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SECTION A:

INTRODUCTION TO THE PORTFOLIO

The theme that pervades the differe nt sections of this portfolio concerns threats

to identity and emotional well -being. The portfolio consists of three individual
pieces of work: an empirical research study that explores the impact of a
stigma/stutter identity on interpersonal relationships and emotional well -being;
a client study from my clinical practice, which presents a male client with a
threatened masculine identity and his struggle managing his anger and anxiety;

and finally a literature review that discusses the impact of stuttering on
emotional well -being, specifically the relationship between a stutter identity and

anxiety.

A further theme is embedded across the three pieces of work. As a man who

stutters each of these three pieces relates to a different aspect of my identity.

The critical literature review relates to me, as the author, in its focus on

stuttering. The client study reflects my practice as a male counselling

psychologist working with a male client, and the research study encompasses

both my masculine and stutter identi ties as it focuses on the experiences of

young men who stutter. In the reflexivity sections of the research study, the

WKHPH Rl pVDPHQHVVY LV GLVFXVVHG ZLWK UHIOHFWLRQV RQ W
have on research transferability and in clinical practi ce for counselling

psychologists.

10



Section B: Empirical Research Study

The empirical research in this portfolio explores the lived experiences of young

men who stutter in forming intimate relationships, and the management

processes they go through to pre vent or reduce their emotional and

psychological distress. This research focuses on an aspect of relationships that is

greatly under -researched in the field of stuttering and identity. The study hopes

WR FRQYH\ WKH UROHYVY WKDW WKHVH WRnXilkgi lived, QdwtheiWwW XWWHUV S
stutter identity influences them socially, and how the men make sense of

establishing intimate relationships.

The idea and initial research questions first came to mind when | started to

reflect on possible areas of research dur ing my first year of professional training

in counselling psychology. It was my intention to research an area that I
considered to be of importance and which could potentially contribute to the field

of counselling psychology. Prior to starting my professi onal training, | conducted

a qualitative research project as part of my BSc degree. The research explored

the influence of a stutter identity on career choice and career opportunities. The

findings alluded to the challenges people who stutter might experie nce in

forming interpersonal relationships.

As a man who stutters | reflected on the findings of my previous research in
relation to my own experiences when deciding on possible questions for this

study. Having reflected on the role of stuttering on interp ersonal relationships, |
was very much guided by existing literature when deciding to explore the

experiences of forming intimate relationships, an area of research that to my

11



knowledge has yet to be researched from the perspective of the person who

stutte rs.

This research study used an Interpretative Phenomenological Analysis (IPA) with

young men who stutter to investigate their experiences of forming intimate
relationships. The study included semi -structured interviews with all of the
participants and  were analysed using an IPA approach . Four master themes
emerged from the data. Three of the master themes are: a stutter identity,
socialisation of a stutter identity, and impact of a stutter identity on the
formation of intimate relationships. The fourth mas ter theme, managing the
impact of a stutter identity, is interwoven and presented within the other three

master themes. The limitations and implications of this study are addressed in

the discussion section, with areas of further research suggested.

Secti on C: Professional component

The professional component has been removed from the

electronic version of this portfolio

The professional component presents a combined process report and client

study. The report looks in detail at my therapeutic work with a 36 -year -old male

client who originally presented with anger management issues. The therape utic
approach in which the therapy takes place is Cognitive Behavioural Therapy

(CBT). As well as discussing the processes within the therapeutic relationship,

the report also explores the struggle the client experiences in his roles as
MKXVEDQGY DQHATUIRWIORZLQJ UXSWXUHV LQ KLV IDPLO\

uncertainty in his employment. Within the report is an extract taken from a key

12
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SHULRG LQ WKH FOLHQWfV WKHUDS\ ZKHUH WKH IHDU

explored.

Section D: Critical Literature R eview

The final piece of work is a critical literature review of existing research that
explores the relationship between stuttering and different types of anxiety.
Within the review is a discussion of the emotional struggle experienced by
people who stutt er, and the detrimental impact a stutter identity can have on a

SHUVRQYV TXDOLW\ RI OLIH B0@ri§g. HPRWLRQDO ZHOO

Each of these studies explores a different aspect of the overarching theme of
threats to identity and emotional well -being. It is hoped that each of the three
pieces of work is able to contribute to the field of counselling psychology and

help to inform future research and clinical practices.

13
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SECTION B: Research Component

Exploring the Experience of Young Men Who

Stutter in Forming Intimate Relationships

14



1 Introduction

The ability to form and maintain intimate relationships is one of the most crucial

social activities an adult undertakes (Linn & Caruso, 1998). Carver and Scheier

(2004) argue that failure to form sufficient intimate relation ships can lead to the

development of emotional isolation in young adults, which can have a
GHWULPHQWDO LPSDFW RQ WKH SHUVRQYV HPRWEeRQAO DQG S
number of research studies have indicated that support from a positive intimate

relation ship could buffer the emotional impact of stressful situations (Lin, Dean,

& Ensel, 1986) and reduce the possibility of the individual experiencing
SVI\IFKRORJLFDO DQG HPRWLRQDO GLVWUHVVY H J 29/HDU\ %

Kohn, Keitner, & Della Grotta, 2 000).

For the purposes of this research project the term intimate relationships will
refer to interpersonal relationships that are physically and emotionally intimate

in nature and most commonly, but not essentially, involve sexual intimacy.

To date, few s tudies have aimed to gain an insight into the experience of

forming intimate relationships from the perspective of people who stutter (PWS).

7KLV LV GHVSLWH ZLGHO\ DFFHSWHG HYLGHQFH WKDW D SHU\
influence the formation and maintenanc e of interpersonal relationships (e.qg.

Klompas & Ross, 2004; Ross, 2001; Linn & Caruso , 1998). The World Health
2UJDQLVDWLRQYV :+2 ,QWHUQDWLRQDO &ODVVLILFDWLRQ R
and Health (ICF) publication suggests that persons with disru pted verbal

functioning might find difficulty in participating in social situations, especially

initiating and sustaining conversations with one or many persons. It also noted

that PWS are more likely to experience difficulties in maintaining and managing

15



complex interpersonal interactions. Yaruss and Quesal (2004) adapted the

:+29V ,&) IUDPHZRUN WR VSHFLILFDOO\ UHODW-evaM&iovVof XWWHULQ
the ICF framework they report that the significant limitations in participating in

social situation s would have an overall negative LPSDFW RQ WKH VSHDNHL
interpersonal relations, which could restrict PWS in their capability to form

relationships. Yaruss and Quesal (2004) also suggest that PWS could experience

difficulties in relating to strangersin s ocial situations.

Previous studies have shown that stuttering can impact on how relationships are

formed and how they are maintained (Collins & Blood, 1990; Linn & Caruso,

1998), with suggestions that particularly men who stutter often avoid courtship

situ ations (Sampson, Gabel, & Daniels, 2003). However, to date the
phenomenon of forming intimate relations for PWS is a greatly under -researched
area, particularly research focusing on the experiences and perspectives of

young adult males who stutter. In this research | would like to throw a light on
these issues by focusing on the subjective experience of young adult men and

how they make sense of forming intimate relationships.

The literature review of this chapter is presented in four sections: (1) stutteri ng;
(2) concepts of identity; (3) qualitative research in the field of stuttering; and

(4) the aims of this research project.

16



1.1 Literature Review

1.1.1 Stuttering

1111 Definition and characteristics of stuttering

The Diagnostic and Statistical Manua | of Mental Disorders (DSM  -1V) (APA, 1994)

characterises stuttering as a communication disorder that predominately

develops during childhood and could interfere with academic, occupational, or

social interactions. The DSM -1V (APA, 1994) describes stutterin JIV HVVHQWLDO
diagnostic feature as a 3«GLVWXUEDQFH LQ WKH QRUPDO IOXHQF\ DQG

RI VSHHFK WKDW LV LOQDSSURSULDWH (pRE3)WKH LQGLYLGXDOTV D.

These involuntary disturbances in the forward flow of speech to which the DSM -

IV (APA, 1994) re IHUV DUH FKDUDFWHULVHG E\ pSURORQJDWLRQVY

MEORFNVY ZKLFK 9DQ 5LSHU WHUPVY DV WKH WKUHH F|
VWXWWHULQJ 9DQ 5LSHU GHVFULEHG WKH ILUVW FRUH EH
as an extended sound that occurs during s peech with an undisturbed airflow,

which could last from between a few seconds to several minutes in severe

VWXWWHUV 7KH VHFRQG FRUH EHKDYLRXU RI VWXWWHULQJ pUF
the repeating of a single syllable or monosyllabic whole words that are often

repeated until the stuttered word is produced (Van Riper, 1982). The third core

EHKDYLRXU JEORFNVY GHQRWHV DQ LPSHGLPHQW LQ WKH DLUI
speech (Van Riper, 1982). Guitar (2013) states that sound prolongations and

repe titions are usually evident in the core behaviours of children when they first

begin to stutter, as well as in more advanced stutters, whereas blocks are

typically the last core behaviour to develop, increasing in frequency and intensity

as a stutter persi  sts (Guitar, 2013). However, Yairi (1997) observes that blocks

17



are also present near the onset of early stuttering in children, along with

repetitions and sound prolongations.

*XLWDU DGRSWHG WKH WHUP pFRUH EHKDYLRXUVY IURP 9]
simil ar to Van Riper (1982), Guitar (2013) describes the secondary behaviours of

stuttering as behaviours that have been acquired as learned reactions to the

basic core behaviours. Guitar (2013) states that due to the distress commonly

caused by the core behavi  ours the person who stutters might attempt to either

end them quickly or try to avoid any repetitions, prolongations, or blocks

altogether. These reactions are then reinforced and develop into learned

patterns as a result of the core behaviours.

Guitar (20 13) categorises the secondary behaviours into two broad classes:
escape behaviours and avoidance behaviours. Escape behaviours occur after a
speaker has started stuttering and then attempts to terminate the stutter by

employing a behaviour that will aid co mpletion of the word (Guitar, 2013). For
example, eye blinks, head nods, and interjections of an additional sound, such

DV 3XK” B3XKP” 3DUJK” *XLWDU $YRLGDQFH EHKDYLRXUYV
learned when a speaker anticipates future stuttering and recal Is previous
negative experiences that have occurred when stuttering (Guitar, 2013).
Common avoidance behaviours include word substitutions, which involve
substituting a word the speaker anticipates stuttering on for another word of a

similar meaning (Guita r, 2013), and circumlocutory speech, which is the
avoidance of an anticipated problematic word or sentence by talking indirectly

about the topic of conversation (Van Riper, 1982; Ward, 2006) (see also, APA,

1994). Guitar (2013) argues that in many cases av oidance behaviours prevent

the anticipated stutter from occurring and provide momentary emotional relief

18



from the increased anxiety that accompanies the fear that a stutter will occur.

However, these avoidance behaviours are likely to develop into habitual

behaviours that become resistant to change. Other presentations of avoidance

behaviours include starters (beginning a word or sentence with an additional

VRXQG RU DQRWKHU ZRUG VXFK DV 38KP" RU 3:HOO«’ SRVW
prolonged pauses or filler wor ds before saying a word where a stutter is
DQWLFLSDWHG IRU H[DPSOH 30\ QDPH LV« « -RKQ~ DQG DQWI
(using a different accent or speech rhythm, e.g. singing, to avoid an anticipated

stutter) (Van Riper, 1982).

Stuttering is frequently d efined primarily by its more overt and observable
components, namely the core and secondary behaviours. However, the major

part of a stutter has been shown to occur below the surface of vocalised speech

(Ward, 2006). Sheehan (1970) developed the analogy of an iceberg to illustrate
the multifaceted characteristics of stuttering. 6KHHKDQYY LFHEHUJ RI VWXW)
model remains a relevant and widely used analogy to explain the complex

nature of stuttering (Manning, 2001). The tip of the iceberg is representative of
the aforementioned core and escape behaviours, and certain avoidance
behaviours. Yet the major part of a stutter that is associated with negative

emotions, feelings, attitudes and perceptions that the speaker holds towards

stuttering exists below the v isible tip of the iceberg (Collins & Blood, 1990;

Guitar, 2006).

PWS frequently experience feelings of intense frustration, embarrassment, and
hopelessness associated with their struggle to verbalise their intentions,
attitudes, and feelings. As such, the speaker frequently experiences an increase

in tension and effort that ultimately intensifies the stutter, and with it the

19



frequency in which PWS apply avoidance behaviours to ease the dysfluency

(Ward, 2006). Guitar (2006) offers the suggestion that as wel | as feelings of

frustration, embarrassment, and hopelessness, PWS might also experience

hostility towards their listeners and an internalised sense of shame. In addition

WR *XLWDUTYV VXJIHVWLRQ &UDLJ DQG 7UDQ DUJXH W
more lik ely to develop a fear of future speaking as a result of their negative

HISHULHQFHY 7KH FRYHUW IDFHWV RI VWXWWHULQJ ORFDWHG
VHFWLRQ RI 6KHHKDQYfY VWXWWHULQJ LFHEHUJ KDYH EHHQ DI
causal factor to higher anxie ty levels (Kraaimaat, Vanrcykeghem, & Dam -

Baggen, 2002) and other negative emotional responses (see Guitar, 2006).

Furthermore, research evidence has indicated that the psychological and

emotional components of stuttering increase the probability of a pers on

experiencing social difficulties (Yaruss, 1998).

1.1.1.2 Contextual factors of stuttering

7KH :RUOG +HDOWK 2UJDQLVDWLRQTYTV i+ 2 L QWHUQDWLRQELC
Functioning, Disability, and Health (ICF) (WHO, 2001) describes a wide range of

contextual fa FWRUV DVVRFLDWHG ZLWK VWXWWHULQJ WKDW FRXOG
functioning. The contextual factors from the ICF (WHO, 2001) comprise two

components: environmental, an external component defined as SWKH SK\WVLFDO
social, attitudinal environment in wh LFK SHRSOH OLYH DQG FRQGXFW Wtk
(WHO, 2001, p. 16); and personal, the internal processes that include historic

and present influences. The personal component includes SFRSLQJ VWI\OHV«SDVW
DQG FXUUHQW H[SHULHQFHV«RYHUDOO EHKDYRX[GANADWWHUQ I
LQGLYLGXDO SV\FKRORJWRO,O20@y \WH W)V In discussing the

environmental contextual factors, the ICF (WHO, 2001) describes the role of

20



social support and interpersonal relationships that can positively or negatively

influence the LQ GLY L GeXfder@ficé, which include: family, friends, intimate

partners, and acquaintances. Considering these social relationships, an example

LQ ZKLFK DQ HQYLURQPHQWDO IDFWRU FRXOG SRVLWLYHO\ |
experience could be a parent who provides supportive encouragement to

LQFUHDVH D FKLOGYYVY LOQWHUHVW DQG ZLOOLQJQHVV WR SDUW
classes that involve social interaction. Conversely, a possible negative

environmental factor could be an employer who limits opportunities for the PWS

WR VSHDN ZLWK FOLHQWYV RU JLYH SUHVHQWDWLRQV EHFDXVH |
Gabel, Blood, Tellis, & Althouse, 2004). A less obvious example of a negative

environmental factor could be a family member or intimate partner who colludes

witht KH 3:6fV DYRLGDQFH RI VSHDNLQJ VLWXDWLRQV E\ PDNLQJ
their behalf.  Yaruss and Quesal (2004) explain that instead of becoming

FRPSOLFLW ZLWK WKH 3:6fV DYRLGDQFH RI VSHDNLQJ VLWXD\
could be a positive influence by facil LWDWLQJ WKH SHUVRQTV DELOLW\ W
such activities, and in turn allowing the individual to learn how to manage and

live with their stutter. Other environmental factors suggested by the ICF (WHO,

2001) include communication services, such as using e mail or text messaging to

communicate without speaking, and societal attitudes that relate to SFXVWRPV
practices, ideologies, values, norms, factual beliefs, and religious beliefs [that]

influence individual behaviour and social life on DOO O HWHD 2001, p. 190).

7KH ,&)fV FRQWH[WXDOLVHG SHUVRQDO FRPSRQHQW LV OHV
FRQVLGHUDEOH GLIITHUHQFHY LQ LQGLYLGXDOVYTY SHUVRQDO HIS
that the personalised aspects consist of such facets as social background, past

and cur rent life events, coping styles, psychological assets, behaviour patterns,

and character styles (Yaruss & Quesal, 2004).

21



8VLQJ WKH :+29V ,OWHUQDWLRQDO &ODVVLILFDWLRQ RI ,PSDL

Handicaps as the originating framework, and subsequently modified to reflect
WKH ,&) VWUXFWXUH <DUXVVY ORGHO RI 6WXWWHULQJ <D
organises the personal factors into three sub -categories: affective; behavioural;

and cognitive. The affective category includes the emotional reactions to

SWXWWHULQJ DQG WKH HPRWLRQDO UHDFWLRQV WR WKH OLVWH
stutter. The behavioural sub -category comprises the ways of managing the

tension and struggle experienced with stuttering, such as avoidance tendencies.

The final sub -categor \ FRJQLWLRQ FRQWDLQV VXFK SURFHVVHV DV
perceptions, belief systems, and self -esteem. The personal and environmental

IDFWRUY DUH FHQWUDO WR <DUXVVY ORGHO RI 6WXWWHULQJ
justify the central positioning of the perso nal and environmental factors within

their model as being due to the overall experience of the PWS being significantly

affected by the reactions of listeners and those in their environment when

speaking.

There has been a wealth of research that has highlig hted the association

between anxiety disorders and stuttering (for examples, see Messenger, Onslow,

Packman, & Menzies, 2004; Blumgart, Tran, & Craig, 2010; Ezrati -Vinacour &

Levin, 2004; Craig & Tran, 2006; Menzies, Onslow, & Packman, 1999). One such

rece QW VWXG\ E\ ,.YHUDFK DQG FROOHDJXHVY ,YHUDFK 271%ULDQ
Harrison, Hewat, Menzies, Packman, & Onslow, 2009) explored the prevalence of

anxiety disorders among adults who stutter. Their findings revealed that the

HVWXWWHUL @dm J thér Xsgfly were 6 -7 times more likely to meet a 12

month diagnosis of any DSM -1V or International Classification of Diseases (ICD -
DQ[LHW\ GLVRUGHU ,YHUDFK HW DO TV VWKW X\ O VR LU XC
J U R Xwgefe significantly more likely to meet the diagnostic criteria for DSM -1V

22



or ICD -10 social phobia, as well as for DSM -1V generalised anxiety disorder. In
summarising the research findings, Iverach et al. (2009) suggest that stuttering
appears to dramatically heighten the risk of developing and/or presenting with a

range of anxiety disorders.

In a longitudinal research study by Beitchman, Wilson, and Johnson (2001) that

followed a group of children who stutter from 5 years of age into early
adulthood, findings suggested that PWS are more lik ely to have increased rates

of anxiety disorder (mostly social phobia) compared with other mental health

disorders, such as schizophrenia or eating disorders. Similarly, in a study
investigating the presence of social anxiety in adults who stutter, Kraamaa t et
al. (2002) found that adults who stutter experience significantly higher amounts

of emotional tension in social situations compared to a control group of persons

who do not stutter. In their findings they also established that the frequency in

which P WS engage in social interaction and interpersonal relationships is
significantly lower than for non -stuttering participants . The findings from the
study by Kraamaat and colleagues (2002) are consistent with a later study by

Blumgart, Tran, and Craig (2010) , who explored the presence of social anxiety
disorder in adults who stutter. Blumgart et al. (2010) suggest that stuttering
substantially influences social anxiety in adults who stutter, indicating that

stuttering is likely to SORZHU WKH SHUVRG@ Tifé¢ i ddn@ihsWsuch as
YLWDOLW\ VRFLDO DQG HPRWLRQDO IXQFWLR @uQgart 8QG PHQWTL

al., 2010, pp. 691).

OHVVHQJHU DQG FROOHDJXHVT HISORUDWLRQ LQWR WKH
social anxiety and stuttering found that PWS are mor e likely to expect negative

social evaluations than their non - stuttering peers, which results in an increase of
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anxiety in social situations (Messenger, Onslow, Packman, & Menzies, 2003).
Similarly, Quinn and Earnshaw (2013) posed that people who experienc e social
stigmatism, in this case stuttering, are likely to anticipate receiving negative

treatment from other people due to their perceived stigma. Quinn and Earnshaw

(2013) suggest that individuals who anticipate stigma are more likely to develop

psychol ogical distress (e.g. an increase in depression and anxiety) and develop a
decreased self -esteem. The negative perceptions and concerns about stuttering

that PWS are prone to experience tend to develop by the time the individual is

10 years of age (Hancock , Craig, Campbell, 1998), and as the person grows

older can be debilitating socially and psychology (Craig, Tran, & Craig, 2003). It

LV ZRUWKZKLOH FRQVLGHULQJ WKH LPSDFW WKDW WKH 3:61
experienced social stigmatism could have on their wi lingness or ability to form

interpersonal relationships and, in the case of this study, intimate relationships.

1.1.1.3 Stuttering and Intimate Relationships

It has been widely reported that VWXWWHULQJ LQKLELWY 3:6V SDUWLFL?
social situation s where initiating and sustaining conversation with one or more

people is perceived as necessary (e.g. Crichton -Smith, 2002; Yaruss & Quesal,

2004). Considering the challenges PWS might experience in conversing with

other people in social settings it is pe rhaps unsurprising that PWS might

experience restrictions in forming interpersonal relationships (Yaruss & Quesal,

2004). The types of relationships affected have been shown to range from

relationships with teachers and peers during childhood (Franck, Jack son,

Pimental, & Greenwood, 2003) to relationships with employers and co -workers

(Klompas & Ross, 2004). Stuttering has also been suggested to negatively

influence interactions with members of the opposite sex (Hayhow , Cray, &
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Enderby, 2002). Ross (2001) s uggests that difficulties in forming relationships

with members of the opposite sex are particularly evident with adolescents and

young adults who stutter. Ross (2001) also indicates that PWS are likely to

experience several difficulties posed by establish ing intimate relationships. A
number of factors that might contribute to PWS experiencing difficulties in

forming interpersonal relationship, specifically intimate relationships, have been

suggested. These include: historic negative reactions from listener s to the
VSHDNHUTV VWXWWHU ZKLFK LQKLELW 3:6V OLNHOLKRRG
(see Hottle, 1996; Klein & Hood, 2004; Boyle, Blood, & Blood, 2009); difficulties

initiating and sustaining conversations (WHO, 2001); and fear and avoidance of

cour tship situations, especially for men who stutter (Sampson et al., 2003).

The perceptions of potential intimate partners and the possible stigma towards

PWS could also influence the formation and maintenance of intimate
relationships. Boberg and Boberg (199 0) interviewed non -stuttering intimate
partners of adult men who stutter. The qualitative study found that the majority

of participants reported that as the intimate relationship developed the stutter

had an increasing influence on important life decisions , as well as the form and
frequency of their social interactions. Many of the participants describe their

partner who stutters as overly dependent socially, and report that their own

over- FRPSHQVDWLRQ IRU WKHLU SDUWQHUYTVY GHSHQGHNRF\

strain on their relationship. The study also suggested that non - stuttering

R

V

IXQF\

LOQOWLPDWH SDUWQHUV PLJKW ZLWKGUDZ IURP VRFLDO JDWKHUL

difficulty with interpersonal relationships.

Linn and Caruso (1998) found that two -thirds of the so cial events that PWS

engaged with when in an intimate relationship involved dates as a couple, as
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opposed to being within a group setting. Guitar (2006) suggests that this could
be due to the fact that being in a more intimate and casual environment is lik ely

to aid fluency.

Acknowledging the impact of stuttering on forming intimate relationships, Collins

and Blood (1990) investigated the role of disclosure in influencing non -
VWXWWHUHUVY SHUFHSWLRQ RI PHQ ZKR VWXWWHU GXELQJ DQ L
indicate that significant numbers of female non -stutterers consider PWS who

disclose their stutter more favourably in terms of intelligence, personality, and

appearance.

1.2 Concepts of Identity

The concept of identity has been discussed and explored at great length in the
ILHOG RI VRFLDO VFLHQFHV %UHDNZHOO FRQVLGHUV GHILC
be highly problematic, with definitions of identity considered to be primarily

GHSHQGDQW RQ WKH WKHRULVW{V RU UHVHDUFKHddigl WKHRUHMW
6RPH VRFLDO WKHRULVWY KDYH DSSPRGEHSWKH WWHRH UEH IIL\DHHO |1
LOQGLYLGXDO fof idemtit® Wudich individualises them from other people
%UHZHU *DUGQHU KLOH DW WK-HRFQPHSWIUPBIOWR HWOD NHYV
account a relationa | element in order to explain how an individual references

themselves in relation to others within society (Brewer & Gardner, 1996).

Brewer and Gardner (1996) propose three aspects of self -concept, these are:
the personal, relational, and collective self. The personal self refers to the sense

of having a unique identity that differentiates individuals from one another . The
relational self, the second aspect, derives from dyadic interpersonal
relationships, such as parent  -child relationships, and is founded on social roles

and the needs of others. The collective self, the third aspect, concerns social
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identification and the internalisation of norms. It also refers to the characteristics

of important reference groups and is focused on the overall welfare of th e group

(Brewer & Gardner, 1996). Similar to %YUHZHU DQG *DUGQHUYV PRGHO
social psychologists have referred to identity as being focused on the social

groups that the individual belongs to (Hogg, Terry, & White, 1995). Recent

literature has pr oposed that there is little distinction between personal and social

identity, with Timotijevic and Breakwell (2000) suggesting that personal identity

develops from social identity, with the difference between the two concepts

being a temporary one.

Tajfel (1978) argues for a relationship between the social context and cognition,

that in order to understand the social world the individual must evaluate

him/herself against other individuals and other social groups. This process of

evaluation involves identif  ying the group memberships that are similar (in -

group) or different (out -group) from the individual (Tajfel, 1978). Tajfel and

Turner (1979) suggest the reasons for these social comparisons between the

individual and social group memberships is motivated b \' WKH LQGLYLGXDOYV Qt
IRU D SRVLWLYH VRFLDO LGHQWLW\ ZKLFK SURPRWHV WKH LQ
group that they are most similar to. Conversely, some researchers (e.g. Deaux :

1992 ) have questioned the extent to which social identity is formed by t he social

group to which individuals are most similar. Deaux (1992) proposes that an

LQGLYLGXDOYYVY DFFHSWDQFH RI D VRFLDO FDWHJRU\ LV D SHUVR
by the personal meaning attached to the category by the individual. Bearing in

mind the importance Deaux (1992) places on personal meaning in determining

social identity, it is noteworthy to consider the appropriateness of qualitative

research in the field of identity exploration.
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The identities that will be discussed further in this chapter concern stigma and

stutter identities.

1.2.1 Stigma ldentity

The word stigma originates from the Greek word for a type of physical cut or

marking designed to signify something unusual or morally undesirable about a

person (Goffman, 1963). Therefore, indiv iduals or groups that have identifiable

characteristics perceived to be socially less desirable and different from the

social norm are more likely to experience some form of social stigmatism. Towler

and Schneider (2005) refer to these perceptions as being EDVHG RQ D SHUVRQTV
physical attributes, religious beliefs, personality, intelligence, social

circumstances, social class, and disability.

/ILQN DQG 3KHODQ LQ WKHLU FRQFHSWXDOLVDWLRQ RI WEK
out four interrelated components th at apply to all stigmatised groups. The first

component involves the identification and labelling of differences. The second

component relates to the labelling of an individual with perceived undesirable

characteristics that contribute to negative stereoty ping. The third component

FRQFHUQV WKH VWLJPDWLVHG JURXS EHLIQURXKSHQWQGL MK D VLD
component relates to the resulting consequence for individuals who are

PHPEHUVY RI WKHURRIW 3RVVLEOH FRQVHTXHQFHV LQFOXG
discrimin ation, exclusion, and loss of social status (Boyle , Blood, & Blood, 2009).

,W KDV EHHQ VXJJHVWHG LQ QXPHURXV SXEOLFDWLRQV WKDW LC
could arise from experiencing the negative consequences of social stigma (see

Major & Eccleston, 2004; Schmitt & Branscombe, 2002). Furthermore, a person

with a stigma identity is more likely to be subjected to discrimination when in

employment, academia, and also socially (e.g. Crocker, Major, & Steele, 1998;
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Crandall & Eshleman, 2003; Goffman, 1963). Sti gma identity has also been
linked to lower self -esteem, social isolation, and reduced psychological well -

being (see Link & Phelan, 2006; ODMRU 2T9%ULHQ +LQVKDZ

Through an investigation into the psychological well -being of persons with

conce alable stigmatised identities, Quinn and Earnshaw (2013) formulated the

model of concealable stigmatised identity (CSI). The CSI comprises two

categories: (1) valenced content and (2) magnitude. The first category, valenced

content, contains the affective valenced beliefs and experiences relating to the

SHUVRQYV LGHQWLW\ 7KHVH EHOLHIV DQG H[SHULHQFHV DUH Q

WKH SHUVRQ IHHOV EHWWHU RU ZRUVH WRZDUGV WKHLU pVW|

2013).
4XLQQ DQG (DUQVKDZTV &6, Piv&differertRyQew/d) a@nced
content. These are: (1) internalised stigma, (2) experienced discrimination, (3)

anticipated stigma, (4) disclosure reactions, and (5) specialised positive

information. The first type, internalised stigma , refers to the i nternalisation of
QHJDWLYH VWHUHRW\SHY DVVRFLDWHG ZLWK WKH SHUVRQYfV L«
believes them to be true. Quinn and Earnshaw (2013) state that a greater

internalised stigma  is more likely to result in diminished psychological well -being

for the stigmatised person. The second type, experienced discrimination, relates

to the social discrimination a person with a stigma identity experiences as a

UHVXOW RI RWKHU SHRSOHYV UHDFWLRQV 'LVFULPLQDWLRQ F
opportunities, child hood bullying, and social distancing by friends, family or co -

workers.  Anticipated stigma is the third type and refers to the negative

treatment people with stigma expect to receive from others towards their

stigma. Anticipated stigma  has been showntolow HU D SHUVRQYV RYHUDOO TXC
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life, including the impact on their psychological well -being (Earnshaw & Quinn,

2012). The fourth type, disclosure reactions , concerns the attention paid to
positive reactions of disclosure that can help manage the negative consequences
of internalised, experienced, and anticipated stigma. The fifth type, specialised

positive information, relates to how people with a stigma identity might manage
negative stereotyping by attempting to make positive meaning out of the

negative label or experience (Park, 2010).

7KH VHFRQG FDWHJRU\ PDJQLWXGH FDSWXUHV WKH H[WHQW
stigma identity forms part of the self. Quinn and Earnshaw (2013) suggest that

stigma identities that are large in magnitude and contain negativel y valenced

content (i.e. internalised, experienced, and anticipated stigma) are more likely

to result in increased psychological distress.

&RQVLGHULQJ WKH IRXUWK YDOHQFHG FRQWHQW W\SH RI 4XL
model, an earlier paper by Chaudoir and Fish er (2010) also explores the process
of disclosure in managing the negative effects of stigma. Chaudoir and Fisher

VXJIJHVW WKDW GLVFORVLQJ RQHYYV VWLIJPD FDQ LPSU
psychological and emotional well -being by alleviating inhibitions, gainin g social

support, and changing social information.

1.2.2 Stutter Identity

Historically, research in the field of stuttering has focused predominately on the

physical behaviours of speech rather than exploring the psychology and identity

of PWS (Quesal, 198 9). Daniels (2002) argues that without attempting to

XQGHUVWDQG KRZ VWXWWHULQJ DIIHFWV D SHUVRQYV LGHQWL
could perceive their experiences as being marginalised, with limited context in

which to conceptualise their role in society . However, during the past decade
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there has been a steady growth in the number of qualitative studies exploring
the role of stuttering on identity construction (e.g. Hagstrom & Daniels, 2004;

Daniels & Gabel, 2004).

Hottle (1996) asserts that PWS come to a cquire a stuttering identity as a result

RI KRZ RWKHU SHRSOH UHDFW WR WKHLU VWXWWHU +RWWOHTV
identities are shaped by cultural and social influences is supported by studies

exploring social stereotyping of stuttering. The findin gs from a study by Daniel

and Gabel (2004) suggest that social stereotyping of PWS can reinforce the

SHUVRQYY RZQ QHIJDWLYH SHUFHSWLRQV RI WKHLU VWXWWHU
found that PWS are likely to experience role entrapment as a result of social

stereotyping, which could lead to limitations in social and occupational

opportunities (see also Klein & Hood, 2004).

The findings of research into the impact of stuttering in the social interaction

between children who stutter and non -stutt ering children s uggests that the
former experience social rejection significantly more often than the latter (Davis,

Howell, & Cooke, 2002). Davies et al. (2002) also find that children who stutter

are perceived as being vulnerable and are more likely to experience peer
bullying than non -stuttering children, which could further reinforce a negative
perception of stuttering (see also Evans, Healey, Kawai, & Rowland, 2008). The

negative feelings and emotions attributed to stuttering from a young age form a

significant part o f a stuttering identity (see Manning, 2001; Guitar, 2006;

Yaruss, 1998).

1.3 Qualitative  Research in the Field of Stuttering

Quesal (1989) argues that by applying quantitative approaches to stuttering

research PWS are often reduced to research subjects rat her than individuals with
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unique lived experiences. There has been a recent growth in the number of

studies in the field of stuttering that have applied qualitative approaches to their

research (e.g. Corcoran & Stewart, 1998; Crichton -Smith, 2002). Daniels and
Gabel (2004) suggest that the recent increase of research that specifically
addresses stuttering and identity has emerged in conjunction with qualitative

methodologies.

The recent increase in the application of qualitative methods in the research fiel d

of stuttering has already provided a rich source of understanding of the

experiences of PWS (Tetnowski & Damico, 2001). The possible reason why

research using qualitative paradigms has been so beneficial in studying

stuttering, specifically in relation t o identity, could be because it is SFRQFHUQHG
ZLWK WKH TXDOLW\ DQG W H[WMWIg, R01H[ 9 Uit thaptimhile
FRQVLGHULQJ <DUXVV DQG 4XHVDOTV GHVFULSWLRQ R
multifaceted and complex disorder consisting of affective , behavioural, and

cognitive components, alongside the emotional, social and environmental

influences that have been shown to contribute to a stutter identity (e.g. Daniels,

Hagstrom, & Gabel, 2006). The complexity of stuttering highlights the need for

mor e qualitative research to understand the unique experiences of individuals

who stutter.

1.4 The Aim of this Research Project

6WXWWHULQJ KDV EHHQ ZLGHO\ GRFXPHQWHG WR KDYH D GHWI
quality of life, especially in terms of how they intera ct socially and how their

interpersonal relationships are formed and maintained (e.g. Klompas & Ross,

2004; Hayhow et al. 2002; Ross 2001). Even though existing literature indicates

the impact stuttering can have on interpersonal relationships (e.g. Boyle et al.
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2009), and implies the potential difficulties that PWS could experience in forming

intimate relationships (see Ross, 2001; Sampson et al. 2003), to my knowledge

WKHUH KDV EHHQ QR H[LVWLQJ UHVHDUFK WKDW KDV H[SORUF
forming intm DWH UHODWLRQVKLSY &RQVLGHULQJ 6DPSVRQ HW DO
that the process of forming intimate relationships could be particularly difficult

for men who stutter, this research study aims to shed light on this important and

under -researched phenomen a by attempting to answer the following research

guestion: How do young men who stutter experience the formation of intimate

relationships?
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2 Methodology

This chapter aims to provide a description and explanation of the manner in
which | have attempted to answer the research question: How do young men

who stutter experience the formation of intimate relationships?

The chapter discusses the methodology and epistemological framework on which

the foundations of this study are based. The sections that follow d iscuss the
rationale for deciding upon the chosen methodology, the philosophical
considerations, the epistemology that underpins the study, and the quality

markers that were adhered to that are consistent with qualitative research. As

this methodological a pproach requires a deep personal commitment and
reflexivity this chapter also discusses my role as researcher and my personal

reflections in relation to the studied phenomenon.

The chapter then continues by depicting the methods used in this investigation.
It specifically sets out the process of participant recruitment, data collection, and
data analysis. The chapter concludes with a discussion on the ethical

considerations that were evident throughout the research process.
2.1 Research Design

The aim of th is research study is to explore the lived experiences of young men
who stutter in forming intimate relationships. This study has used a qualitative
design, with data gathered by means of semi -structured interviews. Collected

data was then analysed using In terpretive Phenomenological Analysis (IPA).
2.2 Methodology Choice

2.2.1 Rationale for Qualitative Methodology
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Merriam (2009) refers to qualitative research as a maturing field of study that

has been increasingly applied in a multitude of fields, most nota bly in social
science studies. With the growth of applied qualitative research in recent years it

has become widely recognised as a valid and insightful methodology by an
increasing array of journal publications and governing bodies. There are many

gualita tive approaches that vary in their application, however, according to
Merriam (2009), they are similar in their general aim of being concerned with

gaining an understanding of how individuals interpret and attach meaning to

their experiences, and construct the world they live in.

Willig (2001) states that rather than being concerned with the identification of

cause - effect relationships, qualitative paradigms focus on the quality and texture

of experience. As the present research is interested in the experie nce of young
men who stutter in forming intimate relationships, adopting a qualitative
methodology seems the most appropriate approach. The application of
gualitative methodology in the study of stuttering is a relatively recent
development. Tetnowski and Damico (2001) set out five implications of adopting

a qualitative approach in the research of stuttering:

X The ability to collect authentic data that are true representations of how

stuttering impacts individuals in the real world.

X The ability to create a r LFKHU GHVFULSWLRQ RI WKH SHUVRQTTV V'

different contexts in which it occurs.

x The ability to focus on gaining an understanding of the impact of

stuttering from the individual person who stutters (PWS).

X The ability to explore how persons who stut ter collaborate with others

within a social context.
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X The ability to gain a greater understanding about the phenomenon under
investigation, how it operates, and how PWS attempt to reduce its impact

in social contexts.

Hayhow and Stewart (2006) argue in favo ur of Tetnowski and Damico (2001)

that future knowledge and treatment of stuttering would be well served by the

increased use of qualitative methodologies. They contend that qualitative

research would aid our understanding of the complex nature of stutteri ng, which

Yaruss and Quesal (2004) refer to as consisting of affective, behavioural, and

cognitive components that often impact RQ WKH SHUVRQTVY LQWHUSHUVRQDC

relationships.

2.2.2 Overview of Interpretative Phenomenological Analysis (IPA)

Jonatha n Smith (1996) argued in his seminal paper in Psychology and Health  for

an approach that would be central to psychology that was able to capture the

experiential and qualitative. Smith (1996) developed IPA as a method that

aimed to understand personal live G H[SHULHQFHVY DQG H[SORUH SH
relatedness to a particular phenomenon. IPA concentrates on all aspects of lived

experiences, such as emotions, motivations and beliefs systems, and how they

DUH H[SUHVVHG LQ SHUVRQVY EHKDYLRXU DQGh R2608)LRQV (DW
Although IPA first appeared in the mid -nineties it draws on far earlier concepts

and ideas. Smith and colleagues (2009) outline three main philosophies of

knowledge that underpin IPA; these are phenomenology, hermeneutics, and

idiography.

IPA is phenomenological in studying what the experience of being human means
DQRQG LQ LWV LQWHUHVW LQ H[SORULQJ WKH IDFHWV WKDW FRQ

world. The work of influential phenomenological philosophers, such as Husserl
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(1927) and Heidegger (192 7/1962), has provided a rich source of ideas about

how to examine and comprehend lived experiences (Smith, et al., 2009). The

founding figure of phenomenology, Husserl (1927), proposed a return to the

things themselves. He argued that efforts should be mad e to focus on each and
every experience in its own right, rather than try to make such experiences fit

into some pre -existing order. Husserl also suggested the essentialness of being
conscious of our pre -existing perceptions and assumptions, which he claim ed
could only be achieved through personal reflection. Only by self -consciously
reflecting on our own processes, and subsequently being able to bracket our

perceptions and assumptions, do we become phenomenological.

Heidegger (1927/1962), a student of Huss erl, further developed the approach to

phenomenology. He questioned whether knowledge could be gained in the lived

world without taking an interpretive stance. He conceived human beings as

being immersed in a world of objects, people, relationships, and la nguage, and

proposed that it is by looking through a hermeneutic lens that we can explore

DQG XQGHUVWDQG D SHWUHRQRVW EBG LQIGHHG +HLGHJJHUYV IRUP
of phenomenology as an overtly interpretive activity is central to IPA. One of the

most significant aspects in hermeneutic theory is the dynamic relationship

between the part and the whole within a hermeneutic circle +3WR XQGHUVWDQG DQ!
given part, you look at the whole; to understand the whole, you look at the

LQGLYLGXD @snstb, lewav 1., 2009, p. 28). IPA draws on the notion of the

hermeneutic circle through its analysis stages, in order to ascertain an

interpretation from the original data.

IPA attempts to engage with the participant in order to achieve a sense of

knowing their world. This process of engagement involves a double -hermeneutic
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(Smith & Osborn, 2003). During the process the researcher is trying to make

sense of the participant and their experience, while the participant is making

sense of their world. Within this double he rmeneutic the researcher adopts a

dual role whereby they are both like the participant, in the sense that they are

drawing on similar resources to make sense of the world, yet unlike the
SDUWLFLSDQW LQ WKDW WKH\ RQO\ KDYLQJ DFFHeeMss WR WKH

through what the participant reports (Smith, et al., 2009).

Following phenomenology and hermeneutics, idiography is the third major

influence on IPA. Idiography is concerned with studying the particular, as

opposed to other nomothetic approaches th at attempt to generalise experiences

from a group or population level. In essence, this suggests that IPA is focused

on the particular accounts and occurrences of a specific phenomenon from a

SDUWLFXODU SHUVRQYY SHUFHSWLRQ 7KURaKalysisWKHMILIRURXV ¢
to draw on these particular individual experiences to develop a more generalised

understanding about the wider experiences (Smith, et al., 2009).

2.3 Philosophical Considerations and Reflections

2.3.1 Epistemological Position

Having intro duced the philosophical ideas underpinning IPA in the previous
section, | now present the epistemological position that | have adopted within

this research study. Epistemology is a philosophical school of thought concerned

with the theory of knowledge. Thu s the epistemological positions taken by
researchers are characterised by the assumptions held about knowledge and
NQRZLQJ WKDW DLP WRZBQWZBQGNKRZUFDQ Zgdestdd RAilli,
2012). Willig (2012) argues that it is important for researchers to acknowledge

and own their epistemological stance. However, she concedes that due to the
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implicitness of many of our fundamental assumptions about the world this may

not always be easy. In discussing my epistemological position it is perhaps
important t o acknowledge the journey that | took in accessing and owning my
assumptions about the world. My personal exploration was greatly aided by
considering three epistemological questions posed by Willig (2008): (1) what

kind of knowledge do I, as the researche r, aim to produce? (2) What kind of
assumptions do | make about the world? (3) How do | conceptualise my role as

researcher in the research process?

The intention of this study is to investigate the lived experiences of young men

who stutter, and the meani ngs that they make about the self and the world.

7TKHUHIRUH WKLV VWXG\ DLPV WR XQGHUVWDQG WKH ZRUOG IU
of view and to gain understanding of their experience. In so doing, no direct

proposition is made about whether what the partic LSDQWY DUH UHSRUWLQJ LV u
WKH pRXWVLGH ZRUOGY $V VXFK WKLV VWXG\ DGRSWV D UHO

(Willig, 2001).

At the same time, the social context is acknowledged as imperative within
human experience. Social constructionism argues th at human experience,
including perception, is mediated historically, culturally, and linguistically (Willig,

2008).

$V D UHVXOW Rl H[SHULHQFH EHLQJ XQGHUVWRRG E\ WKH LQGL
environmental conditions, social constructionists argue th at there are
MNQRZOHGJHVY UDWKHU WKDQ D VLQJOH VKDUHG uUNQRZOHGJ
knowledges are recognised as being constructed through processes of social

HIFKDQJH DQG ULVH IURP SHRSOHTfV RQJRLQJ VRFLDO LQWHUD

(Flick, 2009). Th XV LW LV DUJXHG WKDW uNQRZOHGJHY LV FRQ
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exchanges between people (Eatough, 2012). In this way, language forms an
LPSRUWDQW DVSHFW RI VRFLDOO\ FRQVWUXFWHG NQRZOHGJH
(2012) standpoint on IPA, | believe language plays a significant role in the way
individuals experience the social world. Indeed, knowledges are both contingent
XSRQ DQG FRQVWUDLQHG E\ WKH ODQJXDJH RI WKH SHUVRQYV F
2008). In describing the part language plays in constructing knowled ges Willig

vD\V 3WKH VDPH SKHQRPHQRQ RU HYHQW FDQ EH GHVFU
ways, giving rise to different ways of perceiving and understanding it, yet
QHLWKHU zZD\ RI GHVFULELQJ LW LV QHFHVVDULO\ ZURQJ" :LOOLl
when looking DW WKH SDUWLFLSDQWVY DFFRXQWYVY FDUHIXO DWWH

manner in which experiences were expressed and reflected on by participants.

However, in line with the analytic methodology deemed most appropriate for this

study | have adopted a moderate fo rm of social constructionism. IPA in general

subscribes to social constructionism but to a fair lesser extent than other

analysis methodologies, such as Foucauldian discourse analysis and discursive

approaches (see Willig, 2008). By taking a lighter social constructionism position

| assume that reality is not wholly constructed through conservations and social

LOWHUDFWLRQV EXW UDWKHU WKDW HDFK SHUVRQ FRQVWUXF\
ZRUOGY WKURXJK WKH SURFHVVHV RI SHUFHSWLRQ &QG FRPF
Smith, 2008). Willig (2012) calls this position critical realist. As such, the

epistemological position that this study takes can be referred to as critical realist

with a light touch of social constructionism.

2.3.2 Reflexivity

As mentioned earlier when discussing the philosophical underpinnings of IPA,

Husserl (1927) and Heidegger (1927/1962) expressed the importance for the
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researcher to be reflexive in order to become conscious of pre - existing
assumptions and beliefs. Finlay (2002) highlighted several ways in which
reflexivity has the potential to be a valuable tool in qualitative research. These

are:

x Examining the position, perspective, and presence of the researcher.

x Promoting rich insight through examining personal responses and

interpersonal dynami  cs.

x Opening up unconscious motivations and implicit biases in the

UHVHDUFKHUTY DSSURDFK
X Empowering others by opening up a more radical consciousness.
x Evaluating the research process, method, and outcomes.

x Enabling public scrutiny of the integrity of the r esearch through offering a

methodological log of research decisions.

(Finlay, 2002, pp. 17)

Denzin and Lincoln (2002) suggest that reflexivity is an essential element

throughout the process of qualitative research SWR XQGHUVWDQG
psychological and emo tional states before, during and after the research
H[SHULH@eéinh & Lincoln, 2002, p.337). To this end | have endeavoured to

engage in a process of reflexivity throughout the research process. The intention

was to heighten my awareness of any precond itions that | bring into the
research, with a view to helping me remain thoughtful about the influence they

might have on the psychological knowledge produced in this study. Likewise,

Willig (2008) defines personal reflexivity as giving consideration to ho  w personal
values, experiences, interests, beliefs, political involvements, wider life aims,

and social identities have the potential to shape or influence the research.
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In my training and work as a counselling psychologist | consider reflexivity to be
hig hly important and | am conscious of the integral influence it has in my clinical
practice, as well as in my professional and personal life. | hope that my aptitude
for and appreciation of reflexivity helped me to become more aware of my

perceptions, attitu  des, and beliefs during the research process.

2321 Personal Reflexivity Relating to the Studied Phenomenon

My interest in the researched phenomenon is very much entwined with my own
experiences as an adult male who stutters, and who has done since child hood.
As a child, stuttering had a profound impact on almost all aspects of my life,

from forming relationships with peers, family members, and teachers to simply

going to the local shops to ask for my favourite magazine. The difficulties | faced

on a dail y basis with my fluency as a child led me to want to hide and silence my

stutter by investing little in social relationships. Although my fluency and
confidence with my speech improved as | grew into adolescence my feelings of
frustration and shame towards it remained. On the frequent occasions that |
experienced a stutter | would often become angry, not with others but with

myself, and deeply embarrassed and ashamed. This could have been influenced

at the time by my negative perception towards stuttering, believing that the
world was a verbally fluent place and my stutter made finding my place in the

world difficult.

In accordance with my epistemological position, the impact that stuttering had
on my early years was influenced by the use of language, as wel | as certain
historical and cultural influences. However, | also believe that my reality and
identity as a person who stutters was formed by the way | made sense of my

experiences.
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My initial research interest was directed primarily towards investigating t he
experience of stuttering on peer relationships, as this was a phenomenon that |

could readily empathise with. Once | began to engage with the existing research

and literature on the subject of stuttering it became evident that the experience

of stutteri ng on forming intimate relationships was a poorly explored area,
despite indications that stuttering impacts on forming and maintaining
interpersonal relationships. Even though difficulties in social situations and

forming relationships are widely document ed as a consequence of stuttering,
there is very little existing research on how people who stutter experience

intimate relationships, especially during the formation of those relationships.
This stimulated me to reflect on my own experiences of intimate r elationships

and the possible influences my stutter may have had in their formation.

My early experiences of approaching women for physical and/or emotional
intimacy often consisted of either employing a few safety behaviours, such as

alcohol consumption, or by pursuing relationships from the safety of existing
friendships. To word it crudely, this frequently left me feeling short -changed, or
expressed in another way, my identity as a man who stutters with a fear of

having my stutter discovered led me to se ek intimate relationships that |

FRQVLGHUHG pVDIHY \HW ZHUH DW WLPHV XQVDWLVI\LQJ

, FRQVLGHU P\VHOI DV DQ PLQVLGHUY LQ WKLY UHVHDUFK DV , V
participants by meeting all except one of the inclusion criterion. One of my

concerns go ing into the research concerned how my identity as someone who

stutters might resonate with those experiences expressed by the participants,

and whether this might lead me to seek out similarities that could influence the

interview process and/or the analy VLY ,Q WKHVH LQVWDQFHY , DWWHPSWH

43



my own experiences and assumptions so as to give voice to the experiences of

WKH SDUWLFLSDQWY ,Q RUGHU IRU PH WR DWWHPSW WR pEUDEFN
of my own assumptions and biases, | recorded a ref lexive diary throughout the

course of the research; noting any reflections, questions, or biases that might

occur during different stages of the research.

In my training as a counselling psychologist | have worked with a number of

men who have presented w ith issues arising from either having a stutter or
associating themselves to a stigma. There have been occasions where there has
been sameness in the experiences expressed by these men and my own
experiences. By being reflexive in my practice and discussin g any emerging
issues with my clinical supervisor and in personal therapy | have been able to

develop increased aware of my own assumptions and beliefs. | trust the
experiences | have gained in my clinical work have aided my reflexivity in this

study.

2.4 Quality Markers for Qualitative Research

This study will be evaluated in relation to criteria recognised as appropriate for
gualitative research, as opposed to adhering to criteria of validity and reliability

that are applied to quantitative research (Smit h, et al.,, 2009). A number of
guidelines for assessing quality in qualitative research have been suggested

(e.g. Elliot, Fischer, & Rennie, 1999; Yardley, 2008). This study attempted to

follow the four broad quality control principles that Yardley (2008) p resents,
these are: sensitivity to context, commitment and rigour, transparency and

coherence, and impact and importance.

M6HQVLWLYLW\ WR FRQWH[WY
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One way in which | made efforts to achieve sensitivity to context was by

thoroughly engaging with the relevan t theoretical literature to improve my

knowledge and understanding of the research area. Additionally, |1 aimed to

remain sensitive to the sociocultural context within which the research process

DQG WKH SDUWLFLSDQWVY H[SHULHQFHV RFbX fiddtkatly 7KLV
reflecting on the research process through reflexivity, a reflexive research diary

and through supervisory discussions, which challenged my existing thoughts.

Similarly, through the means of reflexivity | attempted to remain mindful of the

social context existing between myself and the participants, including my own

perceptions and assumptions.

H&ERPPLWPHQW DQG ULJRXUT

Attempts to adhere to issues of commitment and rigour were attended to
throughout this study. For example, to ensure analysis r emained as close to the
data as possible | would frequently return to the interview transcripts and the

interview recordings throughout the analysis. Also, the stages of participant
recruitment and data collection were conducted thoughtfully and thoroughly ,

while adhering to professional and ethical standards.

H7UDQVSDUHQF\ DQG FRKHUHQFHT

| aimed to achieve transparency and coherence by providing a clear and
comprehensible account of the research process. For example, each stage of the
analysis is presented later in this chapter and reflected on throughout the
research. It is hoped that a transparent and coherent approach to this study will
allow the reader to track and understand the decisions taken during each phase

of the research.
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M, PSDFW DQG LPSRUWDOQFH

The impact and importance of this research will be discussed in the Overview
chapter. | hope this study helps to inform counselling psychologists, other health
professionals, and researchers in understanding the experience of young men

who stutter in for  ming intimate relationships.

2.5 Research Method

The next section in this chapter discusses the method of recruitment and data

collection, and describes the data analysis process. Willig (2008) argues that, 3D

good qualitative design is one in which the me thod of data analysis is

appropriate to the research question, and where the method of data collection

JHQHUDWHY GDWD«DSSURSULDWH WR WHig 2008V IRRGTHRI DQDO\VLYV
methods chosen for data collection (including participant recruitment an d the

construction of the semi  -structured interview schedule) and data analysis were

together deemed the most suitable in answering the research question. The

following sections and sub  -sections describe the methods used and the ethical

considerations that  were adhered to throughout.

2.5.1 Recruitment and Data Collection

2511 Sampling and Participant Recruitment

IPA requires research participants to be selected on the basis that they can offer

an insight into a particular perspective of the phenomenon be ing studied (Smith
et al., 2009). According to Chapman and Smith (2002) IPA uses purposive
sampling to attempt to find a more closely defined group for whom the research

guestion will be significant. Consistent with the orientation of IPA, participants

wer e recruited for this study purposively so that an insight into a particular lived
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experience could be gained. Therefore, the intention was to recruit individuals

from a relatively small population that could shed light on the particular
experiences of bein g young men who lived with a stutter, rather than to use a
method based on probability. The aim at the start of the recruitment process

was to recruit between eight to ten participants. Smith et al. (2009) state that
although there are no formal guidelines on appropriate sample sizes in
gualitative research, researchers are more likely to meet the commitments of

IPA with a smaller sample size as SVXFFHVVIXO DQDO\WLY UHTXLUHYV WLPE

and dialogue, and larger datasets tend to inhibit all of these thi Q JV(Smith et
al., 2009, p.52).
25111 Inclusion/Exclusion Criteria

The inclusion criteria comprised three elements: (1) type of stutter, (2) age and

gender, (3) current relationship status.

Firstly, participants were required to have a developmental stutter as opposed to
an acquired stutter. Ward (2006) defines a developmental stutter as SD VWXWWHU
that arises in childhood, usually in the preschool years, and for multifactorial

U H D V R(Q¥&td, 20086, p. 4).

7KH VHFRQG FULWHULRQ uDJHlaR@tBat pa@ifants feedéita SeX
males aged between 18 to 30 years. Harter (2003) suggests that by adolescence

individuals internalise the social approval previously gained through social
interactions, which influences their personal identity. Also, Ro ss (2001) states
that adolescents and young adults who stutter are more likely to experience

difficulties in forming intimate relationships. In population statistics for children

and young adults, the Department of Health (2006) considers 30 years of age to

be the transitional age when people are no longer regarded as young adults
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The third and I1LQDO LQFOXVLRQ FULWHULRQ FRQFHUQHG WKH S
relationship status. As the aims of this study were to gain an insight into the

experiences of forming intimate relationships, it seemed appropriate for

participants to regard their relationship status as either single HJ URXWVLGHTY RI D
relationship) or in the early stages of forming an intimate relationship. The main

consideration  for this criterion wa s the existing literature that suggests that

more recent events and experiences are more readily recalled than previous

situations (Dunlosky & Matvey, 2001; Castel, 2008). Therefore, the process of

forming, or attempting to form, intimate relationships mig ht be more meaningful

for participants who were not currently in a formed intimate relationship.

25.1.1.2 Recruitment

Several different strategies were used during the recruitment process. The main

reason for using a variety of recruitment strategies was that it became clear
relatively early that the population chosen was quite difficult to access. The
primary recruitment strategy involved the distribution of flyers (see appendix 1).

The flyer described the inclusion criteria, the aims of the research, and included
contact information for myself and the research supervisor. The contact details

of the research supervisor were provided for participants should they have
concerns about me, as researcher, or the ethical practice of the research. The

flyers were circulated through a number of local and national stuttering
associations, including advertising on the website and printed publications of the

British Stammering Association (see appendix 2), plus advertising through
several speech therapy centres. To att ract individuals not associated with any
stuttering organisation flyers were posted in public areas, such as bars,

restaurants, gyms, libraries, and universities. Flyers were also distributed in -
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person outside busy social areas, including tube stations and outside bars and
nightclubs. Over 30 online dating websites were also contacted, with one website
agreeing to distribute the research details to their users. An advertisement for

participants was also placed in a local newspaper (see appendix 3).

25.1.2 Interview Schedule

In this study, semi  -structured interviewing was deemed the most appropriate
method of data collection. Breakwell and colleagues (2012) state that IPA
requires a flexible method of data collection that focuses on giving experience a

centr al role while recognising the multiple historical and cultural (i.e. language,

social norms and practices) influences on any experience. Semi -structured
interviewing, according to Smith et al. (2009), gives the necessary flexibility and
encourages intervie wees to provide a thorough account of their experiences. The
intention of using semi  -structured interviewing was to facilitate a conversation

that encouraged interviewees to speak freely and openly about their
experiences, while using open  -ended questions and prompts to help guide the

interview and thereby obtain the kind of data relevant to the research question.

Willig (2008) states that semi -structured interviewing relies on establishing a

good rapport between the interviewer and interviewee. To help est ablish and

maintain a good rapport, Willig (2008) suggests developing an interview

VFKHGXOH WKDW LV IXQQHOOHG LQ LWV VWUXFWXUH VWDUWL
guestions and then progressing on to more personal matters when the rapport

has been establ ished. The interview schedule used for this study comprised of

seven open -ended questions (see appendix 4), with a series of prompts to help

assist further exploration. The structure of the interview schedule followed a

funnelled approach, starting with ge QHUDO TXHVWLRQV DERXW WKH LQW
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stutter and advancing to more specific and, at times, more sensitive questions

as the interview progressed.

2.5.1.3 The Interview

The research interviews were conducted in several locations. These included at
the par WL FL S bdapé/ Urjversity, and in private rooms at public libraries. The
decisions on the location of the interviews were taken with the participants, with

issues concerning confidentiality and appropriateness for audio recording

considered. The intervie  ws ranged between 70 to 120 minutes in duration.

The interviews generally started by meeting with the participant and settling in

the interview room before presenting the participant with the participation
consent form (see appendix 5) to sign. Each point on the consent form was
carefully explained to the participant, with any questions answered to the best of

my ability. Two copies of the consent form were then signed by both the
participant and me. The participant was then given the demographic form (see
appendix 6) to complete, with once again any questions being answered as best
possible. The participant was then asked if he was comfortable and if he was

ready for the audio equipment to be switched on. At this point, | explained the

process of the interv iew; that | had a prepared list of questions but that the
guestions were to be used merely as a guide and that the interview was about

them and their experiences. | informed the participant that they were free to

stop or pause the interview at any time; wi th this | indicated how they could
pause the digital recorder if they chose to do so. Following the end of the
interview the participant was presented with a debriefing information sheet (see
appendix 15) and asked how they were feeling and if they had any reflections

about their experience participating in the research. The participant was then
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thanked for their time and contribution to the study and was offered a pre -

prepared resource pack (see appendix 7).
2514 Participants

Of those who responded tot  he recruitment advertisements, eight men met the

inclusions criteria and agreed to participate. The participants all reside in the UK

and are aged between 18 to 30 years of age. Seven of the eight participants

refer to their sexual identity as heterosexual , with one participant reporting his

VH[XDO LGHQWLW\ DV KRPRVH[XDO 7KH SDUWLFLSDQWVY GH
responses to the demographic form are presented in the appendices (see

appendix 8; appendix 9; appendix 10). The participants were asked whether

they would prefer to assign their own pseudonyms. Each participant declined to

GR VR 7KHUHIRUH WKH SDUWLFLSDQWVY SVHXGRQ\PV ZHUH D\

st

names from A to G (e.g. 1 transcript analysed assigned a random name
EHJLQQLQJ ZLW Kraps$rfipt analysed assigned a random name beginning

ZLWK p%Y HWF %ULHI ELRJUDSKLHYV RI WKH SDUWLFLSDQWYV Dl
2.5.2 Data Analysis
2521 Transcription

Each interview was recorded on a digital audio recording device, with a second

digi tal device recording the interview as a back -up contingency. The recordings

ZHUH WKHQ WUDQVFULEHG YHUEDWLP LQFOXGLQJ DQ\ XWWHU
DQG DOO DXGLEOH VW XWiNeH U ¥nd VaXd~EndDther? ~ VHH DSSHQGL]

for example pages of  transcribed interview). Also included in the transcripts are

incomplete words or sentences, interruptions, and non -verbal communications

where possible. The purpose of creating a verbatim record that included all
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utterances and audible stuttering was to pr ovide a rich representation of each

interview and each patrticipating person.

2522 Analysis Stages

As previously mentioned, Smith and Eatough (2012) state that IPA is principally
concerned with the in -GHSWK H[SORUDWLRQ RI SDUWLFLSDQANVY OLYF
how individuals make sense of those experiences and by extension their world.
Therefore, this study is interested in exploring the meaning of experiences, as
opposed to attempts to establish differences or causality, which is in line with

the aims of I PA as discussed by Smith et al. (2009). Qualitative research into
communication disorders, including stuttering, has increasingly applied an IPA
methodology to shed light onto the experiences of persons who stutter (e.qg.
Tetnowski & Damico, 2001; Hayhow & Stewart, 2006). Perhaps the reason for
the growth of quality qualitative research in the examination of stuttering comes

from the multifaceted complexity of the disorder (Yaruss & Quesal, 2004), and

the capacity of qualitative exploration to help gain an u nderstanding of these

components (Tetnowski & Damico, 2001).

Broadly speaking the analytic process of IPA involves moving between the

descriptive to the interpretative, and from the individually lived experience to

the shared. Smith and colleagues (2009) p ropose six stages to the process of

DQDO\WVLV LQ ,3% , FKRVH WR XVH 6PLWK DQG FROOHDJXHVY VXJ
guide rather than a fixed, prescribed method to analyse the eight transcripts. In

an attempt to present a transparent and coherent account of the analysis and to

illustrate my rigorous engagement with the data, | describe the steps of analysis

in relation to this study below.

Step One: Reading and re -reading
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Smith et al. (2009) emphasise the need to immerse oneself in the data,
especially whe n engaging with the original data. To this end | read and re -read
the transcribed data, listened to the audio recording as | read the transcript once

more, and then read the transcript again in order to become intrinsically familiar

with the content. | not ed any initial observations that arose during this initial

stage of familiarisation in my research diary, as suggested by Willig (2001).

Step Two: Initial noting

This step involved an initial exploration of the semantic content and language
used by the par ticipant. | attempted to remain mindful of descriptive, linguistic,
and conceptual details that arose from the transcripts. Influenced by the
guidance of Smith and colleagues (2009), annotations were made in the left
margin of the transcripts of anything c onsidered to be significant, such as
associations, preliminary interpretations, or initial summarisations of the

SDUWLFLSDQWTVY UHVSRQVHV VHH DSSHQGL]

Step Three: Developing emergent themes

The intention of this step was to simultaneously reduce the v olume of data while

maintaining the complexity and richness of the text (Smith et al., 2009). |

engaged with the initial notations from the left margin (and where necessary

returning to the original transcript and the interview recording) to capture

emerge nt themes that were then recorded in the right margin. These themes

conceptualised the essential quality of the initial notes in relation to the
SDUWLFLSDQWVYTY RZQ NH\ ZRUGV RU SKUDVHV $Q H[DPSOH RI WI

appendix 12.

Step Four: Tablin g and grouping the emergent themes
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The emergent themes were then entered into a table with the relevant evidence
from the transcript (see appendix 13). This idiographic approach of the analysis

was applied to each interview prior to integrating the emergen t themes.

The theme table (see appendix 13) was then cut into separate strips of paper,
ensuring that each strip of paper included the relevant emergent theme,
supporting quotation, and the quote location in the transcript. This process was
completed for t he first four of the initially analysed transcripts. The separated
strips of paper from all four tables were then spaced out across a large floor
space to aid my personal preference of making connections by using spatial
methods. Following the clustering o f the emergent themes with other themes,
these now clustered themes were labelled to capture the essence of the themes

within them.

At this stage the remaining cases were introduced individually and subsequently

clustered when and where appropriate. To the best of my ability | attempted to

bracket the ideas and themes that had previously emerged, ensuring that |

UHPDLQHG PLQGIXO WKDW WKLV ZDV DQRWKHU SHUVRQTYV
theme labels evolved as the final initial themes were grouped together.

Following completion of the grouped themes, consideration was given to the

thematic model of the analysis (see diagramme 1). The thematic model

materialised through personal reflexivity and a thorough, in -depth knowledge of

the data.

2.5.3 Ethical Consider ations

Due consideration was given to the ethical implications from the initial

development stage of this research study and continued throughout the process.

V XE

7KH HWKLFDO JXLGHOLQHV VHW RXW E\ WKH %ULWLVK 3V\FKROF
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guidelines for minimum standards of ethical approval in psychological research

ZHUH DGKHUHG WR DV ZHOO DV WKH %361V &RGH RI (WKL
DGGLWLRQ WR WKH %36V SURSRVHG JXLGHOLQHV WKH VWXG\
requirements as set by City Univers ity, London. The proposal for this research

VWXG\ ZzDV JUDQWHG IXOO HWKLFDO DSSURYDO E\ &LW\ 8QLY

Psychology (see appendix 14).

The research was conducted under the supervision and guidance of a Chartered

Counselling Psychologist throu  ghout the process. This was for the protection and

ethical consideration of the participants first and foremost, and also for the

researcher and the University. The participants were notified of the research
VXSHUYLVRUYYV FRQWDFW GHWD L 6eMf theK had kanywkdstiorsRX O G X
concerns regarding the ethical practice of the research. The research
VXSHUYLVRUYY FRQWDFW GHWDLOV ZHUH LQFOXGHG LQ WKH UH
1), on the consent form (appendix 5), and also on the information sheet (see

appendix 15) that was given to participants at the end of the interviews.

Due to the possible emotive nature of the research subject and to prevent undue

distress to participants, each individual who responded to the recruitment

advertisements was off ered a prepared resource pack (see appendix 7),

regardless of the extent to which they participated in the research project. The

resource pack contained extensive information of psychological and stuttering

organisations, details of relevant literature, an d information on support groups

that were considered appropriate in offering further support and guidance. The

UHVRXUFH SDFN ZDV LQ DFFRUGDQFH ZLWK WKH %ULWLVK 3V\FK
guidelines on duty of care in research. | discussed the content o f the resource

pack with a qualified Speech and Language therapist prior to the pack being
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distributed, in an attempt to ensure that the resources within the pack relating
to stuttering were appropriate. To manage any emotional issues that arose from
the i nterviews, participants were asked how they were feeling before and after

the interviews, and debriefed on the research at the end of the interview.

Informed consent was achieved by presenting the participants, both verbally and

in writing, with the resear ch consent form (see appendix 5) before the interview
procedure commenced. Each participant was required to sign the consent form

in order to participate. The consent form outlined the ethical obligation of all

persons privy to the research material (e.g. the researcher and research
VXSHUYLVRU WR DGKHUH WR WKH %361V HWKLFDO JXLGHC
also informed participants of their right to withdraw consent at any stage of the

research process without penalty, judgement, and without needing to provide
reason. Participants were also notified that, were they to withdraw consent, all

collected data would be removed and destroyed, and where possible destroyed

in their presence. Participants were given ample time to consider their
participation and  to ask any questions that might have had, which | would try to

answer to the best of my ability. Also participants were given an information

sheet (see appendix 15) at the end of the interview. The information sheet

informed the participants of the purpose and intentions  of the research project.

Confidentiality was strictly adhered to throughout this study. The recorded
interviews were stored on encrypted USB memory devices and locked in a

secure location. All identifiable information was anonymised during the
transcription of the interviews, with participants being assigned pseudonyms.

The signed consent forms and demographic sheets were kept in a securely

locked location separate from the audio files. In addition, participants were
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informed verbally and in writing (i.e. consent form, recruitment flyer,
information sheet) that all information would be treated with the utmost

confidentiality, with their anonymity preserved at all times.

Participants were offered the opportunity to receive a report on the fina
findings, with the intention of informing them as to how their information was
used in the research. All of the participants expressed an interest in receiving a

copy of the findings.
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3. Findings

3.1 Introduction

This chapter aims to present a meaningfu | insight into the accounts of young
men who stutter and examine their experiences of forming intimate

relationships.

In the interviews, the participants demonstrated a great willingness to share
how their identity as young men who stutter had reverberated through almost
every aspect of their lives, particularly in their social interactions and

relationships with others. Perhaps due to the pervasive nature of stuttering and

WKH SDUWLFLSDQWVY RSHQQHVVY WR VKDUH WKHLU H[SHULHQFH

a wealth of data, both in terms of quantity and richness. This presented me with
the challenging yet necessary task of reducing the material and focusing the
analysis on the themes directly related to exploring the research question. In
order to assist the r  eader in understanding the breadth of both the shared and
different experiences a more general overview of each participant, including
material not presented as part of the discussed themes, is presented in the brief

SDUWLFLSDQWVY ELRJUDS liceH3eelaPpandikH1D SSHQ G

2QFH WKH SDUWLFLSDQWVY LQWHUYLHZYVY ZHUH DQDO\VHG
the methodology section, the generated material was organised into four master

or superordinate themes that were then arranged into subordinate themes (s ee
appendix 18 for table of master themes, subordinate themes, and presented

evidence). The structure of the master themes follows a chronological timeline.

It comprises the development and socialisation of a stutter identity through to

the process of form ing intimate relationships. The continuous attempts to
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PDQDJH WKH LPSDFW RI WKH SDUWLFLSDQWVY VWXWWHU RQ WK
SUHVHQWHG 'LUHFW TXRWHV IURP WKH SDUWLFLSDQWVY LQ
presented themes, with all participants giv en randomly assigned pseudonyms

and all other identifiable information omitted or anonymised. For the purpose of

WUDQVSDUHQF\ HDFK TXRWDWLRQ LV SUHVHQWHG DORQJ
pseudonym and the line number showing where the evidence is located with in

the transcripts. All quotations taken from the transcripts have been presented

XVLQJ WKH SDUWLFLSDQWVY RZQ ODQJXDJH LQFOXGLQJ JUDI
occurrences of audible stuttering, in order to provide as accurate a

representation of their story as possible. On the occasions where a block occurs

LQ D SDUWLFLSDQWYV VSHHFK LW LV LQGLFDWHG LQ>W&H WH[W
prolonged sounds and part or whole word repetitions are shown by a dash

between the prolonged sound or repetition, for exa mple, stuttering on the word

MV W X WevE e indicated by p-8-s- VW X Widh hhtdifinged speech and HVW X

stutter - VW X WiatvaHr&p®tition of a part or whole word.

Attempts are made in the analytic narrative to bring the reader closer to the

experiences described by the eight young men. Firstly, direct quotes that

capture the essence of the master themes and subordinate themes are used as

part of the title of those themes. Secondly, throughout the analysis the narrative

is presented in the same tense as i t appeared at the time of the interviews.

Therefore, the narrative is written in the present tense unless referring to

occasions where participants are recounting past events. Finally, the

presentation strategy consists of the narrative account of the anal ysis with
GHVFULSWLRQY DQG LOQOWHUSUHWDWLRQV LQWHUVSHUVHG ZLWK

Therefore, the presented analysis will be examined in line with extant literature
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in the ensuing overview chapter. This strategy follows one of the presentation

sugge stions provided by Breakwell, Smith, and Wright (2012).

Three of the four master themes are:

I 30\ VWXWWHU LV SDUW RI PH" $ VWXWWHU LGHQWLW\

I 8,W VKDSHG ZKR , DP" 6RFLDOLVDWLRQ RI D VWXWWHU LGHC

[l. S5HODWLRQVKLSY DUH VSHFLDO ™ ,PSD PWth& fordatéiV XWWHU L(

of intimate relationships

The fourth master theme, 3 9YH IRXQG ZD\V WR FRSH-’ 0ODQDJLQ.
characteristics and impact of a stutter identity , also emerged from the data (see

appendix 16). However, as the theme of management appeared to run

concurrently throughout many of the other themes the decision was taken to

present it as an interwoven theme within other themes rather than as a stand -

alone theme. The hope is that this provides a more sensitive and meaningful

representation of the partic LSDQWVYT QDUUDWLYHYV $ EULHI MaRrRSVLV RI
themes are described below and then explored in greater depth later in the

chapter.

30\ 6WXWWHU ,V 3DUW RI OH" $ 6WXWWHU ,GHQWLW\

All of the participants describe how they view their stutter as being a part of who
they are and how they perceive it to be very much adjoined and integral to their

own personal identity. The participants speak of how they experience being

young men who stutter, how it impacts on their lives, and how they identify with

them selves with having their stutter as part of them.
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3, W 6KDSHG :KR , $P° 6RFLDOLVDWLRQ RI D 6WXWWHU ,GHQWLW\

Throughout the interviews the participants describe how having a stutter has

shaped the person they are in the present, influencing almost every fa cet of
their life. It was clear from their interviews that all of the participants had

formed strong stutter identities that developed through historical socialisation of

their stutter. This includes social interactions with others, such as family, friends ,
social peers, and intimate partners. Within this theme the participants speak of

the psychological and emotional challenges they faced as a result of their stutter

and how these have had a bearing on the way they approach and interpret their

interactions  with others.

S5HODWLRQVKLSVY DUH 6SHFLDO’ ,PSDFW RI D 6WXWWHU

Formation of Intimate Relationships

All of the participants viewed the experiences of intimate relationships as being a
continual challenge that had existed throughout their adu It life, with most of

them finding their stutter to be a barrier to them encountering such

, G

UHODWLRQVKLSY 7KH SUHVHQFH RI VH[XDO DQG HPRWLRQDO LQ

lives, and the management of such intimacy or lack thereof, is presented as an

over arching introduction to this master theme. The narrative is then structured

to present the commonalities and differences in the experiences of these young

men in encountering intimate relationships as a process. Firstly, the purposeful
approach many of the participants adopt in selecting potential partners in order

to manage the challenges they face in seeking intimate relationships are
presented. Then, the experiences of initiating contact with the intention of
forming intimate relationships are explored. Finally, the process concludes in

discussing the role of their stutter within a formed relationship.
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3, 1fYH IRXQG zZD\V WR FRSH" 0DQDJLQJ WKH &KDUDFWHULVWLFV I

Stutter Identity

In the interviews each participant describes the various ways that they have
developed the means to manage the impact of their stutter. Within this theme
the participants speak of the extent to which managing their stutter has come to

be part of their being and embedded into their everyday lives.

3.2 Master Theme On e

30\ 6WXWWHU LV 3DUW RI OH" $ 6WXWWHU ,GHQWLW\

321 3,WfV SDUW RI PH’

This subordinate WKHPH LOOXVWUDWHYV WKH SDUWLFLSDQWVY UHFR
since early childhood, and their experiences as a result of their stutter, have led

to the development of firm identities as young men who stutter. At the

recruitment stage of the research all of the participants identified themselves as

having a developmental stutter, which is stuttering that first occurs during

childhood, normally in the preschool years. As a result of the early onset of

stuttering none of the participants talk of a period of time when they did not

stutter. During the interviews, the participants describe their stutter as being a

central part of the person that they are in the present. Ca Ivin typifies this theme

by saying:
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SVWXWWHULRDUW BDPH ,WfV ZKR , DP’
(Calvin, 280)

&DOYLQYV H[SODQDWLRQ RI VWXWWHULQJ EHLQJ VI\QRQ\PRXV ZL
is mirrored by both Bobby and Francis. Bobby speaks of the extent to which his

stutter is part of his identity:

3,W LV REYLRXVO\ D KXJH SDUW RI ZKR , DP’
(Bobby, 5 -6)

Bobby not only refers to his stutter as a significant part of his identity, he also
GHVFULEHV WKLY DVSHFW RI| KLKRELGRG@wWdeehs 0 Sudggestind 3
as well as stuttering being a significant aspect of his personal identity, it also has

an identifiable element which others could recognise, possibly due to its
externalised and noticeable characteristics (to be discussed in section 3.2.3).

This fits in p art with the experiences of other participants in their descriptions of
stuttering as consisting of observable features, which will be discussed later in

this theme. Similar to Bobby and Calvin, Francis speaks of the connection

between his self -identity an d his stutter:

SP\ VWXWWHUITD MADAV\D SDUW RI PH«
LWV DOzZzD\V D SDUW RI PH DQG LW DOzZD\V ZLOO EH
(Francis, 62 -63)

Francis continues to emphasise the ever -presence of his stutter:

SLWIV >«@ WKH RQH \Wakvay dhereknDryy LYY IDE LWOPVZ D\ WKHUH’

(Francis, 65 -66)
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,Q JUDQFLVY GHVFULSWLRQV RD OKZIDABSINhY X W lefUhind ¥nd

3D O Z D b¥ing in his life he appears to suggest a constant and prevalent nature

of his stutter as part of his identity. There seems to be a sense IURP UDQFLVT
account of his stutter that it is inescapable, that it will forever remain a part of

KLP 6LPLODU WR )UDQFLVY GHVFULSWLRQ RI WKH SUHYDOHQW
states that his stutter would remain a part of him regardless of possible

reductions in the frequency or intensity of his stuttering:

SHYHQ LI, MWIRSring ors -stutter less
LWV VWLOO JRLQJ WR EH D SDUW RI ZKR , DP’
(Bobby, 794 -795)

%REE\fV DVVHUWLRQ WKDW KLV LGHQWLW\ DV RQH ZKR VWXWW|
of whe ther he continued to stutter or managed to stutter less suggests that his

stutteris 3 S D U WhiRiIrather than a collection of behaviours and motoric speech

disruptions. A number of the participants speak of their stutter being an integral

part of their id entity, with a distinction made between the specific dysfluency of

stuttering and the nature of their stutter being a part of them. This is highlighted

in the accounts of all of the other participants as they describe their stutter

being embedded in their personal construct. David, in talking about his identity

as a young man who stutters, mentions the degree to which his stutter defines

his whole being:

37KHUH DUHtives®hedit -LW MXVW GHILQHV PH’

(David, 11 -12)

Whereas other participants describe t heir stutter as being a constant,

irremovable aspect of their identity, David speaks of experiencing times when
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KLV VWXWWHU EHFRPHY PRUH FHQWUDO WR KLV LGHQWLW\ WKI
the word p W L P9dggésts that the degree to which he feels defi ned by his stutter

is influenced by contextual and variable factors. In his interview, and in the

interviews of some of the other participants, these factors are identified as

occurring in situations where the impact of the stutter has increased

significan ce, or at times when they are actively attending to managing such

HITHFWV 7KH SDUWLFLSDQWVY H[SHULHQFHV LQ WKHVH VSHFLI
during social interactions and attempts to form intimate relationships, are

presented throughout the analysis

In identifying his stutter as a part of him, similar to other participants, Harry

referred to himself with the term SVWXWWHUHU”’

8, WHQG -WRWWKQN D ORW DERXW >«@ HYHU\WKLQJ UHDOO\
, WKLQN LWV MXVW SDUW RI >«@ PH EHLQJ D VWXWMW

(Harry, 1211 -1212)

In using the term 3V W X W WdHeféd td himself, Harry seems to imply that there

is a socialised aspect to his identity that is characterised by certain features,

such as ruminating thoughts. He appears to align himself within a social group of
people who stutter, which could be a result of how he has historically
experienced social interactions. These social interactions are discussed in depth

within the second master theme.
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322 37KH HSLFHQWUH RI HYHU\WKLQJ" ,PSDFW RI D VWXWWHU L

Throughout the interviews the participants convey the varying impact their
identity as people who stutter has had on their lives. For all of the young men,
existing with the stuttering part of them has affected their quality of life to some

degree:

3, ZRKsaythatithasprob -LW KDV SUREDEO\ KDG D LQFUHGLEOH LPSD
OLIH«D SUHWW\ |, PHDQ LW KDV KDG D SUHWW\ >«@ QHJDWLY
(Bobby, 9 -11)

3, WV -Kad &negative effect,i -i- LWV MXVW D EXUGHQ
LWV D EXUGHQ ,WTV DQPDVVLYH EXUGH
(David, 1206 -1207)

The accounts above are typical of the depictions given by the other participants

about the deleterious effect their stutter has had on their lives. Both accounts

highlight the extent to which the young men consider the negative impac t of
their stutter, with David experiencing his stutter as a substantial burden. Most of

the participants seem to share the sense of being weighed down by their stutter.

This appears to be particularly to the fore in the way the young men illustrate
the ex tent to which their stutter hampers their social interactions, for example

forming and maintaining relationships. This is discussed further in later themes.
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Bobby, who refers to his stutter as severe, also implies a connection between

the severity of his  stutter and the extent to which it affects his quality of life:

3, ZRXOG VD\ WKDW-XKdew-c&yere3tutter like | have,

| would say that it has without a doubt had a pretty
>S«@d6->«@GHWULPHQWDO LPSDFW RQ P\ OLIH’
(Bobby, 14 -16)

SEHLQJ D VWhéas\hed i pretty big impact on me, both in terms

R1 P\ >« @-5 prétessional life, my erm, my er, and on my

s-s-VRFLDO >«@ OLIH DQG HVSHFLDOO\ P\ URPDQWLF O
(Bobby, 23 -26)

Here Bobby describes the detrimental impact being a 3V W X W WhddJad) on
several important areas of his life, particularly in his intimate relationships,
which will be discussed in depth later in this chapter. The extent to which his

VWXWWHU LGHQWLW\ KDV LPSDFWHG RQ KLV OLIH VXJJHVWYV

depiction of his st  utter being the core of his entire being:

SLWIV EHHQ WKH IRFXV RI P\ OLIH UHDOO\ 7KH HSLFHGQ

my-my-P\ RI HYHU\WKLQJ RI P\ ZKROH OLIH’
(David, 1263 -1265)

5,WTV OLNH D EULFN ZDOO"~

Many of the participants speak about finding their stuttering identit y to be a
metaphorical barrier that exists in almost every aspect of their lives. In their
interviews the young men speak openly about how they felt their stutter had
prevented them from fully living their lives in the way they desired. Many

described miss ing out on professional progression, friendships, and sexual
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opportunities as some of the areas that have been most affected by having a
stutter. In discussing the impact, some of the participants depict their stutter as

an externalised obstacle that they find difficult to overcome:

3LWTV OLNH KDYEQLAENEADG® LQ IURQW RI PH WKDW , FDQTW
(Calvin, 26 -27)

sP\ VWXWWHU ZDV FDXVLQJ D DEVROXWH GHELOLWDWLQJ >«
(Bobby, 555 -556)

'LWK &DOYLQTVY GHVFULSWLRQ RI BE$tth® dbs¥aQeédE Bigistvtdr JHW S
DQG %REE\TV XVH RI ¥GKH LORWWD W )y Jt6 discern that their

stuttering identity has caused a sense of becoming incapacitated, which

emphasises the suggestion of experiencing a lack of agency that comes with

their stutter. This feeling of being incapacitated by their identity is supported by

accounts of other participants, namely Aaron and Eugene:

3>«c@LWTV EHHQ D ELdapivPLKPRGQL>«@ ZD\V’

(Aaron, 5 -10)

3, 9YH DOzZD\V IHOW VRse-8@s6lUP VR
>«@ HUPSCBUDO\VHG E\ P\ VWXWWHU"

(Eugene, 714 -715)

7KH SDUWLFLSDQWVY DFFRXQWY KLJKOLJKW WKH SUHYHQWDWL
many of the participants speak about. This seems to suggest the depth to which

these young men feel handicapped by their stutter and how much it impinges on

their sense of being free to engage with their lives as they see fit. Therefore, it is

perhaps unsurprising that all of the participants talk of the impact their stutter
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has on their overall quality of life, from career progression, to forming

friendships, through to experiencing intimate and sexual relationships.

Bobby describes the effect of his stutter on his emotional and psychological

development:

3, ZRXOG VD\ WKDW WKHUH KDV SUREDEO\ EHHQ EHFDXYV
stutter,som H NLQG RI DUUHVWHG >«@ HUP WKHUHYTV VRPH
Rl DUUHVWHG >«@ HUP \RX NQRZ GHYHORSPHQW~’
(Bobby, 1316 -1319)

Bobby is the only participant who specifically refers to his stutter as preventing

his growth and development. Despite none of the other young me n describing a

vLPLODU VHQVH RI DUUHVWHG GHYHORSPHQW %REE\fV DFFR>
experiences of other participants in terms of their social development. All of the

participants report experiencing varying degrees of uncertainty in their position

within society, with many feeling insecure in their ability to form social

relationships. The socialisation of their stutter identity is discussed in depth in

subsequent themes.

8, W SXVKHV PH DzZD\ IURP WKLQJV , ZDQW WR GR’

The depictions previously expresse G LQ WKLV WKHPH VXJJHVW WKDW WKH
formed stutter identity creates a seemingly immovable obstacle that

incapacitates them. David, in referring to his stutter in the same mann er as

Calvin, describes his stutter as preventing him from achieving a nd experiencing

what he desires:
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3,9G VXPPDULVH LW DV D ZDOO D ZDOO EORFNLQJ \RX
ZKHUH \RX ZDQW WR JR ZKDW \RX ZDQW WR GR °
(David, 1287 -1289)

"D Y L GY2/D Ometaphor resonates with the reports from other participants that

their stutter creates a partition between what they desire and what they feel
enabled to experience. This suggestion seemingly relates to one of the questions

on the demographic form (see appendix 6), which was distributed to the
participants prior to conducting the interviews. E ach individual was asked to rate
on a Likert scale from one to ten the extent to which they regarded the impact

of their stutter on their quality of life; one being low impact and ten representing

high impact. All participants rated the impact to be in the higher range of the
scale, with the mean falling above seven (see appendix 9). Francis is one of

three participants who considers the impact to be nine out of ten:

SLWITV D QLQH EHFDXVH OLNH , VDLG LW PDNHV LW
SXVKHV PH DzZD\ IURP WKLQJV , ZDQW WR GR~’

(Francis, 292 -294)

SLW VWRSV PH IURP OLNH IURP GRLQJ WKH WKLQJV WKD

(Francis, 61 -62)

JUDQFLVY H[SODQDWLRQ DV WR WKH UHDVRQ ZK\ KH FRQVLGHUYV
to be severe would indicate an inhibition of his ability, or will, to strive towa rds

experiencing the things that he desires to experience. This supports the accounts

from many of the other participants, showing the dominance of their stutter in

directing their actions:
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8, WKLQN LWTV DOzZzD\V WKHUH NwiGaG/oRdolaQh®d-AtdQFLQJ Z
like who you talk to and, like you s -VHFRQG JXHVV \RXUVHOI’
(Harry, 324 -327)

+DUU\TV GHVFULSWLRQ RI 3DIOVZ DANEKGNAN khfluelziig presence

supports how Francis had previously described his stutter as being spbozD\Vv D
SDUW RI(R&hTis, 62 -63)and 3DOZD\V WKHUH L @randis®b | +H66). The

presence of the word 1 D O Z Din\s&veral of the participants accounts perhaps
LOOXVWUDWHY WKH SHUPDQHQW SUHVHQFH RI WKH \RXQJ PHQT\
which it shapes what they do and w ho they speak with. With this possible effect

in mind, it is perhaps little wonder that almost all of the participants describe

throughout their interviews feeling uncertain in social settings, especially when

there is an assumption that they may be requir ed to speak. Similarly, Harry also

makes reference to feeling uncertain, SVHFRQG JXHNMdel as a result of

KLV VWXWWHUfV LQIOXHQFH $V VDLG DOO RI WKH SDUWLFL
uncertainty of their self  -worth or abilities; this is particul arly evident in the

second two master themes that look at the participants flexperiences of social

and sexual interactions.
3, GRQIYW GR WKLQJV WKDW , ZDQW WR GR , GRQYW WDON DV

(Francis, 33 -34)

837TKHUH DUH WLPHV ZKHQudtikeOLWHUDOO\ LV
KROGLQJ PH EDFN EHFDXVH , GR KDYH D ORW WR VDYV’

(David, 31 -33)

3D GLVWUDBffotvs RODALQJ ZKDW , ZDQW WR VD\’

(Calvin, 21 -25)
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Most of the participants describe speaking less due to the influence of their

stutter. It is worth considering th at in reducing the occasions when they speak
they are in turn managing, or maybe accepting, the impact of their stutter

identity. However, by SKROGLQJ anBpddKing it is possible that subsequent
difficulties might occur as a result, such as social iso lation, lack of relationship

opportunities, and consequential emotional and psychological issues.

3, ZRXOG VD\ WKDW WKLV VSHHFK \RX NQRZ LWV VWLOO k
(Bobby, 1150 -1151)

Similar to other participants, Bobby experiences his stutter as hold ing him back.
He describes current improvements in his fluency, with the intensity and
frequency of his stuttering having decreased following a recent course of
therapy. Despite his improved speech fluency Bobby implies continual difficulties

in terms of his stutter holding him back. This illustrates that the depth of these
PHQTV VW XidawgHtU is more complex than a collection of behaviours and

speech patterns, that it is very much part of their identity.

37U\LQJ WR ZDGH WKURXJK LW’

As discussed, most o f the participants talk of the varying degree to which their
stuttering identity impacts on facets of their life. Many of them speak of their

desire to moderate the impact:
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3, ZDQW WR IHHO WKDW ,TYH VRUW R FiXstLoDdckieviBg P\ SRWHQW LI

WKDWHYHU , VHW P\VHOI WR GR UDWKHU WKDQ VHWWOLQJ IR

w-w-ZRXOGQIW ZDQW WR ORRN EDFN DQG VD\, ZLVK ,1G GRQH

GRQH WKDW EHFDXVH , ZDQW WR IHHO WKDW ,TYH GRQH ZKDW
(Gary, 1104 -1109)

Considering the abo ve quote from Gary of his desire to fulfil his potential and not

WR 3VHWWOH’ LW LV ZRUWKZKLOH EHDULQJ LQ PLQG WKH D
participants in feeling prevented from experiencing their potential due to their

stutter and how this may affect thes e young men emotionally and

psychologically. Throughout all of the interviews the participants describe

experiencing feelings of frustration, anger, symptoms of depression and anxiety,

along with indications of low self -esteem, which they all attribute to their stutter.

All of the participants talk of the various different methods they apply in

managing the sense of their stutter holding them back:

3\RX KDYH WR NLQG RI SLFN XS RQ WKH JRRG DVSHFWYV ZKFt
well and -and go for the erm days that you feel confident
WR GR HUP WR GR WKH WKLQJV WKDW \RX ZDQW WR

(Francis, 331 -334)

One such approach, as shared by Francis, involves utilising the periods when his
speech fluency improves, when he subsequently experiences an increase in
confidence, to do what he wants to do. Later in the interview he speaks about
how periods of dysfluency would often coincide with him isolating himself
socially, indicating that his approach to managing the effects of his stutter is

very much dependent on the present level of f luency. This seems to support the

HDUOLHU DVVHUWLRQ WKDW WKH SDUWLFLSDQWVY VHQVH RI
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somewhat stutter dependant. Some participants describe seeking activities that

involve little talking, to perhaps gain such a sense of agency:

3, KDYHQW HUP >«@ OHW LW LQWHUIHUH ZLWK HUP >«@ <
RU >«@ ZKDW -tod® & WalYélthough | do choose
>«@ WKLQJV WK>«@DW GR-@PHYW KU WDANIH PXFK

(Aaron, 10 -12)

Aaron mentions that he has not permitted his stutter to interfere with w ho he is

or what he does, yet he has purposefully sought activities that require minimal

speech. In using the words 3, KDYHQTW OHW LW LQWHUIHUH«, GR FKRR
GRQTW UHTXLUH PXEHK wWoBh@d Qohsidering the hypothesis that,

having for med a stutter identity during early development, Aaron sophisticatedly

used non -speech to manage the impact, which his present self considers to be

the norm.

Prioritising the importance of certain life decisions, such as the subject of his
university degre H RYHU FRQVLGHUDWLRQV RI KLV VWXWWHU LV

overcoming the impact of his stutter:

5, 9YH PDGH OLIH FKRLFHV WR,YRH W HRY HHHHDWW. W
LW JHW WKH EHWWHU RI PH QRW LQ ELJ WKLQJV DQ\

(David, 241 -243)

SP\ VWXWWHU SUREDPE\EDENDO KR GIOO MXVW WU\ DQG
ZDGH WKURXJK LW DQG JHW WR ZKHUH , ZDQW WR EH

(Francis, 371 -375)

Both the above accounts allude to acceptance and perseverance as important
processes in managing the consequential effects of a stutter. David in his use of
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the words *QHYHU OHW LW JHW WKB @EHWWHIFIRMIPEHVFADLGM LRQ W
W K U R X J Kndicate” their reliance on an inner resilience or determination to

manage their stutter. Following the theme of resilience, Eugene questions

whether attempting to man age the difficulties with his stutter is even

worthwhile, given the challenges that accompany its management:

3, ZRUU\ \RX NQRZ QRW MXVW-c-GRPW VEBRX\FAKLV pFDXVH

NQRZ WKDW >@DEDRW WKURXJK EXW LWV D TXHVWL

ofdolrealyw DQW WR KDYH WR GHDO ZLWK WKLV"’
(Eugene, 240 -242)

(XJHQHYV GHVFULSWLRQ RI IHHEMWQ W K h8 BEEKDS-Df WaRstutter

\HW TXHVWLRQLQJ KLV ZLOOLQJQHVV WR GHDO ZLWK LW LQ VRPF
experience of weighing the importance of certain decisions against his stutter.

Both Eugene and Harry suggest that any attempt to restrict the impact of their

stutter identity is likely to be challenging. Therefore, such considerations are

taken with a form of cost/benefit analysis to gauge th e worthwhileness.

323 :KHQ ,fP VWXWWHULQJ QRWKLQJ HOVH PDWWHUV" 7KH H

stuttering

This subordinate WKHPH FDSWXUHV WKH SK\WLFDO SUHVHQWDWLRQ
verbal stutter. During the interviews the young men speak in great detail about
the ways they experience the observable elements of their stutter. All of them
describe the appearance of their stutter, the prolongations and disruptions in the

flow of speech, as an integral part of their identity.
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Considering how meaningful the partic LSDQWVY H[SHULHQFHVY RI VWXWWHU|
their identity as young men who stutter it is important to include this

subordinate theme as part of the overall mDVWHU WKHPH RI 30\ 6 WXWWHU LV
OH $ 6WXWWHU ,GHQWLW\ +RZHYHU DV WHLVURWKXGYHY HEHOR

WKH VXUIDFHY RI WKH QRWLFHDEOH FKD th® e L VifackF vV R1 VW X

presented in full in appendix 16.

3.3 Master Theme Two
3,W 6KDSHG KR , $P° 6RFLDOLVDWLRQ RI D 6WXWWHU ,GH(

The participants each describe how their experiences of existing with a stutter as
part of them have shaped the person they currently are. Throughout the
LOQWHUYLHZYVY WKLY VHHPV WR EH FOHDUO\ LOOXVWUDWHG LQ W

the manner in which their stutter has influenced thei r social development:

SLWYM GHILQLWHO\ VKDSHG ZKR , DP QRZ HVSHFLDOO\ >«@

(Eugene, 292)

3 ;1-1think in a way it has pr - probably affected my personality in
D ZzD\ EHFDXVH ,fP PXFK PRUH ZLWKGUDZQ WKDQ KRZ , VKR
(Gary, 16 -17)

Gary sugg ests that in having a stutter his personality has been altered, perhaps

influencing more introverted tendencies. He describes becoming SPRUH
withdrawn than | should be " 7KLV VHHPV WR UHVRQDWH ZLWK WKH DF
some of the other participants who also describe feeling more socially withdrawn

than they would like to be. Many of the participants speak of using social
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withdrawal or isolation as a means to manage the social impact of their stutter,
whereas for others social withdrawal seems to be a conseque nce of finding social
UHODWLRQVKLSYV GLIILFXOW WR IRUP DQG PDLQWDLQ 3DUWIL

socialisation of their identity are discussed later in this theme.

Some of the participants offer the hypothesis that their social identity is very

much embed ded in the way they have historically experienced relationships:

3, P VXUH LI \RX ZDQW WR JR LQ WWK6fIAKROH HU
go backtoyourch -FKLOGKRRG VRUW RI DSSURDFK ,fP
VXUH WKDWYV KDG VRPH HFEDFWK+*Q@ RQ

(Eugene, 474 -476)

3He-eve U\WKLQJ WKDWYfV KDSSHQHG WKURXJKgronwingH EHLQJ LQ
up and relationships in the past, all these things have happened,
LWV OLNH WR- WKKMHSPHWWRQ , DP DW WKH PRPHQW"’

(Harry, 1519 -1522)

The above accounts put forward the presence of a de velopmental process in the

formation of their current being. This process, as Harry suggests, includes the

LQGLYLGXDOfV H[SHULHQFHV RI HDUO\ SHHU LQWHUDFWLRQV C
other relationships during development. In the next subordinate theme these

social relationships are explored further.
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331 37KHUH VHHPV WR EH ELW RI D GLVWDQFH" ([SHULHQFI

relationships

3)ULHQG V"’
All of the participants, except David who speaks of his stutter as a benefit in
establishing friendships, describe experiencing difficulties forming and

maintaining friendships. Many of the participants illustrate this when talking

about developing friendships during childhood:

3GXULQJ VFKRRO HUP |, GLGQTW WHQG WR KDYH D ORW
(Harry,5 -6)

8, KDG D IHA NMHUWRRG IULHQGV D@etnitefyYyH GHI
QRW HYHU KDG D >«@ODUJH JURXS RI IULHQGV DV D N

(Eugene, 477 -479)

Most of the participants, like Harry and Eugene above, talk of experiencing only
a small number of friendships during childhood. These accounts are in stark

FRQWUDVW WR 'DYLGYV GHVFULSWLRQV RI KLV IULHQGVKLSV

8, WKLQN WKH UHDYR® ZBRGH VR PDQ\ IULHQGV LV EHFDXVH P\
FDQ EH NLQG RIIONNH DEWYNG DV OLNH D FKHFN RQ PH EHFDXV
, WKLQN , ZRXO-Gkd\a ieH WRQ , WKLQN ,19G EH NLQG RI DUURJ

(David, 213 -217)

'DYLGYV DFFRXQW VXJJHVWV WKDW KLV VWXWWHU DFWV DV D P
personality, which in turn suppresses what he considers to be less empathic

gualities. In his interview he speaks of dev eloping an empathic, sensitive nature
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from his experiences of stuttering that he sees as evident in many of his social,

intimate, and sexual relationships.

For most of the participants , though, their ability to form friendships has been an
area in their li ves that has been difficult for them since childhood, with their

stutter very much central to their difficulties:

SEHFDXVH - KIDBGD > @utter that kind of  -kind of
PDGH >«@ LW NLQG RI OHG WR QRW KDYLQJ D ORW RI |
(Bobby, 196 -200)

3, XV H GhangRaround with the wrong sort of people, | think
MXVW pFDXVH >«@ , GRQTW NQRZ WKH FRRO SHRSOH Z
want to be like associated with a s -s-VWXWWHUHU UHDOO\"

(Harry, 13 -16)

Harry noted that being a 3V W X W WiflieHddd the type of people he would
become associated with. His portrayal of his stutter being considered undesirable

by 3SaWKH FRRO SugfeStOthkre is a social stigmatism attached to stuttering,
which was managed by  withdrawal from social settings or a disinclination to talk

to others.

In talking about the possible factors that contributed to past experiences of
feeling unable to form friendships, Francis and Harry highlight their reluctance at

the time to initiate conversation:

3, ZDVQTW UHDOO\ [xHssh&&BFKLQJ
(Francis, 1305 -1308)
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3, IRXQG LW KDUG WR WDON WR SHRSOH WKHQ WKH\ VRUW R

ZRXOGQITW-WDDOONOWW PH EHFDXVH , ZDVQTW WDONLQJ WR W

GRQTW NQRZ WKH\ WKRXJKW LW ZDV EHFDXVH OLNH , MXVW
(Harry, 40 -44)

In recalling his ch ildhood experiences Harry pinpoints his reluctance to converse

with others as causing a reciprocal pattern of no communication between himself

and his peers. + D U U afadount provides an early example of his feeling socially
detached from others, an experie nce shared with many other participants. For

HIDPSOH %REE\TV ODFN RI IULHQGVKLSY UHVXOWHG LQ KLP EHL

to social events:

3 -1 would say probably because | had made few friends, and because of that,
, ZDVQIW UHDOO\ LQ Yhawra®y pVRSBDU>P@OVR DOO WKDW PDQ\ SDU:>
(Bobhy, 207 -209)

Whereas, for Gary it was being socially withdrawn that lead to him having few

friendships:

3, SUREDEOAKKDMD IW PDGH DV PXFK |ULH@QSiMKdodd/ DV ,
KDYH SUREDEO\ WFEMMAB - MM VRUW RI ZLWKGUDZQ \RX NQRZ"

(Gary, 13 -15)

Many of the participants speak of varying degrees of social detachment or

isolation being evident in their lives, at times due to a reluctance to talk to

others or because of difficulties in formin J VRFLDO UHODWLRQVKLSVY 7KH SD
accounts of being socially isolated are discussed in greater depth later in this

theme.
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By contrast, Harry talks of experiencing a sense of social inclusion following the

formation of a close friendship:

SLW PDRGHIHHO OLNH >«@ , ZDVQTW DQ RXWFDVW , KDG O

f-f- D IULHQG W-KtHinklit mademeh -KDSSLHU DQ\zZD\3
(Harry, 199 -203)

+DUU\TV XVH RI WKIHWZRDGN PH K DoSdescHdd 'his reaction to no
longer feeling 3D Q R XW mbevsdly inferst he possible emotive state felt when
isolated. Many participants described feelings of disappointment and sadness
when talking about their historic difficulties in forming friendships, which fits

ZLWK +DUU\fV VHQVH RI KDSSLQHVV DW Kd@MLQJ HVWDEOLVKHG D

3% XOOLHG”

For many of the participants the social stigmatism they experienced fo

stuttering originated during childhood, with several reports of being subjected to

bullying while at school:

3, GLG JHW EXOOLHG RQ P\ VWXWWHU >w&w@rb®v VFKRRO«EHFL
VWDUWHG WR PDNH HUP >«@ LPSUHVVLRQV RI PH OLNH HUP H)
to see him, [...] every time | saw him he would just make an impression of

P\ VWXWWHU DREIIRTUDBQG \RX NQRZ MXVW UHDOO\ WRRN WK
(Calvin, 571 -590)

3, As b-b-bullied quite a lot at school and clearly my stutter
was quite ane -e-easy-HDV\ WKLQJ WR SLFN RQ«\RX NQRZ LW
PDGH PH D YHU\ REYLRXV WHbRWHKWURLGY® R
(Eugene, 82 -92)
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The above words pick up on the accounts expressed by other participant s on the
perceived obviousness of their stutter. Eugene mentions how his stutter, in

being obvious, easily identified him as a target for bullying. These accounts

imply a social stigmatism towards stuttering, which all of the participants talk of

having ex perienced in their peer relationships , professional relationships , and in
their attempts to form intimate relationships. As a result of being stigmatised by

others, Bobby speaks of having a sense of not fitting in socially:

3, ZDV NLQG Rb-pst@isB G pFDXVH RI LW E\
D >«@ JURXS RI SH>«@RSOH , MXVW GLGQYIW ILW LQ"
(Bobby, 189 -191)

One of the young men, Harry, described an incident where he was bullied for his

stutter:

3, UHPHPEHU DIWHU D ZKLOH , JRW >«@ GHIHQVLYH DERXV
I once th -th-threw a plastic cr -cricket batats -somebody
EHFDXVH WKH\ HUP WKH\ ZHQW D ELW WRR IDU DQG , JR!

(Harry, 55 -58)

+DUU\TVY DFFRXQW HPSKDVLVHV WKH H[WHQW WR ZKLFK KH KDV
stigmatised for his stutter. In his interview he talks of severa | occasions where

he felt angry or at times used violence in an attempt to prevent further bullying.

Most of the participants speak of the distress caused by the socialised

stigmatism of stuttering. One participant , however , reports a very different

experi ence to the rest of the participants:
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3, JXHVV D ORW RI SHRS OHy-gdren@asead btsdhodl
EHFDXVH RI WKHLU VWXWWHU EXW IRU PH LW ZDVQYW UH

(Gary, 284 -286)

Gary alludes to an expectation that others would be 3W H DV féiGstutte ring,

despite not facing such treatment himself.

S3BHRSOH DUH PHDQ DQG KRUULEOH"

One of the participants, Eugene, talks about his present expectations of others

as being formed from his past experiences of being bullied:

SP\ NLQG RI H[SHULHQFH RthatthtRBeteH..]Z D V
th -th -that they were generally h -KRUULEOH DQG PHDQ’

(Eugene, 479 -480)

(XJHQHTV QDUUDWL bt b& I®ldE D & Hegative expectation of others,
especially in terms of how he assumes others will act towards him, with an
assumption t hat others are SKRUULBMH ?PHD Qdeveloped from early

experiences:

s, FDQYW UHPHPEHU DW ZKDW DJH DQG KRZ LW KDSSHQH
can remember clicking that [...] the same was true of grownups,
DQG JURZQXSV ZHUH MXVW NLGV ZKRYG JURZQ XS DQG W
be j ust as mean and horrible, and so | think o -0-once | made
that leap it was quite obvious to keep assuming w -what
| KDG DVVXPHG DERXW NLGV DSSOLHG WR HYHU\RQH H«

(Eugene, 488 -492)
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| then asked Eugene: [Q: How did you feel when you made the leap that adu Its

might treat you the same as other children had done? ], he replied:

3, JXHVV PD\EH ZKHQ , KbéalisdtkmivWal probably
D FDVH RI 3RK VKLW LWV QRW JRLQJ WR EH WKDW H
(Eugene, 507 -509)

7KH UHDOLVDWLRQ LQ (XJHQH®YVYW RZEP&BQUAL ad/ KnBaw and
KRUULEOH Dnighight&Shoiv he predicts continual social intolerance due to

him having a stutter, which he states will remain a challenge for him.

3)DPLO\’

As well as encountering the difficulties already discussed in their peer
relationships, a number of the participants talk of the effect their stutter has on

how they relate and communicate with their family:

3, GRQTW QRUPDOO\ WDON DERXW WKLV ZLWK P\ IDPLO\
SHRSOH WKLQN WKDW LWYV D WRXFK\ VXEMHFW IRU

(Francis, 485 -488)

Francis describes how for his family the theme of stuttering became an almost

taboo topic that would rarely be talked about. His description that others would

assume stuttering to be 3D WRXFK\ VXEMH F8tiggeRtt a pitesumption by
others of the sens itivity surrounding his stutter. It is worth considering the role

that stuttering as an unmentionable topic might have in reinforcing the
stigmatism felt elsewhere. Other participants tell of how their stutter has

negatively impacted on the quality of thei r family relationships:
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SWKHUH VHHPV WR EHdB-BMDWQRH EHEDXVH >«@ RI WKH VWXW\

(Aaron, 650 -651)

$DURQYV XVH RI WE&HV YWD@eY indicates a lack of closeness in his
family relationships that has been caused by him having a stu tter. As the below
account shows, he attributes his social solitude, a consequence of his stutter, as

the reason for this lack of intimacy with his family:

3ZLWK -lilpg,.]y -your mother and father and brot -her you -you ought to
be very ¢ -c-lose and hav e avery ¢ -c-close [...] bond, but | think because
of my stut -ter[...] it has made me [...]a bit of -ofaerm,r -r-r- UHFOXVH"
(Aaron, 638 -641)

For other participants communication remained a difficulty when speaking to

family:

8, ZRXOG OLNH WRRVPON PROHEWW LWV HYHQ ZLWK P\ IDPL
WKDW ,TYH WKH IHD UsRmmeékoHst@ter[and vV
LWITV QRW ZKDW WKH\ WKLQN-RWH\WHKDW , WKLQN RI

(Francis, 298 -302)

7KH DERYH DFFRXQW KLJKOLJKWYV )UDQFLVY DQWLFLSDWLRQ RI

choosing not to speak as much to his family as he would like to. His statement
shows that he is  more concerned with how he perceives himself than how others
see him , and this supports the accounts of the other participants who described

feeling frustrated, = embarrassed, and disappoint  ed when stuttering.
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Not all of the participants report experiencing their stutter negatively in relation
to their family. Contrary to the other young men, Gary describes family as one

of the only relationships where he feels acc epted:

3ZKHQ ,TP ZLWK P\ IDPLO\ , GRQTW KDYH WK P MXWNW ¥ KRKHPP , P
7KH\ VRUW RI DFFHSW PH IRU ZKDW , DP ZLWK P\ IODZV DQG
(Gary, 946 -949)

In all of the interviews the participants talk of experiencing stigmatisation, or

feeling socially unacceptable, in their relationships due to their VWXWWHU ,Q *DU\TV
case, though , he speaks of finding acceptance with his family, where they

SDFFHSW PH IRU ZKH2Wso niakes reference to not having to impress his

family, suggesting  that , with others,  he might perceive there to be a need to act

in a manner that will impress them , and thereby minim ise the stigma attached

to his stutter.

332 3, W VKDSHG PH VRFLDOOV\"’

As accounts in previous sub  ordinate themes have already mentioned, a constant
theme for many of the participants is feeling uncomfortable or anxious in various

social situations:

3ZKHQHYHU ,fP LQ VRFLDO VLWXDWdIAd-RRQVILAXQ® LW UDWKH

(Gary, 40 -41)

For most of them, their identity as one who stutters is cited a s the primary

influence on their social development:
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8, GR WKLQN LWV VKDSHG HUP ZKR , DP QRZ HVSH>«@
LQ WHUPV RI ZKDW NLQG RI SHUVRQ , bDP VRFLDOO\"

(Eugene, 313 -316)

(X JH Q Haficdunt above , in describing the influence of his stutter in shaping his
social identity, is a perspective shared with many of the participants. For
example, Bobby notes his stutter as the reason for him finding social settings

difficult;

SEHFDXVH , KDG WKH VWXWWHU WKDW ZDV FDXVLQJ PH W
erm causing me to have these, s -s-severes -s-VRFLDO SUREOHPV’

(Bobby, 486 -488)

The social problems the participants report to have encountered ranged from
making conversation to being in busy social settings through to forming social
relationships. Aaron described feeling 3D BL HUP >«@ FODXVW>«c@URSKR>
(Aaron, 38 -39) in social situations. When asked: | Q: What is it that makes you

feel claustrophobic? ], his reply was:

SWH#-WKLQNLQJ RI WKLQJV WR VD\’

(Aaron, 53)

$DURQYYV SRZHUIXO GHSLFWLRQ RI IHHOLQhe ¢ovbrdatioddU RSKRELF
element of being in social settings suggests a perceived expectation to

participate or guide conversations, which in conjunction with his reluctance to

talk (as evidenced in section 3.2.2) stimulates a sense of claustrophobia. Aaron

also speaks of how he finds noisy, busy social settings difficult:
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SLWYV YHU\ EDG DW -HWNJIMHY R@ SO@& ZKHQ WKHUH DUH RWKH
[...] peo -ple[...] at a bar, or even in -inerm, [...]Jr  -rest-au-UDQWV’

(Aaron, 1103 -1105)

Aaron makes particular reference t o the effect such settings have on his stutter.
He says his fluency tends to be 3YHU\ E hMisy, possibly noisy , situations.
Given such s ocial discomfort, it is perhaps understandable that some participants

might seek social withdrawal to manage such ef fects:

3, >« WKLQN ,TP > @ovétied,\sdl@endto -WR SUHIHU P\ RZQ FRPSDQ\’

(Aaron, 28 -29)

3, XVHG WR EH SUHW-W\VRR k [@DODON HF’

(Bobby, 21 -22)

,Q REE\TV LQWHUYLHZ KH UHFDOOV OLYLQJ DQ 3LVRODWHG" O]
tell s of his family members, or friends of the family, constituting  his main social
relationships during that time. He describes frequently avoiding social

interactions with individuals he had no existing relationship with:

SLI ZKHQ SHRSOH VKRZHG X8 /\WDMKH KKRXQ TW

talked to before | would just reallystay LQ P\ URRP’

(Bobby, 381 -383)

%REE\fV DFFRXQW RI DYRLGLQ3KPHRSIOWH W\LKDONH GsHypoRstE HIR U H”
how establishing familiarity with an individual is important in facilitating a

willingnes s to socially interact. The role of familiarity in forming relationships is
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discussed further in the third theme when exploring how the young men

describe selecting possible intimate partners.

Gary also discloses using avoidant behaviour to escape uncomfor table social

events:

3, P SUREDEO\ RQH RI WKH ILUVW SHRSOH WR -VopptdWWeRI OHDYH W
HUP MXVW PDNH XS H[FXVHV VD\ ,fYH JRW WR JR KRPH RU ZKEL
challenge to sort of be in a social setting for -for a -a-a long period of time

(Gary, 24 -37)

7KHUH VHHPV WR EH D VXJJHVWLRQ LQs tdathif\a thredh&®dX QW RI KL
while socialising when it becomes 3D FKD O OfdrthihHto remain in that social

setting . This could represent one of the developed management strategies he

appli es to tend to his social discomfort while still maintaining his relationships

and meeting social demands.

SODNLQJ LW FRPIRUWDEOH" 0DQDJLQJ VRFLDO GLVFRPIRUW

3, VRODWLRQ"

Similar to the avoidant behaviours discussed above, some of the participants

speak of managing their social discomfort by isolating themselves from others:

33BHRSOH , GRQIYW UHDO@QHNHNG H, VBRIV UHDOO\ >« @
have to have th -themin -inmyl -I-OLIH LQ PDQ\ ZD\V~

(Aaron, 178 -180)
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3, JIXHVV LWV VRUW RI HDVLHU WR MXVW DYRLG VX

si-si-situationsandk -NHHS P\VHOI WR P\VHOI’

(Gary, 37 -38)

*DU\TV DFFRXQW RI ILQGLQJ LVRODWLRQ HDVLHU WKDQ EHLQJ H

corresponds with the experiences of Bobby:

3, ZRXOG VD\ WKDW DW WKDW WLPH , ZDV IDLUO\ KDSS\ \

because | w ould say that it was much easier to be isolated,
rather to go through that emotional wh -whirlpool of actually,
\RX NQRZ WR DFWXDOO\ JR RXWVLGH WKDW >«@ FRPIRL
(Bobby, 523 -529)

Bobby depictsan 3HPRWLRQDO Zklddorb& tReOexperience of be ing in a

social setting . This chimes with the descriptions from many other participants on

how emotionally challenging they found certain social interactions. Bobby

describes how managing this SHPRWLRQDO ZKEWRSRPRQ@FRPIRUW JRQH’

isolated him  from developing different social relationships:

SEHLQJ \RX NQRZ VRFLDOO\ VRPHZKDW SURIHVVLRQDOO\ DQG
URPDQWLFDOO\ DQG DOVR VH[XDOO\ LVRODWHG ZDV D FR

(Bobby, 531 -533)

7TKHPRPIRUW |de&tbed by Bobby isolated him from ex periencing social,
professional, and sexually intimate relationships. The use of the term SFRPIRUW
] R Q Hsuggests that he sought to create an environment that felt safe, perhaps

in response to feeling vulnerable in the social situations he was avoiding.
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Bobby identifies the isolation he experiences both in terms of romantic and
sexually intimate relationships as the most important impact of his stutter.
%REE\fV VHQVH RI VH[XDO LYV BOroaw loRtige paxticigahs, WithGhis

specific social relati  onship discussed in greater depth in the third m aster theme.
3$OFRKRO’

More than half of the participants tell of using alcohol to combat their social

discomfort. For Eugene, alcohol helped to manage his stutter and social anxiety:

3,TYH LQLWL D Ode\b Ghdtizcadsef my stutter
MFDXVH LW KH®BNYOGHID/MOK P\ DQ[LHW\"’
(Eugene, 1446 -1448)

In (XJHQHYV LQWHUYLHZ KH GHYVFWULHH V XKLPW HIHis BNSbHbiy -
above, through his use of the word 3L QLW,.LBu@gests his alcohol usage
origina ted as a means to manage his stutter and anxiety in social settings. None

of the participants disclose s having any substance dependency issues, even
though alcohol usage to manage their stutter seem s commonplace. Similar to
(XJHQHTV DFFRXQW RI realuce @)iety) FranckR mentions using alcohol

to boost his social confidence:

SLWTV OLNH , GRQTW EHORQJ ZLWK P\ JURXS RI IULHQGV EXW >«
LW IHHOV OLNH >« @ LAjobH,thétVacualy ldo belg@g Somewhere

because lhave WKH FRQILGHQFH WR VSHDN DQG WR VD\ 3KH\ \HDK

P\ YLHZ RQ ZKDWHYHU \RXTfUH WDONLQJ DERXW" RU 3P\ RSLQLRC
(Francis, 1544 -1550)

Francis describes how alcohol facilitates a sense of belonging to his social group,

which possibly comes from the increased participation in conversations that he
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alludes to. Conversely, it is worth considering the experience of not SEHORQJLQJ’
socially, and the emotional and psychological issues that could arise from feeling

excluded from soci ety.

S6SHDNLQJ FRQFLVHOV\’

As the above segment discussed, many participants developed ways to enable
greater participation in social conversations. Whereas some of the young men
used alcohol to increase their involvement within their social group, others
restricted how much they would say in order to facilitate them being included in

conversations:

3ZKHQ ,-ZKHQ , JR RXW ZLWK IULHQGYV >«@ , GRQYW DYRLG V
RQO\ vD\ OLNH VKRUW VHQWHQFHV ZKLFK , NQRZ WKDW , ZFK
(Francis, 35 -38)

FraQFLVY XVH Rl FRQFLVH VHQWHQFHV LQGLFDWHY D GHYHORSI
that allows him to converse socially while gaining agency of his stutter. The

avoidance of stuttering that Francis alludes to in constructing sentences that 3,

NQRZ WKDW , ZRQNW QlYgesw W idesire to minim  ise the impact of

stuttering on his social participation. This is similar to the accounts of other

participants:

L1 , VSHDN FRQFLVHO\ LI , MXVW VRUW RI| VD\ ZKDW , KD
UDWKHU WKDQ MXVW JR >«@ EHDWILr@ri @ ERXW WKH EXVK
over-H[SODLQ WKLQJV WKDW MXVW PDNHV WKLQJV HDVLH

(Gary, 1066 -1069)

7KH SDUWLFLSDQWVY XVH RI FRQFLVH ViS Hterfieh 6 Cedudd) O\ VKRZV

the noticeable and secondary characteristics of stuttering . For example , in the
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above account Gary speaks of using concise speech to avoid circumlocution of
words or sentences. As Gary mentions, by minim ising his speech conversation

becomes 3HDVLHU”’

333 3, WV MXVW QRW FRRO"~ 0\ VWXWWHU DQG PH

The opinions the participants express reg arding their stutter seem to have been
shaped in part by the socialisation of their stutter identity. When discussing their

stutter, many of the young men voice largely negative views:

3, GRQIW OLNH PH P\VHOI VWXWWHULQJ’
(Calvin, 281 -283)

P\ RYHUDHOZORY LP\ VW XWWHU LV SUREDEO\ QRW D YHU\ JRRG RQ

(Francis, 11 -13)

Francis expands on this opinion later in the interview by simply saying:

8, IXFNLQJ KDWH VWXWWHULQJ"

(Francis, 1195)

The above statement relates to an experience where the p articipant found
speech difficult while socialising with friends. Here Francis seems to capture

perfectly the extent of anger and distress he feels towards his stutter. In saying
that his feeling towards his stutter comprises 3IXFNLQJ Kb WghHlights how
strongly he despises stuttering. This is perhaps particularly important as he

earlier described his stutter as being a part of him and his identity. The SKDWH"
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IHOW WRZDUGY DQ DVSHFW RI WKH LQGLYLGXDOYV LGHQWLW\ VvV

mighthave RQ WKH SHUV-Rsfetiv ovrHoOd.

Not all of the participants report holding such negative views of their stutter:

3, 1P NLQGD RQ WKH IHQF& \DWRWW HU "V
(Bobby, 4 -5)

The ambivalence expressed by Bobby possibly relates to the affirmation that
despite the negative impact of his stutter on his quality of life (see section 3.2.2)
and relationships (see section 3.3.2) he would be the same person regardless of

his stutter:

3, P QRW WKDW VXUH WKDW , ZRXOG EHasyHDOO\ HUP >«@

d->«@GLITHUHQW G Q Wa s DIBVXWWH U
(Bobby, 6 -8)

Almost all of the patrticipants talk of their stutter as helping nurture  an empathic
and sensitive side to their personality (for example, in section 3.3.1. David
describes the influence of his stutter in forgin J D 3QLFH SHUVRQ® (XJHQH

opinion , however, contrasts with the views of the other participants:

SSHRSOH ZKR ZULWH DERXW LW DQG WDON DERXW LW DQG L
3LWYV PDGH PH D PRUH VHQV.LWHIE BWUPMRQ@HOO KDYH
GRQH EXW | P Dmoere gyni¢a of that side of thing, which is

just like, erm, | -I- OHW ¥I-\\QHW [V W Up- dt@@odl spin on what

LV UHDOO\ MXVW D ULJKW SDLQ LQ WKH DUVH IRU PRVW SHR

(Eugene, 303 -309)
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The implication that others 3SXW D QRWRS Lo@Q their experiences of having a
stutter suggests that others present a positive attitude to either manage, or give

the impression of managing, the effects of their stutter. For Eugene, in his use of

the words 3D ULJKW SDLQ LQ théKnegdd We/tdgard in which he holds
having a stutter is clear , and this seems to support the majority of the

experiences expressed by all of the participants in their interviews.

Some of the participants refer to contextual and variable factors in determining
the way in which they view their stutter. For example, Francis talks of the

noticeability of his stutter as determining how he feels:

3LW YDULHV IURP GD\ WR GD\ HUP >«@ RQ VRPH GD\V , MXVW
some dayslike -OLNH WRGD\ LQ D ZD\ rhind R that GRIQ TW
EHFDXVH LWV QRW DFWXDOO\ puFDXVH LWV QRW H[DFWO!

(Francis, 4 -8)

The connection between the extent of stuttering dysfluency and how the
participants feel about their stutter and its perceived impact supports the self -
rating scales on the demographic forms (see appendix 6). All except one of the
participants consider the impact of their stutter to either match or be more

severe than how they regard the severity of their stuttering. The one outlier,

Aaron, scored the seve rity of his stutter and its impact as severe but with the
stuttering severity one score higher than the impact of his stutter (see appendix

9).

3)HDU RI VWXWWHULQJ"

All of the participants speak of the emotional experience of their stutters,

associating s uch emotions as SHPEDUUDVYV REHIGEWE, 1262), SVDGQHVV’
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(Gary, 1043), 3D QJH(Brancis, 311), and 3Y XOQHUD®avadlL8WA) with their
stutter. For some of the participants it is the feeling of fear that is most

prominent in their accounts:

3 U H J D ss®fakgood or bad day | still have that inkling in the
EDFN RI P\ KHDG RI OLNH ZKHQYV P\ QH[W VWXWWHU JR¢

(Francis, 16 -19)

W VHHPV IURP PDQ\ RI WKH \RXQJ PHQYV DFFRXQWV WKDW LW L\
future stuttering that they most fear. F rancis suggests that past or present

stuttering is not a predictor of future occurrences of stuttering. The resultant

difficulty to forecast the SQH[W VW Xiwed Hd “to uncertainty and fear.
JXUWKHUPRUH )J)UDQFLVY XVH R L QXK K IZYRHLENKDOINH QNGO HVY RI1 D
JRRG RU ED G@nglid3\d constant anxiety of possible stuttering unaffected by

present speech fluency. Francis further enhances this point later in his interview:

P\ OLIH SUHWW\ PXFKa-DWHD WM RVW WV MXVW IHDU RI
when- Rl ZKHQ P\ QH[W VWXWWHUTV JRLQJ WR FRPH DQG H
anderm,soyeah -VR \HDK WKDW NLQG RI VXFENV’

(Francis, 119 -122)

The account above describes the fear of stuttering as effectively enveloping the
SDUWLFLSD @&vif V3NOLQKE R V, XvRidh\tlearly has negative connotations.

Similarly, David refers to his fear of stuttering as taking over:

S\RXU IHDHIDUV WDNH RYHU WKDW W\SH RI WKLQJ <RX G
WKLQN VWUDLJKW pFDXVH RI WKH IHDU \RX PLIJKW VW

(David, 1110 -1114)
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In his description of 31 H D ki ng over it seems David is making reference , by
saying 3\RX GRQTW WKLQ YdwUi® Lpdadsttipation with the possibility of

stuttering means he struggles to be present

S)UXVWUDWLRQ"

Several participants provide accounts of experiencing anger and fr ustration when
talking socially. Eugene, for example, speaks about an incident when his stutter

was particularly severe while socialising with a group of friends:

3ZKHQ LWV VWLOO OLNH PDVVLYH VWXWWHU RQ HYHU\ Z
LWV MXVW QRW HRIRPOLWWMXVOMLEHFRPHY OLNH 3FRPH RQ’
(Eugene, 844 -846)

$FFRUGLQJ WR (XJHQHYV DFFRXQW RI H[SHULHQFLQJ D 3PDVVLYF
toas M XVW QRWheHR$raion felt appears to relate to both the severity of

his stutter and its appearance to others. This suggests a social element to his

frustration that is dependent on his ability to speak without, or with moderate,

stuttering within a social setting. Likewise, many of the participants talk of anger

arising from feeling an inability to speak t hrough a block:

SZKHQ , VWXWWMHQ@GD QIKD,YH OLNH D EORFN , JHW UHDOO\ DQ

(Francis, 581 -582)

8, JHW IUXV>«@WUDWHG DERXW P\ VWXWWHULQJ ZLWK QRW .

(Calvin, 810 -812)

$V GHVFULEHG SUHYLRXVO\ ZKHQ GLVFXV\ekggdencd KH SDUWLF
stuttering (see section 3.2.3), many of the young men talk of becoming most

aware of stuttering when encountering a block. Bearing in mind the two
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accounts above regarding the emotive response s that result from experiencing a
block, it is wor th considering the frequency of frustration for these participants

and how it could manifest beyond the stutter:

3ZKHQ \RX FDOYDMOWD\RXTUH JHWWLQJ TXLWH VWUHVVH
andthene -HYHU\ OLWWOH WKLQJ ZLOO DQQR\ \RX"~
(Francis, 627 -629)

334 30DNHV \RX VHHHPUYRXV"™ +RZ P\ VWXWWHU VHHPV WR RWKHU

Throughout the interviews all of the participants stress being aware of other

SHRSOHTV UHDFWLRQV WR WKHLU VWXWWHU oxdrWéw h&yQ\ H[SUHYV
are perceived. One of the more frequently shared experien ces describes how

stuttering giv es the impression of the person being anxious. Below are a few

H[DPSOHV GUDZQ IURP WKH SDUWLFLSDQWVY LQWHUYLHZV ZK

appearance of anxiety with stuttering:
S6WXWWHU MXVW PDNHV \RX VHHP QHUYRXV’

(David, 39 4)

SSHRSOH WHQG WR > @ WKLQN PD\ENRERDU®BGMP D ELW HU

(Aaron, 120 -121)

SVWXWWHULQJ WHQGYV WR ith Beiny e WiheGeZyoake

RU QRW SHRSOH DVVXPH TXLWH RIWHQ WKDW \RXJTUH QHUYRX

(Eugene, 891 -893)
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3, WKLQN WKDW SHRSOH SHUFHLYH SHRSOH WKDW VWXWYV
VWUHVVHG PRUH DQ[LRXV XKP DQG OHVV UHOD[HG’
(Gary, 894 -895)

The perception of others misinterpreting the appearance of stuttering to be

anxiety suggests possible implications for individuals socially, professionally, and

when initially meeting people. Every one of the participants shared experiences

of when others have misread their stutter as anxiety, a lack of confidence, or in

some cases aloofness. In the next master theme the appearance o f stuttering

DQRG WKH SHUVRQTV UHDFWLRQ LV GLVFXVVHG ZKHQ WDONLQJ D

a prospective new intimate partner.

As well as others misinterpreting stuttering, some participants tell of the

perceived limitations others presume people who s tutter to have:

SWKH\ WKRRNKHTV JRWs ebstitter and stuff,
VR REYLRXVO\ KWIFrOQ WRVWHRSOBUWKDW ZHOO"
\HDK ,T¥YEBEXWW WKHP WR VKDPH D IHZ WLPHV"

(Harry, 295 -298)

Harry describes an occasion when socialising with friends where he int roduced

himself and his friends to another party. Prior to making the introduction he

speaks about his friends suggesting that someone else from his group of friends

should approach the other group and make the introduction +DUU\TV FRPPHQW RI
3, 1YH SXMP WWKR V K DrRliddtes the frustration he has experienced when

others have presumed his limitations. This frustration seems to have then

triggered his determination to challenge such social expectations by exposing

himself to whatever social interaction is presumed to be difficult.
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S, WV WKH SLYRW" 5HDFWLRQV RI RWKHUYV

All of the participants talk of frequently gauging social situations and
relationships by how others react to their stutter. David describes the reactions
of others as pivotal in determining his emotional state:

SWKH SHih&peQonyo -\RXTUH VSHDNLQJ WR LV WKH SLYRW +LV
or her reaction, well it  -it- LWV HLWKHU JRLQJ WR PDNH PH IHHO JUHD

(David, 930 -936)

The participants describe SD\LQJ SDUWLFXODU DWWHQWtioRs@sWR SHRSOLI
way to assess their acceptance of the individual due to their stutter. David

H[SODLQV WKDW LW LV KLV LQWHUSUHWDWLRQ RI WKH RWKHU
reactionthat 3PDNHV PH IHHO JUH.DAORIbg 6 Bde participants it is

the meaning behind a negative reaction that fills them with dread:

SWKH-ZRUU\ RI QRW MXVW ZDQW WKH\ PLIJKW WKLQN RI PH E
PLIJIKW UHYHDO DERXW WKHP WKDW PD\EH , GRQTW ZDQW WR

(Eugene, 1358 -1360)

As Eugene states, the possibility o f discovering something 3, GRQIW ZDQW WR NQR:
LV D FDXVH RI DQ[LHW\ IRU KLP 7KH IHDU RI RWKHU ®HRSOHTV L
further reason for the reduced sociability and isolation that some of the

participants have described (see section 3.3.2), as a means to limit the

possibility of experiencing negative reactions.

$V ZHOO DV WKH XQVHWWOLQJ XQFHUWDLQW\ RI ZKDW D SHUVE
most of the young men tell of the fear of the  reoccurrence of historic negative

responses:
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3$0zD\V UHPHEPEHW WKH EDG RQHV DOZD\V UHPHPEHU WKH RQ
shit and then you just expect that to happen again. Not expect
but you fear it will happen again, you -\RX NQRZ LW VXFNV ~

(David, 870 -873)

'‘DYLGYV GHSLEWORR\RIUHPHPEHULQJ W KsdggeddsGa R gitelnive
bias towards deleterious reactions and an apprehension of future negative

reactions. Most of the participants describe their feelings of anxiety in terms of

RWKHU SHRSOHTV SRVVLEOH UHYV, SHdggieHsygeaksRot febring Bhe® O H

initial re action to his stutter:

3, WKLQN , SUREDEO\ KDYH KDG VRPHRQH ODXJK RXW ORXG R
plenty of smirks and smiles and sort of like [...] slight confusion and whatever,
LWV >«@ HUP \HDK WKDW VRUW RI ILUVW UHDFWLRQ WR LW I
(Eugene, 1334 -1338)

Also on the subject of  encountering laughter, Calvin talks of an early experience

with his school peers:

S7TKH\ >«@WHIGEHG WR ODXJK VRPHWLPHY HVSHFLDOO\ ZKHQ ,

(Calvin, 777 -778)

Many of the participants discuss encounter ing negative reactions to their stutter,

especially experiencing ridicule. It is probable that the fear of being ridiculed

UHODWHV WR WKH SDUWLFLSDQWVY KLVWRULF H[SHULHQFHV R
and unwarranted reactions, as shown in the above ex amples. Eugene seems to

rationalise the reaction of laughter later in his interview. Rationalising could be

(XJHQHYV zD\ RI PDQEDJLQJ RU PDNLQJ VHQVH RI WKH LQWHC(

reactions:
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8, PHDQ LW VRXQGV IXQQ\ LI \RX QHYHU KHDU&ngW RU LI \RXT

LW >«@ DB \RX FDQTW DOZD\V KHOS ZKDW \RX ILQG DPXVLQ

(Eugene, 1353 -1357)

Some of the participants refer to their actual difficulty with talking as increasing

WKH VLIJQLILFDQFH RI RWKHU SHRSOHYV UHDFWLRQ

SWKH UHDFWLRQV , XeawWeliRe Hitt® W

VLIQLILFDQW ZKHQ LWV EHHQ VR IXFNLQJ KDUG WR V

(Eugene, 921 -923)

As the above account suggests, the severity of stuttering at the time of talking

VHHPY WR FRUUHODWH ZLWK WKH VLJQLILFDQFH RI WKH
(X JH Q Hd®sctriptive use of the words 3VR IXFNLQJ KDUGheVéeemy o\~
emphasis e the real difficulty and frustration he experiences with his speech,

which , he implies , exacerbates the significance of social reactions to his stutter.

It is perhaps unsurprising t hen that for all of the participants the significance of

speaking to a potential intimate partner can at times feel overwhelming

34 Master Theme Three

+DYLQJ D UHODWLRQVKLS LV VSHFLDO~

Impact of a Stutter Identity on the Formation of Intimate Rela tionships

As the previous themes have illustrated, all of the participants talk openly about
how their experiences as young men who stutter have shaped their behaviour

and sense -making of social relationships. Given the profound impact that their
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stutter identity has on them socially, it is perhaps little wonder that they all

describe facing various challenges in experiencing intimate relationships.

The importance for these young men of having an intimate relationship was

expressed in the interviews, which Francis typified by saying:

3SKDY>«@LQJ D UHODWLRQVKLS LV VSHFLDO WR PH’
(Francis, 990 -991)

Despite how 3VSHFLE#&Cis and the other participants regard intimate
relationships, establishing such relationships is an area of their lives that they all

hav e difficulty with:

3, FDQ VHH KRZ VRUW RI KRZ KDUG LW-\R EM WG OVRV INRL@Q\GK RS VI
(Harry, 2069 -2071)

+DUU\TV DFFRXQW LV LQGLFDWLYH RI WKH FRPPRQ VWUXJJ
participants describe s. The theme that follows intends to capture their

experiences of forming intimate relationships, the role in which their identity as

young men who stutter has on them forming these relationships, and the varied

and sophisticated ways in which they have learned to manage the challenges

faced with the se 3V S H F kdla@onships.

341 3, VWD\HG RQ WKH VLGHOLQHV”’

All of the patrticipants tell of their struggle to establish intimate relationships. For
some, the difficulty they have experienced in forming these relationships has

existed throughout their li fe:
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SLWITV EHH@e® LN bhewwhing th -that is like missing from
P\ OLIH IRU OLNH D ORQJ WLPH >«@ DQG , WKLQN ,YYH
s-s-s-s-single almost, like, for my whole | -OLIH SUHWW\ PXFK?3

(Harry, 1193 -1196)

Harry describes how intimate relationships have largely been absent from his
life. He speaks of it being the SRQH WKth@drie area of his life , that has been
missing. Without the presence of a relationship in his life Harry defines his long -

term relationship status as 3V L QJ@®dbby refers to himse  If in the same way

8, ZRXOG KDYH WR VD\ WKDW P\ SUREOHP LV WKDW , DP ZKDW \R

>c@-sSW>«@ ,TP ZKDW \RX FDOO >«®@ RRNRDAEDOO® W.QJOH’
(Bobby, 276 -278)

By defining himself as SFKURQLFDOOQBobtya@llu@slfo a n enduring element

associated with  forming and/or maintaining relationships. The accounts of both

Harry and Bobby are examples of how many of the participants regarded

themselves in terms of intimate relationships, with intimacy being largely absent

fromt KHLU OLYHV /DWHU LQ %YREE\TV LOQWHUYLHZ ZKHQ VSHDNLC
romantic intimacy, he described himself as remaining SRQ WKH VLGHEILQHYV”’

comes to intimate relationships:

3, REYLRXVO\ VWD\HG RQ WKH VLGHOLQH URFPMHOQWLFDOO\ IRL
(Bobby, 484 -486)

Bobby 1 \escription of remaining SRQ WKH VL Gadf @latpHstips not only
reaffirms his previous statement of mainly being 3VLQJOdu also seems to
suggest that he has observed this form of relationship predominantly from the

periphery. This was an experience akin to that of many of the participants, with
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most of them speaking of how they specifically manage the absence of
relationship intimacy. In this way, in the following extracts Bobby and Harry
both illustrate how they ¢ ame to accept that intimate relationships would not

form part of their lives:

3, MXVW UHDOO\ DFFHSWHG LW WKDW , MXVW UHDOO\ ZDVC(
re-UHODWLRQVKLSYV \RX NQRZ DQG , MXVW NLQGD H[SHFWHG L[
(Bobby, 513 -515)

Likewise, Harr y speaks of accepting a life without an intimate other:

3DV , JRW ROGHU LW MXVW VRUW RI KDGQYW KDSSHQHG \HW , k
DQG , JRW WR WKH SRLQW ZKHQ , ZDV OLNH DQG , VRUW RI
Almost really, sort of accepted the fac W WKDW , ZRX0OG QHYHU PHHW DQ\R

(Harry, 1020 -1024)

Harry talks of a time when he had SVRUW RI JLY iHeégting Sh intimate
partner, which suggests that , since relationships had not materialis ed previously
he had succumb ed to the struggle and accepted that he would not experience

such intimacy. Both Bobby and Harry tell of how their historic difficulties in

forming intimate relationships influenced an expectation that they would

probably not experience these relationships in the future, and that this  for Bobby
would result in 35D OLIH RI LVE@e sge&ks of experiencing a similar
process where the historic difficulties in forming intimate relationships led to a

guestioning of whether he was able to form such relationships:

3SLWYV DOZD\V ENWQ RQTRKIH, GRQTW IHHO SUIHDSHKDWHHODVWWLRQV KL
(Eugene, 788 -790)
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When asked, all of the young men attributed the struggle in forming intimate

relationships to their stutter:

Researcher: How does your stutter impact on forming intimate
relat ionships?

Gary: 3,WIV WKH PDLQ SUREOHP’
(Gary, 166)

Researcher: What role does your stutter play in forming relationships?
David: 3, WYV HYHU\WKLQJ"
(David, 193)

Later in his interview David commented further on the role of his stutter in

forming intima  te relationships:

SLWTV EHHQ OLNH WKH EORFN LQ IURQW RI SRWHQWLDO

(David, 1282 -1283)

These quotes illustrate the extent to which the participants experience their

stutterasa 3 E O R FoNdrming intimate relationships. David speaks of the i mpact

Rl KLV VWXWWHU EHLQJ DEVROXWH ZKHbhdDproblédd *DUYN LW LV
mentions in his interview that other 3SUREOHtRat " prevent him from

experiencing intimate relationships include the social anxiety and isolation that

he has mentioned in e arly themes. As the early themes have suggested, these

3S URE O H® Y6fming intimate relationships are tangible consequences of a

stutter identity that many of the participants experience
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S, WV D UHDO XQNQRZQ WHUULWRU\"’

Many of the participants describe the lack of relationship and sexual knowledge
that result s from the absence of relationships as a further issue in forming future

relationships. Bobby captures this lack of familiarity well:

SWKDW ZDV D UHDWVKDQV ZDxv@D UHDO >« @
unkn -n-n- > «{@X Q J,¢you know,un -NQRZQ WHUULWRU\"’
(Bobby, 540)

Here Bobby talks of his apprehension in attempting to form intimate

relationships due to his unfamiliarity with them; he describes being SDEVROXWHDO\
WHUULILHG RI VRUW RI SXUV@®abQy 588) IO Devalde GéyKdntaivi an
SXQNQRZQ WH Wou hiwv. RSumilarly, Eugene also describes how a lack of

opportunity and experience forms an additional obstacle to him forming and

developing intimate relationships:

SHYHQ LI , JHW SDVW WKH VWXWWHL [ \GRY NW QED OONH

NQRZ ZKDW WR GR QH[W DQG LWYV DOPRVW , IHHO HUF

EODPH LW RQ WKH IDFW WKDW ,YfYH QHYHU KDG DQ\ SU

(Eugene, 711 -714)

Eugene describes that even if he were to 3JHW S Dhé \Bbstacle of his stutter
during the early stages of trying to form a relationship, his lack of experience in
situations where he could speak to prospective partners would cause an
additional obstacle in developing those situations into relationships. Many of the
participants talk of their lack of relati onship experience as causing additional

anxiety when it comes to considering future intimate relationships, whereas for
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Harry it is the specific lack of sexual experience that causes him the most

concern:

3, ZDV D ELW DIUDLG RI OLNH telatiohNip] thed Raduldl Q WR D
EH WKDW H[SHULHQFH ZRXOGQTW OLNH >«@ , ZRXOGQT)
s-VDWLVI\ WKHP RU DQ\WKLQJ DQG WKDW ZDV D ELJ IHI
(Harry, 1398 -1401)

Harry describes his fear of being sexually inadequate in terms of satisfying a
partner as a resu It of his lack of sexual experience. In recalling his first sexual
experience, Harry  speaks of it occurring later than that of his contemporaries
and talks about the pressure he put on himself to gain that first sexual

experience:

SWKH ROGHU , JRWe -MN k@@ conscious | was, about it,

and-DQG >«@ WKH PRUH , WKRXJKW OLNH >«@ LI \RX PHHW I

it-LW >«@ ZRXOG EH D ELW PRUH SUHVVXUH RQ LW DQG WKD
and like pressuretoper -SHUIRUP DV ZHOO EHFDXVH DW WKDW DJH
sortofexpe FWHG WR WR NQRZ ZKDW \RXYJUH >«@ ZKDW \RXJUH

(Harry, 971 -977)

3XVXDOO\ \HDU ROG JX\V DUH SUHWW\ H[SHKWBhHQFHG DOU
[think I f -feltabitb -EHKLQG DQG OLNH , QHHGHG WR FDWFK XS I
(Harry, 981 -983)

The comparison th at Harry makes between his sexual experience and that of
other young men of a similar age shows that he considered a need to SFDWFK XS’

and meet an expected level of sexual performance. One of the ways in which
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Harry sought to increase his sexual experienc e was through casual sexual

encounters:

SWKH\ ZHUH MXVW ORRNLQJ IRU OLNH D VKDJ VR OLNH >«@ DV I

and -and at the time | was happy with that because | was trying to sort of
JHW D ELW RI >«@ H[SHU L-bBnQ gatltiideHd®e @0 DQE FRQILGHQW’
(Harry, 1387 -1392)

JURP +DUU\YVY DFFRXQW LW LV FOHDU WKDW KH UHODWHY JDLQL
to increasing his sexual confidence. As well as gaining experience by having a
number of casual sexual partners, he speaks of watching pornog raphy to

increase his knowledge of sex:

SLW GRHVY KHOS LQ D zD\ DV ZHOO EHFDXVH LWfV VRUW R
to-t- WR GR LW UHDOO\>«@ DQG VRUW RI WR OHDUQ ZKDW
FDQ ZDWFK LW >«@ DQG VKRZV PH WKDW VRUW RI VW

(Harry, 2103 -2109)

Harry depicts a seemin  gly studious use of pornography in the way he watches it
as a teaching medium to show him 3ZKDW WRnGRKRZ WR G$HoneWwfthe
other participants also describe watching pornography, yet for them it was as a

means of managing the absence of sexual i ntimacy in their lives:

3 P-masturbation really is the only, and sometimes watching porn but
erm, yeah, seems to be enough to deal with sort of the purely [...]
p- physical aspect and any other aspect that | would seek from it would
only really be met thro XJK DQ DFWXDO UHODWLRQVKLS ZLWK VRPI
(Eugene, 1609 -1614)
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Eugene illustrates how masturbation, and occasionally pornography, sufficiently

attends to his sexual needs in the absence of being in an intimate relationship.

However, he also makes ref erence to how all other forms of intimacy, for

example emotional intimacy, would only be met in SDQ DFWXDO UHODWLRQVKL
VRPHRQAS the section below shows , a number of the participants describe

how they rely on friends and family members to fill the void of emotional

intimacy caused by their struggle to form intimate relationships.
3, WV OLNH D UHODWLRQVKLS MXVW ZLWKRXW VH[’

Harry speaks of a specific friendship with a female friend that partly

compensates for the absence of an intimate relationship

3,1P OXFN\ #milekname @ DQ\ZD\ EHFDXVH ><¢l@eVKH{V F
and stuff and we can talk and we can like h -hug and like offer
me those sortofth -WKLQJV«LWTV D ELW OLNdhtdiiBMLQJ D >«@ U
but not having like the physical part of it, you know, wi WKRXW VHI[’
(Harry, 2293 -2305)

Harry describes the emotional and physical, non -sexual, intimacy he experiences
from his close friendship. In his use of the word 3 O X F Kb\fefer to his friendship,
Harry seems to imply how fortunate he considers himself to be to have such a

relationship that helps meet some of his intimacy needs. Similarly, Eugene talks

of finding his emotional needs met through his close relationships:

S, P UHDOO\ JRRG IULHQGYV ZLWK P\ IODWPDWHY HUP DFWXD(

lotofourf ULHQGVY DQG HYHQ H[TV MRNH DERXW RXU UHODWLR

ZHJUH YHU\ FORVH ZH WDON DERXW HPRWLRQ@WDQG VWXIl« V

DVSHFWV RI WKRVH HPRWLRQDO UHODWLRQVKLSY DUH PHW
(Eugene, 1646 -1658)
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Since many of the participants desc ribe the importance of friendships in
providing them with the means to manage their emotional needs in the absence

of an intimate relationship, it is worth considering how powerfully these young

men spoke in the second master theme of finding social relati onships difficult to
form. This perhaps resonates with Harry  describing himself as 30O X F Nd have a
close friendship that offers him the intimacy that is otherwise missing from his

life , particularly since  forming intimate relationships and friendships (s ee section

3.3.1.) ha s been so difficult for him.

342 3%, OLNH JLUOV WKDW DUHQfW WKUHDWHQLQJ" 3DUWQHU VH(

$V VKRZQ ZKHQ GLVFXVVLQJ WKH VRFLDOLVDWLRQ RI WKH SDU
(see section 3.3), all of the young men describe the strugg le they have

experienced in forming social relationships, which , as the previous section

illustrates , is particularly evident in their intimate relationships. The participants

employ a variety of strategies to alleviate this struggle ; one such strategy is

evident in the process of selecting potential intimate partners. For each of the
SDUWLFLSDQWY D SHUVRQYV SURIHVVLRQ SHUVRQDOLW\ WUD
factors, and pre -existing familiarity are described as some of the factors to be

given thoughtf ul consideration when selecting a potential intimate partner. For

example, Calvin and Harry describe their ideal partners as being empathic and

caring:

36 KH -&-would have a heart. Yeah -\HDK VKH{G KDYH D KHDUW DQG VKHT
pay attention, which | reall \ OLNH >«@ DQG , KRSH , FDQ ILQG WKDW W\
(Calvin, 818 -820)
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L1 WKH\JUH LQ TXLWH D FDULQJ MRE /LNH Llo'WKH\JUH D QX
if they workw - ZLWK OLNH >«@ GLVDEOHG SHRSOH RU DQ\WKLC
WKDWIV REYLRXVO\ SXWWLQLWHURVFIUWRHE\$HHVIRQ"

(Harry, 1728 -1732)

The above extract from Calvin seems to capture his desire for a partner to be

attentive and to listen to him, to hear what he has to say. In his account, as with

all of the participants, he speaks of the di stress he has felt when he believes

others have been dismissive or marginalised him for his stutter. Considering the

historic and present stigmatism that the participants describe experiencing, it is

perhaps understandable that for some of them traits such as compassion and

empathy are considered important when selecting a potential partner. A number

RI' WKH SDUWLFLSDQWY GHVFULEH DVVHVVLQJ VRPHRQHYV
REVHUYDEOH HOHPHQWY VXFK DV WKas HaHydéRi@pdd/aleweRIHVVLRQ

or, as th e extract below shows, intellect:

8, WKLQN LI WKH\fUH D PRUH OLNH DQ LQWHOOLJHQW SHUVR
WR EH PRUH DFFHSWLQJ DQG WKH\TUNKIIROWRREQJ WR EH |

(Harry, 1734 -1736)

Harry illustrates a desire for an intimate partner to accept, an d maybe
acknowledge, the depth of his identity that goes beyond the observable
behaviours of stuttering. The use of the words SPRUH DFFH Sseem® do
suggest there being an aspect of him that is either less acceptable or
undesirable. Considering this pos sibility, it is perhaps worth considering the
potential impact on the participants of existing with a less acceptable part of

their identity.
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Many of the participants describe the importance of being accepted and feeling
secure with a person when selecting  potential partners. For example, David talks

about being attracted to partners that are unthreatening:

37KH JLUOV ,f"YQARQRD®O\ JRQH IRU DUH PRUH OLNH FDQTW W
word, but | guess put me on a pedestal. | can visibly tell that they
WKLQN >%® OLNH EHWWHU« >«@ HUP JLUOV ZKR DUHQTW V
(David, 308 -320)

David then expands on his meaning of unthreatening:

SQRW VXEPLVVLYH EXW OLNH NLQG RI SDVVLYH’
(David, 324)

There is a sense with David that he typically seeks partners who represent the

opposite of some of the social interactions he has historically experienced (see

section 3.3), which he describes as mainly being hostile and demeaning. There

VHHPVY WR EH D VXJJHVWLRQ IURP PDQ\ RI WKHth& BheyWLFLSDQW
select intimate partners based on how secure and accepted they feel, or predict

they will feel, with the other person. When discussing the effects of their stutter

many of the participants describe associating it with feelings of vulnerability.

Considering this, it is perhaps not surprising that for some establishing a sense

of security and empathy with an intimate partner is considered important.

37KH\fYH DOO GHYHORSHG IURP IULHQGVKLSV’

One of the main ways in which the majority of participants describe establish ing
a sense of empathy and security with potential partners is in developing intimate
relationships from pre -existing friendships. For some of the young men, their

experiences of intimate relationships, including more casual sexual encounters,
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have exclusi vely involved a partner with whom there is an existing familiarity. In
the extract below Eugene speaks of only forming, or attempting to form,

intimate relationships once a sense of familiarity has been established:

3 YH QHYHU KDG DQ\ NLQG ROBWVROQOREDSALWK SHRSOH ZKR D!

ZKR ZHUHQTW P\ IULHO®G«®YBQEHYHU HYHU WULHG>«@ WR DV

out or try to pull that -WKDW WKHUH ZDV QRW DOUHDG\ VRPH NLQG RI
(Eugene, 422 -429)

Eugene describes only having intimate relations w ith people that he has an

existing friendship or connection with. In emphasising how he has SQHYHU HYHU
W U L td @itiate relations with a person that he was unfamiliar with he seems to

imply a reluctance to risk being unnecessarily vulnerable when formin g intimate

relationships. Many other participants also describe forming intimate

partners hips almost exclusively from existing friendships:

SSUHWW\ PXFK DOO RI WKHP EDU D IHZf-Kfbevids, EHHQ >«@ OLI
R U O LN H seme@ne/ meet through a friend Rl D IULHQG RI D IULHQG”

(Harry, 1295 -1297)

This quote comes as Harry discusses his previous sexual partners and how there
was an established friendship or a mutual friendship in place before sexual
intercourse occurred. Similarly, Gary recalls the perso n that he shared his first

sexual experience with as someone he had known for some time:

SLW ZzDV VRPHRQH WKDW , NQHZ IRU D ZKLOH VR WKDW PDNF

(Gary, 362 -363)
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Gary mentions feeling more at ease in his first sexual experience with a person

he later described in the interview as 3D JRRG IU LMaY®f the participants

described an eas iness in developing friendships into more intimate relationships,

compared with the depth of difficulty they found in initiating relationships where

there was no pre -existing friendship or familiarity. The next subordinate theme

H[SORUHV WKH SDUWLFLSDQWVY H[SHULHQFHV RI LQLWLDWLQJ

potential partners where there is no pre -existing WERQGT

3.4.3 37KH SUREOHP ZLWK VWXWWHU briglipsDcarGbeU HODW L

UHGXFHG GRZQ WR DVNLQJ VRPHRQH RXW’

As mentioned in earlier sections within this theme , forming intimate relationships
has presented differing degrees of challenges to each of the young men, from
guestioning whether they are able to experien ce an intimate relationship through

to developing friendships or behaviours that replicate some of the intimacy
missing from their lives. However, for all of the participants , the area described
as central to their experiences of forming intimate relations hips is within the
process of initiating contact or conversation with potential partners. Some of the

participants describe the role of their stutter on these early interactions:

SLI NLQGD \RX KAdtdveduece d@vn the problem of
stuttering atthe  start of the, of a[...] r -relationship you could
DOPRVW UHGXFH WKH SUREOHP GRZQ WR OLNH DVNLQJ VF

(Eugene, 1218 -1221)

Researcher: SowKDW UROH GRHV \RXU VWXWWHU KDYH ZKHC
chatting someone up?
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David: S WIV WKH XOW LThB Wil -Wiedn thing | think
DERXW’

(David, 566 -570)

The extracts above capture the extent to which the participants 9 stutter s

influenc e the formation of their intimate relationships. Eugene pinpoints the

initial enquiry in SDVNLQJ VRPHR @Hth® Xast troublesome aspect. It is

worth considering the role of speech during such an exchange and the
SDUWLFLSDQWVY GHVFULSWLRQV RI EHLQJ FRQVFLRXYV DQG IHD
stuttering (see section 3.2 and 3.3). Similarly, David , in his a bove account ,

seems to insinuate an absoluteness in the role of his stutter when considering

whether to speak to a potential partner, in that it is SWKH RQO\ WKLQJ , WKL

D E R X Wbt other participants the act of approaching a potential partner in

person seems too great:

3, 9YH QRW HYHU KDG WKH JXWV WR UHDOO\ DVN VRPHR

(Eugene, 1202 -1203)

Researcher: Have you ever thought of asking someone out in
person?
Aaron: 39 YH EHHQ >«@ WRR HUP FRZDUGO\ WR > @ C

(Aaron, 353)

The SDUWLFLSDQWVY GHVFULSWLRQV RI KDYLQJ D ODFN RI FRXUD
contact with the intention to form possible relationships illustrate a sense of self -

criticism. They describe how they have SQRW HYHU KDG WKHERKMWYVWRR
FRzDUG&ON LW LV ZRUWK FRQVLGHULQJ WKH -efReeDFidm RQ RQHT)

feeling unable to approach potential partners. Later in his interview Aaron
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continued to describe the anxiety he experiences when thinking about  speak ing

with a potential partner:

3,1P > afr@d the -the stutter would be probably be [...]
over - RY HU >-digg@veryth -LQJ HOVH VR , ZRXOGQTW HYHQ WU\’
(Aaron, 406 -407)

7KH LPSDFW RI $DURQYV |HDity pRventig i WarhUatténpting to
initiate possible relationships resonate s with the earlier accounts of the stutter
feeling SOLNH D E UL thal wbix©ad a barrier (see section 3.2.2). Similar to

the depiction of stuttering SRYHUULGLQJ HY HugeneKdegeiibes feeling

almost overwhelmed by his stutter when speaking to a potential partner:

3ZKHQ \RX DVN VRPHRQH RQ D GDWH RU ZKDWHYHU LW¢Y{V ID
sort of question [...] a -anyway and so, when -when you add on
to-WRS RI WKDW KRZ , IHHO LWV OLNH WKH ZHLJKW WKD'
KDG WR ZKDW \RXfUH VD\LQJV IDW AVRAMWW VERIR RPPH K~

(Eugene, 927 -931)

(XJHQH HQFDSVXODWHYV D VHQVH JDWKHUHG IURP PDQ\ RI WKH S
of the 3ZHL JKdlNtheir stutter increasing the significance of MDVNLQJ VRPHRQH
R XWy to a threshold where it feels almost unbeara EOH +RZHYHU +DUU\TV

experience of initiating conversation is described as contrary to the accounts of

each of the other participants. As the following extract illustrates , Harry speaks
of finding the initial exchange fairly simple, with difficulties occu rring later in the
process:
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3, -ffind the first time talking to them quite easy,
DQG WKHQ ZKDW WR GR IURP WKHUH D ELW KDUGHU"
(Harry, 1704 -1705)

In his interview Harry did not explain the specific reasons for finding the initial
conversation with a potential partner easier than later conversations. One
hypothesis could relate to the idiosyncrasies of his stutter. He describes the
characteristics of stuttering as consisting of frequent occurrences of
circumlocution and word substitution, which he ex plains he uses with the
intention of avoiding or reducing the observable elements of his stutter. As such ,
he described experiencing an ease when speaking generally, as he is more able
to apply word substitution to avoid stuttering. He also described exper iencing
greater difficulty when attempting to maintain conversations and when talking
about specific topics that are less easily interchangeable with substitute words
HJ KLV QDPH WKH RWKHU SHUVRQYY QDPH UHSHDWLQJ IDFWYV
mentioned ). Therefore, the possible reasons for Harry experiencing the earlier
convers ing with a potential partner as easier could relate to his learned ability to
manage his stutter when speaking generally . When the conversation progresses

beyond the generalto th e more specific , however, he finds it more challenging.

3, W GHSHQGYV ZKHUH , DP”

One of the main contextual factors that many of the participants describe as
determining whether or not they wilfully engage with a potential partner involve S

the social settin gs where they might typically meet someone. Many of the young

men speak of assessing the environmental noise levels, bus yness, and the
likelihood of needing to rely on their speech when deliberating over whether to
initiate contact with another. In the ext ract below, Francis talks about choosing
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to avoid some social settings due to his past experiences of finding such settings

difficult to form relationships in:

3, UDUHO\-JRURQHO\ JR RQ QLJKWYVY RXW EHFDXVH , MXVW FDQ°
erm, on nights out | getlikeno -QRZKHUH LQ EDUV DQG VWXII’
(Francis, 1340 -1343)

Here Francis describes SUDUHO\ JRLQJ RQ QdukKtw Kis BtXiydgle in

establishing any form of intimate encounter or relationship, which highlights the

social isolation that he and o ther participants refer to in an earlier theme (see

theme 3.3). It is worth considering the reduced opportunities in meeting

potential partners that might accompany the social isolation that Francis and

other participants speak about. Gary also mentions fi nding SEDUV DQG FOXEV’

difficult environments in which to make an initial contact with another person:

3LI , KDYH WR VSHDN >« @ OR X G Hpdt WtiHgmuchHHO , TP S
morest rDLQ RQ P\ YRLFH UDWKHUuswdoid@ LI ,TP MX

speaking in quiet or quieter SODFHV 6R >«@ XKP \HDK YHU\ ORXG
HQYLURQ>«@PHQWY OLNH EDUV DQG FOXEV LWV UHDOO\

(Gary, 185 -189)

Gary emphasises, with his repeated use of the word 3 U H D how challenging he
finds speaking in noisy environments. This is similar t R 'DYLGYV GHVFULSWLRQ

experiencing a n increase in stuttering when in noisy social settings:

3,Q D FOXE LWV HDVLHU , VWXWWHU PRUH EXW LWV OHVV Q

NLQG RI HUP WKHWKHVHMMBEHHQ WLPHV ZKHQ ,TfYH VWXWMW

badly butthey GRQfW UHDOO\ QRWLFH WKH\ WKLQN WKDW WKH\ M
(David, 663 -672)
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Despite an increase in stuttering, David describes feeling more at ease in noisy

environments due to his stutter being less noticeable. His account suggests that

he find s it more difficult in settings whe re his stutter could be more easily

identified by the other person, as opposed to situations where his stutter is more

VHYHUH &RQVLGHULQJ 'DYLGYVY GHVFULSWLRQ RI RWKHU SHRSC
beinga 3SLY R3&E section 3.3.4), it is perhaps little wonder that he describes

preferring to avoid having it identified when initiating conversation with a

potential partner. Harry speaks of using a strategy in similar social settings that

removes or reduces the possibili ty of his stutter being noticed:

3if you meet them in a more, kind of, like informal situation
OLNH >a®@ POXE RU ZKDWHYHU ZKHQ \RXYfUH GDQFLQJ RU Z|
DQG WKDWTTV OLNH WKHDXVWN WI KWXKIK\QHH LQWHUHVWHG WK
WKH\TOO NLVW-vi bduf\a Zeed ofas -s-VLQJOH ZRUG’
(Harry, 1686 -1688)

Harry describes using non -verbal behaviour to establish intimate physical

contact and therefore bypass the need for conversation and speech in order to

overcome the 3ILUVW KXUiGti@tiHg ¢ ontact with a potential partner. All of

the participants describe the various and sophisticated ways in which they

manage the impact of their stutter on forming intimate relationships, as Harry

has illustrated above. In contrast to the above accounts of Da vid and Harry , the

QH[W VHFWLRQ H[SORUHV WKH SDUWLFLSDQWVY GLVFORVXUH

partners with the intention of minimising its impact.

3, W KHOSV QRW WR KLGH LW~

One of the universal strategies used by participants to manage the impact of

their stutter identity on the formation of intimate relationships is self -disclos ure
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their stutter to potential partners. For some of the participants disclosing their
stutter acted as a means of communicating the depth of their stutter identity.
For exam ple, Harry speaks of disclosing his stutter early when talking to a

potential partne  r:

8, WKLQN W K HopgeR Lhi vith them about it early on, the more they kind
RI XQGHUVWDQG WKDW LWfV D ELJ SDUW RI ZKR , DP DQG D E

(Harry, 1627 -1629)

The above extract illustrates the use of self -disclosure to communicate the

extent to which  a participant % VWXWWHU LV SDUW RI WKHLU LGHQWLW\
of disclosing his stutter early seems to suggest the desire for a potential partner

to emp athise with how connected he is with his stutter. The majority of

participants speak of disclosing their stutter in order to gauge how accepting of

it the other person is. The following extracts capture the essence of the young

PHQTVY IUHTXHQW DS Qdf-BidsdsBr® omte they have initiated

conversation with a potential partner:

3, ZDQWHG WR EH KRQHVW EXW , PDLQO\ ZDQWHG
WR VHH KRZ WKH\ ZHUH JRLQJ WR UHDFW’
(Bobby, 683 -685)

S\RX KDYH WR ILQG RXW ZKHWKHU WKH\ XQGHUVWDQG DQG
theonyway WR ILQG RXW LV WR VSHDN WR WKHP ZLWK D VW

(Eugene, 1332 -1334)

3, ZZRXOG NQRZ >«l@y WoKltH: QW HUP KDYHeld SURE
>«@ ZLWK LW >«@ WKURXJK R»0h-HAHQFH @ FRUUHV
(Aaron, 271 -276)
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As the preceding quotes show, many of the participan ts describe a common
approach of self -disclosing their stutter to a potentially intimate other in order to
understand whether they SKDYH D SUREOH P FibmWhiir adtcunts there
appears to be a clear suggestion that establishing an acceptance of their stutter,
which in turn includes acceptance of them as someone who stutters, is an
important consideration when forming an intimate relationship. One of the
participants, Harry, describes disclosing his stutter to remove the fear of it being

inadvertently identified:

SLI\RXTUH QRW KLOARH Q WWYK&MRWQ \RXTUH QRW
asafradw -ZLWK KHU KHDULQJ WKDWWWXWYHURW D V
(Harry, 1605 -1607)

Harry illustrates disclosing his stutter as a preventative measure, in order to

gain agency over when and how his stutter would be identified by a potential
partner. There also seems to be a sense of desensitising or disempowering the
fear of stuttering  through such self -disclosure . This is particularly pertinent when
we consider that most of the particip ants described feeling disempowered by

their stutter identity in various facets of their lives (see themes 3.2 and 3.3).

SOHHWLQJ RQOLQH LV LQFUHGLEO\ HIILFLHQW’

Many participants speak of managing the struggle to initiate  contact with
potential partners by using other mediums that rely less on speech, such as
online dating. It should be noted that online dating or having romantic
encounters online constitutes the most frequently reported means used by the

young men in forming intimate relationships. For so me of the young men all of
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their intimate relationships had exclusively been formed using online dating

websites:

3:HOO , KDYH DFWXDOO\ PHW DOO RI WKHP RQ> @OL
(Bobby, 958)

s ¥YHIYH HUP KDG WR HUP [{n&sSthrough@..]S D th&\...] In-ter- Q HW 3

(Aaron, 217 -218)

Aaron describes a complete reliance on online dating to form his intimate

relationships, with his use of the words 3, fYH KD @GnmWiRg a perceived lack of
DOWHUQDWLYH RSWLRQV DYDLODEOH WR KLP 7KURWJKRXW $
accounts of being socially isolated in almost every area of his life. It seems

possible that by using online media Aaron is able to experience intimate

relationships that he would otherwise find difficult to establish. He later explains

the benefits tha t online dating affords him:

3, FDQ-ptigss my -s-s-selfw -w-wellinw -w-ZULWLQJ 6R HUiPmakes@ LW
it quite a bit easier to meet s -sS-s-ome]...]Jbody with that [...] head- VWDUW:?3

(Aaron, 244 -246)

Likewise, Harry also describes the ease with which he i s able to express himself

through online communication:

SWKDWYV ZKHQ , IRXQG LW ZDYV -peDpleloHlide BeEauseD@MNd W R S
could type everything that | wanted to s -say and how | wantedtos -VD\ LW’

(Harry, 1035 -1038)
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In the above accounts, Aaron and Harry illustrate the advantage of using non -

verbal communication to establish the initial formation of an intimate

relationship. Their descriptions suggest that engaging with online media negates

the need for speech and provides these young men  with a platform where  they

can express °*HYHU\WKLQJ WKDW , ZDQWHG WR VD\ DQG KRZ , ZD
without the possibility of stuttering. Despite the ease and effectiveness of online

dating, which the majority of the participants report using, there are i mpersonal

aspects, as referred to by Bobby:

SEHLQJ RQOLQH LV M X-éfiiienQiowevas,LE O\ H
\RX NQRZ LW LV VRPHKRZ > @ GHKXPDQLVLQJ’
(Bobby, 1079 -1080)

%REE\TV XVH RI WKGHH KORRIIX L wLd@stfibe the online dating process

suggests a lac k of intimacy in, and detachment from, the interpersonal aspect of

forming relationships. Considering the absence of intimacy in their lives
described by many of the participants , it is worth contemplating the duel process
referred to by the young men with regard to online dating. The participants

speak of forming their intimate relationships almost exclusively online, yet seem

to depict the process of seeking intimacy online as lacking any humanness.

In recalling a specific relationship with an intimate pa rtner, Francis describes the
extent to which online, non -verbal communication contributed to the

development of his relationship:

3, ZDV WDONLQJ WR KHU PRUH RQ 061 WKDQ DFWXDOO\ LQ H
so yeah erm, yeah, so MSN made the relationship in a wa \’

(Francis, 415 -417)
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JUDQFLVY TXRWH W\SLILHV WKH DFFRXQWY RI PDQ\ RI WKH SDUW
to which online media contributes to their forming intimate relationships. It is
clear how beneficial non -verbal, online communication i s to almost all  of the

young men i n establishing the relationship intimacy that has often been elusive.

344 3 WV OHVV RI D ELJ GHDO" 5ROH RI D VWXWWHU LGHQWLW

relationship

The final sub ordinate theme in the process of forming intimate relationships

ORRNVY DW WKH UROH RI WKH SDUWLFLSDQWVY VWXWWHU LQ W
formation of intimate relationships. All of the participants describe changes in

the role of their stutter after a relationship has formed. Eugene and Bobby

capture this dyn amic change perfectly:

SLW GRHV NLQG RI PDNH WKDW ILUVW VWHS D ORW KDUGHU
oncether - EXW RQFH WKH UHODWLRQVKLS VWDUWYV LWV QRW |

(Eugene, 351 -357)

3, ZRXOG VD\ WKDW PRVW OLNHO\ LQ [prabeb@ pWLRQVKLS D!
within time, probably within a really short time, you know it would
just become a complete non  -i-i-i- LVVXH ZLWKLQ WKH UHODWLRQVKL:!

(Bobby, 758 -761)

These accounts illustrate the changing impact that (XJHQH DQG % Ruter\§V
have on their intimate relationships relative to how developed the relationship is.
Eugene emphasises the difficulty experienced during the 3ILUVW gVibHing
the relationship compared to the reduced impact of the stutter as the

relationship develops. Many of the participants describe  going through a similar
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process. Aaron , for example , recalls how his stutter 3ZDVQYW D ElintweldfDO”

his previous relationships:

I)YXQQLMRXIK ZKHQ ZHYG EH>«@ FDRbupR, oR X®B B.4 @for
both-IRU ERWK-wen@nZ WKH VWXWW HsUs-&@W®DD/ELJ GHDO”
(Aaron, 708 -710)

By saying 3IXQQLO\ HOQRaxohKseems to imply surprise at the reduced
significance of his stutter within his previous relationships. Although he did not

go into much detail in the interv iew on the reasons for his stutter being less
significant in intimate relationships he did briefly mention the importance of

3D FFHSW DnvihinHhis friendships. Harry, who describes a similar experience,
suggests that WKH RWKHU SHUVRQTV D Fsfutes WD @dgHifidaumt tadtesf

in the decreased role of his stutter as the relationship develops:

3, WKLQN DIWHU LWV DFWXDOGOl@itetBdddistG LWV EHW>«@
WKH\fUH DOUHDG\ NLQG R-IIPBRRW H/G MRIX K’
(Harry, 713 -715)

Since a numb er of the participants spoke Rl DQ LQWLPDWH33BBBMWIIMHNFWVH "’

of their stutter as an important factor in it taking a lesser role within formed

relationships it is worthwhile considering the previously presented statements

concerning partner selection (see section 3.4.2). Many participants spoke of

their tendency to seek out intimate partners who seemingly present with

compassionate and empathic qualities , an example being Calvin  fV GHVFULSWLRQ R
his ideal partner: S3VKHYG KDYH D(CalMm) 820) or + D U U \dVbeing an

SDFFHSW ([Hady, 1735) and SEFDULQJ SH(H4R/Q 1730). For other

participants it is through the acceptance of their stutter by their intimate
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partners that they gaina sense of freedom from stuttering. Francis talks of being

in a previous relationship and feeling able to 3O HW Ris<stMtter to his partner:

SVKHTV WKH RQO\ SHWd/IRaIdaK&ally fully
letoutmy -P\ VWXWWHU DQG FRPH RXW RI P\ VKHOO"
(Francis, 534 -536)

In his description of coming SRXW RI1 P\ VIkid@@i® suggests a sense of

increased confidence and willingness to speak more freely due to the relationship

he had with his previous intimate partner. This is in contrast to  descriptions we

have seen throughout the chapter of participants doing all they can to avoid

stuttering openly, with the numerous strategies and highly developed methods

the young men apply in order to manage their stutter. This contrast is  perhaps
encapsulated by JUDQFLVY TXRWH DW WKH EHJLQQLQJ RI WKLV FKDSV

that SKD¥%X@LQJ D UHODWLRQVKLS [FrvariiS 99L BDAL)WR PH”

Similar to most of the other participants , Bobby also describes having fewer
issues with his speech when he is with an intimate partner. However, he also
predicts experiencing continual difficultie V ZLWK KLY SDUWQHUTV IDPLO\

3, P SUREDEO\ JRLQJ WR KDYH VRPH SUREOHPV ZLWK LW
with other people, maybe n - Q > «i@®not - maybe not my
partner, but maybe with her other family members, with the
in-ODZV PD\EH >«@ WKHUH FRXOG PD\EH EH D SUREOHP~
(Bobby, 797 -800)

The accounts of the eight young men that have taken part in this study have

shown much commonality, and some differences, in their experiences of intimate
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relationships. The next chapter presents an overview of the findings, and

discussion of the resear ch study as a whole.
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4. Overview

41 Introduction

This study aimed to illuminate the lived experiences of young men who stutter

and provide a rich, insightful, and detailed account in answering the research

guestion: how do young men who stutter experi ence the formation of intimate

relationships? The findings suggest this to be a complex experience, in which the

phase of initiating the first contact with a prospective partner is considered the

most challenging. While the focus of this study was the expe rience of forming

intimate relationships, it became clear that stuttering is a significant part of the
SDUWLFLSDQWVY LGHQWLW\ $V VXFK IRU DOO RI WKH SDUWLFL:
stuttering continue to play a central role in how they experience the present.

The present experience is characterised by how the individual manages the

impact of a stutter identity and the formation of intimate relationships.

This final chapter presents a comprehensive overview of the research study. The

first section d iscusses an overview of the findings. The overview takes an
HOHYDWHG pKHOWMRSWHWKH SDUWLFLSDa&iAgV &nd VIiNegdV H
experiences as they emerged through the analysis and formed the analysis

model. The second section reviews some transferabili ty and quality issues. The
third section discusses the contribution this research study makes to the field of

counselling psychology. The fourth section describes the potential areas of future

research that arose from the study, and the final section prese nts some

concluding considerations.
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4.2 Overview of the Analysis

This research study endeavoured to illuminate the experiences of young men

who stutter and capture an understanding of what forming intimate relationships

means to them. The analysis attempt ed to capture this experience and bring it

to light. As presented in the Findings, four master themes emerged from the

DQDO\VLYV 30\ VWXWWHU LV SDUW RI PH™ D VWXWWHU LGHQW
DP" VRFLDOLVDWLRQ RI D VWXWWHWKGEHQWUW\VSHELREBODWILPR D!
D VWXWWHU LGHQWLW\ RQ WKH IRUPDWLRQ RI LQWLPDWH UHOD
ZD\V WR FRSH" PDQDJLQJ WKH FKDUDFWHULVWLFV DQG LPSDFW

diagramme 1 for a graphic representation of the thematic mod el.

The structure of the thematic model that emerged from the analysis reveals an

interesting and somewhat chronological timeline, specifically in relation to the

first three master themes. The chronological structure begins with the first

master theme 30\ VWXWWHU LV SDUW RI PH"™  $wvhcWeaptivéddthe LGHQW L W\
GHYHORSPHQW DQG LPSDFW RI WKH SDUWLFLSDQWVY VWXWW
HISHULHQFHV RI VWXWWHULQJ 6WDUWLQJ ZLWK WKH SDUWLFLSI
the young men depict their stutt er as being at the very core of their identity and

this sheds light on the extent to which their stutter identity influences almost

every facet of their lives. In the subordinate theme 37TKH HSLFHQWUH RI
HYHU\WKLQJ" ,PSDFW RI D VineXsvtl/ Hodnts GeHiad theVarresting

QDWXUH RI WKHLU VWXWWHU 7KH VWXWWHU LGHQWLW\ ZDV GH
EULFN ZzDOO" WKDW VRPH RI WKH \RXQJ PHQ IRXQG WR EH WRF
This sense of a stutter identity forming an obstacle is typical a cross all of the
SDUWLFLSDQWVY DFFRXQWYV HVSHFLDOO\ LQ WHUPV Rl KF

relationships with peers, friendships, and intimate relationships are experienced.
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Diagramme 1:

Graphical representation of the thematic model.

3fYH )RXQG :DRSWR &
Managing the | mpact of a St utte r Identity

T . f thing °
Im. f ridenti
. ., —’ I
30\ Stutter is Part of Me " SWIV SDUW F
A Stutter Identity 3KHQ 1P VWXWWHULQJ @RWKI
P  The experience of stuttering
SWIV MXVW QF
v » Lshapedme sodally. My stutter & me
3,W 6KDSHG :KR , $P~
Socialisation of a stutter  Identity "
~ There seems to be a distance *
Experien f ial relationshi Mak fmnen
How my stutter seems to others
A 4
3S5HODWLRQVKLSV :$3UH 6SHFLDO’ W
> 3, VWD\HG RQ WKH
Impact of a Stutter Identity on the Formation of Intimate Relationships J
. . . S, WIV OHVV RI D ELJ G
3, OLNH JLUOV WKDW DU 27KH SURE Gtttieriid &\&lationships can -
. Role of r within a formed relationshi
Partner selection EH UHGXFHG GRZQ WR DVNLQJ
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Less typically, a nu mber of the young men portray the detrimental impact their
stutter has on the quality of their family relationships. The participants also
highlighted ways in which their identity as young men who stutter influences

their choice of careers, hobbies, and th e people with whom they develop

interpersonal relationships.

7KH H[SHULHQFH RI VWXWWHULQJ DSSHDUV WR EH DW WKH IRU
VWXWWHU LGHQWLW\ 7KH \RXQJ PHQTV DFFRXQWV VKRZ WKH
become aware of their stutter when it occ urs, with one of the participants
GHVFULELQJ WKDW 3«QRWKLQJ HOVH PDWWHUV™ ZKHQ KH VWXWW
experience of stuttering that the participants describe appears to contribute to

their developing behaviours to help manage the characteristic s of their speech.

For example, some of the young men spoke of developing different methods,

from learning mindfulness and relaxation techniques through to attending

psychological therapy, to address the emotional aspects of stuttering (see

appendix 16).

The chronological structure of the thematic model (diagramme 1) continues with

the second master theme, 3,W VKDSHG ZKR , DP" 6RFLDOLVDWLRQ RI
identity . A commonality between all of the participants was the influence of their

stutter identity on t  heir social development, with early experiences of stuttering

and early difficulties in forming and maintaining interpersonal relationships cited

as especially influential. Only one of the young men referred to their stutter as

being a positive moderating factor in tempering the development of possible

fDUURJDQWYT SHUVRQDOLW\ wWuDLWY ZKHUHDV WKH RWKHU SDL
stutter identity as having a predominately negative influence on their social

development. Many of the participants described experiencing a relatively
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isolated social existence; this seems to be in part as a result of difficulties in
forming interpersonal relationships and, for some, social anxiety. Social isolation
is also used by some of the young men as a method of managing their social

discomfort, with a number of the participants describing their isolation as being

ZLWKLQ WKHLU 3FRPIRUW J]RQH" DQG 3SHDVLHU WKDQ WKH HPRWLI

with social interactions. The use of alcohol and trying to limit how much they s ay
in social situations are further examples of how the participants managed their

discomfort in social situations.

7KH VRFLDOLVDWLRQ RI WKH SDUWLFLSDQWVY VWXWWHU
distance between them and others in their interpersonal relat ionships. For many
of the participants, the forming and maintenance of friendships were described

as difficult, with several experiencing quite insular lives with few friendships.

There is a suggestion by some of the young men that their social isolation
hindered them from forming friendships with peers, while their lack of
friendships increased a sense of social isolation. Only one of the young men

spoke of their stutter having very little, if any, negative impact on forming
friendships. He was also the on ly participant to speak about having experienced

no negative reactions or bullying from peers for his stutter, which is in stark

contrast to the other participants and their accounts of being bullied and
marginalised by others. Indeed, for one of the young men this experience seems

to have influenced his belief that 8 SHRSOH DUH PHDQ DQSmikiRd&tbd EOH-

LGH

MGLVWDQFHY LQ WKH SDUWLFLSDQWVY VRFLDO UHODWLRQVKLSYV

that their stutter had also distanced them from their family, ei ther due to their
social isolation, the difficulty they experienced in expressing themselves, or

because their stutter had become a sensitive topic to discuss within their family.
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As shown by the thematic model (see diagramme 1), within the master theme

3W VKDSHG ZKR , DP" 6RFLDOLVDWLRQ RHer® app®drxVdiWHU LGHC(
UHFLSURFDO UHODWLRQVKLS EHWZHHQ WKH SDUWLFLSDQWVY
stutters ( 3, WV MXVW QRW FRRO" 0\) ¥ ¥xeiWdlidls 8bQuE hdwvH

others perceive them ( S0ODNHWRX VHHP QHUYRXV" +RZ P\ VWXWWHU VI
others ). Many of the participants described their stutter negatively in terms of

how they feel when interacting socially, with an almost constant anxiety about

stuttering in the presence of others. This K I H iJdnhticipation of future stuttering

could be one of the contributing reasons for some of the participants either

isolating themselves socially or avoiding certain situations or relationships where

verbal communication is considered necessary. As well as the pIHDU RI IXWXUH
VW XW W HIE iQelybung men described anticipating that listeners with whom

they had no pre -existing relationship would react negatively to their stutter.

2WKHU SHRSOHYV UHDFWLRQVY RU DQWLFLSDWHG UHDEWLRQV W
DV SLYRWDO WR WKH \RXQJ PHQYTV SV\FKROFEHEQD DLW HERWV R
QHJDWLYH UHDFWLRQV WR WKH SDUWLFLSDQWVY VWXWWHU VHEF
own fear/anxiety of future stuttering and confirm their own beliefs that

stuttering, f or some of the young men, is undesirable.

Exploring further the chronological structure of the thematic model (see

diagramme 1), we see that the meaning the participants attach to their

experiences of intimate relationships seems to relate to the socialisa tion of their
stutter identity. The third master theme, 5+DYLQJ D UHODWLRQVKLS LV V!
Impact of a stutter identity on the formation of intimate relationships , illustrates

WKH SDUWLFLSDQWVY H[SHULHQFHV RI LQWLPDWH UHR®DWLRQVK
struggle experienced by all the young men in forming intimate relationships,
which for some contributed to the belief that intimate relationships were
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unattainable for them. For many of the participants the experience of an

intimate relationship was des cribed as largely unfamiliar, with one of the young

men saying that he had remained MRQ WKH VL &fHelatioQdhipsTfor a long

WLPH $V ZLWK RWKHU DVSHFWV RI WKH SDUWLFLSDQWVY OLYH
their stutter, the young men described devel oping various means of managing

the absence of an intimate relationship. One such way was in establishing

emotional intimacy though close friendships. As one of the young men put it,

SLWTJV OLNH D UHODWLRQVKLS MXVW ZLWKRXW VH[’

Partner selection was a fur  ther means by which all of the participants attempted

to manage the difficulties experienced in forming intimate relationships. For each

RI WKH \RXQJ PHQ WKH SRWHQWLDO SDUWQHUTV SURIHVVL
contextual factors, and pre -existing familiar ity were mentioned as important

factors to consider. For example, some of the participants described the

importance of empathy and compassion being demonstrated by potential

partners, whereas a few of the other young men spoke of exclusively developing

intimate relationships from existing friendships. The findings suggest that the
FRQVLGHUDWLRQV JLYHQ WR SDUWQHU VHOHFWLRQ ZHUH XQGH

desire for their stutter to be accepted as part of them.

The findings indicate that the most challe nging aspect of forming intimate
relationships with people who are not friends or already familiar to the individual

is the initial conversation or contact. For the majority of the participants the

process of initiating conversation with the intention of f orming an intimate
relationship was described as too challenging, with just a few of the young men

actually having initiated in person contact. Environmental factors were

considered important when initiating conversation, with one of the participants
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stati ng that a noisy environment was preferable as it helped to disguise his

stutter, whereas for another participant a more sedate environment was often

sought because SORXG HQYLURQPHQWY SXW WRR PXFK VMWWUDLQ RC
additional way in which the particip ants managed initiating contact with potential

intimate partners is by predominately using online, non -verbal communication

(e.g. online dating websites). Using online communication seems to ease the

initial difficulties in developing familiarity with the other person.

Highlighting the difficulties experienced by the participants in forming intimate

relationships, the subordinate theme 3 WYV OHVYV RI D ELJ GHDO” B5ROH RI
identity within a formed relationship illustrates the reduced role of the

pat LFLSDQWYYV VWXWWHU ZLWKLQ DQ HVWDEOLVKHG LQWLPDW!
SDUWQHUYY DFFHSWDQFH RI WKH SDUWLFLSDQWIV VWXWWHU D
anxious about the possibility of stuttering were noted as reasons for a stutter

playing less of r ole once an intimate relationship has been formed.

An overarching theme to emerge from the study was the means by which the

participants attempt to manage the characteristics and impact of their stutter

identity. The fourth theme of 3, fYH IRXQG ZD\HWRIF®RBILQJ WKH LPSDFW
a stutter identity is shown as embedded throughout the thematic model (see

diagramme 1). As summarised previously in this overview, the findings illustrate

the complex and sophisticated ways in which participants manage the impac t of

their stutter identity. As aforementioned, many of the participants exclusively

initiate the first contact with potential intimate partners by using an online, non -

verbal medium, as opposed to conversing with a potential partner in person .

Other forms RI PDQDJHPHQW LQFOXGH WKH SURFHVV RI GLVFORVL

reduce the anticipation of stigma and to assess the likelihood of possible
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negative reactions to future stuttering; the careful consideration participants
give to selecting an intimate part ner who is empathic, caring, and likely to
accept their stutter as being a part of them; and the process of experiencing
emotional and physical, non  -sexual intimacy through friendships in the absence

of intimate relationships.

Before discussing the finding s in light of existing literature and reviewing where
this study fits in the field of counselling psychology, it is necessary to consider
the quality of this study and issues of transferability. These will be discussed in

the next section.

4.3 Transferability

4.3.1 Quality Markers

Most research, regardless of the methodological approach, has its strengths and

limitations. Assessing the quality of qualitative research is a topic that is

extensively discussed by qualitative researchers. While researchers do not want

gu alitative research to be evaluated according to the validity and reliability

criteria of quantitative research, it is agreed that guidelines for quality control

are important. This research study aimed to follow the four characteristics of

good qualitative UHVHDUFK VHW E\ <DUGOH\ 7TKHVH DUH p6H
FROQWH[WY Mp&RPPLWPHQW DQG ULJRXUY n7UDQVSDUHQF\ DQG |
DQG LPSRUWDQFHY 7KHVH IRXU FKDUDFWHULVWLFVY DFFRUGLQ

offer a variety of ways of establishing g uality in qualitative research.

U6HQVLWLYLW\ WR FRQWH[WT

Reviewing the relevant literature on the subject area ensured sensitivity to the

theoretical context. As someone who also stutters | entered the research process
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with an existing personal sensitivity to the context of this study. It was
important for me to remain mindful of the similar sociocultural influences |

share d with the participants , this was achieved through personal reflections
throughout the research process. Ethical issues were considered throughout |,
particularly during the participant recruitment, interviewing, analysis, and write -
up phases of this study. The considerations towards ethical issues ensure d that
the research was sensitive to the perspectives of each individual participant and

protect ed them within the context of this study.

M&RPPLWPHQW DQG ULJRXUT

TKURXJKRXW WKLV VWXG\ pFRPPLWVaP ev@igvicdd @yGthe) inJ R depti
engagement with the literature, in the data collection, and the analysis. It was
further evident during t he data collection phase, and particularly in the analysis

stage. The rigorous and committed process throughout is illustrated by the close
DQEQDO\WLV RI WKH SDUWLFLSDQWVY TXRWHV LQ WKH )LQGLQJV
frequent reflections and interrogation of the analytic processes that a systematic
refinement of the analysis occurred, which allowed for a close inspection of the

data. Discussions within research supervision during the analysis took the form

of triangulation, which increased the rigour with w hich the analysis was
completed. Furthermore, prioritisation of the well -being of each participant
during the data collection process (see Methodology) illustrated my commitment

to attend to professional and ethical standards.

H7UDQVSDUHQF\ DQG FRKHUHQFHT

The transparency of the method and data presentation was clearly presented in
the Methodology and Findings. Each stage of the research process was described

in the Methodology to provide a transparent and coherent representation of this
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process. Also, the  Methodology and Findings include d clear rationales describing

the reasoning behind certain methodolog ical and analytic decisions with the aim

of provid ing a coherent and transparent account and thereby remov ing possible
ambiguities from the research proces s. Furthermore, | have stated , through
reflexivity , the thoughts and feelings | held coming into the research with a view

to providing a transparent and explicit account of my position as the researcher.

Coherency was also illustrated in the brief biograph ies of each participant . The

aim of the biographies was to provide the reader with a clear understanding of

WKH SDUWLFLSDQWVY SHUVRQDO VWRULHV WKDW FRXOG

findings.

M, PSDFW DQG LPSRUWDQFHY

A key aspect of this study is the p otential impact and importance the research

might have with other researchers, health professionals, and counselling

psychologists. This study sheds light on and gives voice to a population that is
under researched. Therefore, it is hoped that this study will enrich  the
understanding of the subject area , particularly in relation to the theory and

practice of those working with or studying stigmatised identities. The intention is

that articles will be published from this study specifically in psychology jour nals,
but also sociology and speech and language journals. The importance and
implications  for the field of counselling psychology are outlined later in this

overview.

4.3.2 Challenges

It is noteworthy that any method of data collection and analysis has strength s
and challenges. In this section some issues concerning the research method and

procedure of this study are considered.
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4321 Methodological Challenges

As discussed in detail in the Methodology section, IPA was deemed the most
appropriate approach in answering the research questions and to gain an

understanding of the experiences of young men who stutter.

One of the possible limitations of the methodology concerns the use of language.

There are some researchers who claim that IPA is overly dependent on language
and therefore requires participants to be highly articulate in order to
communicate the meaning they make of their experiences (Willig, 2001). Willig

(2001) lists some major challenges to IPA, which relate to the challenges in this

study. Firstly, Willig ( 2001) indicates the assumption in IPA that language
provides participants with the tools to conceptualise and describe their
experiences, therefore it is worthwhile considering the nature and characteristics

of stuttering in relation to language. Two accep ted characteristics of stuttering
include the use of word substitution and circumlocution to avoid or circumvent

possible stutters. Even though it was not noticeable during the interviews

whether the participants use this strategy , it is possible that it d id occur. By
replacing one word for another or by changing the structure of a sentence to

manage a stutter, the way in which t he participants communicated their
experiences may have been subtly altered . Similarly, the findings of this study
illustrate the SDUWLFLSDQWVY XVH RI FRQFLVH VSHHFK WR DYRLG D
This too might have led to the participants not elaborating when speaking about
experiences to avoid a lengthy dialogue. During the interview stage of the

research, efforts were made to ¢ reate an environment in which the participants
would feel able to stutter freely. One way of doing this was to use my

therapeutic knowledge and experience in an attempt to facilitate an empathic
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and non -judgemental environment where the participants might feel more at

ease.

A further challenge to IPA that Willig (2001) refers to is the suitability of

participant accounts and their ability to explain to the researcher the richness of

their experiences. Willig (2001) suggests that persons who are not well ver sed in

expressing their emotions, sensations, thoughts, and perceptions might be

unable to communicate the texture and depth of their experience. All except one

of the participants are educated to university level, with one participant

reporting to have a literary background. However, many of the participants

describe themselves as being relatively socially isolated and employed in

positions that require minimal verbal communication on a daily basis. Therefore,

the challenge that Willig (2001) refers to in relation to this study is perhaps

PRUH WR GR ZLWK WKH SDUWLFLSDQWVY DELOLW\ WR YHUEDOO\
of their experiences. With this in mind, | was often surprised by the vivid, in -

GHSWK DQG HPRWLRQDOO\ FKDUJHG DFFR BpQafevices ldwWihgH SDUWLF

the interviews and the analysis.

43.2.2 Procedural Challenges

The two main procedural challenges to consider within this research concern

recruitment and the interview schedule.

The recruitment of participants presented certain challenges. Given that this
study aimed to contact a potentially socially isolated group, there were certain
accessibility constraints. Various recruitment methods were applied including

flyer distribution at numerous places of interest, online advertisements on social

media and dating websites, and through Speech & Language centres. Despite

the rigorous effort in the recruitment process the majority of the participants, six
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out of the eight, came through Speech & Language centres. It is worth
considering the challenges i n accessing a relatively socially isolated group.
Perhaps an extended recruitment process might have allowed for additional

perspectives to emerge.

Another limitation concerns the development of the interview schedule.
Following the initial three interview s, and on reflection of what emerged in those
interviews, revisions were made to the interview schedule to include a question

about managing the absence of intimate relationships. Even though this design
change occurred as a result of what was said in thos e first three interviews and
contributed to the emergence of one of the significant findings in this study, the
interview schedule could have been stronger if the question had been included

from the first interview.

Despite the above -mentioned methodologic al and procedural challenges, the

study remains robust and has a lot to offer the field of counselling psychology.

4.3.3 Personal Reflections

In an attempt to remain aware of my own pre - existing knowledge, attitudes, and
assumptions, and in an effort to prevent them unduly influencing the research, |
engaged in the process of reflexivity throughout. Despite my best intentions,
excluding my own beliefs and ideas proved challenging and difficult to adhere to

at times. This was perhaps compounded by the fact that | too have a stutter and
as such have an intimate knowledge of the researched subject area as a result of

my personal experiences.

The moment | first became aware of my own thoughts and ideas creeping into

the research process was during the pilot interview. | felt in the pilot that my

142



relatedness to the topics being discussed, and my general curiosity with the

content, at times resulted in the interview veering away from the interview

schedule and ultimately losing focus by deviating from the research questi on. |
consider lessons learned from the pilot study to be a vital experience in the

process and went a long way to reinforce the importance of reflexivity (e.g.

writing a research diary, discussions with peers, and personal therapy) to keep a

check on my o wn processes. The increased awareness that emerged from my
reflexivity certainly helped me to notice whether certain thoughts and actions,
particularly during the data collection and in the analysis, were based on the

SDUWLFLSDQWVY H[SHU L HQ@FH\ouR preL. Q taeptions H

, DP FHUWDLQ WKDW P\ SRVLWLRQ RI pVDPHQHVVY ZLWK WKH SL
stages of data collection and analysis. My closeness to some of the experiences
enabled me to have a genuine curiosity and lasting investment in t he study, as
well as to feel close to the accounts of the young men taking part. As
researcher, | felt a genuine warmth and empathy towards each of the eight
participants. This warmth remained throughout the research process, from the

moment of the intervi  ews through to analysing the data and up to and beyond
presentation of the research findings. This was due in part to the relatedness |

found with the participants, and with some of their accounts, yet also as a result

of feeling genuinely touched by their apparent openness and willingness to share
their stories. For example, both Aaron and Bobby shared how social isolation

formed part of their stutter management, where at times it would mean they
experienced long periods without the need to speak to anothe r person. They
both commented at the end of their interviews firstly on how challenging and
exhausting they found the experience of speaking for a relatively long duration,

but also how lightened they felt by having the opportunity to talk about how
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living with a stutter has affected them. In fact, many of the participants at the
end of their interviews shared how cathartic they found the interview experience
to be. Several mentioned how peculiar it seemed for them to be talking so
openly about stuttering, while at the same time feeling a sense of being
understood. It was this willingness on the part of the participants to verbally
share experiences that were clearly difficult, or had been so, that stimulated a

deep appreciation and desire in me to do justic e to their stories.

Conversely, there were a few occasions during the analysis when | felt too close

to the experiences of the participants, when the divide between researcher and a

SHUVRQ RI VDPHQHVY VHHPHG EOXUUHG W ZDV DW MWKHVH WLF
own beliefs, assumptions, and biases largely based on my own experiences as a

man who stutters became particularly challenging. During these periods | chose

to step away from the research for a short period and reflect on whether there

was anything in WKH SDUWLFLSDQWVY DFFRXQWYVY WKDW ZDV SDUWLF

my own experiences.

There were also occasions during the early stages of the research when | felt

UHVLVWDQW WR DFNQRZOHGJLQJ RU DFFHSWLQJ SRWHQWLDO |
phenomenon. | n oticed that, at times, when others enquired about the research

topic | tended to reply with a disclaimer that my stutter had not impeded my

experience of forming intimate relationships. Through the reflexive process

during the early stages of the research | recognised feeling a slight sense of

shame that, firstly, my identity as one who stutters had impacted on my forming

intimate relationships and, secondly, that | would renounce such relatedness

when discussing the researched phenomenon, especially consid ering the

openness of the eight participants. The reflexivity akin to qualitative research
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KHOSHG PH UHFRJQLVH DQG H[SORUH WKH GLIIHUHQW DVSHF
MGLITHUHQFHY WKDW ZHUH SUHVHQW EHWZHHQ P\VHOI DV UH)

participants, as  well as my relatedness to the researched phenomenon.

On a more personal note, the research stimulated a lot of personal reflections on

my own historic and present experiences. Sometime before embarking on my
counselling psychology training | had reached a point in my life where | had
learned to accept many aspects of my identity as one who stutters. Similar to

the findings of this study | had developed many ways of hiding or avoiding my

stutter, which had served to help and hinder me throughout my early yea rs.
Through personal therapy and my own personal development | learned to accept

many aspects of having a stutter, although, as has been mentioned through the

research process, | became more aware of certain aspects that | had yet to fully

accept.

As well as my assumed positions as researcher and a person of sameness, |
believe my position as a counselling psychologist also had an influencing factor

on my research, which was perhaps most apparent during the interview process.

My counselling psychology train ing has developed in me the ability to be at ease

in a one -to-one environment with another person, at the same time as
communicating my empathy and attentiveness to what is being said. It is my

hope that this helped the participants feel comfortable enough to discuss their

experiences with me openly.

During the interview process | became aware of my desire to speak with the
participants without censoring my own stutter. | felt an obligation to the eight
young men to be genuine with them, while remaining min dful of any possible

influence that stuttering freely may have had on the research. It also became
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important for me to give these men a voice, to provide them with a platform

where their accounts could be heard in their own words and without any
sanitisati on of their stutter. The reasoning for this was both methodological, in
RUGHU WR SURYLGH D PHDQLQJIXO DQG VHQVLWLYH
experiences, and personal. The personal reason comes from my own struggle

during early periods in my life to fi nd my voice and to feel heard, wrongly
assuming the world to be a verbally fluent place in which my stutter would
struggle to find its place. This perception has since changed along with a greater
acceptance of my stutter, yet | believe it remains importan t to give a group of
men like this the opportunity to be heard. Indeed, my desire to give these eight

men a voice was certainly one of the predominant driving motivators throughout

the research process. Several of the men who participated stated they hoped

that by lending their stories to the research it would not only go some way to

help others understand the challenges faced by individuals who stutter but also

that their words might reach and benefit others who stutter. Aaron mentioned

that by being an au  thor he has found a way to communicate with others through

his writing. It is my hope that this research achieves the same and that the

invaluable stories of the eight men that participated are heard.

4.4 Significant Findings and Contributions to the Field of Counselling

Psychology

Having reviewed the challenges to transferability and the possible constraints to
the robustness of this study in previous sections, | present here the valuable
contribution | believe this research brings to the field of counselling psychology.

This study focussed on an under -researched subject area and thus can add to
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the understanding of stigmatised identity, intimate relationships, and

psychological well -being.

4.4.1 Contributions to the Field of Counselling Psychology: Literature

In thi s section the significant findings of this study will be presented in relation
to existing literature. The contributions to research, theory , and practice are

then presented, followed by a discussion on possible areas of future research.

Having carried out  the research and analysis and thereafter returned to review

the existing literature , | found t he many similarities, and some differences,

between the findings of this study and that of other research to be quite striking

Here | present the four significa nt findings from this study: (1) impact of a

VWXWWHU LGHQWLW\ RQ WKH LQGLYLGXDOfV TXDOLW\ RI OLIH

(3) anticipated stigma; (4) stigma management.

441.1 ,PSDFW RI D VWXWWHU LGHQWLW\ RQ WKH LQGLYLGXDO

life

| immediately picked up on how the participants consider their stutter to be very

much central to their identity and in turn how they indicated that it was more
than the sum of a collection of motoric speech disruptions and associated
behaviours. They all re ferred to the influence their stutter identity has on

determining how they experience and engage with life and relationships,

referring to it as a SEULFN Z@abiQ 26 -27) oran 3*REV WU X FBUHbR G55
556) to almost all facets of life. For example, each participant described the
varying degrees to which their stutter shaped their academic and career choices,
employment opportunities, and restrictions  on their choice of interests to those

that involve d minimal social contact with others. These finding S mirror existing
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literature (e.g. Gabel et al., 2004; Klein & Hood, 2004) that discusses the impact

RI VWXWWHULQJ RQ DQ LQGLYLGXDOfV TXDOLW\ RI OLIH )RU H
propose that individuals who stutter are likely to experience role entra pment in

the form of vocational and social stereotyping, which could influence the choice

of academic and vocational pathways.

The %rick wall ~ WKDW SDUWLFLSDQWYV UHIHU WR LV DOVR HYLGHQ
relationship experiences. Many of the participan WVYT]T DFFRXQWVY FRQVLVW
descriptions about how they perceive themselves to be living on the edge of

society, finding friendships, family relationships, sexual opportunities, and

intimate relationships problematic. These accounts correspond with existing

literature which suggests that individuals with a stutter or stigma identity are

prone to experience relational difficulties, especially in forming and maintaining

interpersonal relationships (e.g. Franck et al.,, 2003; Boyle et al., 2009).

Manning (2001) pro poses that due to the effect stuttering has on

communication, the interpersonal relationships and quality of life of people who

stutter can be greatly affected. Conversely, Klompas and Ross (2004) found that

stuttering does not adversely influence ability of the individual who stutters to

establish friendships, despite the assertion that stuttering could be perceived

negatively by others. The extent to which the participants describe different

social relationships as troublesome varies between individuals. For instance, all

of the participants, with the exception of David, describe having limited

friendships throughout their childhood and adolescence, and experiencing peer

bullying , believing this was as a result of their stutter being negatively targeted.

David did , however , report experiencing difficulties in forming interpersonal

relationships in his workplace, whereas several of the participants describe
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experiencing no such difficulties. The one type of relationship to emerge as

typically problematic acr  oss all participants is  that of intimate relationships.

The Jrick wall ~ metaphor used by some of the participants to illustrate the

effects of their stutter is also appropriate in describing the rol e their stutter has

in their experience of intimate relat ionships. A commonality in the findings was

the difference between the way participants approach interpersonal

relationships, such as friendships, compared with the way they approach

intimate relationships. The findings seem to suggest that participants ar e more

willing or able to form interpersonal relationships than they are intimate

relationships. Despite most interpersonal relationships being described as

challenging, many of the participants speak of managing to establish a few close

friendships during  adulthood, while continuing to experience difficulties forming

any intimate relationship. The only participant who describes all forms of social

relationships as being almost equally difficult, with family, friends, and with

intimate partners, was Aaron. +H VSHDNV RI QRW VHHLQJ D 3QHHG IRU >
>KLV@ OLIH" DQG GHVFULEHV KLV OLIH DV UHODWLYHO\ LVRODW
LOQWHUDFWLRQV 7R K\SRWKHVLVH $DURQYV LVRODWLRQ FRX
maladaptive protective factor to manage the pai n and struggles he experiences,

and has experienced, in his attempts to form interpersonal relationships.

44.1.2 Formation of relationships

Across the themes , participants describe  the initial formation stage of intimate
relationships as the most problema tic aspect of interpersonal relationships . In
discussing early peer relationships, the majority of participants describe being
isolated from their peer group. They attribute this  isolation to finding the process

of initiating conversation too challenging a nd overwhelming, which adversely
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influenced the opportunities they had to form friendships. Yaruss and Ques al
DUJXH WKDW D VWXWWHU LGHQWLW\ FRXOG LQKLELW DQ L
social situations where initiating and sustaining conversation would be
considered as necessary. The difficulty of initiating conversation seems to
permeate throughout the majority of the participants flives and is particularly
evident in their accounts of attempting to establish intimate relationships.
Eugene seemed to capture this common theme among the participants in stating
that the impact of stuttering on forming intimate relationships could be reduced
WR WKH HDUO\ IRUPDWLRQ VWDJH ZKHQ puDVNLQJ VRPHRQH RXWT
forming intimate relationships for people who stutter is an under -researched
area, there are some studies that lend support to these findings. Studies by
Hayhow et al. (2002) and Ross (2001) imply that in the light of  these challenges
when initiating and engaging in conversations, it is likely that this could present

difficulties in forming intimate relationships.

The indication in the findings is that the most challenging aspect of establishing

intimate relationships is during the formation period and this is supported by the

participan WV GHVFULSWLRQV RI WKH UROH RI WKHLU VWXWWHU D
have been formed. All of the participants who speak about their experiences of

being in an intimate relationship depict their stutter as assuming a reduced role

following the format ion of an intimate relationship. There are suggestions in the

ILQGLQJY WKDW WKH SRVVLEOH UHDVRQ IRU WKH VWXWWHU(Y{V
participant's sense that their stutter and they themselves have being accepted

by an intimate partner. Despite the UHGXFHG UROH WKDW WKH SHUVRCQ
identity assumes within an intimate relationship, many of the participants

describe anticipating continual difficulties with the new relationships, such as

ZLWK WKHLU SDUWQHUYV IULHQGY DQG IDPLO\ PHPEHUYV
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4413 Ant icipated stigma

7KH ILQGLQJV VXJIJHVW WKDW WKH VRFLDOLVDWLRQ RI WKH SDU'
a profound impact on  their expectation of being stigmatised for stuttering in the

future. The majority of the participants report being stigmatised for st uttering,

from childhood through to the present day. These experiences seem to have

contributed to the participants anticipating future stigma in the majority of their

interpersonal interactions and in their relationships. The presence of anticipated

stigm a in the findings is in keeping with recent studies (e.g. Quinn & Chaudoir,

2009). Earnshaw et al. (2011) argue that anticipated stigma from friends,

IDPLO\ DQG ZRUN FROOHDJXHY GLPLQLVKHY WKH LQGLYLGXDOT\
SHUVRQYV SV\HKWID-Relngk OChe findings of this research revealed

anticipated stigma  to be a key consideration when deciding whether to initiate

contact with potential intimate partners. For example, most of the participants

describe an expectation that potential intim ate partners will negatively react to

WKHLU VWXWWHU DQG FRQVLGHU WKHLU VWXWWRMUITWRKHEHH XQI
participants  consider the occurrences of anticipated stigma to be a factor in their

avoidance of or failure to attempt to form intimate re lationships where verbal

communication is considered necessary. This finding is perhaps a reason why the

majority of the participants us e online, non -verbal communication to initiate

intimate relationships (see section 4.4.4).

Quinn and Earnshaw (2013) sug gest that anticipated stigma is a strong predictor

of psychological distress, such as increased depression and anxiety, and
decreased self -esteem. Although none of the participants report S experiencing
depression, the majority of the participants talk at | ength about feeling socially

anxious and describe having low self -esteem. It is unclear in the findings ,
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however, ZKHWKHU WKH SDUWLFLSDQWVY VR FleBtéemDo@ginattW\ DQG OR

from anticipated stigma.

As well as anticipated stigma, all of the part icipants report the role of anticipated

stuttering as a factor for reduced sociability and a reason for choosing to avoid

initiating conversation with potential intimate partners. What emerges in the

ILQGLQJV LV WKH SDUWLFLSDQWVY D Qich Hndfé commbiily \v6W XWWHULQ

UHIHUUHG WR E\ WKH SDUWLFLSDQWY DV D 3IHDU RI VWXWW

anticipated stuttering seems to be twofold, with it focusing both on the listener
and the self. Firstly, the participants describe being concerned about how they
could be perceived by the listener, which is similar to the concern they attach to

anticipated stigma. Secondly, the participants speak of feeling anxious about the

potential emotional and psychological distress they could experience if they were

to stutter , for example , GDPDJH WR WKH SHéséeq, sharveH and
frustration with self, and increased anxiety. The appearance of low self -esteem
and social anxiety in people who stutter has been extensively documented in the

stuttering literature (e.g. B lumgart et al., 2010; Guitar, 2006). Considering the
anxiety that the participants associate with anticipated stuttering it is perhaps

littte wonder that the majority of them speak of using online, non -verbal

communication to form intimate relationships.

One of the more common findings that emerged from the study is how pivotal
the participants consider the responses of listeners to be when speaking with
them. This seems particularly evident in situations where the listener is
unfamiliar to the participant  (i.e. the listener has no pre -existing relationship
with the participant). Previous studies suggest that as a result of anticipated

QHJDWLYH UHDFWLRQV E\ WKH OLVWHQHU WR D SHUVRQTV VWX\
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is likely to experience stigmatisation res ulting in feelings of guilt, shame, self -
consciousness, and increased social withdrawal or isolation (e.g. Hagstrom &

Daniels, 2004; Klompas & Ross, 2004).

44.1.3 Stigma and stutter management

(PEHGGHG LQ WKH ILQGLQJY DUH WKH SDUWAgE IthE be@eiv® § DWWHP S
experiences of stigma, and more specifically the stigma attributed to the
SDUWLFLSDQWVY VWXWWHU LGHQWLW\ 7KH ILQGLQJYV LQGLFDW
forms of management described by the participants originate from a young age

and are later developed into sophisticated modes of agency of the stutter. Most

of the different modes of management described by the participants appear to

be deeply embedded in their daily lives and seem to have become part of their

general being. The various w ays in which the participants managed stigma

ranged from reducing the occurrences of the noticeable characteristics of

stuttering (e.g. by speaking concisely, careful word selection) through to gaining

an identification of their stutter (e.g. self -disclosu re). Although the breadth of

stigma management for these participants is varied and wide -ranging , three key

management findings of the study emerged. These concern disclosure, non -

verbal communication, and the selection of intimate partners.

Disclosure

As mentioned in the previous section, all of the participants in this study speak
about their anxiety or fear of stuttering. The participants also describe
experiencing anxiety or fear that a listener could identify their stutter as being
part of them. Previo  us studies have indicated that adolescents and young adults
who stutter are likely to attempt to conceal their stutter, possibly due to their

negative thoughts and feelings towards stuttering and their concern that the
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listener could perceive them negative ly (e.g. De Nil & Brutten, 1991; Blood et

al., 2003).

One of the key ways of managing the impact of their stutter identity in
LOWHUSHUVRQDO UHODWLRQVKLSY WKDW HPHUJHV LQ-WKH ILQC
disclosure of their stutter. Crichton -Smith (20 02) refers to disclosure as
MKLIKOLJKWLQJY ZKLiAKhidaondxHt | La3 legenness with other listeners

DERXW WKH VSHDNHUYVY RZQ VWXWWHU DQG DVVRFLDWHG FRPPX

The findings of this study suggest that self -disclosure of the participan WVT VWXWWHU

consists of two components. Firstly, it acts to reduce WKH VSHDNHUYfV DQ[LHW\
fear of stuttering. Secondly, disclosure provides the speaker with an opportunity

WR DVFHUWDLQ WKH OLVWHQHUYY SRVVLEOH VWLJPD WRZDUG
part icipants, Harry, seems to typify the desensitisation that many of the

participants speak about when discussing disclosure. In referring to disclosing

his stutter to a potential intimate partner , Harrysaid 3LI \RXJUH QRW KLGLQJ LW

\RXTUH QRW DWWDKBUZK H D (Ha@y] 1608 “-1607). The findings suggest

that by disclosing their stutter the participants experience a reduction in anxiety
towards anticipated stuttering and become less concerned that listeners could
identify their stutter as a part o f their identity. The second component,

GLVFORVXUH RI WKH VSHDNHUYY VWXWWHU WR DVVHVV IRU SRV
the majority of participants as the primary influence for the ir choosing to

disclose their stutter to others. The findings of this st udy suggest that
SDUWLFLSDQWY UHJDUG DQ LQWLPDWH SDUWQHUTV DFFHSWD
integral consideration when forming an intimate relationship. Many of the

participants describe disclosing their stutter early during the process of
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communicating  with possible intimate partners with the intention of ascertaining

potential stigma issues.

The components of disclosure that emerge in the findings lend support to
previous studies, most notably Chaudoir and Fisher (2010). Chaudoir and
JLVKHUTV closwr&/ Processes Model (DPM) suggest s three distinct
processes of disclosure that can assist in maximising the likelihood that
disclosure will benefit the well -being of the person disclosing. The three
processes of the DPM are: (a) alleviation of inhibiti on, (b) social support, and (c)
changes in social information. The two components of disclosure presented in

this study seem to mirror the first two distinct processes in the DPM, that of
alleviation of inhibitions and the confirmation of social support by gaining a

JUHDWHU XQGHUVWDQGLQJ RI WKH OLVWHQHUYTV UHVSRQVH WR \

Online, non  -verbal communication

The accessibility of online media is described by the participants as an important

factor in their ability to communicate non -verb ally with other people. Many of

the participants speak about exclusively using online, non -verbal communication
(e.g. online dating, gaming websites, and social networking media) to facilitate
opportunities in order to initiate a dialogue with potential in timate partners. With
the initial communication described by the participants as the most difficult

aspect of forming intimate relationships it is worth considering the potential

benefits that greater access to online media could provide for individuals wh o
stutter in experiencing intimate relationships. The findings also highlight the
SDUWLFLSDQWVY SUHIHUHQFH WR G L\WEraR/\VadlingV grierLtd VW XW W H U
meeting potential intimate partners. Bobby describes the process of forming

intimate relations hips and disclosing his stutter online as SHIILFLHQW KRZHYHU
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VRPHKRZ GHKXPD@bhbi,Q079 -1080). Bobby is the only participant to
suggest a possible negative element in the use of online, non -verbal
communication. It is perhaps worth considering the process of using online
media to form intimate relationships, when the process itself potentially lacks

intimacy.

Selection of intimate partner

The final key finding within stigma and stutter management concerns the
SDUWLFLSDQWYVT FDUHIXOoadhR®3leGikhUittiBatd gaBnérs. The

ILQGLQJV KLJKOLJKW WKH SDUWLFok Se3@blishifg S titdteU HQ F H
relationships with individuals who present with compassionate, caring, empathic

personality traits. The findings also indicate how most of th e participants  develop

many of their intimate relationships from pre -existing friendships. These findings

VXJIJHVW WKDW WKH SDUWLFLSDQWVY VHOHFW L RiQorBer L@ WLPDWH
manage anticipated stigma (as discussed in section 4.4.3), with th H SDUWLFLSDQWV
intention being t o form intimate relationships where acceptance of their stutter

appear ed more likely.

4.4.2 Contributions to the Field of Counselling Psychology: Research
Process
One of the key contributions that this study makes to qualit ative research is in

WKH GLVFXVVLRQ RQ pVDPHQHVVY DQG PRWKHUQHVVY ,W LOOXYV
researcher/participant relationship and the various issues that the research

relationship can have on transferability and with the analysis. As previou sly

described in this chapter and in the Methodology chapter, researching a topic

that is, and has been, very relevant in my life brought to the fore the similarities

that | share with the men that participated. There is also the obviousness of my
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speech i mpairment that made the sameness with the participants all the more
noticeable. Throughout the research process, a lot of personal reflections were
stimulated by my encounters with the men, particularly concerning my identity

as a man who stutters. This in fluenced me to question the possible impact the
research could have on the psychological and emotional well -being of the
researcher, especially when the researcher holds a position of sameness within

the research. Further exploration in the field of qualit ative research into the
process of researchers who embark on research that carries personal
significance could enhance the trustworthiness and transferability of future
research. Additionally, | believe this could benefit the field of counselling
psycholog y by improving the awareness for psychological and emotional well

being of Trainee Counselling Psychologists who undertake doctoral research.

4.4.3 Contributions to the Field of Counselling Psychology: Theory and
Practice
In this section, | will explore th e relevance of this study to the role of a

counselling psychologist. As described in the literature review, recent studies

have highlighted the effectiveness of psychological therapies when working with
individuals who stutter (e.g. Menzies et al. 2008; Be ilby, Byrnes, & Yaruss,
2012). Menzies et al. (2009) highlighted the usefulness of Cognitive Behavioural
Therapy (CBT) in working therapeutically with a client population that stutters,
particularly in addressing the symptoms of anxiety and social avoidanc
associated with stuttering. Similarly Beilby et al. (2012), in their study into the
application of Acceptance and Commitment Therapy (ACT) for adults who
stutter, lend support to the growing evidence of the effectiveness of

psychological therapies in tre ating the psychosocial components of stuttering.
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Counselling psychologists could use the present study to gain insight into the

FRPSOH[ H[SHULHQFH RI VWXWWHULQJ DQG WR XQGHUVWDQG Wtk
LGHQWLW\] RQ DQ LQGLYLG XD OHaingS ®dunseRig RyckabgstZ H O O

are well placed to explore the psychological (i.e. anticipated social stigmatism,

low self -esteem, negative appraisal of stutter) and behavioural (i.e. social

LVRODWLRQ DYRLGDQW EHKDYLRXUV DVSMAWAW RIGBIQ W QW LY DG
VSHFLILF WR WKLV VWXG\ WKH LPSDFW WKH SHUVRQTV LGHQWL\
maintaining intimate and interpersonal relationships. Evidence -based

psychological therapies, such as CBT and ACT, seem appropriate therapeutic

intervent ions to address the varying degrees of social anxiety, low self -esteem,

and feelings of frustration and shame that all of the participants describe

experiencing in this research study.

This study has also brought to light the influence of the participants T HDUO\

experiences of stuttering on their social development. All of the participants

described finding certain social interactions challenging and subsequently

learning ways to manage in social situations, for example managing anticipated

social stigma t o their stutter by avoiding certain social interactions, such as

engaging in conversation with a potential intimate partner. Counselling

psychologists could develop workshops or facilitate therapeutic groups for

individuals who stutter which would focus on developing key social skills, such as

initiating conversations, verbal and non -verbal communication skills, disclosing

ROQHTVY VWXWWHU DQG XOWLPDWHO\ LPSUR¥hMih I6BRaQILGHQFH

settings. The facilitators of such groups would also be well placed, as counselling

SVI\IFKRORJLVWY WR H[SORUH WKH SV\FKRORJLFDO DVSHFWYV F
VHH 6KHHKDQYfYVY ,FHEHUJ ORGHO RI 6WXWWHULQJ )X UWKH

acceptance seems to permeate the accounts of the participants in their
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expe riences of interpersonal relationships. The use of acceptance as a method of

managing distress and processing psychological difficulties has been well

documented in recent years in the therapeutic application of approaches such as

mindfulness and ACT (e.g. Hayes, Luoma, Bond, Masuda, & Lillis, 2006; Boyle,

2011). Counselling psychologists, within individual therapy or as part of a group,

could work within such frameworks to develop greater psychological well -being

for individuals who stutter by working towa UGvY DFFHSWDQFH RI RU pEHLQJ

RQHYTY VWXWWHU

All of the participants reflected on how empowering they found the experience of

having the space to talk openly about their experiences of living with a stutter as

part of this study. A few of the partici pants described their lives as relatively
isolated, with the majority stating that they rarely shared their experiences of

stuttering with others. Counselling psychologists should be mindful of the
important role the therapeutic relationship might have whe n working with
individuals who stutter, especially given the suggestion that these individuals

may be part of a relatively socially isolated population. Additionally, the weight

the participants put on such conditions as empathy, understanding, and non -
jud gemental acceptance in all of their interpersonal relationships potentially

shows how important the quality of the therapeutic relationship might be when

working with such a client group. Counselling psychologists might also consider

the importance of givi ng individuals who stutter the time and space to talk
openly about how they conceptualise their experiences. This could be particularly
important when working with a client group that might find verbal
communication and interpersonal relationships difficul t, as has been indicated in

the findings of this study.
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4.4.4 Contributions to the Field of Counselling Psychology: Future

Research
This research explores the under -researched experiences of forming intimate
relationships for young men who stutter. As suc h, a number of suggestions for

future research have been made throughout this chapter as further exploration
could add a much -needed depth of understanding. Some further suggestions will

be outlined below.

As this study focused on the particular experience s of young men, further
exploration into the experiences of other population types who stutter could
provide valuable insight. For example, exploration into the experiences of
adolescents who stutter, women who stutter, or an older population who stutter

could potentially be both interesting and meaningful in gaining a greater

understanding of a relatively isolated population.

2QH RI WKH PDLQ VWUHQJWKV RI WKLV VWXG\ LV WKH ULFKQ
accounts. The interviews produced such meaningful data that it seems
appropriate to consider the same population for an idiographic case study. This

could help develop a deeper understanding in this field.

Another area of future research that could contribute to the field of counselling
psychology concerns the  well -being of the researcher when conducting doctoral

UHVHDUFK ,Q OLJKW RI WKH HDUOLHU GLVFXVVLRQ UHJDUGLQJ

greater understanding of the psychological and emotional well -being of
researchers undertaking studies in an area with  which they have a personal

connection could be highly informative . This research area could also be relevant
to counselling psychologists who supervise doctoral research on topics with

which WKH\ RU WKHLU VXSHUYLVHH VKDUH pVDPHQHNMAEss ([SORULCQ
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IURP WKH SRVLWLRQ RI pVDPHQHVVY FRXOG d Had&ingQ tRekUP SRV VL
UHVHDUFKHUTV SV\FKRORJLFD O-HeigGand P udstidRQdDredudih® O

the transferability of the research.

45 Conclusions

In conclusion, the aim of this stud y was to explore the phenomenon of forming

intimate relationships for young men who stutter using an Interpretative

Phenomenological Analysis (IPA) approach. Eight men of between 18 and 30

years of age participated in semi -structured interviews, which were analysed

using an IPA approach. Four master themes emerged from analysis of the

participants accounts. These were 30\ VWXWWHU LV SDUW RI PH™ $
LGHQWLW\ 3, W VKDSHG ZKR , DP" 6RFLDOLVDWLRQ RI D °
SBHODWLRQVKLS¥LDOH VBSDFW RI D VWXWWHU LGHQWLW\ RQ °
LOQWLPDWH UHODWLRQVKLSYV DQG 3, fYH IRXQG ZD\V WR F

characteristics and impact of a stutter identity.

The study has given a rich, detailed account of an under -researched
phenomeno n. As such, this study provides new and interesting insights into how

young men who stutter make sense of their experiences in forming intimate
relationships. Having considered and discussed the qualities and limitations of

this study, this research remain s sufficiently robust to be used to inform
counselling psychologists, other healthcare professionals , and researchers when
working with individuals with a stutter or stigma identity. Harry seems to best

summarise what all of the participants seek from an i ntimate relationship:
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3, WKLQN LW ZRXOG D FWkeB O-@elling FacOLifvel met

VRPHRQH D theg@like you, like including t -WKH VWXWWHU «
D SHUVRQ ZKR >«@ FRXOG DFFbBl8t&vanB X IRU WKH V
love you for it, and support you in wha W \RX GLG ZLWK LW~

(Harry, 2439 -2472)
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Appendix 1: Recruitment: Advertisement Flyer

Are you a man with a stutter?

Do you feel that your stutter has impacted

on how you approach new relationships?

| am carrying out research into how men who stutter experience the early stages of
relationships, from chatting up someone through to the initial period of that
relationship. If you are an 18 to 30 year old man vatktutter and either single or in

the early stages of a relationship, | would be very interested to talk to you about
taking part in an informal interview about your experiences, at a time and place of
your convenience.

If you are interested to know morabout the research, or would like to know how to

§1 % ESU %0 + ( o (E 38} }vd 3 u U W po K[*poo]A vl
you can email me omaul.osullivan.1@city.ac.uk would be happy to idcuss the

research further with you and give you more information as to how you can be
involved.

This research is being carried out as part of a doctorate in Counselling Psychology at
City University, London, under the supervision of Dr. Deborah Rafahartered
Counselling Psychologist (telephone: 020 7040 4592, ethaifalin@city.ac.uk

All information will be treated confidentially
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Appendix 2: Recruitment: Br itish St utt ering Association Advertisement

B Information for
Adults
Teenagers
School Children
Under 5's
ST
Teachers
Employers, services
Partners, friends
Media

B BSA Services
Helpline
Ubrary
shop
Speaking Out
Where / What ?
Research

H Features.
Events
News & notices
Self-help
Scotland
web links

M Site information
What's new
Contents
Search the Site
Legal

W The BSA

he UK Website for Sta

The British
Stammering
Association

Home | About The BSA

Research notice

Are you a man with a stammer?

Do you feel that your stammer has impacted on how you approach new relationships?

I am carrying out research into how men who stammer experience the early stages of relationships, from chatting up someone through to the initial period
of that relationship. If you are an 18 to 30 year old man with a stammer and either single or in the early stages of a relationship, I would be very
interested to talk to you about taking part in an informal interview about your experiences, at a time and place of your convenience.

If you are interested to know more about the research, or would like to know how to take part, please feel free to contact me, Paul O'Sullivan, on either
07903 781250 or you can email me on paul.osullivan.1@city.ac.uk. I would be happy to discuss the research further with you and give you more

information as to how you can be involved.

This research is being carried out as part of a doctorate in Counselling Psychology at City University, London, under the supervision of Dr. Deborah Rafalin,
Chartered Counselling Psychoclogist (telephone: 020 7040 4592, email: d.rafalin@city.ac.uk).

All information will be treated confidentially.
} Flyer from Paul O'Sullivan (Word doc)
Paul ©'Sullivan, March 2011

4Research notices

A Back to the top

http://www.stammering.org/research_osullivan.htm?2/03/2012)
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Appendix 3: Recruitment: Newspaper Recruitment  Advertisement

City University and is work-
ing on a thesis for his Phl
into looking at the impact of
slammering on men when
chatting to wormnen.

If vou are a single man
aged 18 to 30 who stammers
you can get involved in the
research by emailing paul.
asullivan. L city.acuk,
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Appendix 4: I nterview Schedule

Interview schedule

As you are aware the focus of this research is looking at the experiences of starting new
intimate relationships for young men who have a stutter.

Although to begin with, | would like to ask you a couple of questions to help me get a
taste of your stutter.

1. Soto start with, could you please tell me how you about your stutter?

Prompts:

® When did your stutter begin?

(i) How would you describe your stutter? How does it show itself?
(i) What impact, if any, has your stutter had on your life?

2. How has your stutter affected you with regards to forming intimate relationships?

Prompts:

® You mention on the demographics form the age of your first sexual
experience. What role do you think your stutter had in this, if any?

(i) Similarly, has yo ur stutter been a factor in the number of sexual

partners that you mentioned on the demographics form? If so, how?

3. Can you describe a situation where you did consider approaching someone with the
intention of chatting them up?

Prompts:

® What was it aboutt hat specific person/time that made you want to
approach them?

(i) What made it possible / not possible?

(iii) Can you describe how you felt at the time?

(iv) What was the outcome of that situation? / Has there been a time

when the outcome has been different?

4. As amanwh o stutters, who is sharing how you experience forming relationships, |
wonder how it makes you feel about yourself?

5. <RX KDYH DOUHDG\ GHVFULEHG VLWXDWLRQV ZKHUH \RXU VWXWWHU

wondering if there is anything you tend to do, or have done , to help you cope?
Prompt:
0] In similar situations in the future, would you do anything differently?
(i) How do you think this would make you feel about yourself?

6. Some people who experience difficulties in finding intimacy in their relationships may
try to hav e their sexual needs met in other ways, perhaps through masturbation,
watching porn, sex chat forums, or visiting sex workers. | wonder how your sexual
needs met, if at all?

7. s there anything that | have not asked you about how your stutter has impacted o n
creating intimate / sexual relationships that you would like to tell me about?
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Appendix 5: Consent Form

Research Consent Form

dZ]s € + € Z % E} & ]+ JvP EE] 1Ius C peu.osglilivarl@aiy.#cfikioo]A v

telephone: XXXXXXXXXs part fulfilment of a Professional Doctorate in Counselling Psychology at City
University.

The purpose of this research project is to investigate the impact of stuttering on the formation ofiatim
relationships for young adult men who stutter.

In agreeing to participate in this study you will be asked to take part in an informal interview, which will be
audio recorded to ensure that | have a true and accurate account of what we discuss today.

The recording of the interview and all relevant data will be stored in a secure, locked location and only
available to the research supervisor, Dr. Rafalin and myself. Extracts of the interviews may be used only for the
purpose of this research project, witll identifiable details (such as your name) anonymised and treated as
completely confidential. No identifiable details will appear anywhere in the final report.

Any questions or queries concerning the nature of the study are welcomed at anytime. Ifoybave any
guestions please feel free to contact my research supervisor, Dr. Deborah Rafalin, at City University (email
XXXXcity.ac.uktelephone: XXXXXXXX¥Kmyself (contact details as above).

Before we begin please be aware that:

0 Your participatiorin this interview is entirely voluntary and without obligation.

o0 You are free to withdraw at anytime, without prejudice or judgement.

0 You are free to refuse to answer any question at anytime during the interview.
Thank you once again for your participation.

I confirm that the purpose of this research project has been explained to me and that | have been allowed
sufficient opportunities to ask questions.

| agree to participate in the study and the audio recording of the interview, under the understanding that it will
be used only for the purposes of this research.

Participant: Name Date

Signature

On behave of all involved in the research process:

o /| PE&E s} Z & 8} §Zz WA[e } } delipes,paridUpringigles thrdaghlout the entire
research process.
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o | agree to treat all identifiable information as confidential and preserve the interviewees anonymity at all
times. With all recordings and data used for the sole purpose of this researehbtproj

Researcher: Name Date

Signature
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Appendix 6: Demographic Form

Demographic Information

Please complete the form below with the most appropriat e responses.

There is no need to place your name on the form, and all information gathered
will be treated confidentially and used only for the purpose of this research.

1. Your age
2. How would you best describe your ethnic background?
3. How would you define your sexual identity?
4. Highest education level achieved: (please select one)
Tick box
GCSE (or equivalent)
A-Level / vocational qualifica  tion (i.e. GNVQ)
University (undergraduate degree)
University (postgraduate degree)
Other (please specify)
5. What is your current employment status: (please select one)

Student \

If a student, which subject studied:

Trainee / apprentices hip |

Current training scheme:
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Unemployed

For how long:

Employed

Current profession:

Self -employed

Current profession:

6. How would you rate the current severity of your stutter?
0 5 10
Mild Moderate Severe
1. How would you rate the impact of your stutter on your life  in general?
0 5 10
Mild Moderate Severe
8. How would you rate the impact of your stutter on your fami ly

relationships  ?

0 5 10
Mild Moderate Severe
9. How would you rate the impact of your stutter on your friendships ?
0 5 10
Mild Moderate Severe
10. How would you rate the impact of your stutter on your work

relationships  ?

0 5 10
Mild Moderate Severe
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11. Have you ever had a sexual relationship:

Tick box

No

Yes

If yes, how old  were you when you had your first sexual experience:

Tick box

16 years or under

17 +20 years

21 +25 years

26 =30 years

If yes, estimated number of sexual partners to date:

Tick box

Thank you!

172



Ap pendix 7: Resource Pack

Organisations:

British Stammering Association (BSA)
15 Old Ford Road,

London

E2 9PJ

General Tel: 020 8983 1003

BSA Helpline: 0845 603 2001 (charge at local rate)

Email: mail@stammering.org

Website: www.stammering.org

UK-wide charity, dedicated to promoting public awareness of stammering and helping both
adults and children who stammer. The BSA website has extensive information of the
research into stammering, as well as information and links to UK based therapy and
courses.

The City Lit.
Speech Therapy Department.

Keeley Street,

London

WC2B 4BA

Tel: 020 7492 2578 or 020 7492 2579

Email: speechtherapy@citylit.ac.uk

Website: www.citylit.ac.uk/stammeringtherapy

The City Lit. specialise in working with adults who stammer (mainly within a group

educational environment), and is viewed as a national and international centre of excellence.

7KH DVVRFLDWLRQTVY DSSURDFK FRPELQHV %ORFN ORGLILFDWLR
therapy to give individuals the opportunity to address the emotional and practical

management aspects of stammering.
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The British Psychology Society (BPS)
St. Andrews House

48 Princess Road East,

Leicester

LE1 7DR

Tel: 0116 254 9568

Email: enquiry@bps.org.uk

Website: www.bps.org.uk

The BPS is responsible for psychology and psychologists in the UK. The Directory of
Chartered Psychologists, information regarding types of psychologists, publications, and
other useful contacts can be found on the BPS website.

British Association for Counselling and Psychotherapy (BACP)
BACP House,

35-37 Albert Street,

Rugby

CV21 2SG

Tel: 0870 443 5252

Website: www.bacp.co.uk

8.1V SURIHVVLRQDO PHPEHUVKLS DVVRFLDWLRQ IRU FRXQVHOOR

United Kingdom Council for Psychotherapy (UKCP)
167-169 Great Portland Street,

London

W1W 5PF

Tel: 020 7436 3002

Website: www.psychotherapy.org.uk

The UKCP National Register of Psychologists is published annually and only
Psychotherapists who meet the training requirements of the UKCP and abide by its ethical
guidelines.
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The British Association for Behavioural and Cognitive
Psychotherapies (BABCP)

PO Box 9
Accrington

BB5 0XB

Tel: 01254 875277

Website: www.babcp.org.uk

Multi-disciplinary interest group for people involved in the practice and theory of behavioural
and cognitive psychotherapy.

Communications Forum Network
c/o RCSLT

2 White Hart Yard,

London

SE1 1NX

Tel: 020 7378 3001

Email: mail@communicationsforum.org.uk

The Forum brings together organizations concerned with human communications problems.
It promotes initiatives to increase awareness of communication issues among the general
public and statutory and voluntary organizations.
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Books:

Stammering advice for all ages
By Renee Byrne & Louise Wright

Aimed at both adults who stammer and parents of children who stammer, the book includes
information about stammering, details of therapeutic approaches, advice, exercises, and
contributions from people who stammer.

self-thera
for ﬂ
stutterer

1l I a7
&=

b Self-Therapy for the Stutterer

By Malcolm Fraser

Outlines a self-therapy program which describes what the person who stutters can and
should do to tackle the problem and control stuttering. Often used as a supplement to clinical
treatment.

] Coping with Stammering (out of print)
By Trudy Stewart & Jackie Turnbull

This is a self-help book for anyone, particularly adults, who has a stammer and has
guestions and concerns about the personal and practical aspects of coping with stammering.
Offers help and support, including coping at work, handling phone calls, job interviews,
making friends and being relaxed in social situations.
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Online Links:

Dominic Barker Trust

www.dominicbarkertrust.org.uk/

An inspirational website. The Dominic Barker Trust was set up for research and a greater
XQGHUVWDQGLQJ RI VWDPPHULQJ 7KH 7UXVW ZDV IRXQGHG 3LQ
much loved young man for whom the burden of stammering was so great that he took his

own life

No Miracle Cures: A Multifactoral Guide to Stuttering Therapy
www.casafuturatech.com/Books/NoMiracleCures/index.shtml

Online book by Thomas David Kehoe. As well as therapy approaches, there are chapters on
such things as psychological issues, famous people who stutter, and stuttering at work.

Stuttering Chat

www.health.groups.yahoo.com/group/stutteringchat/

Online support group for people who stutter, which is also available for friends, relatives, and
speech therapists. Their primary mission is to provide support to people who stutter in the
form of information about stuttering, therapy/treatment, and the sharing of experiences.

Passing Twice
www.passingtwice.com/

Passing twice is an online support network specifically for gay and lesbian people who
stutter.
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Appendix 8:

Participants :

Demographic details

- Sexual Highesf[ Employment
Age Ethnicity . Education Level
Identity . Status
Achieved
. Unemployed
Aaron 30 Jewish Heterosexual Undergraduate / Author
Bobby 29 Caucasian | Homosexual Postgraduate Student
Middle A-Level /
%) Calvin 18 Eastern Heterosexual Vocational Student
g Qualification
o
= David 19 British Heterosexual Undergraduate Student
3
= Research
1< Eugene 25 White Heterosexual Postgraduate
< student
8 A-Level /
) Francis 19 British Heterosexual Vocational Student
o Qualification
Black / -
Gary 30 . Heterosexual Undergraduate Civil Servant
African
Harry 24 Wh'te./ Heterosexual A-Level Civil Servant
Caucasian
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Appendix 9: Participants : Severity and impact of stutter
Severity / Impact of Participants Stutter.
0 = Mild Severity/Impact
10 = Severe Severity/Impact
Severity | Impact of | Impact on Impact on Impact on
of Stutter Family Friendships Work
Stutter on Relationships Relationships
Quality of
Life
Aaron 9 7 7 5 8
Bobby 8 8 1 7 6
g Calvin 3 5 5 4 6
>
c
o ,
S | David 6 9 2 3 7
Q
n
[l
% Eugene 5 5 0 2 2
Q.
8
@ | Francis 6 9 4 6 7
[}
Gary 3 5 3 6 5
Harry 9 9 2 3 7
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Appendix 10:

Participants: Sexual experience

Age of Estimated
First Number
Sexual of Sexual
Experience | Partners
(years)
Aaron 17-20 Did not
answer
Bobby 21-25 2-5
. No sexual No sexual
»n | Calvin ; ;
c experience | experience
£
S | David 16 or under 2-5
3
o
‘% Eugene 17-20 6-10
o
S
@ | Francis 17-20 2-5
o
Gary 17-20 Did not
answer
Harry 17-20 11-20
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Appendix 11: Participants: Brief  biographies

The biographies were recorded shortly after the interviews and written in present

tense.

Aaron

Aaron is a 30 year old man. On the demographic form he referred to his
ethnicity as Jewish. He is educated to undergraduate level, which he studied
through the Open University in his early twenties. Aaron says that he has
currently been unemployed for some time and lives alone in his own property in
London. In speaking about his stutter, he mentions the many different ways that

it has impact on his life. For example Aaron describes finding a ny form of social
interaction challenging, which he says has limited his support network and
influenced his employment opportunities. He mentions that one of the reasons

for choosing to study through Open University for his undergraduate degree was
because it offered minimal contact with his lecturers and peers. He speaks of his
difficulties in finding suitable employment, which he attributes to his discomfort

in social settings. Aaron mentions that having graduated he embarked on a
literary career that pro vides him with the opportunity to work independently

from home.

Aaron regards his stutter as very severe. He speaks of isolating himself away

from society, frequently going days without speaking to another person. In

181



talking about his relationships with ot her people he states that he prefers living

alone, that being socially isolated feels safe and comfortable for him.

Bobby

Bobby is a 29 year old male, originally from northern Europe and currently

residing in London. He lives at home with his mother and th eir two pets. He is
currently working towards his PhD, which he says gives him great satisfaction.

Bobby is homosexual and experienced his first sexual experience in his early
twenties. He speaks of finding relationships difficult to form, especially intim ate
relationships. He reports the reasons for him experiencing difficulties in forming

intimate relationships as being a combination between his stutter and his sexual

identity. Bobby believes that being homosexual and having a stutter limits the

probabili ty of him forming an intimate relationship.

Calvin

18 year old Calvin is from Middle Eastern descent, currently studying at a sixth

form college in London. He lives at home with his parents and one sibling, and

describes his family as 3D SUHWW\ QRUPDOOLCBEYH (DVWHO&INDPLO\"’
mentions that he has developed several relationships with intimate partners,

with none of these relationships involving sexual intimacy. When speaking what

role his stutter has in his life he describes it having a moderat e influence in his
relationships. Calvin also mentions feeling anxious and self -conscious at times

when speaking to somebody for the first time.
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David

David is a 19 years of age, heterosexual Jewish male, currently studying towards

his undergraduate degr ee. He presently lives away from home at university.

Away from university David lives at home with his parents and two siblings. He

reports to having a large friendship group and says that 3I[ULHQGVKLSY KDYH FRP
IDLUO\ Ht® Kivi. David tells of captaini ng his school and university sports

teams, mentioning that he speaks more fluently when playing sports. David

describes experiencing some difficulties in forming intimate relationships, stating

that he has tended to develop intimate relationships from pre -existing

friendships. He had his first sexual experience below the age of 17 yeatrs.

Eugene

Eugene, a 25 year old man, is originally from mainland Europe and currently
studying for his PhD in London. In speaking about the impact of his stutter on

his relati onships and quality of live, he regards the impact to be mild to
moderate. He tells of experiencing greater difficult with managing the impact of

his stutter during childhood and adolescence. He speaks of finding friendships
difficult when he was young, of ten feeling like an outsider. Eugene recounts his
time while in psychotherapy, as well as during previous courses of speech
therapy, as watershed experiences that helped him to develop a greater sense of

self -acceptance and acceptance of his stutter.
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Fr ancis

Francis is a 19 year old man, currently living in the UK with his mother and two

elder siblings. Francis is presently studying for his A -levels, with the intention of
continuing his education by going to university. Francis regards the impact of his

stutter on his quality of life as severe, explaining that he often feels like an
outsider in all of his relationships, including with his family and friends. Francis
describes feeling anxious in social settings and highlights his sense of humour as

a quali ty that he holds dear. However, he reports to experiencing feelings of
frustration and shame due to how difficult he finds expressing his humour
through jokes or storytelling due to his stutter. He describes experience one

long -term intimate relationship w ith a partner from the age of 16 years until

recently.

Gary

Gary is a 30 year old Civil Servant. Originally from northern Africa, Gary moved

to the UK with his family in his mid -teens and has recently relocated to London.
Gary is currently living in share d accommodation with two friends. He regards
the impact of his stutter to be moderate in most aspects of his life and mentions

having a small but close network of friends. In speaking about the period of his

life when he moved from northern Africa to the U K he describes the experience
as difficult, especially when trying to make new friendships. He mentions the

experiencedas *EHLQJ WKH QHZ NLG IURP $IULFD DQG ZLWK D VWXWMW
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Harry

24 year old Harry is a civil servant currently residing in the U K. Following an
intensive course of speech therapy in recent years Harry describes experiencing

a vast improvement in the fluency of his speech, which has helped to improve

his emotional well -being. He speaks of experiencing long periods of depressed
mood and social withdrawal in the years before the speech therapy course.

Harry is currently single and mentions how he finds brief sexually, intimate
relationships easier to form than longer term intimate relationships. He is

currently training to become a spe ech therapy instructor.
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Appendix 12: Analysis: Example of  left and right margin annotations
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Appendix 13: Analysis: Example of table of themes, supporting
guotation and location
Emergent theme Transcript extract Line no.
Ambivalent about sttter [Tu Ilv }v §Z (v -skfuiteu C B45
Q: How do you feel about your stammer?
Sutter is significant part of| it is obviously a huge part of who | am B56
who | am
I would be the same /Tu v} 8Z § uyE 3Z 30/0B&}uoE U B68
regardless of sitter vCE€any,d€Ye J(( & vS ]J( / Astv[S
stutter
Degree of impact of stter | / Ajpuo « C 3Z § 13 Z « %pEHably] 3| B89
v v [ o]( Z Jv E ] o Ju% S }v uC €Y
Detrimental impact of I would say that having asssevsevere stitter like | B1014
stutt (E }v }ie[e o | have, | would say that it has without a doubt hal
% E SS-QGe-€Ye SE]Ju vS 0 Ju%o
Being accepted in prob-probably because | had a severatser | B1619
academia (they accept v (}puv %S v ]Jv €Y €Y
anyone) You know in erm, acacademia they almost accej
e-e-e-everybody
Negative impact of | would say that my stter has had a pretty, | B1921
S uu E}vi}iviedqu vi]s Z-Z %0 E S S Cfe€ton my R
life
Social isolation for a really long time | used to be pretty socially i| B21-22
Se}€Ye0 §
Impact of stitter on being a stitterer has had a pretty big impact on | B2326
different aspects of life uU }SZ ]Jv § EBue }{p-prgfeSsiomaltiser
my erm, my er,andonmyss+*} ] o €Y+ 0](
especially my romantic life
Depression and stter / }v[s §Z]vl 82 §/ Z A E o00C|B2831
terms of being, you know, being depressed abol
it
Q: Impact of sitter?
Optimistic personality | would say that | am fairly, you know, optimistic | B30-33
despite of stitter % Ee+}vU Jv 0]PZS }( uC €Y+ C}
JvU o]PZS }( uCU E&U €Y+ ((0]
Missed work opportunities| | have had experiences where | was not hired, e| B4651

M 8§} u%o0}C EIJ]
perception of my
limitations

because the person hiring datid, you know, did

not think that I could really, you know, that |
Juo v[8 E 00C EU « EA 357 3
EuU C}u IVIA €Ye Clu IVIAY v

nobody eally said that,-I-| mean, nobody said

§Z §U §Z § v} } C + p-odtZoid €Y+ |
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Appendix 14: Authorised Research Ethics Forms
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Appendix 15: Research Information Sheet

+HOOR O\ QDPH LV 3DXO 2Y6XOOLYDQ DQ ésearch PtoFtBeUU\LQJ
experience of young men who stutter and the impact their stutter has on the

formation of intimate relationships. The research is as part fulfilment of my

Professional Doctorate in Counselling Psychology at City University, London and

is su pervised by Dr Deborah Rafalin ( d.rafalin@city.ac.uk | 020 7040 4592).

I would like to thank you for agreeing to come in today and discuss your

experiences of stuttering and the impact it has had on your relations hips.
WHAT IS THE PURPOSE OF THE STUDY?

This study aims to give a voice to young men who stutter and give them the
opportunity to tell of their experiences of developing intimate relationships. To
date, there has been very little research in this area and it is hoped this study

will help to gain a greater understanding of this important experience.
DO I HAVE TO TAKE PART?

Your participation is entirely voluntary and you are free to withdraw at any time

without judgement.
WHAT DOES PARTICIPATION INVOLVE?

If you choose to take part, you will be asked to sign a Consent Form indicating
that your participation is voluntary. You will then be asked a few questions about
your experiences about being a young man who stutters and the impact it has
on your relationshi ps. The questions and interview will take approximately one

and a half hours.
WILL THE INTERVIEW BE CONFIDENTIAL?

The interview will be audio recorded and only used for the purpose of this
research. All of the recordings and collected data will be secured in a locked
location for the duration of the research process. After which all of the

recordings will be destroyed. After which all recordings will be destroyed.
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Appendix 16: Master Theme One:
Full Presentation of Third Subordinate Theme

323 33:KHQ , 1P VWXWWHULQJ QRWKLQJ HOVH PDWWHUV" 7KH H

stuttering

Throughout the interviews the participants describe how they experience the

physical mechanisms of stuttering. These observable characteristics include the

sublexical speech dysfluency of stuttering, the prolongations, repetitions, and

EORFNDJHV LQ WKH SDUWLFLSDQWVY VSHHFK 7KH SDUWLFLSDQ
of secondary stuttering, which are primarily learned bodily behaviours attached

to the speech dysfluency, such as loss of eye contact and hand tapping. Calvin

referred to stuttering as an iceberg, where one part is observable and the other

internalised, unobservable below the surface:

SLWIV DQ LFHEHUJ R Q Hpeklr@dn Rde arwf tHe\boBom one they
FDQTW VHKRZW{NHO LQVLGH DQG LW LV KRZ , IHHO LQVLGH W

(Calvin, 12 -15)

For many of the participants the observable and imperceptible dimensions of

stuttering described by Calvin causes an almost encompassing experience:

SZKHQ \RXTUH VWXWIWHIWLROOLWKDW \RXfUH IRFXVVLQJ RQ
my other, like me, all of my other insecurities go out the window
when! - ,fPZKHQ ,puP VWXWWHULQJ OLNH QRWKLQJ HOVH PD

(David, 550 -554)

'‘DYLGYV DFFRXQW W\SLILHV WKH GHVFULSW LrRtieat ot MiiyH RWKHU S

of them there is a fixation with the experience of stuttering when it occurs. To
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illustrate how the participants experience the process of stuttering a few of their

depictions are briefly presented here.

37TKDWYV ZKHQ , EHFRPH DZD UG@&bs&vableWharacteristics of

stuttering

For many of the young men their stutter is mostly evident during a block and an

inability to speak:

SLWTV >«@ YHU\ PXFK WKH EORFNV WKDW , EHFDPH YHU\ D
(Eugene, 143 -144)

3,WTV >«@ UHDOO\ RYHWRUHORKEDNQ DQ\WKLQJ VR OLNH LW
long periods of just trying to like, to say my name or
VRPHWKLQJ VR LW§@OLEH WK®OM/ IRU OLNH DJHV’

(Harry, 224 -225)

Harry makes reference to the effect stuttering can have on fundamental social

communi FDWLRQV VXFK DV LQ +DUU\YfV FDVH LQWURGXFLQJ RQ
SRVVLEOH GLIILFXOWLHY DULVLQJ LQ VRFLDO VLWXDWLRQV Z
making conversation would be anticipated. As subsequent themes will show, all

of the participants express find ing initial conversations challenging as well as

numerous social situations that have a certain requirement to talk.

From the interviews, it is noticeable that all of the participants speak with
various characteristics to their stutter. Gary describes the appearance of his
stutter as being embedded in repetitions as opposed to blocks, whereas many of

the other participants talk of the physical experience of stuttering:
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3, WHQG WR UHSHDW WKLQJV RY 00 IQrdbably SayDhEDils) 6
fewwo UGV RYHU DQG RYHU DQG RYHU DJDLQ EHIRUH , VD\ VRPHYV
(Gary, 418 -420)

SLW VKRZV LWVHOI OLNH , VDLG LQ WK-g-dettindstick on«@ EORFNV I
ZRUGV HUP >«@ DQG VRPHWLPHYVY D IDFLDO H[SUHVVLRQ ZKLI
MFDXVH , BBQIMVN RXW VR , MXVW WU\ DQG IRUFH LW RXW« \RX

TXLWH DQJU\N LQ D ZD\ MXVW WU\LQJ WR OLNH IRUFH \RXL

(Francis, 212 -225)

Francis describes the secondary physical characteristics of stuttering being

attached to him experiencing a blockage in his speech. In his use of the word

SKDWH" KH H[SUHVVHV KRZ HPRWLYH KH ILQGY VWXWWHULQJ W
speaking exerts additional effort. Other strong feelings that some of the

participants describe as a result of stuttering are embar rassment, frustration,

DQG GLVDSSRLQWPHQW )UDQFLVY SK\VWLFDO H[SHULHQFHV RI

other participants:

3, WV UHDO-ONKH) BMORHFNY DQG >«@ DOVR P\ ERG\ ODQJXDJH DV

ZRXOGQTW EH NLQG RI VDW KHUH OL NtHt-talficg 6 theVDW GRZQ KH

FDUSHW NLQG RI OLNH HUP DQG VODS P\VHOI RQ WKH KDQGV
(Harry, 230 -234)

Not maintaining or avoiding eye contact is a reoccurring behaviour for many of

the participants. It suggests losing or avoiding eye conta ct is a learned
behaviour that has developed to manage the difficult process of stuttering.

Eugene mentions using bodily behaviour to help the flow of his speech:

SWKHUH DUH VRPH SK\VLFDO DVSHFWV WKDW FRPH LQ D VRUYV
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[...] secondary sort of behaviours, so like, | become aware like, sometimes
,TOO NLQG RI ULVH XS DQG NLQGD VRUWhH&Q-kelpthd JHW WKH HU
word out with my whole u -upper body almost erm and | do things like |
close my eyes, or at least, look away and breakeyec RQWDFW~

(Eugene, 167 -173)

3, XVH D ORW RI KDQG PRY HPsHsQtérykidlK HQ , V
of like it -ithelpstodoalotof -RI WDONLQJ ZLWK P\ KDQGV"’
(Calvin, 74 -75)

Both of the above accounts emphasis the suggestion that the development of
secondary stuttering characteristics formed as a means to manage the

SDUWLFLSDQWVY VSHHFK GLIILFXOWLHYV

8, NQRZ WHFKQLTXHV" 0DQDJLQJ WKH FKDUDFWHULVWLFV RI VW

Managing the observable processes of stuttering has already been touched upon
in this theme. For many of th e participants, using techniques that they had
learned to help manage their stutter has become a necessary device in their

communication:
3, NQRZ WKDW OLNH WKH WHFKQLTXHV WR OLNH >«@ HDVH

(Francis, 9 -10)

SHYHQ LI , JHW D WLQ\ kEnnRnhat to AbKds;1 Kind of,
WR FKDQJH LW WR OLNH D >«@ D EHWWHU ZD\ RI VSHIL

(Harry, 268 -271)
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3, GBo-GR >«@ KDYH D ORW RI WHFKQLTXHV WKDW , XVH WR VWI
(Gary, 378)

*DU\TV PHQWLRQ RI XVLQJ WHFKQLTXH Vitswih the ackdu@s ¥fW XWWHULQ
DOO RI WKH SDUWLFLSDQWYV ZKHUH WKH\ DSSO\ uDYRLGDQFHT
various settings. Indeed one of the diagnostic characteristics of stuttering, word

circumlocution, is arguably a form of stutter avoidance.

Not all of the participants used techniques to ease their stutter:

3S7TDOLQJ >«@ FDQ-EH dffHULIFXOW DQG WKHUH > @ LVQYW UHD
coping strat -e-gyl[..]havein -LQ WHUPV RI UHDOO\ KHOS WR VSHDN W

(Aaron, 1101 -1103)

Aaron regarded his st utter to be severe, rating it as nine out of ten for current
severity (see appendix 9), the most severe of all of the participants. In his
interview he speaks of finding most aspects of his speech difficult to manage. It

LV SRVVLEOH WKDW G X HeptidR of bitJsRui@ef bei®Hst) severe that all
possible techniques or strategies seem inadequate in achieving a level of
acceptable fluency when speaking to people. This is more evident in his
descriptions of becoming somewhat socially withdraw due to his stutter, which

will be discussed in later Master themes.

S37TKHUDS\ FDQ KHOS”

A number of the participants had undertaken some form of therapy to manage
their stutter. Most of them had experienced speech therapy at some stage in

their lives, particularly du ring childhood and adolescences. As adults some of the
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participants had experiences of psychological therapies to address some of the

behavioural and psychological components of stuttering:

37TKHUDS\ FDQ KHOS ZKLFK , UHDOO\ ILQG HUP >«@ JRRG D
cKDOOHQJLQJ \HDK LW PDNHV PH D VWURQJHU SHUVRQ
(Calvin, 611 -613)

IEHIRUKWKKHUDS\ \RX NQRZ , ZDV >«@ PRUH RU OHVV VRFLD
(Bobby, 378 -379)

Eugene speaks extensively about his experiences of therapy:

3LW KHOSV ZLW KofthinggasBocated/round the -the stutter,
if not necessarily deal with the stutter itself but deal with the emotional
DVSHFWV DQG DOO WKDW VWXII DQG HUP SV\FK>«@RORJLFDC
(Eugene, 1493 -1497)

Eugene makes reference to how his psycholog ical therapy helped him process

WKH HOHPHQWV RI KLV VWXWWHU WKDW H[LVWYVY WR XVH &DO)
portion of the iceberg that is below the observable surface. He implies an

importance to focus therapy on the psychological aspects of his stut ter, arguably

his stutter identity, and less so on reducing his stuttering symptoms. He also

speaks of using therapy to address certain maladapted managing behaviours:

3P\ Wikerapy kind of helped, kind of almost deal with some of
the coping behaviours an G VRPH RI WKH KDELWV”’

(Eugene, 1508 -1510)

A number of the participants also shared their experiences of applying tension

reducing techniques to ease their stutter:
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3,1 ,9P PRUH UHOD[HG XIKIRalsq stuter @ss, so 1 do all | can to
re-UHOD|[”’

(Gary, 892 -893)

3, TYH QRWLF H-Gjust, ke Xakd a deep breath and just calm down,
LW GRHVQTW JR DZD\ EXW LW NLQG RI >«@ KHOSV \RXU VW
(Francis, 206 -209)

Both Gary and Francis suggest a connection between stuttering and stress or
tension. By using relaxation, such as the breathing technique Francis referred to,

WKH SDUWLFLSDQWY SURSRVH D UHGXFWLRQ LQ WKH VHYHULW\
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Appendix 17: Example Pages of Transcribed Interview
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Appendix 18:

Table of the Master Them

Presented Evidence

es, Subordinate Themes, and

Master Theme

Sub themes

Location of
included quotes

30\ 6WXWW
3DUW RI OH
stutter identity

S, WV SDUW RI

PH’

C.280; D.11-12;
B.5-6; F62-
63;B.794-795;
F.65-66; H1211-
1212

37TKH HSLFU#

of everythLQJ”~
Impact of a
stuttering
identity

B9-11; D1263-
1265; B23-26;
B14-16; D1206-
1207

S, WV OLNH D EULFN

C26-27; B555-
556; A5-10; E714-
715; B1316-1319

33XVKHV PH DZD\ IUR
, ZDQW~

D1287-1289;
H324-327; F292-
294; F61-62; F33-
34, D31-33;
B1150-1151

S7U\LQJ WR ZDGH WK

F371-375; F331-
334, D241-280;
G1104-1109;
E240-242; A10-
11; A150-151

3:KHQ ,fP
stuttering

nothing else
PDWWHUV’
experience of
stuttering

C12-15; D550-
554,

STKDWITV ZKHQ , EHFH
LW~ 2 E \erdhahmBdfistics of
stuttering

E143-144;H224-
225; G418-420;
F212-225; E167-
173; H230-234,
C74-75

3, NQRZ
WHFKQLTX
Managing the
characteristics

F9-10; H268-271,
G378; A1101-
1103

| 27KHUD S\

C611-613; B378-
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of stuttering

KHOS”

379; E1493-1497;
E1508-1510;
G892-893; F206-
209

3. W VKDSH!
DP’
Socialisation of

H1519-1522;
E292; G16-17

a Stutter Identity

37KHUH VH
be bit of a
GLVWDQFH
Experience of
social
relationships

3)ULHQG V"~

H5-6; E477-479;
F1305-1308; H40-
44; D213-217;
B196-200; B207-
209; G13-15;
H199-203

3% XOOLHG"

C571-572; E82-
92; B189-
181;H55-58;
G284-286

33HRSOH
mean and
KRUULEO

E479-480;E488-
492;E507-509

3)DPLOV’

F485-488;A650-
651; A638-641;
F298-302; G946-
949

3, W VKDSH!«
VRFLDOOV\’

E313-316; B486-
488; A38-39; A53;
G40-41; A1103-
1105; A28-29;
B21-22; B381-
383; G24-37

SODNLQJ LV
FRPIRUWD
Managing social
discomfort

5, VRODWL

G37-38; B523-
529; B531-533;
A178-180

3$OFRKRQ(

F1544-1550;
E1446-1448

36SHDNLQ
FRQFLVH(

F35-38; G1066-
1069

SSWIV MXVY
FRRO™ 0\ \

F11-13; F1195;
C281-283; B4-5;
E303-309; F4-8;
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and me

B6-8

3)HDU RI VWXWWHULC(

D1110-1114, F16-
19; F119-122

S)UXVWUDWLRQ"

E844-846; F581-
581; C810-812

SODNHV \RX
VHHP QHUY
How my stutter
seems to others

D394; A120-121;
E891-893; G894-
895; H205-298

S, WV WKH SLYRW’

Reactions of others

D930-936; D870-
873; E921-923;
E1334-1338;
C777-778; C32-
33; E1358-1360

3+DYLQJ D
relationship is
VSHFLDO’
of a stutter
identity on the
formation of
intimate
relationships

F990-991; H2069-
2071

3, VWD\HG
VLGHOLQH'

H1193-1196;
B276-278; B484-
486; B513-515;
H1020-1024;
E788-790; G166;
D193; D1282-
1283

5, WV D UHDO XQNQR

B540; E711-714,
H1398-1401,
H971-977; B538;
H981-983

s WV elatinniship, just
ZLWKRXW WKH VH[’

H2293-2305;
E1646-1649

3, OLNH JLI
DUHQTW

WKUHDWHC
Partner
selection

C818-820; H1728-
1732; H1734-
1736; D308-320;
D324

S7TKH\TYH DOO GHYHO
IULHQGVKLSV’

H1295-1297,
G362-263; E427-
429

37TKH SWRE!
with stuttering
and

E1218-1221;
D566-570; E1202-
1203; A353;
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relationships
can be reduced
down to asking

A406-407; E927-
931; H1704-1705

VRPHRQH H

3, W GHSHQGV ZKHUH

F1340-1343;
G185-189; D663-
672; H1686-1688

5, W KHOSV WR QRW K

H1627-1629;
B683-685; E1332-
1334, A271-276;
H1605-1607

SOHHWLQJ RQOLQH L\
HIILFLHQW"

B958; A217-218;
A244-246; H1035-
1038; B1079-
1080; F415-417

S, WIV OHVV RI

Role of a stutter identity within a formed relationship

D ELJ GHDO”’

E351-357; B758-
761; A708-710;
H713-715; F534-
536; B797-800
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1. Introduction

The following review aims to critically evaluate existi ng literature relating to the
relationship between stuttering, or more specifically a stutter identity, and

different forms of anxiety, such as state/trait anxiety and social anxiety.

Literature in the field of stuttering has traditionally concentrated on examining
the causes (see Suresh et al., 2006; Watkins, Smith, Davis, & Howell, 2008) and

treatment of stuttering (see Guitar, 2005; Beilby, Byrnes, & Yaruss, 2012).

There have been a relatively limited number of studies that have investigated

the idiosync ratic experiences and psychological impact of stuttering and a stutter

identity, with the majority of research into stuttering being theory driven
(Packham & Attanasio, 2004). However, there has been increase in recent years

in research that has explored t he experiences of people who stutter and this has
shed light on the psychology and emotional effects of stuttering. In the past

decade researchers have increasingly suggested the existence of a relationship
between stuttering and anxiety. With the recent g rowth of literature studying
stuttering and anxiety it is becoming increasingly important to explore the
experiences of individuals living with a stutter, as well continuing to research the

possible causes and therapeutic treatments available to them. This study will
critically review some of the studies that have investigated the relationship

between a stutter identity and anxiety.

Before reviewing the salient texts selected for this study, the nature of stuttering
will be discussed. This will be followed by an introduction to the key figures in
the field of stuttering and an explanation of the methods used in selecting the

texts for this study.

1.1 The Nature of  Stuttering

Stuttering is widely recognised as a multi -faceted speech dysfluency disorder.

However, finding a universally definitive description of stuttering has been at the

centre of much debate among researchers and clinicians. The reason for such

dispute in classifying the disorder has principally been due to the difficulty in

identifying  the specif ic defining characteristics that indicate the differences
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between fluent and dysfluent speech (Van Riper, 1982) . Goldman -Eisler (1968)
state s that in all speech there is a certain level of dysfluency, and therefore
differentiating between what constitutes acceptable dysfluency and stuttering is
challenging. Taking into account the lack of complete fluency in all speech ,
attempts have been made to define stuttering as consisting of an abnormally

high frequency of prolonged disruptions in the forward flow of speech (Peters &
Guitar, 1991).

Despite stuttering being frequently identified by dysfluency in speech, the major

part of a stutter occurs below the overt surface of vocalised speech. Previous

studies have DGRSWHG 6KHHKDQTYV DQDORJ\ eRUatstWEVEW HULQJ LC
iceberg, with this analogy demonstrating the multi -facet ed nature of stuttering

(IRU HIDPSOHV RI VWXGLHV WKDW KDYH XVHG 6 KHWilkDh TV LFHEH
2006; Collins & Blood, 1990). The verbalised aspect s of stuttering , referred by

VaQ 5LSHU ARW H E HKD YadeR beghxt®d as a relatively small fraction

of the disorder and constitute the tip of the iceberg, ZKLFK FDQ EH pVHHQY E'
others. The emotional and psychological aspects of stuttering form the far more

significant porti on RI WKH LFHEHUJ ZKLFK F D QROrReXemple, pav/petdad |

who stutter s may avoid situations or certain words that they anticipate will cause

them speech difficulty (Ender by & Emerson, 1996), which could increas e anxiety

and contribute  to the individ ual experiencing negative social consequences

(Yaruss, 1998). As mentioned, Van Riper (1982) termed the characteristics that

PDNH XS WKH G\WIOXHQF\ LQFR\$SH HEKK DYMWRHX thy flarger

submerged part of the iceberg refer red to as pecondary beha Y LR Xandy

associated cognitions.

1.1 .1 Core Behaviours of Stuttering

$GRSWLQJ 9DQ 5LSHUTV WHUPLQRORJ\ *X LW U
occurrences of prolonged stoppages in speech as (i) sound or syllable(s)
repetitions, (ii) prolongations of sound s, and (iii) a blockage of air or voice in
speech 7KHVH DUH WKH pFRUH EHKDY L BuUttdysfluBrcy VeahWwfishH U L Q J
occur in the speech of those who would not be considered as people who stutter ,
yet it is the frequency and intensity  of the disrupt ion that determines a stutter
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diagnosis. Previous studies have indicated that non - stuttering individuals would
typically speak with only one or two occurrences of core behaviour during a

standard -length sentence ( see Yairi, 1981; Yairi, 1982), whereas pe ople who
stutter would normally produce almost twice as many dysfluencies, depending

on the degree of their stutter (Guitar, 2013)

Van Riper (1982) considered that the MFRUH EHKD flsRitketing fare often

regarded as the first and initial manifestation of dysfluency and are widely

regarded as involuntary to the person who stutters (Guitar, 2005). The first

instance of the [IFRUH EHKD Yaspexially fh children, is sound, syllable, or

whole word repetition (Guitar, 1998). The repetition would generall y continue

until the speaker is able to complete the desired sound or word or abandons the

attempt . Yairi and Lewis (1984) found that children who stutter demonstrate

UHSHWLWLRQ PRUH WKDQ WZLFH SHU LQVWDQFH )RU H[DPSOH
my-my-my EDOO’

Prolongations can occur at the onset of development of a stutter, although it has
been suggested that repetitions develop before prolongations in speech (Van
Riper, 1982). A prolongation is defined as a drawn -out sound during speech
where the airflo w is undisturbed, but the movement to the following articulator

is stopped (Peters & Guit ar, 1991). In severe stutters prolongations can persist

for several minutes (Van Riper, 1982).

Blocks are the final of the three IFRUH EHKD Yan®RatdJtydically th e last to
develop (Guitar, 2013) . In contrast to prolongations, a block is defined as a
blockage in the airflow and therefore prevents speech (Guitar, 1998). Blocks are
often characterised as causing the person who stutters increased physiological
tension, particular ly in the jaw and throat area, with blocks becoming more

tense and longer in duration as the stutter develops over time (Van Riper,
1982).

1.1.2 Secondary Behaviours of Stuttering

Guitar (2005) suggests that the WHFRQGDU\ EH Ka® 3tutRetibg\ofiginate as
a means of evading the negative thoughts, feelings, and experiences associated
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with the [FRUH EHKD Ydf RiMttérin§f . During speech development children
who stutter can learn through social interactions , primarily with parents and
peers, that stuttering is undesirable , which consequently increases anxiety and
fear of speaking (Williams, 2006) . For example, an individual who frequently
experiences involuntary repetitions is likely to evaluate such experiences
negatively and seek to avoi  d future occurrences. Guitar (2005) argues that it is
the anxiety caused by the anticipation of stuttering that forms the nucleus of
WHFRQGDU\ EHKDYLRXUVT

Guitar (2013) categorise V WKH pVHFRQGDU\ EHKDYLR ¥to\Wp ub VWXWWHU
classes: escape beh aviours and avoidance behaviours. He describes e scape

behaviours as the speaker 9 \éarned behaviours to stop or escape from stuttering

(Guitar, 2013) . These behaviours often occur once the person who stutters

develops a greater understanding and awareness of their stutter  within a social

context, which can also occur alongside increased social isolation and feelings of

shame and anxiet y (Williams, 2006). Such behaviours can take the form of eye

blinks (Williams, 2006), nodding, tense facial gesturing, and t he interjection of

3X Kand 3D JKKobunds (Guitar, 2013) . Whereas escape behaviours arise during

a stutter , the second sub -class of pecondary behaviour s { avoidance, occurs

when the speaker anticipates and seeks to avoid oncoming FRUH EHKDYLRXUVY
(Guitar , 2013). Common avoidant behaviours include word substitution and

circumlocution, or replacing or avoiding words that the speaker anticipates

stuttering on with an alternative word(s) (see Peters & Guitar, 1991 ; Ingham,

1984; Guitar, 2013)

1.1.3 Cognitiv e Aspect s of Stuttering

A common misconception held about stuttering is that the characteristics of the
pore fand pecondary fYbehaviours, as previously described, form the epitome of

the speech disorder . Guitar (2005) suggests WKDW D SHUVRQYV dilRWLRQV |

and attitudes towards their stutter are as much a part of stuttering as any
overtly apparent behaviour. A review of The International Classification of
Functioning, Disability, and Health (ICF) in relation to stuttering by Yaruss and
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Quesal ( 2003)e mphasised that the negative cognitive reactions experienced by

people who stutter are likely to  significantly limit  their overall quality of life

Williams (2006) argues that the effectiveness of the MVHFRQGDU\ EHKDYLRXUVY
stuttering are often relativel vy transitory. Despite the short -term effectiveness of

the escape and avoidance behaviours , people who stutter frequently experience

feelings of shame, frustration, and anxiety as a result of their inability to verbally

express their intentions, attitudes, or desires . These negative emotions cause an

increase in physiological tension and an amplified effort that in turn makes

speech increasingly  difficult (Guitar, 1998).

In addition to  feelings of shame, embarrassment, and frustration, pe ople who
stutter may also experience hostility towards their listeners, voluntary and
involuntary social isolation (Daniels & Gabel, 2004), and anticipatory  anxiety
with regard to future  speaking situations (Guitar, 2013). Guitar (1998)
illustrated the systematic connection b etween the |FRUH EHKDY pétdndang
E H KDY L RaxidUfeefings with the following example:

7KH FRUH EHKDYLRXU LV WKH LQGLBYih 80sDrO.fV EORFN RQ W
The secondary behaviours consist of postponement devices such
as uh, well, and you know , and the substitution of The Big Apple for

New York )HHOLQJV DQG DWWLWXGHY DUH GHSLFWHG DV WK}
WKRXJKWV WKDW KH ZRQTW VXFFHHG LQ VD\LQJ WKH ZRUG

belief that listeners will think he is dumb because he stutters

(Guitar, 1998, p. 13)

1.2 Leading Figures

Before we turn to reviewing the selected studies, it is worth highlighting two key

authors whose work has greatly influenced the field of stuttering. The first key

figure is Dr. Charles Van Riper. Van Riper, who died in 1994, is widely rega rded

as a pioneer in the development of speech pathology and his work remains

hugely influential in the field of stuttering (Kehoe, 2006). He is credited with

being the founder of HLVWXWWHULQJ PRGLILEFDMWMVdhRQeusésKehU D S\
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addressing the anxieties and associated behaviours of adults who stutter (as
described above). His seminal publication The Nature of Stuttering, The
Treatment of Stuttering and Speech Correction: Principles and Methods
categorised the symptoms of stuttering into two aspects, core behaviours and
secondary behaviours. These terms remain relevant and continue to be used by

researchers and authors today.

One of the current leading figures in the field of stuttering, and one of Van

5LSHUYV IRUPHU VWXGHQWYV LV 3U Rdfeksgdr ButattstaPtofesssiL WD U 3 U
of Communication Sciences and Disorders and Professor of Psychology at The

University of Vermont. In a career spanning almost 40 years, Guitar has

contributed to over 80 publications in the field of stuttering. His work includ es

research into the treatment, impact, and experiences of stuttering, and has

involved work with children and adults who stutter, as well as with the parents

of children who stutter. Guitar continues to be a leading figure in his field and in

2013 the fou rth edition of his comprehensive and influential account of

stuttering,  Stuttering: An integrated approach to its nature and treatment , was
published.
1.3 Method

Prior to discussing the literature on stuttering, it is worth mentioning the method

used and the reasoning for selecting the salient texts. A search of a humber of

databases was conducted to retrieve research in the field of stuttering and

anxiety. The databases used included: PsycInfo, Ovid, Web of Science, and

Google Scholar. Combinations of several keywords were used in the database

searches to retrieve the studies, these included: stutter, stutter identity, and

stuttering, which were searched in conjunction with anxiety, social anxiety, GAD

(Generalised Anxiety Disorder), and state/trait anxiety. T KH WHUPV pVWDPPHUY DC
MVWDPPHULQJY ZHUH DOVR XVHG DV DOWHUQDWLYHV WR pVWXW!

The studies selected were chosen based on their relevance to the field of
stuttering and anxiety, the number of citations received, and were published

between the years 2002 and 2010. Only empirical studies (that were published
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in English) were reviewed, therefore secondary sources such as books were
excluded. Also, studies where only abstracts were available were not considered,

owing to insufficient informati on about the study being available for review. Four
articles were identified for a more in -depth review: (i) Ezrati  -Vinacour and Levin

(2004), (i) Davis, Shisca, and Howell (2007), (iii) Kraaimaat, Vanryckeghem,

and Van Dam -Baggen, (2002), (iv) Messenger, Onslow, Packham, and Menzies
(2004).
2. Stutter Identity and Anxiety

Anxiety is a complex psychological construct, which has historically been difficult

to define, especially when differentiating between anxiety and fear (Butcher,

Mineka, Hooley, & Carso n, 2004). The traditional way of distinguishing between
fear and anxiety has been by means of identifying the bona fide existence of a

clear and present danger for the former, and not for the latter . Corsini (1991)
suggests that fear is an instinctive resp onse to a specific threat, whereas anxiety

is a response to an undefined or underlying risk which may originate from
internal conflicts, feelings of insecurity, or forbidden impulses; these are
frequently accompanied by thoughts of danger and vulnerability (Padesky &
Greenberger, 1995). The sensation of feeling anxious is often prolonged and

long lasting, and can be debilitating in its intensity in severe cases (Cardwell,

2003).

Lang (1971) made a distinction  between three components of anxiety . cognitive -

verbal, behavioural, and physiological. Cognitively, anxiety consists of negative

moods, concern of possible future threat or danger, self - preoccupation, and the

inability to foretell future threats and perceivable coping strategies (Butcher et

al., 2004). An example of the behavi oural component might be an increased

sense of anxiety accompanied by an intense desire to avoid the forthcoming

situation where danger might be encountered (Barlow, 2002). Many of our

sources of anxiety are learned through previou s experiences. In accordance with

,YDQ 3DY OnRuéftl studies on conditioning (Leahey, 1997) , it has been

suggested that when a previously neutral stimuli is repeatedly paired with an

aversive situation that causes physical or psychological trauma, t hen that stimuli
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comes to serve as a cue for something threatening to happen (Butcher et al.,
2004).

2.1 State Anxiety, Trait Anxiety, and Stuttering

Two principal types of anxiety have been identified by theorists, namely trait
anxiety and state  anxiety. As defined by Spielberger (1979), trait anxiety refers
WR D SHUVRQYVY SUHGLVSRVLWLRQ WR DQ[LHW\ DQG WKH LQG

certain stimuli as being dangerous or threatening. Trait anxiety is widely
regarded as residinginan LQGLY LG XD Onf vdlpKaddddtibility to anxiety.
State anxiety , on the other hand, is conceptualised as a transitory emotional

state that fluctuates over time and in intensity, and is characterised by feelings

of tension and apprehension (Spielberger, 1979). In con trast to trait DQ[LHW\(V
concept of inherent levels of anxiety, with state anxiety the personality and
situational factors  at play are considered to cause fluctuations in the levels of
anxiety. To illustrate the fluctuating nature of state anxiety Spielber ger (1979)

stated :

« VW bankiety should be high in circumstances that are perceived
by an individual as threatening, irrespective of the objective danger
«LQWHQVLW\ VKRXOG EH ORZ LQ VWUHVVIXO VLWXDWLRQV
in which an existing danger is not perceived as threatening

(Spielberger, 1979, pp. 39)

Studies that apply a multidimensional approach to investigating trait and state
anxiety have defined them as consisting of several components (Spielberger,
1980). Trait anxiety was found to consist of four components: (i) social
evaluation, (ii) ambiguous situations, (iii) physical danger, and (iv) daily
routines. Two components were found to make up state anxiety, these were: (i)

worry (cognitive) and (ii) emotionality (automatic).

A recent study by  Ezrati - Vinacour and Levin (2004) applied the multidimensional

approach of trait and state anxiety to investigate the relationship between
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anxiety and stuttering. Prior to Ezrati-Vinacour and Levin W(2004) study,
research into the connection between anxie ty and stuttering had primarily
focus ed on investigating the relationship between stuttering and social anxiety

or the effects of anxiety on people who stutter

Ezrati -Vinacour and Levin ( 2004) describe employing stringent recruitment
methods, which involv ed focusing exclusively on men. The rationale given by the
authors for only including males was that the population of adult women who

stutter was too limited. Given that stuttering is reported to effect 75% more
men than women (Williams, 2006) , it is perh aps understandable that Ezrati -
Vinacour and Levin  limited their study to males . However , it is also worth
considering that by restricting the field of participants to be male only ¢ the
researchers also limit ed the population diversity to which their find ings could
apply . The limitations caused by the lack of diversity among the participants

were also further in evidence since the majority were serving military personal.

Despite the possible weaknesses in the chosen population, the recruitment
process consisted of sound controlling measures. Two participant groups were
employed: adults who stutter , and fluent speakers  (control group) . During the
recruitment process all participants were asked to carry out three separate
examinations to ascertain which group criteria  they met. The three measures
were (i) a self -definition of their verbal capabilities, ( i) examination and
diagnos is by a speech -language clinician, and (  iii) a quality and quantity analysis

of 600 -syllable speech samples recorded in two situatio ns, reading and
conversational. The t horough recruitment process along with the employment of

a speech -language expert increased reliability in the diagnosis of the

SDUWLFLSDQWYfV VSHHFK IOXHQF\ DQG DQ DFFXUDWH GHVLJQCL

group. A fur ther observation pertains to the sample size recruited. In total 94
adult males were asked to participate, 47 in each group. Previous studies of trait
anxiety and state anxiety have tended to use a larger population. Endler and
Okada (1975) used a n overall sample size of 386 males and females, and a
more recent study used a sample size of 190 (Abrahamsen, Roberts, &
Pensgaard, 2008). It is therefore  worth remaining mindful of the limitations
Ezrati -Vinacour and Levin  may have experienced in recruiting from a relatively
small population of people who stutter, compared to other studies of trait/state
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anxiety . It is also worth considering that the participants in the adults who

stutter group were all recruited through a speech -language clinic and were
already u ndertaking speech therapy. It is plausible that they were attending
therapy due to high levels of speech -related anxiety, therefore it is possible that
they might not have been an ideal representative group to measure the general

relationship between anxie  ty and stuttering.

Ezrati - Vinacour and Levin (2004) used the Trait State Anxiety Inventory (TSAI)

(Spielberger, Gorsuch, & Lushene, 1970) to measur e the levels of anxiety, along

with the Speech Situation Checklist (SSC) (Brutten & Janssen, 1981) to evaluat e

negative -emotion -arousing situations. The researchers also applied their own
measurement of anxiety developed for the study , which aimed to evaluate the
SDUWLFLSDQWVY DQ[LHW\ OHYHOV DIWHU SHUIRUPLQJ
each of the thr ee anxiety measurements was assessed using Cronbach Alpha,

with the TSAI and the SSC both indicating high levels of internal consistency

IRXU VSH

with coefficients of 0.88 and 0.96 respectively. The UHVHDUFKHUtMdSk-RZQ

related anxiety test did not indicate a high measurement of reliability, with a
coefficient of 0.63. It is also somewhat difficult to critique Ezrati -Vinacour and
/HYLQTV - i&ed Nanxiety test as there is minimal evidence to show

how it was formulated.

Despite the noticeable flaws in Ezra ti-9LQDFRXU DQG /HYLQEYV
particularly in relation to their chosen population sample , their study achieved
appropriate validity and reliability measures. The findings of the research also
supported a number of previous studies. The key findi ngs from the research
suggest that pe ople who stutter are generally more anxious than their fluent
counterparts and display greater trait anxiety , with no differentiation in trait
anxiety according to the severity of their stutter. However, there was a
difference in state anxiety between individuals with severe stutters compared
with participants  with mild stutters, with the former experiencing higher anxiety
in social communication . The findings also supported previous studies in terms of
being ¢ onsistent with the multidimensional interaction model of anxiety (Endler,
1988) ; it found that individuals with a greater tendency to manifest higher levels
of anxiety in social communication displayed greater task -related anxiety when
performing a speech task, such as engaging in conversation. It is worth noting
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that the study also found that anxiety during a speaking task is highly correlated

with the expectancy of receiving a negative social evaluation.

There seems great merit in future research applying a multidi mensional

approach to studying the relationship between anxiety and stuttering. Ezrati -
9LQDFRXU DQG /HYLQTV ILQGLQJV GidnRgReyY WUDWH WK
implementing such an approach, with their clear suggestion that doing so could

help gain a greater  und erstanding of the  effects that the MVHFRQGDU\ EHKDYLRXU
have on state anxiety and social communication. The researchers also suggested

that future research might focus on applying the multidimensional model to

measure trait anxiety in people who stutter and the relationship with social

communication.

Other recent studies have also investigated the connection between trait [state
anxiety and stuttering in a single  -level construct, rather than via the previously
discussed multidimensional approach (Howell, 2 006). A study by  Davis, Shisca ,

and Howell (2006) followed on from Ezrati -9LQDFRXU DQG /HYLQTV
suggestion that pe ople who stutter experience a higher trait anxiety than fluent
speakers, and that  state anxiety in situations requiring social communica tion is
higher among individuals with a severe stutter than for fluent speakers or  those

with a mild stutter.

Davis et al. (2006) placed greatimportance on understanding the role of anxiety

in children who stutter in terms of the developing nature of thei r personalities
and maturing  cognitive abilities, as opposed to the more rigid psychological
composition of adults who stutter. The researchers suggested that investigating
the presence of anxiety in children who stutter might provide a greater insight

int o the role of anxiety ~ during the development of stuttering.

Theaimof Davis DQG FROOHDJXHVY VWXG\ ZDV WR LQYHVWLJDW
in trait and state anxieties between (i) young children and adolescents who
stutter, (ii) individuals who have reco  vered from their stutter, and (i) a control

group of fluent speakers. In recruiting the 57 participants, the researchers

followed guidance from a previous study (Yairi & Ambrose, 2005) by ensuring
that the gender distribution within the groups was consis tent with the gender
profile of stuttering (i.,e ., more boys than girls). The age ranges of the
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participants were also relatively consistent, with the youngest participant in each

group being between 10 years and 10 years and 1 month, and the oldest being
between 15 years and 16 years and 7 months. Although the age range for the

older participants ~ was marginally greater between the groups, this is unlikely to

have had a significant effect on the findings.

All of the participants  of the study were recruited through an existing speech and

language research volunteer database, and were assessed by a specialist Speech

and Language Pathologist. The ethical considerations in terms of the  young
participants | well -being seem to have been extensively considered , Wwith
participants in regular contact with Speech and Language experts throughout the

recruitment and data collection phases of the research. Additionally, the

participants undertook extensive  speech therapy as part of the study.
JIXUWKHUPRUH WKH Fdfis W&drehQiel tar€ldy the procedures of the

UHVHDUFK WR WKH FKLOG SDUWLFLSDQW WR DVFHUWDLQ WKH F
in the study. The parents of participating children were then regularly contacted

and informed of the research progressi on. Involving the parent s during the

recruitment and data collection phase of the research seems sound and ethical,

however , allowing the parent s to discuss the aims of the experiment with the

child, without a researcher being present , might have placed both parent and

child in an ill -informed and difficult position. Furthermore, the child might have

fet REOLJHG WR IROORZ WKH SDUHQWTV theXl GoDparkdipate,U GHVLUH
irrespective  RlI WKH FKLOGYV RZQ GHVLUH

The findings of Davis and colleagues (2 007) supported Ezrati -Vinacour and
/HYLQTV V XJJHV WL R Quaw KasighifiiaktHtiiifédence in trait anxiety
between speaking groups of varying fluency. However, despite this finding , the

researchers insist ed that the lack of a statistical differ ence did not necessarily
support the view that there were no significant differences between speaker
groups. They attribute the lack of significant findings to the age group of the
participants, with previous research with children also finding no differen ce
(Craig & Hancock, 1996) . Studies on adults who stutter , by contrast, suggest
that ther e is such a difference , with people who stutter showing a greater trait
anxiety than their fluent counterparts. This s uggest s that trait anxiety could be
age dependent . In their discussion Davis et al. (2007) appear to draw subtle
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implications and conclusions about the possible age dependency of trait anxiety

from non -significant data. Future research investigating the relevance of age to
trait anxiety  would therefore p otentially be investigating a previously under -
researched area. Davis et al. (2007) propose th at future research into anxiety

and stuttering  using a wider age range could be beneficial in inform ing clinicians

of the appropriateness of certain interventions according to age
Further support for the findings of Ezrati -Vinacour and Levin (2004) were found
in two studies, with the researchers fresults indicating a higher level of state

anxiety LQ LQGLYLGXDOVY ZLWK VHYHUH VWXWWHUV FRMBSDUHG Z
speakers with a mild stutter. However, a different version of the SSC (Brutten &

Janssen, 1981) was applied in the studies by Davis et al. (2007) and Howell

(2006) . Therefore, it is difficult to  accurate ly conclude the exact role of state

anxiety in stuttering from these studies alone

2.2 . Social Anxiety and Stuttering

As with broader concepts of anxiety, social anxiety refers to a heightened sense
of anxiety when in, or anticipating being in, certain social situations. Leary and
Kowalski (1995) refer to social anxiety as a common experience with sensations

such as nervousness, self -consciousness, uncertainty, and dread being
prevalent. In a study of social anxiety in social speaking situations, Pollard and
Henderson (1988) found that a significant numb er of participants reported
experiencing a high degree of apprehension about public speaking. Following on
IURP 3ROODUG DQG +HQGHUVRQTV ILQGLQJYV 9DQU\NFNHJIKHEF
& Brutten 9§ Y¥2001) research into the relationship between a stutter iden tity and
social anxiety found that pe ople who stutter display significantly greater levels of
anxiety when in speech -dependant social interaction s than the non -stuttering
control group . Similarly, Janssen, Kraaimaat, & Van Dam -Baggen (1987) , in
their study of stuttering and  social anxiety , found that adults who stutter had a
significantly higher level of social anxiety compared to a control group of fluent

speakers, yet a lower level than a group of highly anxious psychiatric patients.
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Avoidance of anxiety -provoking social interactions is symptomatic of social
phobia. As conceptualised in the Diagnostic and Statistical Manual of Mental
Disorders (DSM-1V) (APA, 1994) , social phobia involves experiencing disabling
fears of one or more social situations, with symptoms characterised as involving
severe anxiety relating to self -evaluations (Butcher et al.,, 2004) . Stein, Baird,
and Walker (1996 ) research findings suggest that almost 50% of adults who
stutter fit into the DSM -1V (APA, 1994) criteria for social phob ia, with negative
emotions experienced by pe ople who stutter being similar to those found in

individuals diagnosed with social phobia.

A recent study by Kraaimaat, Vanryckeghem, and Van Dam -Baggen (2002)
investigate d the differences between adults who stut ter and their fluent
counterparts in relation to social anxiety. Similar to previously discussed studies,
participants were recruited via speech -language therapy centres . Interms of the
education level of the participants, this was below college level for 80% of the
people who stutter ed and 70% of the fluent speaker s. It is worth considering the
role of education in relation to social anxiety. For example, attending university

could expos e people who stutter  to more speaking situations, such as seminars

and presentations, and place the individual in an environment that encourages

self -expression. This could subsequently have an effect on the symptoms of

social anxiety. Despite no relationship being found by the researchers between

social anxiety and the lev el of education achieved, future research may wish to
explore the relationship between stuttering, social anxiety, and education with a

larger population.

The findings of Kraaimaat and colleagues (2002) indicate that adults who stutter
encounter higher amo  unts of emotional distress in social situations than fluent
speakers, with the frequency with which they interact socially significant ly lower
than for non-stuttering adults. However, their findings contradicted the
statement in the DSM -IV-TR that stutteri ng and high levels of social anxiety
inevitably coincide,  since the research showed that although as a group adults
who stutter score high in terms of social anxiety, not every person who stutters
experiences such high levels of anxiety. The authors of the research highlight a
possible weakness in their design with regards to the participant recruitment
process : given that all of the participants in the adults who stutter group were
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already in speech therapy , it is plausible that a key factor in their enrol ling in
treatment in the first place might have been their negativity towards their
speech and their high anxiety levels surrounding it. Future research could
address this issue by broadening the recruitment process for participants to

include publications  or places of interest that are not primarily targeted towards

adults who stutter, for example publications that are not Speech and Language

journals.

One of the aims of Kraaimaat HW D QO0§2) research was to investigate the
experience of anxiety in social situations encountered by adults who stutter. The
researchers decided upon a quantitative approach for their investigation,

whereas a mixed method design, incorporating qualitative methodology , could
have led to a greater understanding of the individua | experiences of the

participants  (see Willig, 2001).

A more recent study investigating social anxiety and stuttering by Messenger,
Onslow, Packham, and Menzies (2004) aimed to explore whether stuttering is
mediated by social anxiety or if social anxiety i s a by -product of stuttering . The
focus of this study was primarily on the negative expectations of social
situations . Vocalised speech is central to everyday interactions and it is
understandable that disturbances in this core social function could develo p

expectations of social harm (Poulton & Andrew, 1994).

Messenger and colleague § (2004) study shared similarities with all of the

previously discussed studies with regard to its method of participant
recruitment. Stuttering participants were recruited fro m a speech -language
pathology clinic , similar to the other studies . However , this study differed from

the others in that it excluded any potential participant who ha d undertaken
speech and/or anxiety therapy during the previous 12 months. The inclusion of
individuals receiving therapy as participants was a possible weakness  of the
SUHYLRXV UHVHDUFK DOWKR XJKstidy did/relofuit Heotichhamtshat vV
were involved with, or known to, the speech -language pathology clinic and
therefore might  have a Iready been experienc ing or been previously treated for

high levels of social anxiety.
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The conclusions from Messenger and colleague $ (2004) study indicate that
adults who stutter ~ are more likely to  negative ly evaluat e social situations and
experience anti cipatory anxiety . These findings follow considerations of existing
theories of stuttering, that early experiences of stuttering during childhood and
adolescence impact on future behaviour s and cognitions (Guitar, 2013)
Messenger et al . (2004) suggest seve ral areas of future research, with particular
attention paid to the need for the study to be replicated ,sincethe DXWKRUVY FODLP
that, with one exception, the report is the first study of anxiety and stuttering

that has attempted to investigate the concep t of expectancy of social harm in
adults who stutter . Other possible directions of future research could beto move
away from investigating the correlation between stuttering and social anxiety

and move towards the question of whether social anxiety mediat es stuttering
and/or vice versa. Messenger et al. (2004) offer a compelling suggestion that
considering the suggested relationship between stuttering and anxiety it is

plausible that social anxiety does indeed mediate stuttering in day -to-day
speaking situ ations. In  a review of anxiety and stuttering literature , Alm (2004 )
argued that the emotional modulation of stuttering might not necessarily mean
that emotional factors alone increase stuttering . However , it is worth giving
credence to the probability that emotional states affect the fluency of speech
(Alm, 2004) . Therefore, it is important to consider the connect ion between the

physiological, emotional, and cognitive facets of stuttering.

3. Summary
The reviewed studies have all indicated that people who stutter experience
greater anxiety than their non -stuttering peers. The studies showed there was

QR FRUUHODWLRQ EHWZHHQ WKH VHYHULW\ RI D SHUVRQTV \
(Ezrati -Vinacour & Levin, 2004), however, the level of state anxiety was shown

to VLIQLILFDQWO\ UHODWH WR WKH VHYHULW\ RI WKH SHUVRQYV
In terms of social anxiety, Messenger et al. (2004) and Ezrati -Vinacour and

Levin (2004) found that people who stutter are more likely to anticipate that

they will be evalua ted negatively in social speaking situations and therefore to

avoid such situations. This anticipation of a negative reaction increases the

233



SHUVRQYV DQ[LHW\ OHYHOV LQ VRFLDO VLWXDWLRQV DQG VXEVF
learned pVHFRQGDU\ E H KoDnYah&yX their fnxieties.

4, Discussion

The emergence of literature during recent years investigating the relationship
between stuttering and anxiety has led to an improved understanding of how
anxiety influences the quality of life for individuals who stut ter, often impacting
on all areas of WKH SHUVR @¥lavuss & Quesal, 2004). An improved
understanding of the relationship between a stutter identity and anxiety could

help inform health professionals, such as counselling psychologists, in their work

with people who stutter presenting with  anxiety characteristics. By
understanding the negative cognitions and behavioural characteristics of
stuttering it is possible to attest to the value that counselling psychology could
add to the treatment of the underl ying factors associated with stuttering.
Counselling psycholog ists are well placed to challenge the behavioural and

cognitive factors that form the covert body of 6 KH H K Di€glierg (1970) analog y.

Messenger et al. (2004) proffered that establishing whether anxiety mediates

stuttering or  whether anxiety is  a by - product of stuttering will be of fundamental

importance both theoretically and therapeutically. If , for example , anxiety was

IRXQG WR PHGLDWH VWXWWHULQJ LQ WKHRU\ D SHUVRQYV V

alleviating that anxiety , that is, working to desensitise the client to the feared

situation.  Since stuttering is also significantly associated with social anxiety,
anxiety reduction techniques and exposure to feared stimuli could be an
effective treatment to reduce social anxiety in stuttering. Therapeutic

approaches, such as  Cognitive Behaviour al Therapy (CBT) and Acceptance and
Commitment Therapy (ACT), have been shown to be effective treat ments for

people who present with anxiety (Heimberg, 2002) . Inth e light of the findings of

the research reviewed in this study and their indication of a significant
correlation between stuttering and anxiety , future research is needed to
investigate  the effectiveness of counselling psychology in the treatment of
stutte ring.
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As the reviewed studies have shown, there is growing evidence supporting the

link between previous negative experiences and the interpretation of events in
the formation and maintenance of anxiety, and it would therefore be of great
benefit to study the therapeutic benefits of applying counselling psychology
models to treat anxiety in adults who stutter. A pilot study could be conducted

with adults who stutter and who experience high levels of anxiety , with
participants recruited from speech -language clinics and stuttering associations

The patrticipants could then be random ly allocated to a CBT therapy group, ACT
therapy group, and a control group with a set course of treatment. Data
collected using a mixed methodology would be beneficial in providing an

understanding of the way people with a stutter identity experience anxiety.

In conclusion, we can state that r esearch into stuttering and its relationship with
trait/state anxiety and social anxiety has  certainly escalated during recent years,
with init ial studies showing a clear relationship between stuttering and anxiety.
However, there is  much more research that can be done in this field, in order to

assist theorists, health professionals, including counselling psychologist s, and
most importantly the people who stutter in gaining a broader, richer

understanding of the relationship between stuttering and anxiety.
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