioning within
school whether that is feeling misunderstood by teachers or feeling isolated within

friendships due to feeling different.

A protective form of parentification was identified within this study. Future research could
further explore the experniences of parentified ethnic minority individuals who may share
feelings of responsible for the safety and protection of their parents against racism and

discrimination.

Whilst this study adopted an intersectional perspective by exploring the experiences of BSA
ED’s, participants accounts represent some forms of intersecting identities. Future research
may build upon these findings by exploring how parentification is shaped by additional
intersections such as disability and how this may impact parentification experience. Greater
attention to these intersections would contnibute to a more nuanced understanding of ED
experiences, continue to challenge assumptions within existing parentification literature, as

well as reflect the diversity and complexity of lived experience.
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Implications for Clinical Practice and Wider Soci

Research findings provide implications for the field of counselling psychology as well as wider
society. One of the main implications from this study is the need to re-think how we
conceptualise parentification within psychology. As previously discussed, parentification has
been typically understood as parental dysfunction and lack of boundaries within family
subsystems causing children take on such adult roles (Boszormenyi-Nagy and Spark., 1973).
However, through findings within this research, and particularly the contribution of “protective
form of parentification’, we understand that parentification roles were shaped by factors
including birth order, cultural values, economic pressures of migration, language barriers and
even experiences of racism. To minimise parentification to ‘lack of boundanes’ therefore is not
applicable for individuals who acquire such roles of responsibility as necessary contributions

to family survival.

The findings of this study have important implications for therapeutic practice, policy and wider
professional settings working with BSA families. | would urge professionals in the field to
challenge such dominant Western conceptualisations of parentification, as well as their own
assumptions, that may view parentification as boundary blurring or parental dysfunction. This
calls for re-thinking how responsibility may be shaped by cultural and social realities. Fidnings
from this research encourage greater reflexivity considering if a family or individual may have
experienced parentification. One should consider that this concept was largely developed
within White Western psychological traditions and may inadvertently pathologise collectivist
family structures by interpreting interdependence and familial obligation as inherently
problematic without considering context and culture. Therapists should therefore remain
curious about the meanings clients give to responsibility and caregiving, rather than assuming
these experiences reflect dysfunction or assume the client views the experience to be only
negative. Formulations should consider not only within family dynamics and processes but

also the wider structural conditions within which families exist such as migration histories,
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experiences of racism, economic marginalisation and limited access to culturally responsive

sernvices.

The findings also have implications beyond therapy. Professionals working within family
support services such as social care, education and primary healthcare may benefit from
greater awareness of how BSA ED responsibilities are embedded within broader social and
cultural contexts. Rather than interpreting caregiving roles through a predominantly White
Western lens, practitioners should avoid reinforcing stereotypes of the "submissive South
Asian woman" or assuming that family closeness reflects unhealthy enmeshment. Instead,
assessments and interventions should seek to understand how care and responsibility may
be experienced within particular cultural and historical contexts whilst also remaining attentive
to situations where these responsibilities may become overwhelming or impact mental and/or

physical health.

At a policy and service level, these findings highlight the need for greater cultural
responsiveness within training and practice guidance across health and social care
professions. Incorporating culturally informed understandings of family relationships may help
challenge dominant Whitestream assumptions about normative family functioning and support
more nuanced formulations of BSA families. This has the potential to reduce the
pathologisation of culturally diverse and ethnic minority families while ensuring that
experiences of distress are recognised and responded to in ways that are both culturally

sensitive and clinically appropriate.

Participants discussed that their mental health as well as relational patterns were impacted
directly by their parentification experiences. This was influenced by cultural, societal and
migratory pressures that eldest daughters had to camry. There was also evidence that eldest
daughters parentification experiences were intensified due to systemic discrimination and
racism faced by migrant parents, which put pressure on them as the eldest child to protect
her parents from this treatment. This finding causes us to question the use of dominant
models of therapy when working with parentification. This is because some schools of
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thought, such as cognitive based models, may nisk positioning distress within the individual
and their way of thinking, instead of exploring a relational way of understanding distress. For
example, emotional suppression in parentified eldest daughters may be viewed as a
maladaptive trait, instead of a meaningful survival response to their situation. The Power
Threat Meaning Framework (Johnstone and Boyle., 2018) may be a powerful lens which
may help us to contextualise these findings. From this perspective, participant distress may
be understood through the powers operating within their life. For example, the threat may be
understood as pressures carry adult responsibility shaped by power dynamics within
families, gendered and cultural expectations, migration related stress and systemic/racial
powers. The meaning made from this could be that one needs to be responsible, mature and
grow up quickly in order to support the regulation of family needs. The resulting response
may be emotional suppression, hyper-independence and people pleasing. Finally, strengths
may be the resilience and empowerment felt through these experiences. This example of
reframing parentification experiences may also be useful in creating a culturally sensitive
and strengths based client formulation, moving from ‘what is wrong with you? to ‘what

happened to you?'.

Moreover, participants expressed that an emotional impact of their experiences was
emotional suppression. This finding has implications for therapeutic practice and working
with similar parentification experiences. Practitioners should reflect on how unfamiliar it may
feel for the client to centre their own needs within therapy. Interventions that support

embodied awareness may be particularly useful.

The implications of this study extend beyond to institutional and societal contexts.
Participants described feeling misunderstood and unsupported within educational settings.
They described that their parentification responsibility were interpreted through individualistic
frameworks that prioritise personal achievement over family obligation and duty. This
highlights how parentified children from collectivist backgrounds may experience cultural

dissonance within institutions that are not attuned to their lived experiences. Finding suggest
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a need for greater awareness within schools and support services of how family response
culture and migration intersect in children. This is important because without such
awareness parentified eldest or may be misinterpreted as disengaged forming or
unmotivated than recognised as carrying significant invisible weight of their family.
Counselling psychologist working or alongside educational settings may therefore play an

important role in advocating for more culturally responsive support.

A key societal implication of the study concerns the role of structural and institutional barriers
in shaping parentification experiences among BSA eldest daughters. Participants described
accompanying their parents to medical appointments, translating complex information and
advocating on their behalf due to language barriers and fears of their parents being
discriminated against. As mentioned previously, this finding suggests that parentification and
this this context must be understood beyond the family level. We must also question the role
of broader systems that may be not be adequately supporting migrant and minority families
with language and/or advocacy support. When is the case, such responsibilities are implicitly
transferred to children, in this case the eldest daughter, to be translators and protectors. This
raises important questions about how public services may inadvertently rely on the
emotional and practical labour of parentified children in migrant families. Public institutions
should rethink how to identify and support such families to aim to reduce burden on eldest

daughters.

A Reflective Conclusion

This research process has been an incredibly eye opening for me as not only the researcher
but also as a BSA eldest daughter myself. Through a reflexive approach, this process has
widened my view towards parentification experiences of eldest daughters within my
community. Through the lens of my participants, a key aspect that stands out for me is the
compassion my participants held despite experiencing hardship. In addition, the finding
relating to protective forms of parentification In particular is one | feel particularly touched by.
This is because it highlights a reality of the society we live in, where migrant families feel
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unsafe. It also reminded me of the unspoken acts of duty camed by children of migrants and
how these protective roles are ultimately viewed as acts of love through an adult lens.
Through this, | leave with a more nuanced understanding of the expenences of eldest

daughterhood.

In conclusion, the aim of this research was to explore the experiences of parentification
among BSA eldest daughters. Aswell as experience, | wanted to understand the factors
influencing experience as well as any impact. Through a reflexive thematic analysis, we
learn that the eldest daughter role in a South Asian family can be vast and multifaceted,
encompassing emotional and practical duties. The weight of such duty left emotional, mental
and relational imprints that persist into adulthood. However, there was a shift in the story.
Mow as adults, participants reinterpreted these experiences shifting from feelings of
resentment to empathy and understanding. They recognised the broader cultural and familial
contexts that shaped experiences of parentification. Eldest daughters found strength in the
struggle as they reinterpreted their experiences, as evidence of their strength and resilience.
Although they acknowledge their eldest daughter role as a lifelong commitment, they
approach it with greater awareness of self and viewing future caregiving as an act of love
towards their families. It is hoped that this research will be useful for mental health
practitioners to gain further insight into the expenences of parentified eldest daughters from

BSA communities to support developing culturally sensitive support.
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P1) Project title
The Eldest Daughter Syndrome: The Experience of being an Eldest Daughter in a British South
Agian Family

P1.1) Short project title
The Experience of being an Eldest Daughter in a British South Asiam Family

P2) Provide a lay summary of the background and aims of the research, including the
research guestions (max 400 words).

South Asian (5A) indludes individuals frorm Pakistan, Bangladesh, India, Sri Lanka, Bhutan, Mepal,
Afighanistan, and the Maldives, making up 7% of the UK's population (Office for Mational Statistics,
2021), Despite religious and linguistic diversity, SA communities share cultural simiarities, such as
the importance of family, community, sef-sacrifice, and servitude 1o elders (Quraishi & Evangell,
2007; Soorlia, Snelgar & Swami, 2011). These traits of colectivist culture can often lead to high
siress levels due to the burdens of responsibility and duty of care towards the family unit (Talbani &
Hasanall, 2000).

Such cullural expectations and tradtional gender roles can lead 1o the parentification of South Asian
eldest daughters. Parentification is defined as "a phemomenaon in which chidren are assigned or take
on parental roles and responsibilities, such as caregving or emotional supper, typlcally beyond what
s developmentally appropriate for their age®[Niaz & Hassan, 2006). The responsibilty of care falls on
the eldest daughter in SA families because they are seen as the "mature one,” and traditional gender
roles often designate gids as natural caretakers (Masiran et al,, 2023).

A Merature search on Web of Sclence and PubMed using keywords like ‘eldest daughter,' ‘first-born,’
and ‘South Asian' vielded only 22 papers, with only ane being relevant, Two main gaps exist in the
erature, First, current research on eldest daughters tends to focus on white participants, For
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example, & recent study found that White American eldest daughters experienced sadier puberty If
their mothers faced high prenatal stress, leading to quicker social maturation and earfier shared
responsibilities (Fox et al., 2024). Second, existing Ferature often focuses on the impact of birth
order on personalty rather than experience (Adler, 1964). Studies suggest that eldest children are
often more studious, organized, and responsible (Laird & Shelton, 2008; Gatanti, 2003, Black, 2017).
These gaps highbght the lack of representation of eldest daughters from diverse cuftural backgrounds
and how Ftthe is known about their experiences. Mo studies were found abouwt British South Asian
(B5A) eldest daughters, emphasizing the need for research to explore their expenences through an
intersectional lens. BSA eldest daughters, in particular, face unique challenges. They navigate the
demands of living in & culture that promotes Independence while adhering 1o their ethnic culture’s
collectivist values (BPE, 2005). This dichotomy necessitates research fo understand how BSA eldest
daughters make sense of their identities.

Social media has amplified the voloes of SA eldest daughters discussing parentification. The term
‘eldest daughter syndrome’ was coined online, referring to the pressures and responsibilities placed
on the eldest daughters, often causing parentification (Hu, 2023). In a viral wideo, Pakistani eldest
daughter and TikTok user @Kal. Mer discussed her experences as the family therapist, cook, and
caretaker from a young age, highlighting the psychological stress caused by early parentification
(Mer, 2021), SA psychotherapist |sra Nasir has discussed how ‘eldest daughter syndrome’ can cause
people-pleasing tendencies, perfectionism, and an inability to seek help in SA eldest daughters
(Shahid, 2023), This aligns with known barriers to help-seeking behaviors among SA women in the
UK, where stigma poses significant challenges (Wales et al, 2017),

This study aims to fill these gaps by focusing specifically on the impact of being an eldest daughter in
BSA farnlies, exploring their expenences of parentification and its impact. The study will use reflexive
thematic analysis to identify common themes and experences.

P4) Provide a summary and brief explanation of the research design, method, and data
analysis,

Diesign

As this research is concerned with lived experience, a qualitative design has been chosen,
Qualitative design will allow for a deeper exploration into the experence of being a BSA ED.
Reflexive thematic analysis (RTA) has been chosen as the method of data analysis. Thematic
analysis is a quaktative method of identification of themes and patterns within data (Braun and
Clarke., 2008). Reflexive thematic analysis involves the researcher considening the impact of their
experience, views, and social positioning on the data and how this may influence the study (Braun
and Clarke., 2018)

Thiis research positions itself within a critical realist position (realist ontology and relatiist
epistemalagy’,

Method

Betwesn 10 to 20 participants will be recruited fo ensure sample size is small enough to

manage data but encugh to discover "a new and richly textured understanding of

experience”. Braun and Clarke (2013) suggest that sample size depends on the scope of the
project, and recommend for a UK Doclorate level project should be aiming for between 10 =20
participants.
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A snowball sampling recrutment technique will be used. Participants will be recruited through social
media advertisements on Facebook, Twitter, and Instagram. & study specific Instagram account has
besn made under [@southasianeldestdaughterstudy, similar accounts will be made on Facebook and
Twitter for recruiting purposes. Researcher will also contact support groups for ethnic minority eldest
daughters to advertise poster. The research poster will include my research superdisor and my own
university email address and QR code linked to a Microsoft forms page (linked and logged in through
City University account). This forms page will thank the participant for their interest and ask the
participant to input their email address to be contacted on. | will keep track of interest from this
Microsoft Forms page

Once an emall address s sent through the form, contact will be made with the participant, they will be
sent a participant information shest and consent form. Participants will be requested to read this
information and consider if they still would like to participate after knowing the details of the research,
If the paricipant is still willing to participate, a screening telephone call will organised, Participants will
be advised 1o be in & place they fesl |s safe and confidential for this call

The screening call will be a 15 minute telephone call from a number dedicated fo the

research, In this call, there will be oppartunity for the participant to ask any questions relating

to the study, to go through the inclusion oriteria, check participant understanding of what the

study is about and if they feel comfortable to take part. Furthermore, a mental health risk
assessment for suicidal idestion will be conducted to ensure participant feels safe enough to engage
in the research. Before this, a confidentiality staternent will be read to the participant.

Cuestions asked are referenced from Draucker (2005) and PH2-8 (Patient Health Questionnaire-9).
‘Sereening Interview and Distress Protocol which has 4 questions:

Are you experiencing a high level of siress or any emotional stress? (Draucker., 2008)

Are you cumently having thoughts of harming someone else? (Draucker., 2008)

Would you be able to contact a GF, Mental health service or someone you trust should participation
in this study cause distress? (Draucker., 2009

In the past two weseks, how often have you been bothered by thoughts that you would be better off
dead or of hurting yourself in some way. Options include not at all, several days, more than half days,
nearhy every day. (FHO-8).

If the answer to the PHQ-8 question is "several days’, a conversation will take place between
researcher and participant and we will come to a mutual decision about participation in this research
(discuss if the paricipant has any support, in-therapy, safety to take part).

Thee cut off point would be if the response is ‘'more than half days’ or ‘nearly everyday’. Participants
will be exlcuded and signposted to appropriate crisis team contact nurnbers (on debrief sheet) and
achised to speak with their GP,

If no risk is detected and participant feels safe to take part in the research, intendew will be
onganised.

For these who would like to continue participation, they will be asked which mode of individual
interview is most suitable for thermn i.e. telephone, in person (kecation City, University of Londan
booked room), or video call on Microsoft Teams. Interviews will be scheduled within working hours
and ry research supendisor will be aware of any lone working. Once mode of interview is agreed, the
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date of interview will be set and details of interview location and time will be sent, If working online,
guidance will be sent before the interview to encourage the participant to find a private and
confidential space to join from.

Om intendew day, participants will be asked to read the paricipant information shest again to see if
they are still happy to proceed and sign the consent form if not already retumed via emai. If online,
participant informnation sheet will be shared on the screen and participant will be given fime to read
through the sheet. Interviews will be audio recorded using Microsoft Teams on my laptop. Recordings
will be saved on a password protected university OneDrive, only accessible by me. All interviews
regardiess of mode are expected 1o last up to B0 minutes. A interview schedule has been drafted,
these open-ended questions will be used as prompts 1o guide further exploration.,

Participants will be debriefed after the interview and given a debrief sheet. this will include a check in
relating to how they found the study and if they have any further questions. Participants will be
signposted 1o counselling support services should they request support (GP in first instance, details
on how 1o find bocal Adult IAPT, Samaritans, Criss team) . Details on how 1o request data withdrawal
will also be given to the participant along with research supervisor contact details for any questions or
complaints, Lastly, parlicipants will be asked if they would llke to be contacted again when study |s
complete with the study results. Once all interviews conclude, data will be transcribed verbatim using
Microsoft Teams transcripbion feature and saved on University OneDrive.

Pilat interview:

After ethical approval is attained, & piat interview will be conducted with a peer who i$ an south Asian
eldest daughter. Upon ethics approval, | will contact the peer 1o organise date of plot intersew,
Before the interview, | will organise a call with the peer 1o review consent and review mental bealth
risk assessment (same as the aforementioned). If risk is detected, peer will be excluded and
signposted 1o appropriate crisis numbers (Crisis team) and advised to speak with their GP. Ancther
eligible peer for pllot will be requested to engage. If no risk detected, interview face to face will be
arrangad. A consant form will be provided in printed farmat to the pilot paricipant. This document will
explicitly state that information cbiained during the interview will not be incorporated into the data
analysis or primary results section but will instead be included in the methodalogy section for
reflective purposes prior to subsequent interviews. The pilot imerview will take place and prompt
interview questions will be used if needed. After the interview, feedback about questions and the
interview itself will be discussed with the peer. Pilot interview is important for this research to ensure
the imvolement of the relevant population from the infancy of the research. Shaped by eldest
daughters, for eldest daughters.

Ciata analysis

Thie study will use reflexive TA as data analysis method to sort data into themes and subthemes
(Braun & Clarke,, 2008), An interprativist approach will be used in exploring the mearng of data (a
reflective interpretation of a text to achieve meaningful understanding). This will be done by first
reading through data multiple times over a perniod of months to become famiiar with emergent
themes and patterns. After this, initial nodes will be created in MViveE and then sorted into broader
themes., This process of coding will be done by highlighting keywords, pattemns, views, and ieasin a
text and then linking these 1o a broader commaon theme allowing the farmation of dfferent themes
representing different emengences within the data. Main and sub-themes will be finalised and
reviewed to make sure they are reflective of the data. A thematic map will be created manually to
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help create inks between themes. To evaluate the trustworthiness of data and agreement of
emerging themes, an additional researcher (supervisor) will be asked to conduct a reliability anakhsis
of 25% to achieve overall agreement of themes. To further add frustworthiness of data analysis,
Lincoln and Guba | 1985) concept of trustworthiness criteria will be used (credibility, transferability,
dependability, and confirmability). Creditability will be addressed by re-reading the data for several
weeks and reflecting on this with my supervisor. Transferability will be addressed by providing a
detailed description of the data. Dependability will be achieved by the process of data handiing being
recorded in steps to make sure every action is logical, traceabde, and clearly docurnented. Lastly,
corfirmability will be achieved by providing explanations and rationales for steps involved in the
methodology and analysis,

P4.1) If relevant, please upload your research protocol.

P5) What do you consider are the ethical issues associated with conducting this research and
how do you propose to address them?

Ethical issue of consent and not knowing rights of withdrawing - Informed consent will be collected
when participants join the study and will be made awars that they have the right to withdraw at any
stage. To ensure the participant does not feel confused about what they are taking part in, pre
Interview telephone call will take place 1o answer any questions

Right to privacy and anonymity - Participants will be informed that data collected will be ananymised
and will not be available on any open-source platfiorms and shared with other researchers as part of
collaborations or joint projects. Data will be anonymised and ographical information will be kept
seperate to transcripls, Any identifiable information within quotes from interviews will be removed.
Consant for use of quotes from the interview in results section will be mentioned an the consant form.
Personally identifiable data was not made available to anyone outside of myself or my supervisor.
Participants may fear that because the conversation is being recorded and franscribed, their

Identity may be compromised. To make sure this will not accur, partcipants will be assured

thear identity will remain anonymous and pseudonyms will be used within transcription and

recardings will be deleted following the end of the study, This will be recorded on a password
protected device. It will be discussed that confidentiality will only be broken if there is presence of risk
of harm to self or others.

Ethical issue of vulnerable groups - Participants will not be recruted from a clinical population and
will be over the age of 18,

Ethical issue of potential of psychological and emotional distress- A telephone call will be made fo
confirm that participants do nat have any knewn mental healh difficulties to minimise any
peychological stress. It will be made known o the participant that questions may invoke an emotional
response from them and 1o consider their wellbeing and if they feel ready to partake such study. At
the time of the interview, a study information sheet will be shared to participants and their right to
withdraw will be re-iterated. Breaks will be offered when nesded. Participants may feel uncomfortable
or emational being interviewed in person or speaking abouwt their experience. To minimise this, online
interviews will be offered. This will enable participants to choose ther methed of interviewing if it
makes thern more comfortable.

Participants may feel apprehensive that they might be questioned in an investigative,

Interrogative, and infrusive manner. To minimise this, at the start of the intersew A s
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Important fo mention that this is an open, non-judgmental discussion and to feel comfontable
sharing only what they choose fo.

Lasthy, participants will be debriefed after the intendew, this will include a check in relating to how
they found the study and if they have any further questions. Participants will be signposted 1o
counselling support services for adults should they reguest peychological support (G, Samaritians,
MHS 111, MHE LAPT). Participants will also be signposted to support group for eldest daughters in
the UK called Home Girls Unite. Home Gids Unite offer support group cirdes and also assist eldest
daughters with finding therapists.

Details on how to request data withdrawal will also be given to the participant along with research
supenvisor contact details for any questions or complaints.

PE) Project start date
The start date will be the date of approval,

PT) Anticipated project end date
30 Sept 2025

PE) Where will the research take place?
City University Research room for face to face interviews.

Home office location for Microsoft Teams for online interviews and telephone calls, This is a private
and confidential space,

P10} Is this application or any part of this research project being submitted to another ethics
committee, or has it previously been submitted to an ethics committee?
Me

Human participants: information and participation

The options for the following guestion are one or mone of:
‘Under 18} Adults at nsk’ Individuals aged 16 and over potentially withow! the capacily fo consent’
‘None of the above'.

H1) Will persons from any of the following groups be participating in the project?
Mone of the above

H2) How many participants will be recruited?
20

H3) Explain how the sample size has been determined.

20 at a mamimun helps to ensure sample size is small encugh to manage data but stll encugh o
discover "a new and richly textured understanding of experience”. Recommended by Braun and
Clarke (2013) that far small to medium size study recommended participants between 10 10 50

H4) What is the age group of the participants?
Lower Upper
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18

H5) Please specily inclusion and exclusion criteria.

Participant inclusion criteria includes being a first bomn eldest daughter who identifies as South Asian
ethnicity. Geographically, the South Asian countries includes Pakistan,

Bangladesh, India, Sri Lanka, Bhutan, Mepal, Afgharstan, and the Maldives. Paricipants will slso
need to be Fving within the UK (holding British nationality ) and be at least 18 years of age.
Participants will need to be able to speak either English, Urdu, Hindi or Punjabi as |, the reseancher,

can speak and understand all four languages fluently. Studies show speaking the same language
and being of the same culiure as participants can enhance research figowr &s researchers are more
likety to be trusted’ and considered ‘insiders’ {Irvine et al., 2008). This also makes the research more
inchusive to non-English speakers. Paricipants will also need to identify as second generation
migrant (have at least one parent who migrated to the UK). The raticnale behind this critena is
because voices of ED sodal media have spoken about being a child of & migrant having

influence on their expenence as the ED in a BSA family (Butt., 2023). Thersfore this

deserves to be explored further within second generation ED populations, The study

Is inclusive of any disability, sexuality and religious identity,

Participants will be excluded i they:

2 Do not identify &5 an ED, not first bom,

T Mot frem SA ethnic background

Z Under the age of 18

T Mot second generation migrant

Z Experiencing hawing thoughts of harming themselves or being better off dead.

The cut off point would be if the response is ‘'more than half days’ or ‘nearly everyday” as a responss

to the PHOS question. Paricipants will be exlcuded and signposted to aporopriate crisls team contact
numbers (on debrief sheet) and advised to speak with their GP,

Z Cannot speak English.

HE) What are the potential risks and burdens for research participants and how will you
minimise them?

psychobogical risk - risk of causing peychological distress through emotional content that may arise in
interviews. This will be minimised by checking with participants if they feel this study is night for them
at this tirme and if they feel ready to talk about centain topics. Risks will also be checked through
screening call in which “Screening Interview and Distress Protocol” will be carred out {Draucker,,
2008

These questions are:

If the paricipant is still willing to participate, a screening telephone call will organised, Participants will
be advised 1o be in & place they feel is safe and confidential for this call. Reasonable adjustments will
be made for those who may have concems of finding a confidential space to speak, screening via
email may offered.

The screening call will be a 15 minute telephone call from a number dedicated 1o the
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research, In this call, there will be oppartunity for the participant to ask any questions relating
to the study, 1o go through the inclusion criteria, check participant understanding of what the
study is about and if they feel comfortable to take part. Furthermore, a mental health risk

assessment for suicidal ideation will be conducted to ensure participant feels safe enough to engage
in the research, Before this, & confidentiality staternent will be read to the participant

CQuestions asked are referenced from Draucker (2008) and PHQ-8 (Patient Health Questionnaire-9).
‘Sereening Interview and Distress Protocol which has 4 questions:

Are you experiencing a high level of siress or any emotional stress? (Draucker,, 2009)

Are you cumantly having thoughts of harming someane else? (Draucker., 2009)

Would you be able fo contact a GP, Mental health service or somecne you frust should paricipation
In this study cause distress? (Draucker,, 2009)

In the past two weseks, how often have you been bothered by thoughts that you would be better off
dead or of hurting yourself in some way. Options include not st all, several days, more than half days,
nearty every day. (PHO-9)

If the answer to the PHQ-8 question is "several days’, a conversation will take place between
researcher and participant and we will come to a mutwual decision about participation in this research
(dizcuss if the paricipant has any support, in-therapy, safety to take part),

The cut off point would be if the response is ‘more than half days’ or ‘neady everyday’, Participants
will be exlcuded and signposted to appropriate crisis team contact nurnbers (on debrief sheet) and
advised to speak with their GP.

If na risk is detected and participant feels safe to take part in the research, intervew will be
organised.

Furthermare, particpants will be signposted to appropriate mental health support and counseling
services when being debrsfed i.e. GP, NHS 111, Crisis teams, The Samaritans.

H7) Will you specifically recruit pregnant women, women in labour, or women who have had a
recent stillbirth or miscarriage (within the last 12 months)?
Mo

HE) Will you directly recruit any staff andior students at City 7
MNone of the above

HE.1) If you intend to contact stafistudents directly for recruitment purpose, please upload a
letter of approval from the respective School{s)Department|(s).

H9) How are participants to be identified, approached and recruited, and by whom?

A snowball sampling recrudment technique will be used. Participants will be recruited through social
media advertiserments on Facebook, Twitter, and Instagram. An instagram account for research
purposes has been created o advertise recrultment poster to protect researcher identity and
ehminating any direct contact with individuals, Researcher will also contact support groups for ethnic
mirority eldest daughters 1o advertise poster, Main Support group 1o be contacted s
[@HomeGidsUnite on Instagram. Details found here: https:homegirsunite.comd. It is important to
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comact because they are the only known suppert group for ethnic minority eldest daughters in the
UK. They have a large following of 16.2K followers an Instagram which may be very belpful for the
recruitment of this study.

Paoster will ask interested participants to email researchers City ermail. They will then be emailed the
participant consent form and information sheet. This will be double checked via telephone call before
Intervdews take place

H10) Please upload your participant information sheets and consent form, of if they are online
(e.g. on Qualtrics) paste the link below.

H11) If appropriate, please upload a copy of the advertisement, including recruitment emails,
flyers or letter.

H12) Describe the procedure thatl will be used when seeking and obtaining consent, including
when consent will be obtained.

Researcher (Zahra Khan) will be obtaining consent from participants indtially via email and double
checked before interviews face to face. Consent and information sheets will be sent to participant
email which they provided upon registration to study. Participants will hawe the information sheets at
least 2 weeks before any interviews would take place. If longer is needed that can be facilitated.

H13) Are there any pressures that may make it difficult for participants to refuse to take part in
the project?
Me

H14) Is any part of the research being conducted with participants outside the UK?
Ne

Human participants: method

The oplians for the fallowing guestion are one or mone of

Invasive procedures (for example medical or surgical); Tnfrusive procedures (for example
paychelogical or social]’ ‘Pofentially harmful precedures of any kind'; ‘Drugs, placebos, or cther
subsfances adminisfered fo participants’ Wone of the above’

M1} Will any of the following methods be involved in the project:
MNone of the above

M2) Does the project involve any deceptive research practices?
Ne

M3} Is there a possibility for over-research of participants?
Me

M4) Please upload copies of any questionnaires, topic guides for interviews or focus groups,
or equivalent research materials,

M35} Will participants be provided with the findings or outcomes of the project?

Yes
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M5.1) Explain how this information will be provided.

At the end of the interview | will ask participants If they wish 1o know the results of the study, If
anzwered yes, findings will be emailed to participants when study is complete/post write up. The
rationabe for this is because research shows that participants often do not recieve the results for the
studies they took part in. Therefore, it is mportant that any dissemination goes beyond academics,
and actually reaches the very people that shaped the research, This encourages a collaborative and
ethical view to reseanch (Long et al., 2017).

Lang, C. ., Stewart, M. K., & McElfish, P. A {2017). Health research participants are not receiving
research results: a collaborative solution is needed. Trials, 18(1), 1-4.

M&) If the research is intended to benefit the participants, third parties or the local community,
please give details.

Benefit of participants -

We hope that through this research, participants can be signposted to support services that are
specifically designed to support the needs of eldest dawghters from ethnic minority backgrounds such
as Home Girls Unite UK. Creating awareness for such safe spaces is a bensfit

https:fhomegirs unite. comd

There is alsc hope that participants feel benefit from being able to speak 1o someone in & safe
emvironment and share their expenence.

This research champions a social justice and feminist stance as this study is concerned with
capturing the voice of south Asian women within professional research. This supports one of the
aims outlined in The BPS Counselling Psychology Division Strategic Plan which is 1o understand
more about the well-being of minority populations (BFS., 2018).

Bensfit to Psychologists-

Understanding more about experiences of EDVs would help counselling psychologists understand

maore about the challenges specic to Brtish SA women and how their experience as an ED impacts
them.

MT) Are you offering any incentives for participating?
Yes

M7.1) Please give details, justifying their type and amount.

A Lifestyle gift voucher of £15 will be given per participant as a foken of appreciation of time given
towards study. ED's are often doing what can seem as "unpaid labow” within their farmilies. Within
the context of parentification, eldest daughters are expected to go over and beyond 1o take care of
the needs of others beyond what is seen as regular responsiblity.

| do not want this research to reflect the latter experience within this research. This is important to
show appreciation for their time and gratefulness for sharing their experiences with us.

M3) Does the research involve clinical trial or clinical intervention testing that does not

reguire Health Research Authority or MHRA approval?
Mo
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M3} Will the project invelve the collection of human tissue or other biolegical samples that
does not fall under the Human Tissue Act (2004) that does not require Health Research
Authority Research Ethics Service approval?

Mo

M10) Will the project involve potentially sensitive topics, such as participants’ sexual
behaviouwr, their legal or political behaviour, their experience of violence?
Mo

M11) Will the project involve activities that may lead to labelling” either by the researcher (e.q.
categorisation) or by the participant (e.g. "'m stupid’, "'m not normal’)?
Mo

Data

D1) Indicate which of the following you will be using to collect your data.
Interviews

D2) How will the the privacy of the participants be protected?
De-identified samples or data

D3) Will the research involve use of direct quotes?
Yes

D5) Where/how do you intend to store your data?
Password protected computer fles
Storage on encrypted device (e.g. lapiop, hard drive, USB

D&) Will personal data collected be shared with other organisations?
Me

D7) Will the data be accessed by people other than the named researcher, supervisors or
examiners?
Me

D8) Is the data intended or required (e.g. by funding body) to be published for reuse or to be
shared as part of lengitudinal research or a differentwider research project now or in the
Tuture?

Me

D10) How long are you intending to keep the research data generated by the study?
All interviews will be audio recorded using Microsoft Teams on my laptop. If interview is on video call
on Microsoft teamns then video recording will be used.

| will be bogged onte Micresoft Teams through my City account. Through this, recandings will be
autamatically saved on a password protected universty OneDinive, only accessible by me.
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Any sudio or video recordings will be deleted on completion of my study, i possible sooner then | will
do so. Any identifiable information will be redacted from the transcripts as soon as possible.
Transcripts will then be saved on Onelrive securely for 10 years as per City's standard
recormmendation.

D11) How leng will personal data be stored or accessed after the study has ended?
refer to D10

D12) How are you intending to destroy the personal data after this period?
Any personal data will be deleted off my personal laptop and OneDrive.,

Health & safety

H&1) Are there any health and safety risks to the researchers over and above that of their
normal working life?
Na

H&3) Are there hazards associated with undertaking this project where a formal risk
assessment would be required?
Ma

Attached files

UFDATED Research Flyer, participant info, consent form (2)_removed. pdf
Recrutment flyer.docx

Updated interview schedule.docx

Research proposal - updated pdf

Distress Protocol Ethics (Zahra Khan).pdf
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Appendix B - Interview Schedule

Interview Questions

* What does it mean to you to be a parentified eldest daughter?

« Can you tell me about your experience of being a parentified eldest daughter in a
British South Asian family?

* What has the impact of your experience been?

 What roles are associated with being a parentified eldest daughter?

* Do you feel your identity as a British has impacted your experience growing up as an
eldest daughter in anyway?

= Are there any positives or challenges related to being a parentified eldest daughter?
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Appendix C - Research Flyer

RESEARCH
OPPORTUNITY FOR
BRITISH SOUTH ASIAN
ELDEST DAUGHTERS

For a DPsych Research study interested in exploring the experience of

parentifcation of eldest daughters from British South Asian backgrounds.

Arg you the First bern and Eldest Daughter?
British South Asian?
ldentify with the experience of Parentification
{taking on adult responsibilities from a young such as caring for younger siblings. taking care of
household duties or attending to the emeotional and/or practical needs of their parents)
Sacond generation migrant (atleast one parent who migrated to the UK)?
Age 1847

We are interested in speaking with you about the unigue experiences, challenges, and
responsibilities that come with being the eldest daughter in a British South Asian household

[=

What to Expect

If elighle, you will be invited to
participate in a one off 40 minute
individual interviaw.

This interview is a space to speak
about your lived experience,
Depending on your preference,

Interviews can be in persan =

{location City, University of e
London), Online video call on Please scan above to reglster
Microsoft Teams or Telephane interest. In appreciation of
call, your time and participation in

an interview, you will recaive a
E15 Lifestyle Voucher.

Confidentiality
Participation is voluntary and all information you provide is confidential. Mo
identifiable infarmatian, including names, will be included as part of the research

i
X This study hat been reviewed by Peycholegy Research Ethics Committee, and received
athics clearance thraugh the City, Lniversity of Londan,

e .
ITY This study i IF yeuw have any further questions please contact Zahra Khan [Ressarcher) at
VT L8 LT zahrakhan 3@city ac.uk or Supandisor D Jeada Alhakim at jeedaslhakimi@me ity.ac. uk
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Appendix D - Participant Information Sheet

Appendix IIIT: Participant Information Sheet

(i

Title of study: The Eldest Danghter Syndrome: The experience of bemg an
——— Eldest Daughter in a British South Asian family

-
C ITY Ethics approval code: ETH2324-0367

LISIERSITY CF LOMDON
EST 1894

Name of principal researcher: Zahra Khan
Supervisor: Dr Jeeda Alhakim

We would like to mvite you to take part in a research study, Before you decide whether von
would like to take part it is important that you understand why the research is being done and
what it would involve for you. Please take tune to read the following mformation carefully
and discuss it with others if vou wish. Ask us if there is anything that is not clear or if you

wouhl like more nformation. You will be given a copy of this information sheet to keep

What is the purpose of the study?

The aim of this research is to explore the lived experiences of parentification of eldest
daughters from British South Asian families through individual interviews (online, face to
face or telephone). We are particularly interested experiences related to ‘the eldest daughter
syndrome . This term was comed online referring to the “pressures and responsibilities
placed on to the eldest daughters of the family often causing parentification”™. Parentification
15 defined as a phenomenon in which children are assigned or take on parental roles and
responsibilities, such as caregiving or emotional support, tvpically bevond what 15
developmentally appropriate for their age. This study is interested in listenmg to the
narratives of British South Asian Eldest Daughters, how they construct their identity as eldest
daughters and what impact this had on thew life. This study is also interested m studying the

commonalities and differences between narratives shared in the stdy

This study forms part ofa thesis for the Professional Doctorate i Counselling Psyehology at
City University London and is intended to run unti] September 2025

Why have I been invited to take part?

You have been invited to take part as you are a first born eldest danghter who identifies as South Asian
ethmicity. Geographically, the South Asian countries inchdes Pakistan, Bangladesh, India, Sn Lanka,
Blutan, Nepal, Afghanistan, and the Maldives. Additionally, vou have been invited as you live within

9
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the UK (hold British nationality) and are af least 18 vears of age. Fuirther, you are able to speak
English and identify as second generation migrant (have at least one parent who migrated to the UK.
Your views will help the researcher to explore the phenomenon of ‘the eldest danghter syndrome” and
be able to discuss this in a doctoral thesis.

Do I have to take part?

Participation in this study is voluntary and you can choose not to participate in part or all of
the project, You can withdraw at any stage of the project without being penalised or
disadvantaged i any way, You will be able to avoid answering questions that vou feel are
too uncomfortable or intrusive without being penalised or disadvantaged in any way. It is up
to you to decide whether or not to take part. If vou do decide to take part, yvou will be asked to
sign a consent form. If vou decide to take part, vou are still fiee to withdraw at any time and

without giving a reason.

What will happen if I take part?

If you express interest in parficipating i this research, an nitial screening call will take place, Participants
will be advised to be in a place they feel is safe and confidential for this call. Reasonable adjustments
will be made for those who may have concerns of finding a confidential space to speak, screening via
email may offered. The screening call will be a 15 minute telephone call fiom a number dedicated to
the research. In this call, there will be opportunity for the participant to ask any questions relating to
the smdy, to go through the inclusion criteria, check participant wederstanding of what the study is
about and if they feel comfortable to take part, Furthermore, a mental health risk

assessment for snicidal ideation will be condueted to ensure participant feels safe enough to engage in
the research.

Please note participation in this research is not guaranteed. Please bare in mind if risk fowards yourself
and/or others is brought up m the screening call, a conversation will take place and we will come to a
mutual decision about your participation in this research. If risk is discussed, you will be signposted to
appropriate crisis team contact mumbers and advised to speak with your GP. If no risk 15 detected and
you feel safe to take part in the research, interview will be organised.

If vou wish to take part, vou will be invited to attend a one-to-one online, telephone or in- person

mterview (at City University) expected to last up to 60 minutes. The interview will be semi-stmictured,

s0 there will be up to 6 open-ended questions which are expected to lead onto firther topics. You will
10
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be encouraged to take the lead in sharing vour experiences

All interviews will be andio recorded nsing Microsoft Teams on my laptop. If inferview is on video
call on Microsoft teams then video recording will be used. Through this, recordings will be
antomatically saved on a password protected nniversity OneDrive for storage, only accessible by me
Afver the imterview, recordings will be transeribed, replacing any identifving or personal information
with psendonyms to ensure your identity remains anonymous. The data, including direct quotations
will then be analysed using a reflective thematic analvsis approach, This involves reading your
transcribed responses and exploring the main themes within vour answers, Any identifiable
information will be redacted from the transcripts as soon as possible. Redacted transcripts will then be
saved on OneDrive securely for 10 years as per City's standard recommendation. The study is expected
to last until September 2025 and recordmgs will be destroved by the completion of this study.
Recordings may be deleted earlier if possible,

What are the possible disadvantages and risks of taking part?

Due to the nature of the topic, it may be possible that speaking about your experience may
imvoke an emotional response. Should this be the case, researchers are able to offer a break
from the mterview, Also please remember your participation is voluntary and vou are able
to withdraw at any stage,

What are the possible benefits of taking part?

This 15 an opportumnity to share vour views and experiences of bemng the eldest danghter in a
British South Asian family and reflect on how this shaped vour life experiences. You will also
be contributing to research on an mmportant topic that seeks to make space for British South
Asian women to share thewr views contributing to little existing knowledge on this topic

currently,

Expenses and payments

A Lifestyle gift voucher of £15 will be gifted to vou as a token of appreciation of your time
given towards the study. Within the context of parentification, eldest danghters can be

expected to go over and bevond to take care of the needs of others bevond what 15 seen as
regnlar responsibility. I do not want this research to reflect the latter experience within this
research. Therefore, we believe it is important to show appreciation for your fume and
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gratefilness for sharing your experiences with us.

How s the project being funded?

This study does not hold any funding, However, the gift vouchers are funded by the
Department of Psychology Besearch Comniftes

Conflicts of interests

MNone

Data privacy statement

City, University of London is the sponsor and the data controller of this study based in the
United Kingdom This means that we are responsible for lookmg after your information and
using it properly, The legal basis under which vour data will be processed is City"s public
task.

Your right to access, change or move your mformation are limited, as we need to manage
your information in a specific way in order for the research to be reliable and aceurate. To
safegnard vour nights, we will nse the munimum personal-identifiable nformation possible
(for further information please see https:Vico_org uk/for-organisations/guide-to-data-
protection/gnide-to-the-general-data-proteetion-regulation-gdpr/lawfil-basis- for-
processing public-task’,

City will use your name and contact defails to contact vou about the research smdy as
necessary. If you wish to receive the results of the study, your contact details will also be kept
for this purpese, The only people at City who will have access to your identifiable
information will be members of the research team (Zahra Khan and Dr Jeeda Alhakim), and,
if appropriate, individuals with responsibility for monitoring and auditing at City, including
of research projects. There may be occasions when regulatory authorities may access
research data in accordance with their statutory powers, City will keep vour biographical
information from this study until September 2025 when the study has finished.

You can find out more about how City handles personal data by visiting
https://www. ity ac.uk/about/governance/policies/data-protection-policy. You can also read
12
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City"s general privacy notice by visiting

https:fwwow. city.ac.uk/about/governance,policies/general-privacy-notice - If you are

concerned about how we have processed your personal data, you can contact the Information

Commissioner’s Office (IC0O) directly hittps:/fico.org.uk’.

Will me taking part in the study be kept confidential?

All mformation you disclose will be treated confidentially. All interviews will be audio
recorded using Microsoft Teams on my laptop. If mterview s on video call on Microsoft teams
then video recording will be used. I will be logged onto Microsoft Teams through my City
account. Through this, recordings will be antomatically saved on a password protectad
university OneDrive, only accessible by me. Any audio or video recordings will be deleted on
completion of my study (September 2025), if possible sooner then [ will do so. Any identifiable
information will be redactad from the transcripts as soon as possible, Transcnipts will then be
saved on OneDinve securely for 10 vears as per City's standard recommendation.

Confidentiality will only be broken if the researcher feels there is risk of sertous harm either
to yourself or others, or where the researcher is legally obliged to do so. All identifying or
personal information will be replaced by psendonyms in order to maintain anonymity. Your
contact details will not be shared with anv third parties and future vse of personal contact
imformation will be used only if vou express interest in being mformed of the results of the

study once completed.

What will happen to the results of the research study?

The resnlts of this study will be part of a thesis for a Professional Doctorate in Counselling
Psychology. The findings may be included m future academic publications, if so, anonyinity
of participants will be maintained. All details, including direct quotations from interviews
will be listed under a psendonym to maintain anonymity. There will be no wdentifiable or
personal information in the final thesis or any other publications, so there will be no way for
readers to identify you. If you would like to be sent the results of the study, please inform the
researcher and consent to your contact details being kept for this purpose on the “participant
consent form.”

13
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Whao has reviewed the study?

This study has been approved by City, University of London Psychology Department Research Ethics
Comimittee

What if there is a problem?

If you have any problems, coneerns, or gquestions about this study, vou should ask fo speak to
a member of the researeh team. If you remain unhappy and wish to complain formally, you
can do this through City’s complaints procedure. To complam about the study, you need to
phone 020 7040 3040, You can then ask to speak to the Secretary to Senate Research Ethics
Committee and inform them that the name of the project is The Eldest Daughter Syndrome:
The expenence of being an Eldest Danghter in a British South Asian family

You can also write to the Secretary at:

Annah Whyton

Research Integrity Manager

City, University of London, Northampton Square
London, EC1V (HB

Email: senatereciicity.ac.uk

Insurance

City Umversity London holds msurance policies which apply to tlus study, subject to the
terms and conditions of the policy. If vou feel vou have been harmed or mjured by taking part
in this study you may be eligible to claim compensation. This does not affect your legal
rights to seek compensation. If vou are harmed due to someone’s negligence, then you may

have grounds for legal action

Further information and contact details

Researcher: Zahra Khan - Zalwa khan 3@city.ac.uk
Research Supervisor: Jeeda Alhakim - jeeda alhakimi@eity.ac.uk

Thank vou for taking the time to read this information sheet.
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Appendix E — Participant Consent Form

Participant Consent Form

Title of study: “The Eldest Daughter Syndrome’: A Reflexive Thematic Analysis
Exploring Experiences of Parentification Among British South Asian Eldest

W Daughters

LINEWERS MY OF LOMD

S e Ethics approval code: ETH2324-0367
MName of principal researcher: Zahra Khan

Please initial box

1. I confirm that Thave read and understosd the participant information sheet for the above-named
study. I have had had the opporiunity to consider this information and o ask guestions which
have been answered satisfactorily. [ have been given a copy of this consent form to keep for my

recofds,

1. I understand that my participation is voluntary, that | can choose not fo participate or to withdraw
al any stage without being penalised or dizadvantaged in any way.

3. [lagree 1o the mterview being audio recorded or video recorded iConline. T understand that any
information I provide s confidential and that no identifiable personal information will be published
or shared with third parties. ] understand that the original recordings will acceszible only 1o the
researcher, will be stored securely on the researchers university Oneliive account which is
password protected and only accessible to the rescarcher. Listening to recordings will be part of the
study data analyzis, Recordings will be destroved upon study completion {September 2025).
Fecordings may be deleted carlier if possible.

T understand that sny wentifiable information will be reducted from the transeripts s soon s
pessible, Transeripts be saved on Onelrive securely for 10 vears a3 per City's slandard

recammendalion

I undesstand information 1 provide will be used as part of the researcher’s doctoral thesis in
counselling psychology and a pseudonym will be used when referring to this information,
including direct de-identified quotations, as a way of maintaining ancmymity.

I consent for quotes from my interview to be used as part ofthe researchers doctoral thesis in

counselling psychology, any identifiable information will be removed.
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I agree o City recording and processing this information abowt me. [ understand that this
information will be used only for the purpose(s) explained in the participant information and my
conzgent iz conditional on Cily complying with i duties and sbligations under 1he General Data
Protection Regulation (GDPR).

I would like to be informed of the results of this study once it has been completed and
understand that my contact details will be retaimed for this purpose.

I egree to take part in the sbove study,
Mame of Participant Signature Dhate
Mame of Researcher Signature Date
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Appendix F - Appropriate Emergency And Crisis Team Contact Numbers

Speaking to your GP

The Samantans: Call 116 123 (24/7)

NHS 111 for Healthcare Advice

999 in the case of Immediate Emergency

Home Girls Unite: An online space designed specifically by eldest daughters of ethnic
minority background, for eldest daughters of ethnic minorty background. Cnline rant

sessions and support groups available at Hello@homegirlsunite_.com
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Appendix G - Debrief Form

Participant Debrief Form
: Titke of study: The Eldest Daughter Syndrome: The experience of being a
i i Parentified Eldest Daughter in a British South Asian family.

i
“—~g—7w 5 Ethics approval code: ETH2324-0367
C ITY Name of principal researcher: Zahra Khan

LISISWTRSITY OH LORCHO™N
EST 18494

Thank vou for takimg part in this research study. In confributing to this project you have
provided valuable information inte understanding more about the experiences of being a parentified

eldest danghter in a British south Asian fanuly within the UK

If participatmg m this research has raised any issues, please do not hesitate to contact the
researcher onthe contact details provided below. Additionally, please find a list of support
lines and websites that might be helpful in cases of psychological distress:
* Speaking to your GP
»  The Samaritans: Call 116 123 (247
= Home Girls Unite: An online space designed specifically by eldest daughters of
ethnic minority background, for eldest daughters of ethnic minority background,
Omline rant sessions and support groups available at Hello@homegirlsunite com

We hope von found the study mteresting. If you have anv other questions, please do not
hesitate to contact us at the following:

Researcher: Zahra Khan  Zahra khan 3{@ecity.acuk

Supervisor: Dr Jeeda Albakim  jeeda.albhakim@@eity.ac.uk
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Appendix H - Visual Note-Taking In Familiarisation Process

?E:m.rﬁmrﬂm | VAL,
WEPP NG [ﬁ*ﬂ F yoriAl Co 1 Bof T

oY ?

. = UL FEMN Y

V(D  reDgrimmC —E—-—-GI:;— ’—i
& A EbLes e

Agé&f-‘f LH'-i._.L

cq g *’“"“‘f@) é‘j’

ﬁugnﬂﬁ“'(% g\\\. %% Orvnmic Storr ? .Hq;ugﬂ{ﬂ H

IMEEMMMNED
g

re——
,-r‘a:-Tr T
R

\ |

!
J

Mgl,n':f'u'_l,
EOLES” | ¢ &i

V) AANNAANVY _ ;
/@4#* 2 ST RS L W
# /‘//C A ~ ~{ > b |

5 2 ﬁmﬂ L ——
s ;:n ~ G REY (LLTUE*{__ %ﬂ‘-trg ’Pﬁib&li_('
Z\=e ' 0] i w
L ZoA L Gwr .,..,% G OCsH Chrgee
— iz

211



212
Appendix | - Thematic Map

Tnematic Map Of Themes
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Appendix J - Example Of Coded Transcript

SANES N parenticication ate

na1a 2 eclin
sOuTCE Of Selp Weorth? T f’f_:dt%‘ 15+
® descrives i yng 1oreduce now adclictive
Much her fum.ﬂl.j rely on nev especuadl vattdoting.

Ofter she moved out  Tnis was digpicu it fov NEY: STEPfIn
P: And try and reduce their dependency on me. But in an odd way, though, that was hard in G::xf'l
itself mmmmmmwummms ?g;;%s
like feeling needed is almost like...not a drug, but Its addictive. So yeah, doing that with my

family was hard forme as wall And I ik ifs 1o BT Sahse of emptness. What fm  CrPTINess
Who am | ike? What do | do for myself? What do | want to do? Like all of these questions q“'?g’g'fm
nuwImmmamaupfmmwmmﬂigywthmmdIdnn'i a.uunh*‘i
hrmhuwlmun*smngmummmmmmmupmbubwwnauummurmw feels
been doing when | was younger in my childhood, and now 'm ' 'm like, figuring it out now. —Anowd

v

1653 e rtes| Of SRIF7 nave exgl
3 oS of ey . ‘g‘l 3 IFT '*ﬁr::ﬂ
R: How does it feel for you, emotionally? Ll JOUTSE

Cetocvimient | belng awa - it ee\s styange dut
9 ¥ fren family € -t enmesywreak.
P: | mean... |t feels hard. It feels lonely at sometimes because at points because. Feeis ey

| don't know. Like where. | think it was almost. it's almaost like enmeshment where | dan't um'_:ri-mn

know where they start and where | end and vice versa. UhMﬁmwnﬂﬂms “'-'-"G“LN
wdumdrnthMmhm;uwwlmtmnMsmmd | don't know if o h;-_-w

like... OK, for example, | know my youngest sister would not feel the same way, If she'd Feell
moved out. Or if she would like. Fi anx| *
e. Feel these feelings of, like, sometimes like guilt or like My ‘m\i?lﬂ
Seeg 7
however, like X amount of time with each of my family mmhemperday Iraalmlssu-mgr:.m"rmﬂahw
sense of like, yeah, like, oh, it's almost as if it's almost anxiety like. Our relationship is... oE dmm

Kind of weakening or something? § feels anvuOw) dUE 10

+
ot anange W Wer VBIE + reduced. cont %ﬁ%ﬂa :

R Mm hmm mm hmm. Does it feel like you're not being dutiful?

Hen Sne moved, ackively yi sting farily, feit ghe need +ode that for
.

P: Yeah, yeah, it can always feel like. That, and | had this this. And it comes up at different :l.uﬁ

periods, but this past hb:avmenlﬁrstmnmdmlmeﬁrstm , 7-8 months, | was trying to d‘-":

actively go back and sowhaml live now, | live about an hour and 20 minutes out, an hour E\-"Eﬂ
and a half. And sometimes a bit longer depending on traffic or if I'm taking the train and | eell
wauldhyindguarﬂ-spﬂrldﬂnaoutbfmﬁrhmweekemsmﬂhm famil £ na

i Bawgnmmdi‘mslnmnghkaamwkmdnﬂn‘e you know where | live now, Andmlflm =eed

only spending two out of it four weekends, it's like | was hitting neither here nor there. But | "‘:ﬁ

feit like | needed to do that so that my family. Like felt ke | was still there and | guess |, So | mmﬂjiﬂl'-'-
flt ke | was st there and justas aciiely involved. But 've reaised that that was really o
taking its toll on me and | wasn't able to start building a life here. And also | wasn't lefling reaL S} M
"Wem adjust 1o the to the reality of like that I've moved and that | have other responsibilit sponsibilities ‘reiGE,

ee\S nev i g bocr + (3]
or other like things in my life. life. F Sotks tmen CD,‘_ gc o o3 not+

ipall ""‘“"'_‘9
ud:\-"b*ﬂtnhﬂ- u‘-ﬂ* for :flnjn ?ﬁﬁﬁxfiw

R: Mm hmm mm hmm. That sounds quite difficult to manage. ... So just moving towards the .

final two questions. Can you think of any positives or challenges related to baing the eldast
daughter in a South Asian family?
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feels there are positives. Feels gratepul Lﬂf akility
10 be there for Ner fﬂm'll;] e Mno SNe recognises
Y as he\,nﬂ ey eu \+ at cirne.

P: Oh yeah, I'm glad you mentioned positives. Because | think. There, there was definitely

positives. | don't think. Like | said, | | think 'm quite proud now and quite a bit like proud and £ ee s

also kind of grateful for the opportunity to do what | did. For my family, when they needed \weing
me, especially with. Like looking even looking after my sister_even though it was really = m_htr
difficult at the time and | felt like, you know, there were times where | really wanted to go and ot

play with my peers or like my cousins and | would be like babysitting my sister and taking ey

care of her and. Because she, she'd like, say, when she was a newbom or a toddler, and *goﬂd' e |

g o3t
she would. $he wouldn't want to go to anyone else. She just want to stay with me. Like S re oIl

5hsreas wngﬂ fwls !

ot olders, Cart was Vitwred
'2. love a&ﬁ“ﬂuﬂhlf vios

iy

e

af g

ﬁ-..;:—ﬂ“? r

deserigi
ag ke

o
Ay

252

255
156

moments like that were really difficult, but then on the fiip side. | had. | now have an s [ond
like a really, really close relationship with my sister and | also. Had a lot of beautiful ™" &Y €3
moments. With being able to take care of her like it was really nice looking back, having like

a littie mini litle not @ mini me but. Like a lifie. This litlle cute kid like following me

e bl Pos ' e,
everywhere | went and being like my little companion. : - pe.ren"nflm'h
: 3 = c:n ué*é;ﬁen £s n relanonshi

R: Yeah yeah ?ﬁk‘ﬂﬁi By T ve-franning -

strong love gor sigrey Yhvolgh
P: I'm getting lots of like, you know, cuddles from her when she was when she was a little ‘i':gz‘(

—_— oo
I:r_a_b_:.rnrin a toddler and her just looking up to me like it. It came with a sense of Immense =y

love and affection for my sister and a really nice bond, That I'think as a result of that amdmﬁ‘;&fd
Then also being able to look after my mum when she needed me, even though againit o.s mfﬂt
wasn't easy. | don't regret it in any way. In fact, | think it's probably a bi jng that | got to GLT g
“do that | feel like not many pecple always have the opportunity to do that and you know, as  wie & L
people's parents age and they have more responsibilities. It's really hard to balance that, but "'“f"_:m..
actually | believe | was given that opportunity when | was young. So yeah, | think. For me, knn; B -
I'm really grateful about these things and then some of those traits that | talked about that ryo
have a negative impact on me | think can also sometimes be on the Fl'-p side in moderation ﬁ:ﬁm
and they can be positive ike. The perfectionism thing, | think. | sometimes when I've tapped G\ HUEHY] |
into it in more positive way, it's helped me get through my like education. And it's get me. It's —'4 = ":&-
helped me to develop my career and things. The peopie pleasing. When its like a more of a ¥8 i
E:{n:ﬁr &Tﬁ‘:—rﬁ rit ol s ;\n?}tu maintain pretty fulfiling relationships with people around me. c:::n:ttr A
i f ed Vv TATOUQRh <=ducchion .
IS e raoned ver oW Seeeon

ENPR 1&“,1.’5&&" tobe gdsitivie v madaermEion

P: And that's something I've actually had to rely on a lot is I've needed a support network at f!.._t-::l
lots of moments of my life. So. Yeah, being able to maintain relationships. From which I'm :ﬂu\ e
probably been betier at because of my experiences maybe. Becoming afjttle adulf) guess ~d o\t
Y&t also pick up social skills a little bit more... you're a bit you can be a bitmore...~vnea

omMURICSHION : _% i ; i e eeol

CommUNICAton wise, a bit more , 50 | think that way that way it's helped me. sre pickes

perinapé wa.serrm'ﬂ ot ulrerne nt -\-J COrUTRLRA O, Up On 20008
wiel) ¢

rmalrdoine v duties. s e_n-n.i.'.:,_r
R: That's great. So I'm hearing that actually some of the challenges in mederation kind of 5':.3 s;t_&

can help you sometimes... Just moving towards the final question is about and | know you've pesiive.
mentioned it a little bit sort of as you spoke, but what is it like today to be the eidest
daughter? And what do you imagine it to look like in the future?
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Fov wey Now, an:jhﬂw pom hev ;émn has caused
sviEWVIal of ant a Igvous gpace 4o e
2 Jﬂ:.scrlhﬂ-ﬁ Ehl::n\.l:'j \etting go of wﬂj rneeded\.

g ! A gensc
P: Oh. Oh, it's right now. It's weird. It's like a no man's land because I've moved out. But o a5y

then I'm also now I've mentally let go of the need to... to...have my family depend on me for rmav i
everything, but | don't know right now. It's like, yeah, I've only recently moved outand ~ ©%% '*"‘
recently kind of. Ventured out outside of a like my family, and I'm building these relationships rt'd i spever
and outside of my family. And. | guess in my culture as well, there's this attitude of. Whena .9, -y,
girl gets married. Her family don't have they feel like they need to take a step back. So they. rus-l v o0
Feel like they can assert themselves as much. | definitely think my eldest daughter role won't ';"::F&
be finished. As in | can definitely see as time goes on and say my parents, especially my dad
is he ages and potentially needs us children mare. | think | will definitely be the cne that my ED role
siblings. Would like o come to and like | will automatically be the one that will be making ~ AOTS g"ﬁ*
kind of decisions or delegating things and. Sorting things out logistically. In the future, | think en
T Il definitely very easily slip back into | that role and | do eyen now Tike you know, whenw&frnr:,nil 3
I'm with my family, | kind of just do. M e €D, '&Eﬁw t.w\‘:
e 3 r%:.d ot bl‘_,'l'ht % in Chovgt of ?;'“
R: Hmm ¥ feels Hke 3o AFUTE:  cleeision moking .

RO A m?%ﬁ delegation. .
P: Yeah, So. | just need to be mindful. | guess that my siblings are also will be aduits, so. We

1ot ingg
just have to be a bit more equal in distribution and msm_n_m_hii KCF'EC*;:";‘:'I‘;;J :L,: ] u.*.?

R: Mm hmm mm hmm. So you see it being kind of a a long term thing of in different
moments of your life that you're sort of anticipating that you'll have to again be that that
leadership rale.

P: Mm hmm.
R: And you feel like it's not really an end kind of thing, is what I'm hearing.
P: Yeah

R: OK, OK. And how does that make you feel knowing that there might not be an end to it?

1
:
|
[
N vore v r, & Senst sve is wd o
rbgﬂu:untiaus spopan for muore aslare of he |

|

I

P'Ifeelnphmushcbecwse Because I'm aware of it, so | can develop necessary like rapes to
techniques and 1oois and attitudes towards it that will help me navigate it, and also because P2YYEY
Fm aware of it | can make sure that | don't try not to take on 100 much and that | know my "\ posore |
subhngsareihereandnﬂ‘terp&uplaareﬂmetlmﬂqaﬂdmdapeMunasmllmdﬂg by not |

316 ™ and do everything myself, although it's easier said than done sometimes, but | definitely t‘f""“"' on

317
ki H]
ER b
320
3
i
313

tel

have more confidence that as lhay'ra growing older they are also becoming more re e onay bi\whe)
responsible and yeah, | | think they will help me in that in that quest. Twly is an aclive
L et her sms wt“ ke op\€ N '
m nrl#ﬁ«?ﬁr mort 11 TR fuburt ¥.canme

mistic about h? f ort. ot choLte
feali timistic a it s m -
R: Great so you're mnp thoug Fﬂ- 2.

P: Right now, yeah.

é
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Appendix K - Extract From Reflective Diary

(REDACTED)
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Appendix L - Example Of Code Clusters Excel
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Appendix M - Example Of Theme Development On Excel
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Appendix N- Draucker Distress Protocol

Distress Protocol :The protocol for managing distress in participant interviews.

{Draucker, C. B., Martsolf, D, 5., & Poole, C, (2009). Developing distress protocols for research on sensitive topics.
Archives of psychiatric nursing, 23(5), 343-350.)

2 participant indicates they are experiencing a high level of stress or emotional distressOR

+«Displaying behaviour suggestive that the interview is too stressful such asuncontrolled
crying, shaking, If enline or telephone, this may be indicated by uncontrolled crying, shaky
voice.

«Stop the interview.
+ Research (whois a trainee counselling psychalogist) will offer immediate suppaort

» Assess mental status: Tell me what thoughts you are having?
Tell me what you are feeling right now?
Do you feel you are able to go on about your day #
Do you feel safe? Would you feel able to continue the
interview?

«If participant feels able to carry on;
resurme interview

«If participant is unable to carry on
Goto stage 2

*Encourage the participant to contact their GP, mental health provider, or crisis
service,
OR

«Offer, with participant consent, for researcher to do so.

« Follow participant up with courtesy call (if participant consents)
OR

*Encourage the participant to call GP if she experiences increased distress in thehours/days
following the interview.

s Inform participant that interview is being discontinued J
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Section B: Publishable Paper
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Section B: Publishable Paper

Chosen Journal: The Journal of Community & Applied Social Psychology

This journal was chosen due to several reasons. Firstly, its aims of publishing research
relevant to community and social psychology. Its readership are mainly practitioner
psychologists which is the target audience for my study implications and findings. A paper
that | closely referenced within my thesis (Irfan et al_, 2024) was published within this journal
showing that there is interest for parentification based studies exploring different cultural

contexts.

Submission Guidelines:

* Manuscript Style. JCASP publishes articles in a range of formats, including reports
of empirical studies, theoretical articles, review articles, commentaries and reports of

community practice.

 Submissions should be as concise as is consistent with clear exposition of the

subject matter.

 Manuscripts should not normally exceed 5,000 words, with 7,000 as an absolute
maximum. The word count includes abstract, references and tables. Editors may ask
authors to reduce their article’s length as part of the review process, in the interest of

maximising the number of articles published in the limited space of the journal.

= The title page must list the full title, a short title of up to 40 characters and names
and affiliations of all authors. Give the full address, including e-mail, telephone and

fax, of the author who is to check the proofs on this page.

= Supply an abstract of up to 200 words for a full-length article, or around 50 words for
a Short Paper. No abstract is needed for a book review. An abstract is a concise
summary of the whole paper, not just the conclusions, and is understandable without
reference to the rest of the paper. It should contain no citation to other published

work. Include up to ten key words that describe your paper for indexing purposes.
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lllustrations must be submitted in electronic format. Save each figure as a separate
file, in TIFF or EPS format preferably, the figure number and top of the figure
indicated. Compound figures e.g. 1a, b, c should be uploaded as one figure. Include
the source file. We favour dedicated illustration packages over tools such as Excel or
PowerPoint. Grey shading (tints) are not acceptable. Lettering must be of a
reasonable size that would still be clearly legible upon reduction, and consistent
within each figure and set of figures. Where a key to symbols is required, please

include this in the artwork itself, not in the figure legend.

Reference Style. The APA system of citing sources indicates the author's last name
and the date, in parentheses, within the text of the paper. All references must be
complete and accurate. Where possible the DOI for the reference should be included

at the end of the reference. Online citations should include date of access.
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RESEARCH ARTICLE

‘The Eldest Daughter Syndrome’: A Reflexive Thematic Analysis Exploring

Experiences of Parentification Among British South Asian Eldest Daughters

Zahra Khan, Dr Jeeda Al-Hakim

Department of Psychology, School of Health and Psychological Sciences, City St George's,

University of London, London, United Kingdom

Zahra khan. 3@city. ac uk (Word count: 6,967)

ABSTRACT

In recent years, the term Eldest Daughter Syndrome has gained visibility online as women
worldwide share experiences of parentification and responsibility associated with being the
eldest daughter. Among these are British South Asian first-born eldest daughters, whose
experiences are shaped by the intersections of gender, culture, and migration. Despite
growing online discourse, these experiences remain underexplored within parentification and

birth order literature.

This qualitative study had three aims: (1) to explore the parentification experiences of first-
born British South Asian eldest daughters, (2) to examine social and cultural factors
influencing these experiences and (3) to understand impact of expernences. Ten semi-
structured interviews (nine online, one in person) were conducted with Brtish South Asian
women aged 19 - 40, including participants identifying as British Indian (n = 4), British
Bangladeshi (n = 3), British Pakistani (n = 2), and Bntish Afghan (n = 1). Data was analysed

using reflexive thematic analysis.

Five themes were constructed: ‘Growing Up Too Soon,’ "The Daughter That Does It All', The
Mental and Relational Impact’, ‘Making Sense of What Happened’, and "Always the Eldest:

Looking to the Future Ahead.’ The findings offer qualitative insight into a widely shared yet
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under-researched experience and highlight implications for counselling psychology and

community-based practice with British South Asian women.

KEYWORDS

Parentification, Eldest Daughters, Eldest Daughter Syndrome, Brtish South Asian, South

Asian, Qualitative research, Role reversal, Reflexive Thematic Analysis

INTRODUCTION

Parentification refers to the role-reversal between a child and parent, where the child
becomes responsible for adult responsibilities which are typically developmentally
inapproprate (Kerig., 2005). The eldest daughter syndrome is a colloquial term which is
used to describe expenences of parentification and unique pressures that eldest daughters
face due to their birth order such as practical and emotional caregiving within their family.
Within this group, British South Asian (BSA) eldest daughters have voiced how their
parentification experiences are uniquely shaped by the intersection of birth order, cultural,
social and migration factors (Shahid., 2023). These experiences remain under-researched

within academic literature.

British South Asian Culture

The term “South Asian’ is a superordinate ethno-racial category or ‘umbrella term’ associated
with individuals with ancestral roots from Pakistan, Bangladesh, India, Sri Lanka, Bhutanese,
Nepalese, Afghanistan, and the Maldives (Farmer_, 2025). South Asian cultural values are
traditionally collectivist in nature, centring family, duty, togetherness, respect for elders and
interdependence at its core (Quraishi and Evangeli., 2007). Gender plays a central role in

South Asian cultural contexts as daughters are often positioned as caregivers within the
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family (Shekhani., 2024). In addition, birth order is also important culturally. Respect for
elders and hierarchical family structures position the eldest child as a figure of responsibility
and authority (Sandhu., 1997). When gender and birth order intersect, BSA first-bom
daughters may occupy a particularly demanding family position in which they may
experience heightened expectations of caregiving duties. For some, this may be

experienced as parentification.

Eldest Daughter Syndrome and British South Asian Women

This topic gained significant visibility following a widely circulated TikTok video by Morton
(2024). In this video, Morton (2024) mentions that the ‘eldest daughter syndrome’ is not a
mental health diagnosis, but a term used to describe the unique pressures and
responsibilities placed on parentified eldest daughters of a family, usually from a young age.
Such responsibilities can be understood as being responsible for sibling caregiving,
domestic duties, being a role model for young siblings as well as acting as a family mediator

within conflict.

BSA eldest daughters have been vocalising their own experiences of parentification online,
situating their experiences within a cultural, gendered, and migration related context.
Mobeen Akhtar, a British Pakistani eldest daughter and psychotherapist shared her
experiences in an online interview (Jha., 2025). Mobeen shared that due to gendered norms
within her family, she was positioned as being another parent to her siblings by becoming
responsible for their care and wellbeing. This resulted in limited opportunities to be a child in

her youth (Jha., 2025).

South Asian eldest daughters responsibility may also be further intensified within a migrant
family context. Due to being the first child bormn in the UK, second generation BSA eldest
daughters (have at least one migrant parent) may act as a bridge between their parents and

wider British institutes. This experience has been shared in online accounts shared by British
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Bangladeshi eldest daughter, Islam (2023) described that due to being born in the UK and
the eldest daughter, she has been responsible for supporting her migrant parents with
managing tax-related paperwork, translating during medical appointments, and arranging GP
visits on their behalf due to language bammers. These expeniences align closely with the

experience of parentification.

Parentification

Parentification was first conceptualised by the seminal works of Minuchin et al (1967),
Boszormenyi-Nagy and Spark (1973) and Chase (1999). Boszormenyi-Nagy and Spark
(1973) stated that parentification is caused by the “distortion or lack of boundaries between

family subsystems causing children take on such adult roles”.

It is understood parentification was conceptualised through the lens of family systems theory
(Bowen., 1966). This describes that families operate as emotional units, further explaining
that family relationships are interdependent affecting one another in the family system. If
there a circumstance in the family impacting a parent, such as iliness, substance abuse,
mental health difficulties, poverty, migration and divorce, this may risk causing parentification
of children (Hooper et al., 2013). This causes the power structure in the family system to be
inverted causing the child to take on roles such as decision maker or problem solver in order

to maintain family functioning.

Researchers have explored some of the impacts of parentification. Parentification impact is
categonised as either ‘destructive’ (unhelpful) or ‘constructive’ (helpful) (Hooper et al_, 2013).
In childhood, parentification has been suggested to be associated with poorer social
competence (Macfie et al_, 2005), low self-worth (Shaffer and Egeland., 2011), self-identity
difficulties (Goldner et al., 2019) and depression in teenage years (Burton et al_, 2018).
Parentification may also cause negative impacts in adulthood including low self-esteem
(Wells and Jones_, 1999), lower academic status (Chase et al., 1998), self-doubt (Castro et

al., 2004), higher risks of experiencing mental health difficulties (Hooper et al_, 2011). A
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plethora of research has found parentification experiences to be associated with various
mental health difficulties such as eating disorders (Rowa et al_, 2001), depression (Schier et
al., 2015), anxiety (Khafi et al_, 2014) and difficulty with emotion requlation (Jankowski and

Hooper., 2014).

Parentification research has explored areas such as gender, culture and migration related
experiences. Parentification and gender studies tend to focus on between gender
differences, which leaves little room for within-gender variation in experience (Hamson and
Albanese_, 2012). Studies suggest that expernience of parentification can be mediated by
culture and ethnicity (Khafi et al_, 2014). Only one study was found which explored
parentification within a South Asian context (Irfan et al_, 2024). This study did not seek too
explore birth order, however, participants mentioned that being an eldest daughter impacted
parentification due to cultural and gendered values. Lastly, parentification and migration
based studies show that migration stress may risk parentification causing children to
language broker for parents. This may be particularly prevalent for second-generation
migrant children as they may be positioned as bridges between their parents and the host

culture (Cho et al_, 2024).

Birth Order and First Borns

Adler (1964) developed a ‘birth order theory’ in which he theorised that birth order can

impact an individual’s personality, behaviour and roles held within a family.

Birth order literature has largely been focused on exploring links with personality suggesting
first born adults appear to be more conscientiousness or mature (Van-Volkom et al_, 2019).
In addition to this, research suggests first borns are more likely to develop mental health
difficulties (Franklin et al., 2024 ). Despite this, the broader birth order literature offers limited
insight into how birth order may shape mental health experiences within South Asian
populations in particular. Finally, the research tends to treat firstborns as a homogeneous

group, not only by culture but also by gender. Many studies have studied first born position
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as a gender neutral category (Fukuya et al., 2021). This creates an assumption that the
experience within-gender of birth order would be the same. One study was found which
explored the intersection of birth order and gender (Marchetta and Ricard., 2025). Findings
showed that first-born daughters experiencing heightened burdens through increased home

caregiving responsibilities.

RATIONALE OF THE STUDY

Through the popularity of the topic of #EldestDaughterSyndrome, we understand that eldest
daughters worldwide are sharing their experiences of parentification online (BBC ., 2025).
Within this, BSA eldest daughters have been vocal about how their parentification
experiences are uniquely shaped by birth-order, culture, gender and migratory factors
(Islam., 2023; Jha., 2025; Shahid., 2023). Academic literature has not yet captured the
parentification of this population. This was particularly important to research as this
population is known for higher risk of mental health distress (Anand and Cochrane., 2005).
Parentification and birth order literature has largely dependent on quantitative methods
which leaves little room for understanding lived experiences of parentification (Hooper et al_,
2011) and lived experiences of being the eldest daughter (Rohrer et al_, 2015). In addition,
the intersection of birth and parentification remains under researched despite eldest
daughters being frequently identified within study samples (Irfan et al., 2024; Cho et al_,

2024).

METHOD

Study Design

A qualitative design was required to explore parentification experiences of BSA eldest
daughters. A qualitative design using individual interviews was used as it allowed for
participant-led dialogue that facilitates the expression of their experiences. Reflexive

Thematic analysis (RTA) (Braun and Clarke., 2006, 2019) was used to analyse interview
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data. RTA is a qualitive method which that enables the identification and interpretation of
patterns of meaning across data while acknowledging the researcher’s active role in the
analytic process. This was chosen as the study aimed to focus on shared meaning across

participants.
Recruitment

Recruitment commenced after ethical approval was received from the City, University of

London Ethics Committee.

A poster was created for the purpose of recruitment which included a QR code linking to a
Microsoft Forms page. A combination of purposive and snowball sampling was employed to
recruit a diverse sample. A recruitment poster was advertised by "Home Girls Unite’ on their
Instagram, Twitter, TikTok, and WhatsApp platforms. Snowball sampling further supported
recruitment as participants shared the flyer within their networks. The study was also

advertised through City, University of London’s South Asian Heritage Month newsletter.

Inclusion criteria included; being a first-born eldest daughter, self-identifying as BSA (British
national and South Asian ethnicity i.e. Pakistan, Bangladesh, India, Sr Lanka, Bhutan,
Nepal, Afghanistan, and Maldives), identify with the experience of parentification, 18 years of
age or above, second generation migrant (at least one parent who migrated to the UK) and

speak fluent English.

Recruitment concluded after 22 expressions of interest, resulting in 10 eligible participants

who met the study cnteria and completed individual interviews.
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Figure 1. Recruitment Process
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Participant Demographics

Participants were ten cisgender first-bomn eldest daughters aged 19 to 40, all British citizens.
The sample comprised four participants of Indian ethnicity, three Bangladeshi, two Pakistani,
and one Afghan. Five participants lived in London, four in the East Midlands, and one in the
West Midlands. Educational attainment included three with postgraduate qualifications, six
with undergraduate degrees, and one with high school level education. Eight participants
were single, one married, and one divorced. Regarding religion, seven identified as Muslim,
one as Sikh, one as spiritual but not religious and one as atheist. Seven participants were in

full-time employment and three were students.
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Table 1. Participant Demographics

Pseudonym

Maimoona

Sheila

Fatima

Maham

Sabina

Sarah

Aisha

Aditi

Zuneira

Kanna

Screening Call

Age

26

40

23

21

19

25
29

20

26

Ethnicity

Bangladeshi

Indian

Bangladeshi

Pakistani

Location

London

West

Midlands

East

Midlands

East

Midlands

Bangladeshi London

Afghan

Indian
Indian

Pakistani

Indian

East

Midlands

London

London

East

Midlands

London

Education

Undergrad

Postgrad

High
School

Undergrad

Undergrad

Undergrad

Postgrad
Postgrad

Undergra

d

Postgrad

Mantal

Status

Mamied

Diwvorce

Single

Single

Single

Single

Single

Single

Single

Single

Religion

Islam

Sikhism

Islam

Islam

Islam

Atheist

Islam

Spiritual

Islam

Islam
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Employment

Employed

Employed

Employed

I__I'

Employed FT

Employed FT

Student

Employed FT

Employed FT

Student

Student

Participants were contacted via email to schedule a pre-interview screening video call and

were provided with study information and consent forms. The screening call consisted of

questions adapted from Draucker (2009) and the PHQ-9 which assessed stress, safety and
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support systems. Interview dates were arranged. Consent forms were securely stored on the

researcher's GDPR-compliant university account.

Interviews

Semi-structured interviews were conducted by the researcher. Nine interviews were
conducted online on Microsoft Teams and one face-to-face at City, University of London. All
interviews lasted up to 60 minutes. Six open-ended questions were used as prompts to
guide further exploration. Participants were debriefed after the interview and given a debrief
form. Interviews were recorded and transcribed on Microsoft Teams. A £15 Lifestyle e-

voucher were shared as a token of appreciation of time given towards study.

Data Analysis

Transcription data was pseudonymised and analysed using RTA. Braun and Clarkes (2006)
six phases of RTA were used as a guidance. Analysis involved familiarisation with the data
by reading it multiple times and note taking on upcoming reflections. Such thoughts would be
added to a reflective journal. The coding process involved searching for patterns and
meaning in data through semantic and latent coding. To facilitate the organisation of codes
and their grouping into thematic clusters, the data was imported into Microsoft excel. Codes
were clustered together based on shared or similar meanings. Following this, themes and
sub-themes were developed through my own conscious immersion within the data, being
attuned to meaningful and repetitive patterns within the data. Themes were named and

finalised.

Reflexivity

In line with the RTA, reflexivity was integral throughout the research process. A reflexive
journal was kept to document evolving assumptions and emotional responses as well as

regular supervision.
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FINDINGS

Through the analysis a total of 5 themes were developed, 4 of them containing sub-themes.

Description of themes along with quotes from the interviews are shared in this section.

1.1. Theme 1: Growing Up Too Soon

In this theme, participants describe the start point of becoming ‘the eldest daughter and

when they first expenenced becoming parentified.

1.1.1. Becoming a “Little Adult”

Many participants expressed that the start of parentification as the eldest daughter was

marked by a clear entry point, the birth of a younger sibling.

" ..l definitely felt an acute shift when my baby sister came along... within the first
couple of months was like that was my induction into taking care of her. | felt like |
was inducted into it. | was like, that's all | kind of knew after that is feeling like a little

adult." - (Maimoona, Aged 26, British Bangladeshi, London)

Maimoona described feeling like a “little adult” from childhood marking the start of being
parentified for many participants. This experience involved being positioned to take care of a
younger sibling, even though the participant was a child themselves. This highlights that the

experience of a parentified BSA eldest daughter may start from a young age.

1.1.2. The Loss of Childhood

Upon the arrival of their sibling and having been positioned as a “little adult”,
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some participants described the feeling of loss of their childhood:

“ 1 think ever since my siblings got here, I've always been expected fo be
like this good role model so | need to do the very best because they look
up to me. Because of that | have been very mature for my age but | feel
like I've not actually experienced my childhood as a child. (Maham, 21,

British Pakistani, East Midlands) (p.3, line 78-85)

Maham reflected upon a how the expectation to act as a "‘good role model’ due to being the
eldest daughter accelerated their maturity and reduced her opportunities for play and
exploration. The sense of loss was often realised through comparisons with peers,
highlighting a tension between the developmental needs of the child and the adult-like
responsibilities placed upon her.

Some participants situated this loss within a broader cultural context, illustrating how BSA
eldest daughters may be expected to embody family honour. Zuneira highlights this

experience below:

“| think for daughters in general within the South Asian culture, we're
raised to hold this honour and respect anyway..._but | think for me... as
the eldest daughter, there's even more of a pressure to be a source of
pride for my parents._. like... act right, be obedient, be a role model for my

siblings” (Zuneira, 20, British Pakistani, East Midlands) (p.8, line 224-231)

Zuneira emphasises that cultural expectations of honour intensified the pressures associated
with being a parentified eldest daughter. From a young age, she was positioned as a role
model for her siblings and an obedient carrier of family values. She suggests an awareness

that her behaviour as the eldest daughter reflected the family's image to the wider
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community. These responsibilities both within the home and externally contributed to a

premature transition out of childhood and reinforced feelings of loss.

1.2. Theme 2: The Daughter That Does It All
After being positioned as role models in their early years, responsibilities only
increased with age. This theme explores the multifaceted role associated with

parentification that eldest daughters expressed carrying.

4.2.1 The Mediator

Participants expressed that a significant role they play within their family is the

role of being a mediator within parental conflict. This can be seen within the quote

below:
“When they [parents] don't get on or whatever or there’s like issues like
I have to sort of step up and play that role fo sort of calm the house
down. And that's a massive role. You know, being that person fo a step
in the middle of two people that are having a disagreement or an
argument. I've got that duty to step in, whereas my younger siblings
they sort of look up to me to sort of do that. | know when to sort of like
step in and cool down the situation. It feels annoying because why
should it take myself to sfep in? You're both grown adults? It shouldn’t
need fo take your child to step in and stop the arguments”.

- (Maham, 21, British Pakistani, East Midlands) (p6, line 158-166)

Maham's quote highlights how some participants experienced parental conflict
mediation as a duty as a parentified eldest daughter. This is an emotional
parentification type. It appears as that participants were positioned as responsible for
restoring emotional stability in the household. Her description of “knowing when to
step in” reflects an early internalisation of conflict-management and being on edge.
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This was also linked with feelings of frustration when Maham said “you're both grown
adults”. This highlights how some eldest daughters feel a sense of unfairmess

towards being in parentified roles.

4.2.2 The Caregiver

Another one of the most commonly mentioned responsibilities across the dataset was
practical caregiving for siblings and parents. An example of this can be seen in the quote

below:

“When | was younger | would be ensuring my siblings were fed, making
sure they were washed and in bed for a reasonable time, making sure
the up was done, house hoovered and cleaned, after school making
sure things were prepped for when my mum returned home to make
dinner. You just do what you do and don't really think about it.”

(Sheila, Aged 40, British Indian, West Midlands) (p.8, line 242-247)

Sheila’s accounts show how eldest daughters experienced being responsible for practical
caregiving tasks from a young age. The quote highlights how some eldest daughters
experienced the normalisation of such tasks as Sheila mentioned “you just do what you do™.
This may be influenced by her cultural context where eldest daughters may be expected to

be responsible for sibling caregiving and household management.

Participants discussed different factors that they felt contributed why they became
responsible for caregiving duties. One of the most commonly reported reasons was the

socio-economic pressures and long working hours their migrant parents faced:

“My parents being from back home [Bangladesh], it was a tough on the family
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because they were out working long hours trying fo build a life for us. But it meant
that they weren't there for things. Like it was on me to cook, bathe my siblings,
feed them, put them fo sleep whilst | was still a child myself. | think around 12
years old. But you do it because who else will?”.

(Fatima, 23, British Bangladeshi, East Midlands) (p.5, line 129-134)

Fatima's account is an example of how some eldest daughters situated parentification within
the context of migration related pressures. Fatima highlighted that her parent working long
hours created an absence of a parent at home. This meant that at 12 years old, Fatima
became responsible for caregiving duties for her siblings. This suggests that for some
participants, such duties are framed as a necessity for survival highlighting how migration

pressures shape eldest daughter roles.
4.2.3 The Advocate

Advocating for parents was another commonly mentioned responsibility. Being an
advocate was described in many ways such as completing their parents
administrative tasks, translating documents for them and taking them to hospital

appointments.

‘My parents don't speak English very well so I'm more in like shops or
doctor's appointments or even phone calls sometimes. I'm the one
picking up the calls and answering and speaking on behalf of them like
I had to call many places and just impersonate my mum and dad
because they asked me to because like it's way easier fo
communicate.”

- (Sara, 19, British Afghan, London) (p.4, line 136-141)
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Since Sara's parents did not speak English, she often spoke to the wider society
on their behalf as a translator. This highlights how the experience of
parentification is intensified for BSA eldest daughters, who are also children of
migrants. This is understood to be through roles being ‘language brokers’ and

bridging the communication gap between two worlds.

Some participants expressed that this extends beyond language translation:

‘I take them to hospital appointments because of like racism and stuff.
I'm always worried because |'ve seen some limes when they've gone
to appointments and they can't arficulate themselves very well and
people become frustrated with them. | took that responsibility to just be
there for them and help them”.

- (Fatima, 23, British Bangladeshi, East Midlands) (p.6, line 174-

180)

Fatima's quote highlights how some eldest daughters act as advocates between their
parents and wider society where they may experience discrimination or racism. Eldest
daughters, such as Fatima, feel personal responsibility to protect their parents from
institutional discrimination. This appears to intensify parentification experniences for BSA

eldest daughters.

4.3 Theme Three: The Mental and Emotional

This theme explores how participants described the impacts of being a parentified British

South Asian eldest daughters.
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The Mental Impact
Participants expressed that their mental health was directly impacted by their experience of

being an eldest daughter.

Some participants highlighted expenencing anxiety, such as Maham:

I get anxious quite a lot, especially when | have to mediafe between my parents. | think it
does come directly from having to fulfil that role. I've had panic attacks before it just gets too

much sometimes”. (Maham, 21, British Pakistani, East Midlands) (p.9, line 311-314)

Whilst others, such as Aditi and Sabina expressed experiencing eating disorders

and Borderine Personality Disorder:

“It impacted my mental health for sure, | used to have like an eating disorder and

stuff like that” (Aditi, 29, British Indian, London) (p.13, 373-376)

‘I was diagnosed with BPD, which in a nutshell is just my emotional
dysregulation. | think | can point the root cause down to being a parentified eldest

daughter” (Sabina, 29, British Bangladeshi, London) (p.8, line 229-235)

The extracts above tell us that participants parentification experience impacted their mental
health directly in various ways. Participants directly associated their mental health difficulties
with their parentification experiences. We see this through Mahams account who felt her
anxiety comes from being a conflict mediator for her parents, whilst Sabina associated
emotional dysregulation with being a parentified eldest daughter. This suggests that there

may be long term psychological impact of parentification for BSA eldest daughters.

The Relational Impact
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Participants expressed that their experience of being a parentified eldest

daughter has impacted their interpersonal relationships.

Some participants mentioned their friendships being impacted:

“With friendships and stuff like that, you're very much like a giver and you don't
feel like you're doing a lot for other people and you might not receive what you

give back. (Zuneira, 20, British Pakistani, East Midlands) (p.7, line 222-228)

Whilst others, such as Sabina, felt her romantic relationships were impacted:

“It's played out in romantic relationships where I've been the one to do the
organising do the planning and that's when | take a step back and I'm like oh my
gosh I hate this, my previous relationship had a breakdown because of this, it
was so unequal. | said | don't want to be the only one carrying the load”. (Sabina,

29, British Bangladeshi, London) (p.10, line 294-300)

Zuneira and Sabina’s quotes suggest that eldest daughters feel their relational patterns
characterised by responsibility and being of service to others, may impact their platonic
and/or romantic relationships. This may be expernienced as having a tendency to give to
others excessively with no return, or experiencing unequal emotional and practical dynamics

in romantic relationships.
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Theme 4: Making Sense of What Happened

This theme outlines how participants came to understand and make sense of their

experience of being a parentified eldest daughter.
Resentment to Empathy

A shared expenence within the data was participants expressing a turning point within how
they made sense of their parentification experniences. This was a perspective change in
holding resentment for being parentified to having more understanding and empathy for the

situation.

Aisha reflected on this shift as she remembered that as a teenager she
questioned why adult responsibilities were placed on her. A sense of

disagreement against her unigue responsibilities can be seen below:

I think the shift happens in your 20's, before my 20°s | was like why is
happening? Why am [ doing this? | dont want fo be doing this.

- (Aisha, 25, British Indian, London) (p.8, line 227-229)

However, Aisha then stated that a “shift” occurred and her perspectives changed:
“But then when you hit your 20's, you sort of see your parents like, oh wow they
sacrificed so much for me”.

- (Aisha, 25, British Indian, London) (p.8, line 229-231)

From this, we learn that parentified BSA eldest daughters may go through a
journey of meaning making in order to make sense of being parentified. There is

a pattern where within the teenage years, this meaning making may look like
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resentment and anger. However over time, individuals go through a process of re-
evaluating the circumstances their parents were in such as iliness, financial
hardship, migration pressures. Eldest daughters may reframe their experiences

by seeing them through the lens of parental sacnfices and hardship.

Strength in the Struggle

As part of their process of meaning-making, some participants reflected that a key
positive outcome being parentified was the development of a strong sense of

independence:

“As a result I'm really independent now because I've dealt with most of my
problems by myself. It shows | can do things by myself and that's empowering”.

(Sara, 19, British Afghan, East Midlands) (p.8, line 231-233)

Sara highlights the practical self-reliance as a positive as she descnibes “I've dealt with most
of my problems by myself” and views this as empowerning as it reflects her strength and
resilience. There is a sense that participants have re-interpreted their experience of having
to manage everything alone as a marker of personal resilience. The independence that may

have initially emerged out of necessity, is now framed as a strength.

Theme 5: Always the Eldest

This final theme highlights how participants view their future and what they anticipate this

may look like as parentified eldest daughters.
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Participants anticipated that they will be caring for ageing parents, holding the family
together, and continuing to fulfil a culturally informed duties. However, this time, not

grounded in resentment, but in love, care and gratitude. For example:

“My responsibilities will change with time because | would want to take
responsibility for my parents and look after them. That’s something again its
cultural we look after our ageing parents. It's also because I love them and they
have done so much, they've moved to this country.”

- (Karina, 26, British Indian, London) (p.10, line 294-298)

Participants anticipated that their responsibility as parentified eldest daughters
would continue into their future. There is a notable shift in how participants
perceive caregiving duties over time. In childhood or adolescence, caregiving was
experienced as burdensome, however, in adulthood it is framed as a conscious
and willing act rooted in love, gratitude, and cultural values. The desire to care for
ageing parents is rooted within South Asian cultural values as well as from a

place of appreciation for parental sacrifice through migration.

DISCUSSION

The aim of this study was to explore the experiences of parentified BSA eldest daughters.

The findings present how parentification was experienced by BSA eldest daughters within

intersecting contexts of birth order, culture, and migration histories.
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Across accounts, participants described an early loss of childhood due to early introduction

to adult roles such as caring for siblings. This finding aligns with Hooper et al (2011) who

stated that parentification becomes normalised due to being praised for caring behaviour. In

collectivist cultures, caregiving behaviours, may be seen as desirable due to values based

on interdependence and familial duty (Bose and Jalal., 2022).

243



244

Participants experiences showed that parentification among BSA eldest daughters is both
extensive and multifaceted. Emotional parentification was evident in participants roles as
mediators within family conflict. This aligns with views that within family conflict, trangulation
may cause a child to conflict resolute (Bowen_, 1966). Functional parentification was also
found with participants describing caregiving for siblings and parents alongside domestic
responsibilities. This was often shaped by parental workload and migratory stress. Similar
patterns have been reported among eldest daughters in other migrant communities,

suggesting cross-cultural parallels in the distribution of caregiving labour (Cho et al_, 2025)

A distinctive contribution of this study is the identification of advocacy role. Beyond language
brokering, advocacy extended to protecting parents from discrimination and navigating
institutional systems on their behalf. While existing literature recognises language brokering
as a form of functional parentification among children of immigrants, findings from this study
suggest that this role also cames a protective dimension shaped by structural inequalities
and discrimination. This finding raises questions about how parentification is traditionally
conceptualised. As it has been largely theorised within Western contexts, protective forms of

caregiving may have been missed.

Some participants felt that their mental health difficulties such as anxiety, eating disorders
and BPD were directly linked to the pressures of their parentified roles. Similarly, this finding
is consistent with parentification literature which found links between parentification and
mental health difficulties in adulthood (Hooper et al_, 2011). This study, however, expands
this knowledge due to its exclusive focus on BSA eldest daughters. This was important
because we know from existing studies that BSA women, have increased likelihood of

experiencing mental health difficulties (Anand and Cochrane., 2005).

Participants shared that parentification impacted their interpersonal relationships in
adulthood. This was described as patterns of over-responsibility and people-pleasing in
friendships and romantic relationships. Some parentification studies have found patterns of
relational impact in fiendships (Irfan et al., 2024) and romantic relationships (Baggett et al_,
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2015). In this study, we understand that eldest daughters experienced difficulties within

romantic relationships due to the internalisation of their caregiving role.

Participants accounts reflected on how parentification was understood overtime. While
adolescence was often characterised by feelings of resentment, adulthood brought greater
empathy and contextual understanding. Participants reframed their parents actions through
recognition of migration-related stress and familial sacrfice. Participants identified strengths
such as independence and resilience, highlighting that parentification outcomes cannot be
understood as either constructive or destructive. Rather, these findings support more

nuanced conceptualisations that allow for holding space for both in meaning-making.

Lastly, findings captured that participants anticipated familial responsibilities to continue into
later adulthood. Participants anticipated caning for ageing parents and as well as sustaining
family connection and cohesion even after their parents are no longer present. This similar to
‘kin-work’, the concept that the maintenance of family ties is often falls on women in the
family (Di-Leonardo._, 1987) and this case, the eldest daughter. These responsibilities were
not grounded in resentment, but in love and care. This highlighted another shift in
perspective as participants described wanting to look after their parents. Findings aligns with
existing studies that have found South Asian daughters being responsible for the caregiving
for elderly parents (Shekhani., 2024). However, this study expanded this knowledge through
the lens of the eldest daughter, that as the eldest daughter it would be their responsibility to

care for their ageing parents.

IMPLICATIONS AND CONCLUSION
Implications from this research were summarised in three parts.

* One of the main implications from this study is the need to re-think how we
conceptualise parentification within psychology as for some individuals, it may be
influenced by necessity and survival through cultural, social and migratory factors.
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* Participants discussed that their mental health were impacted directly by their
parentification experiences influenced by cultural, social and migratory factors. This
calls for reflection on the way parentification is approached clinically. The Power
Threat Meaning Framework (Johnstone and Boyle., 2018) may be a powerful lens to
contextualise participant distress may be understood through the powers operating
within their life.

* Parentification was found intensified by institutional barriers as eldest daughters were
responsible for advocating for their parents within public settings. This finding
suggests that limited institutional support for migrant families can shift advocacy
responsibilities onto eldest daughters, further intensifying parentification experiences.
Strengthening provision for language and advocacy support within public services

such as healthcare may help to reduce burden on eldest daughters.

Future studies could explore parentification among BSA eldest sons and across different
birth order positions to explore how gender and different birth order positions affect
parentification experiences. Moreover, due to participants associations between mental
health distress, particularly emotional dysrequlation, it would be important for future research
to investigate this further, perhaps quantitatively to investigate if there are similar patterns in

a larger population size.

A key limitation was the lack of voices from 5Sn Lankan, Nepali and Maldivian eldest

daughters. Though efforts were made to recruit from a diverse pool, this limitation may be
due to the smaller population of ethnically Sn Lankan, Nepali and Maldivian people in the
UK. Lastly, participants were all from two parent households which may limit insights into

how parentification may be expenenced in other family contexts.

In conclusion, this study explored the expenences, influences and impacts of parentification

among BSA eldest daughters. Findings highlighted how eldest daughters experienced early
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maturity and a loss of childhood through their multifaceted familial responsibilities. Such
responsibilities were described to leave mental and relational impacts within the lives of
eldest daughters. Over time, participant perception towards being parentified changed from
resentment to empathy through reframing their experience of being a necessary support to
their parents in times of survival. This research offers a timely insight into an under-
researched area, yet widely shared experience online. It is hoped that the implication may

inspire reflection within clinical and wider social contexts.
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	- (Maimoona, Aged 26, British Bangladeshi, London) (p.3, line 77-85)
	Maimoona’s account demonstrates an experience many participants spoke about which was feeling misunderstood when their duty towards their family was viewed through a Western individualistic lens. As seen in this quote, Maimoona expresses to her teache...
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	Theme Three: The Mental, Emotional and Relational Impact
	This theme explores how participants described the impacts of being a parentified BSA eldest daughter. This includes 3 subthemes including 3.1: The Mental Impact, 3.2: The Emotional Impact and 3.3: The Relational Impact.
	3.1: The Mental Impact
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	Participants expressed that their mental health was directly impacted by their experience of being an eldest daughter. Participants highlighted experiencing anxiety, depression, panic attacks and eating disorders:
	“I get anxious quite a lot, especially when I have to mediate between my parents. I think it does come directly from having to fulfil that role. I’ve had panic attacks before it just gets too much sometimes”.
	The extracts above tell us that participants parentification experience impacted their mental health directly in various ways. Maham highlights that she feels anxiety in direct connection to her role of being the family mediator. She also mentions exp...
	Another example of mental health impact was shared by Aditi in which she mentioned:
	“It impacted my mental health for sure, I used to have like an eating disorder and stuff like that. And I feel like it stemmed from my experience as the eldest daughter and being parentified. I do have times where I get like quite anxious and depresse...
	Aditi further expressed that she experienced an eating disorder, as well as anxiety and depression which she feels “stemmed from her experience as the eldest daughter and being parentified”. The prevalence of anxiety and panic among participants sugge...
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