IT City Research Online
UNIVEREIST; ]OggLfNDON

City, University of London Institutional Repository

Citation: Chang, B. (2002). Cultural change and identity shift in relation to cultural policy in
post war Taiwan, with particular reference to theatre. (Unpublished Doctoral thesis, City
University London)

This is the accepted version of the paper.

This version of the publication may differ from the final published version.

Permanent repository link: https://openaccess.city.ac.uk/id/eprint/7619/

Link to published version:

Copyright: City Research Online aims to make research outputs of City,
University of London available to a wider audience. Copyright and Moral Rights
remain with the author(s) and/or copyright holders. URLs from City Research
Online may be freely distributed and linked to.

Reuse: Copies of full items can be used for personal research or study,
educational, or not-for-profit purposes without prior permission or charge.
Provided that the authors, title and full bibliographic details are credited, a
hyperlink and/or URL is given for the original metadata page and the content is
not changed in any way.




City Research Online: http://openaccess.city.ac.uk/ publications@city.ac.uk



http://openaccess.city.ac.uk/
mailto:publications@city.ac.uk

Cultural Change and Identity Shift
in Relation to Cultural Policy
in Post-war Taiwan,

with Particular Reference to Theatre

by

Bi-yu Chang

This thesis is submitted to the City University as part of the requirements for
the award of Doctor of Philosophy

in the Department of Arts Policy and Management

June 2002



TABLE OF CONTENTS

Acknowledgements
Declaration
Abstract

List of Abbreviations

Introduction

Part| Culture Policy in Taiwan

Chapter1 Anti-communist Combat
1.1. Historical background

1.1.1. Taiwan's colonial past

1.1.2. Military threat after 1949
.1.3. KMT's early cuitural policy model
4. The impact of the May Fourth

1.2. Early post-war cultural policy
l .

1. Learning to be Chinese again

2. Stringent language policy

3. Chiang Kai-shek's involvement

4. Education and culture

5. China-centric colonisation

. Intensive education reform

3.1. Unifying thoughts through curriculum
2. Military training

1

3. Language unification

1
2
2
2
2
2
3
3
3

4. Invisible Taiwan
.3.5. Value reproduction
. Hidden Curriculum
4.1. Political socialisation
4.2. Formal and informal education
4.3. Anti-communism
. Struggle for cultural hegemony
.5.1. Party-supported apparatus
.5.2. Total control in culture

1.5.3. Politicised folk-arts

1.5.4. Broke down yiyantang

1.5.5. Striving for freedom and democracy
Summary

1

1
1
2
1
1
1
1
1
R
1
1
1
1
4
1
O

1
1
L
1
1
1

Chapter 2 Cultural Renaissance Movement

2.1. Rescuing tradition

2.1.1. Counterattack of Cultural Revolution

2.1.2. Network building

2.1.3. Building up new daotong

2.1.4. Political legitimacy built by culture
2.2, KMT strategy

2.2.1. Degraded Taiwan

2.2.2. Academic incorporation

2.2.3. Intellectual and moral reform

2.2.4. Moralisation and modernisation

PAGE NUMBER

V
Vi
Vil
Viit

17

19
22
24
26

29
33
335
38
42

44
47
49

50
53

56
58
61

64
66

69
71

76
80

83

88
90

93

o8
101




2.3. Decline and change
2.3.1. International isolation
2.3.2. Short-lived Taiwan spring
2.3.3. Losing power and influence
2.3.4. Native-soil literature debate

2.3.5. Root-searching trend in culture
Summary

Chapter 3 Root-searching Trend to Self-discovery

3.1. New atmosphere
3.1.1. New cultural policy and apparatus
3.1.2. The framework
3.2. Ch'en Ch'l-lu period
3.2.1. The foundations laid
3.2.2. Tradition and creation
3.2.3. Preserving Taiwanese heritage
3.2.4. Belittlement reversed
3.2.5. Pro-independent or China-centric?
3.3. Dark age with hope
3.3.1. Setback and slow-down
3.3.2. Powerless machine
3.3.3. Political and social change
3.3.4. Cultural change
3.4. Reinventing intemational image
3.4.1. New chair coping with change
3.4.2. Representing China
3.4.3. Globalisation
3.4.4. Exporting Taiwan
3.4.5. Cultural windows opened to the world
Summary

Chapter4 New Taiwanese
4.1. Building up the Lee Teng-hui regime
4.1.1. Power transition
4.1.2. President's mouthpiece
4.1.3. Community of shared fate
4.1.4. Competing views of identity
4.2. Changing atmosphere
4.2.1. Shifting focus
4.2.2. Figurehead
4.2.3. Cultural architect

4.2.4. Running big Taiwan, establishing new zhongyuan
4.3. The development of Community Construction

4.3.1. The launch

4.3.2. Local agents

4.3.3. Problems emerged

4.3.4. Local factional strife

4.3.5. Top-down implementation
4.4, Political storm

4.4.1. Pursuing international recognition
4.4.2. Rising hostility from the PRC

4.4.3. Presidential election and missile crisis

4.4 4. Politicisation
4.4.5. Spiritual Reform

11

104
106
112
115

117
123

126
129

133
135
138

139
144

146
148
150
165

158
161
165
168
172
174

177
181
183
186

191
194
196
198

200
202
204
207
210

214
218
220
223
226




4.4.6. Cultural policy made way for political manoeuvre

4.5. Indigenisation
4.5.1. Indigenisation trend in social life
4.5.2. Indigenisation trend in education
4.5.3. Taiwan studies is the new in
4.6. Centralisation
4.6.1. Impact of cultural globalisation
4.6.2. Laying foundations for funding structure
4.6.3. Upgrading to ministry
4.7. Taiwan in the 21% century
Summary

Part I Case Studies

Chapter 5 Traditional xiqu in Taiwan
5.1. Historical development
5.1.1. Xiqu -- people’s art
5.1.2. Local factions and zidi tuan competition
5.1.3. Emergence of commercial theatre
5.1.4. The rise of Gezaixi
5.1.5. Beljing opera in Taiwan
5.1.6. Obstruction of Kominka Movement
5.2, Early post-war years
5.2.1. Gezaixi boom
5.2.2. Threat from film, radio, and TV
5.2.3. Beijing opera and armed forces
5.3. Bleakest period for traditional xiqu
5.3.1. Impact of industrialisation
5.3.2. Vicious circle
5.3.3. Censorship
5.3.4. Propaganda instrument
5.4. Anxiety and hope
5.4.1.Tide turmed
5.4.2. Beijing opera reforms
5.4.3. Changing fortunes
5.5. Indigenisation trend
5.5.1. Dissolution of Beljing opera troupes
5.5.2. 'One-troupe, one-school' plan
5.5.3. Balancing shengji differences

5.5.4. Heading for indigenisation and modemisation

Summary

Chapter 6 Contemporary Theatre in Taiwan

6.1. Early modem theatre

6.1.1. Beginning of introduction of westemn theatre

6.1.2. A theatre of new ideas and hope
6.1.3. Left-wing theatre and the war

6.2. Taiwan's early modem theatre
6.2.1. Early development in Japanese rule
6.2.2. Post-war Taiwanese theatre
6.2.3. Three problems
6.2.4. Anti-communist theme
6.3. Development of little theatre
6.3.1. Theatre in the 1960s

111

230

232
234
238

243
247
252
255
259

262

265
269

273
274

276
281

282
284
289

293
297
300
303

306
307
311

315
318
321

324
331

335

337
341

344
346
348
350

354




6.3.2. The rise of Lanling
6.3.3. Early funding chaos

6.3.4. The development of little theatre

6.4. The first stage (1980-1985)
6.4.1. Experimental theatre festival

6.4.2. Alternative approach evolved from Lanling

6.4.3. The major patron in arts

6.5. The second stage (1985-1992)
6.5.1. Avant-garde theatre thnved
6.5.2. Political theatre movement
6.5.4. Disillusion and decline
6.5.5. Polarised orientation

6.6. The third stage (1992-1999): indigenous and post-modernist

6.6.1. New generation emerged

6.6.2. Indigenisation trend

6.6.3. Individualism and playfulness
6.7. Money matters

6.7.1. Incorporation conspiracy

6.7.2. Culture network woven by the state

6.7.3. Money and recognition

6.7.4. Who gets the money and why?

6.8. Transition to the fourth stage
6.8.1. Commercialisation
6.8.2. Waging war

Summary

Conclusion

Appendix 1

Appendix 2

Bibliography (Chinese)
Bibliography (English)

Official Documents and Reports

v

355
357
360

364
366
368

372
376
380
384

388
391
395

397
399
401
404

409
411

414

418

427
428
430
466
471



ACKNOWLEDGEMENTS

| would like to express my gratitude to many people who have supported and helped

me during the course of my research. Without their support, it would have been
impossible to finish this research.

My greatest debt is to two of my supervisors: Dr. Stephan Feuchtwang and Dr. Juliet
Steyn. They inspired, encouraged and guided me throughout the research process.
Dr. Feuchtwang always provided valuable advice and was incredibly supportive of my
project. His criticism was especially challenging and urged me to look at my topic
from different viewpoints; Dr. Steyn helped me to keep on track with my research
plan and framework. She challenged my habit of taking many things for granted.
Their patience, and generous guidance helped me through many moments of
self-doubt.

| am also very grateful to all the people who assisted me in the case studies that |

carried out in 1999. | am fortunate that many of them, who are prestigious and
established theatre directors, academics, and critics, were willing to be interviewed.

In addition, two good friends in Taiwan, Li Hui-na and Lu Chien-ying, voluntarily
gathered information and provided me with updated news.

The beginning of my research did not go smoothly because of changing supervisors
twice within the first year. | would like to thank Professor John Pick for taking me on
temporarily during the difficult period, and for the support from the department from
Professor Eric Moody, Michael Quine, and Dr. Caroline Gardener that enabled me to
find the right supervisors, which helped me to settle down and continue my research.

In the past six years, my life has changed a lot. Thanks to my family, especially my
parents, Tung Han-jui and Peng-sheng Chang, and my daughter Cody and son
Shu-yang, for their support and love. Lastly, | am grateful to Andrew, my husband,
who has supported me both emotionally and materially since the very beginning of
my studies. He witnessed my daily labour on research, offered help whenever it was
possible, and painstakingly proof reading the final draft. | would like to thank him for

not only standing by me, but also believing in me.



Declaration

| grant powers of discretion to the City University Librarian to allow this thesis to be
copied in whole or in part without further reference to me. This permission covers
only single copies made for study purposes, subject to normal conditions of

acknowledgement.




ABSTRACT
Bi-yu Chang

Cultural Change and Idenﬁty Shlﬂ

in Relation to Cultural Policy in Post-war Taiwan,
with Particular Reference to Theatre

The issue of identity has become increasingly important in the 21* century. Facing
the dilemma of being torn between globalisation and indigenisation, our sense of
identity is constantly changing and in turmoil. This dissertation engages with several
questions: How does our sense of belonging come about? In what ways and to what
extent can the state construct culture, regulate our behaviour, and formulate a sense
of belonging through cultural policy? And, why cultural policy might fail?

Because the politics of cultural policy has either been overlooked or considered only
in general terms without thorough examination on a long-term basis, this thesis
examines the relationship between cultural pohcy and cultural identity by explonng
the case of post-war Taiwan.

The development and dramatic change of cultural identity in post-war Taiwan
provides a good testing ground to examine the relationship between cultural policy
and identity construction, especially during the volatile identity crisis in the 1990s.
There are two parts in this dissertation. Part | focuses on textual research of a

half-century of Taiwanese cultural policy, alongside the island's historical

development; Part |l records and analyses the fieldwork | carried out on Taiwanese
theatre to substantiate the textual analysis in Part |.

This thesis deals with issues in two areas that no other research has explored before,
and tries to indicate the universal implications of the analysis of Taiwanese identity

construction and cultural policy.

Firstly, through the analysis of the politics of culture in Taiwan, this research
demonstrates how a stable and deeply rooted China-centric identity was overturned
within only two years. Furthermore, it highlights the politics of culture by displaying
how an authoritanan regime was challenged, and how cultural hegemony could be
won in order to grasp political power.

Secondly, the case study provides evidence manifesting the changing nature of
contemporary cultural policy, and its hidden politics. Under the name of 'supporting
the arts’, the state uses cultural policy to maintain its cultural hegemony. Although
Taiwan has carried out a process of democratisation since the 1980s, the state has
not loosened its control on culture, but has rather changed its strategy of how to

control. A new alliance between regulation and market forces has formed, and
becomes the nexus of modem cultural policy.

vii
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INTRODUCTION

The love for the motherland where | have never been, although only an idea, is subtle
and wonderful. It gnps me so tight, like gravity to the earth. The longing is so strong,
just like orphans imagining their unseen parents. In terms of what kind of parents they
would be, it does not at all matter. In a kind of :nstmct:ve sentiment, | love and long for
my motherland. (Wu Cho-liu, Wuhua quo , 1988: 40)' '

RTHEERITRE » FIRREES » IR - ' ’EH R ] — R 5 [FEAIL °
LEZIERG T X EAIHL L E T A GE I K EF—AE » KL EAFI KRB ZT ...
LA— B UGG » BRI - BEZi - (ﬁﬁﬁi HE{ER 1988: 40)

Since martial law was lifted in 1987, people in Taiwan have gone through volatile
social changes, political refom, and most of all, as | argue in this thesis, an identity |
crisis. In 1992, a survey commissioned by the Mainland Affairs Council (MAC)
concerning Taiwanese identity (see Appendix 1), showed that 16.7% of the

- Interviewees identified themselves as “Taiwanese’, 44% as 'Chinese' and 36.5% as

b h
i t

'both (Taiwanese and Chinese)'.

This perception of one's identity was seriously challenged between 1994 and 1996 |
when mainland China conducted a series of missile tests in waters near Taiwan.

Since then, the figures for people who considered themselves ‘Chinese’ had fallen

consistently from 21.7% in 1994, 20.5% in 1996, and 16.3% in 1998. In February

LY
B

2000, a similar survey showed that Taiwanese identity had changed dramatically:
45% of interviewees perceived themselves as Taiwanese', 39.4% as 'both’, and only

13.9% as 'Chinese'. (SHIH CHENG-FENG, 2000)

' Wu Cho-liu (1900-1976) is a Taiwanese writer, who was educated under Japanese rule and
wrote mostly in Japanese. His novels described the awkward identity and colonial humiliation
of Taiwanese, and the misplaced longing for the motherland - China. In recent years, his

novels -- Asian Orphans (Za#7z5897157) and Wuhua guo (##/£5 - are regarded as the first

indigenous literature dealing with Taiwanese identity, and often being quoted to describe the
helplessness and sadness of Taiwanese (being abandoned by the motherland and crushed
by colonial rule).

% Indeed, there are many sub-identities (e.g. Hakka, abongmes and gay) in Taiwan other
than just Chinese and Taiwanese. However, | concentrate on these two because this thesis |
focuses on Taiwanese cultural policy as a whole, and these two identities are the major
players in Taiwan's hegemonic struggle. Besides, the term Taiwanese identity' now is
regarded as a multi-cultural mixture, including indigenous, Chinese, and global (mainly



In the past decade, the debate on Taiwanese identity has gradually constructed a
new identity, which has reversed old China-centric ideologies. When | started this
research in 1996, it was at the height of this identity crisis. The identity change and
its related conflicts in the last decade demonstrated a volatile scene of identity
struggle in Taiwan’s political, social and cultural sphere. This struggle has been
severe, becoming one of the most important factors inﬂuencing{Taiwén’s
development in the last decade. Having personally expeﬁéhced drastic changes and
self-doubt, rﬁy initial interest on starting this research was to find out how the
Kuomintang (KMT)® had constructed culture in Taiwan that had made me as ‘me’. In

other words, | wanted to see how our sense of identity was formed and how much of

it was influenced by cultural policy.

During the process of research, a number of other issues began to emerge, such as
in what Qays that policy responded to social change and demands, how and why
identiﬁes changed, what unintended and unforeseeable effects of cultural policy
emerged and the reasons for this. Eventually, | realised that my quest was not only to
find out how cultural identity was formed and the influence of cultural policy, but

cuflturalrc}hange In Taiwan. | started with asking the basic questions: 'what is culture’,

and ‘what is cultural policy".

Traditionally, economics and politics have been allocated a position superior to

American and Japanese) influences.

> The Kuomintang B3 (KMT) is the Chinese Nationalist Party. Its predecessor
Tongmenghui [E]2i& (the United League of China) overthrew the Manchu Qing dynasty
(1644 -1911) and established the Republic of China (ROC) in 1911. Since then, China had

gone through 15 years of chaotic warlord regime. In 1927, the KMT finally became the party
in government. In 1949, the KMT government was defeated by the Chinese Communist Party

(CCP) in the civil war and fled to Taiwan.



culture within the hierarchy of the social sciences. It seemed that economic and

political processes provided the hard evidence to understand the world, while cultural
process dealt with less tangible things. (HALL, 1997a) However, in recent years, the -.
significance of culture has finally been recognised by social scientists. Instead of
being viewed as merely reflective of other processes -- economic or political - culture -
is now regarded as equally important and constitutive of the social world. (DU GAY, . ..

HALL, et al. 1997) Consequently, cultural policy is comparatively new in policy

studies®, and discourse® on cultural policy is less well developed than discourse on
social and economic policy. In general, the term 'cultural policy’ is used to denote -
‘arts policy’, or described as ‘a policy dealing with cultural affairs' by the professional -
discourse of arts management. (DIMAGGIO, 1983; LEWIS, 1994.42): L

o
-.HF' “1?' -.r_.hl 'q: L‘_} ?# i

The European Council gave a detailed definition of 'cultural policy' at the 1976 Oslo

Conference that showed a typical official view. The resolution issued by the- - -.
conference listed eight principles for cultural policy, and stated its general nature. As .
the guideline for cultural policy, the EC emphasised: "Policy for society as a whole
should have a cultural dimension stressing the development of human values,
equality, democracy, and the improvement of the human condition, in particular by -
guaranteeing freedom of expression and creating real possibilities for making use of .

this freedom.” (LANGSTED, 1990: 69-70)

The EC also asserted that cultural policy should be an indispensable partof . . -

* The idea of having a policy to deal with cultural affairs is a European one. it first became
policy after the Second World War, and cultural apparatuses were set up to deal with cultural
affairs. For example, the UK set up the Arts Council in 1946; France set up the Ministry of
Culture in 1939. : : S o o | .

° According to Hall (1997a), 'discourse' is a group of statements which provide a language to
talk about a particular topic at a particular historical moment, and the production of knowledge
through language. '

—_r o s el e Ol L ]
S



governmental responsibility. Cultural policy should work in conjunction with policies -

for education, leisure, recreation and sport, the environment, social affairs, and town. .

planning. Therefore, for the members of the EC, cultural affairs no longer limited itself
exclusively to the arts, but had a wider scope. This included the need to recognise -
the plurality of societies and to respect individual dignity, spiritual values, the rights of

minorities and their cultural expressions. (LANGSTED, 1990) -

This view tries to connect cultural policy with the maintenance of human values and
freedom. However, even with these idealistic statements about human values,
democracy, and respect for multi-cultural expression, the problem remains how to
define what constitutes the ‘culture’ to which policy should be applied. Many in the
arts management trade have taken it as something straightforward that everybody
knows about. Therefore, it seems that there is no need for explanation or discussion

about what cultural policy is. It has been taken to be simply the kind of policy dealing

with culture. But what is culture? Here lies the problematic question.

According to Raymond Williams (1976a: 87), the immediate forerunner of the word
‘culture’ was the Latin word cultura, being passed into English around the early 15"
century. The primary meaning was in husbandry, the tending of natural growth. Later,
the meaning extended to 'a process of human development' from the 16" century
onwards until the early 19" century. Since the 19" century, there had been

complicated development of the meaning and usage of this word, which made it even

more difficult to define.

From a 19" century point of view, Matthew Amold (1869) saw culture as 'high culture’

(that associated with the best that had been thought and said in the world), involving

4



characteristics such as beauty, intelligence and perfection. This classical way of .
framing the debate about ‘culture’ carried a strong evaluative charge, which became

engrained so deeply in society that even today it still carries strong connections with

'high arts’ in people's minds. ~ ™ SR

However, in recent yﬁears, the emphasis in social and human sé.iences has taken on a
'cultural turn’'. (HALL. 1997a) The ﬁew focus on defining cuiture has méved to its
importance in 'producing meaning'. The idea that ‘culture was everything’ became
popular. (WILLIAMS, 1958) Clifford Geertz, with an anthropological perspective,
emphasised the symbolic significance of culture. He said, "man is an animal
suspended in webs of significance he himself has spun, | take culture to be those
webs, and the analysis of it to be therefore not an experimental science in search of .
law but an interpretive one in search of meaning.'; (GEERTZ, 1973: 5) Accordingly,

whatever was distinctive about the 'way of life' of a people, community, nation or

social group could be seen as 'culture’.

Cultural studies took a similar position, using ‘culture’ to describe the shared values
of a group or of society, and taking it primarily as "the production and the exchange of

meanings”. (HALL, 1997a: 2) People in a society/group will not only interpret and
perceive the world in ways that are roughly similar, but will also make sense of the

world and communicate with each other meaningfully in similar ways.

The reference to ‘culture’ can be primarily to symbolic systems (from the perspective
of cultural studies), or to material connections (from the perspective of cultural
anthropology and archaeology). (WILLIAMS, 1976a) The confusion arises from the

blurring and overlapping of different definitions from various intellectual positions.

3



There are so many different ways of looking at and interpreting this word ‘culture’,

that both Williams (1976a: 87) and Hall (1997a) agree that it is one of the most

complicated words in the English language and the most difficult concept in social .- .

sciences. Williams puts forward the three most common categories of usage:

(i) the independent and abstract noun which descnbes a general process of
intellectual, spiritual and aesthetic development, from C18; (ii) the independent

noun... indicates a particular way of life, whether of a people, a period, a group,
or humanity in general... (ii))the independent and abstract noun which describes

the works and practices of intellectual and especially artistic activity. This seems

often now the most widespread use: culture is music, literature, painting and
sculpture, theatre and film. A Ministry of Culture refers to these specific activities,

sometimes with the addition of philosophy, scholarship, history. (WILLIAMS,
1976a:; 90)

It is exactlylthe complexity and the flexibility of the word ‘culture’ that makes defining

‘cultural poliéy' intricate and difficult. Moreover, the issues of how to define 'cultural

policy; and which cate&ories should be included become problematic.

In'com;;a;irs*on' with the official view of ‘cultural policy', social scientists provide a
critical view téking cultural policy as state contro! of the process of meaning
construction. For example, Winckler (1994:23) described cultural policy as "any state
effort directly to manage or indirectly to affect any cultural process”, Lewis (1994: 51)
strésseci the means of state intervention, through the regulatory powers of
govefﬁrhent énd s'ubsidy. to craft a cultural policy. Dimaggio (1983) defined cultural

policies in a wider sense as: "those that regulate what has been called the

marketplace of ideas”. (1983:242)*

Accordin'g'to Dimaggio, direct cultural policies were sometimes the 'government
programmes' that created, mandated, or forbade the production or distribution of

materials embodying specified values or ideas. Sometimes, it was 'a set of



mechanisms' that provided contracts, grants, fellowship to individuals, or distributed .- -
funds to organisations. (DIMAGGIO, 1983:242-243) In addition, indirect policy could
also be influential. Both Dimaggio (1983) and Winckler (1994) noticed that cultural -

policy 'worked indirectly by affecting the market for cultural products', especially those
policies operating indirectly in political, economic and social spheres.

Apart from the confusion caused by the word 'culture', there were other reasons for .-
the problematic tendency of the term 'cultural policy'.- Dominquez (1992) found the
idea of 'cultural policy' fundamentally flawed from a sociological perspective. He
believed that the existence of cultural policy was a result of govemment using culture -
as 'symbolic capital'. Calling something ‘cultural policy’ seemed to imply "the
objectification of 'the cultural'...” [and also] that there is an arena of_life to which it
refers that is separable from other arenas for which there might be other types of - -

policies. " (DOMINGUEZ, 1992. 23) McGuigan even considered the whole concept of -
'cultural policy' absurd: "the very idea of cultural policy, which seems to imply
something so fragile and indeterminate as a 'realised signifying system' can be

consciously regulated, is ... problematical." (1996:6)

Pick & Anderton claimed that artists considered themselves to be 'Dionysian in spirit’,
making them the enemy of orderly government. Therefore, there was an ancient ‘fear
of the mob' within the govemment to constrain artistic activities. (1996: 64) McGuigan
held similar views, and saw the problem arising from the etymological connection
between 'policy' and 'policing’. He writes, " ‘Cultural policy' has deeply entrenched
connotations of 'policing culture', of treating culture as though it were a dangerous
lawbreaker or, perhaps, a lost child." (MCGUIGAN, 1996: 6) Because of this typical

governmental attitude of taking culture as 'dangerous and unruly’, the idea of ‘cultural

7



policy-making' was made even more controversial and confusing.: -- -. -

* ‘ : . e il o~ = -

On the one hand, many sociologists have deep scepticism towards cultural policy.. - , -

Because meanings regulate and organise people's conduct and practices, cultural -, -,

policy helps the state to set the rules, norms and conventions by which social life is
governed. (THOMPSON, 1997) However, there has never been a thorough
examination or case study to substantiate their suspicion. On the other hand, the
professional discourse of arts management has usually taken cultural policy to be
straightforward as a policy dealing with cultural affairs, and overlooked its

significance and possible influence. It is indeed a waste to ignore the possibility of
what cultural policy can do in the culture building process. This mentality limits the
critical dimension of the arts management field and hides the politics of cultural policy.
Furthermore, because the result of cultural policy cannot be quantified nor precisely

measured, it is difficult to identify its effect without evaluating on a long-term basis.

However difficult it is to define 'cultural policy' precisely, its existence is a reality. In

this thesis, | take Williams' (1976a: 90) third sense of 'culture’ --artistic and intellectual
activities -- as the main content of official 'cultural policy’ since it has always been the

case in official cultural policy. However, my examination will also include areas where

meanings are produced and éxchanged by official policy, both directly and indirectly.

In order to examine the identity changes in Taiwan without leaving out any important

factors and influences, | adopted du Gay and Hall's (1997:3) analysis of the ‘circuit of
culture' (see next page). They described the whole process of producing culture as a
'circuit’, including five major processes: representation, identity, production,

consumption, and regulation. According to Hall (1997a), these five processes form
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the basis of the circuit and complete the production of culture at any key moment. In :
other words, culture is always fluid and changing; any change of the process in the
circuit would influence and alter the outcome of culture as a whole. An examination of

culture would not be complete if any of these five processes was neglected.- - .. -, ..

Regulation Representation

The circuit of culture
Since meaning is what gives us a sense of identity, of who we are and to whom we
belong, the issue of how meaning is constructed will be closely linked to the question
of how culture is used to maintain identity within groups, and mark out difference

between groups. (WOODWARD, 1997) | am not suggesting that shared meanings

within a group/society are always unitary, nor that cultural regulation can definitely

formulate cultural identity. However, | see cultural policy as an official indicator of the

state's intention to produce meaning purposefully. it is especially the case when
forceful implementation and official promotion is imposed. Cuitural regulation is an

important factor in meaning production and identity formulation.

b

p

Because of the identity crisis | have experienced since the 1980s, when | started this
research in 1996, my original interest was to solve my personal confusion by asking:

"who are the Taiwanese", "how are we, ordinary people, culturally constructed”, and

-



"what influences our sense of belonging". Drawing inspiration from Stuart Hall's :..- ..

theory of cultural Identity (1990), | realised that cultural identity is not merely. svaw yania
‘common historical experiences and shared cultural codes': More importantly, it is Ay
matter of both ‘being” and 'becoming*;As Hall comments, *Far from being eternally , ,+:, ;-
fixed in some essentialised past, they are subject to the continuous ‘play’ of history,

culture and power... identities are the names we give to the different ways we are
o E.ﬁuliﬁt:l e
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positioned by, and position ourselves within; the narratives of the past." (HALL, 1990:
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In taking this approach | have to consider how 'af:sense of being IS manipulated
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through the play of history, culture and power. In other words there is a need to look

at the politics of culture, and how a hisfbry is told in a certain way, and why. My
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Interest is to examine the politics of culture through the case of Taiwan, and therefore,
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Choosing Taiwan as the case study mdeed reflects my personal interests. However,
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Taiwan entered the international spotlight after the 1996 Presidential Election and
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Chinese mussnle aggression. Apart from belng seen as an economic ' powerhouse and”
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increasing mtematlonal mterest Shambaugh (1996b) clalms this change has brought
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two new dimensions to the Talwan issue; politics and security. Seemingly, political

a
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change and social reform have occupled the centre
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since the 1980s. In reality, these changes were also cultural.
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° Although small (36,000 square kilometres), Taiwan was the world's 14™ largest trading
entity and the 6™ largest outbound investor in 1996, and possessed the world's 3" largest »~

foreign reserves. (YAHUDA, 1996) The relationship between America, China, and Taiwan was
a delicate and difficult one, which was essential for the security in the Asia-Pacific region.. ..
(ROBINSON, 1996)
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In order to explore the relationships between cultural policy and identity, | have divided my
dissertation into two parts including textual analysis and empirical research. Part | consists of
- four chapters, analysing Taiwan's post-war development and cultural change. An . .-
understanding of how culture is regulated and governed is crucial in reading the underlying
significance of cultural policy. | concentrate on the development of post-war Taiwan's cultural
policy, and explore what meaning was intended to be produced through cultural policy, and

how meaning was exchanged and shifted.

" The examination of official cultural policies in Part | provides me with the base to understand
political intention and cultural change. Apart from direct cultural policy, | also pay attention to
political and economic changes, the post-war education system, language policy, and indirect
policies (e.g. the change of public holidays, academic funding, census, renaming of streets).
Following the textual research on cultural policies and the analysis of the socio-political
background of post-war Taiwan, the fieldwork that | carmied out in 1999 is the main content of
Part Il. Here, | concentrate on the development of the theatre in Taiwan, and examine how the
theatre responded to, and challenged, the official line. There are several reasons that | chose

the (both traditional and contemporary) theatre as the case studies. It is partly because that
the theatre is an area that | am most familiar with because of my work as a joumalist covering
theatre news for many years. More importantly,_theatre IS a politically sensitive art form. The
traditional theatre has always had a close connection V\;ith the magses and brought a sense of
continuity and historical memory. The contemporafy theatre has been considered subversive
and politically critical in Chinese/Taiwanese modern history. My fieldwork on Taiwan's theatre

provides a good testing ground to examine the actual effect of cultural policy.

11



The fieldwork was carried out between November 7" and December17™ 1999. In addition to

- 20 formal interviews (see Appendix 2), many informal conversations with people from the
theatre, policy-makers and theatre critics were carried out. | also kept in touch with the .

interviewees during the writing process through emails and phone calls to update materials.

- Through the case studies on the development of Taiwanese theatre, | look at the following
questions: who and what determines cultural policy, what is overtly stated but not achieved,

how the theatre responded to official policy, how policy and identity can influence artistic

expression, and vice versa. The case studies provide me not only with a picture of the actual
situation in Taiwan's post-war theatre, but also a spectrum of opinion altemative to an official

perspective, with which to understand Taiwan's cultural change.

| B

~ |dentity crisis still haunts people in Taiwan today. The conflict between various camps of
different identities intensifies whenever an election is held’. In order to understand the cultural
change and identity shift in Taiwan, | draw upon from Gramsci's theory of ‘hegemony™ to not
only understand the struggle between different discourses and political camps, but also to

comprehend the nature of Taiwan's identity struggle.

In contrast to Lenin's notion of hegemony as a strategy of revolution, Gramsci sees

hegemony as a 'relation’ between classes and other social forces, which can be

’ since there is always some form of election (for mayors, legislators, councillors...) every
year, Taiwan seems to be in a constant state of political debate. Issues of ‘unification or
independence’ and Taiwanese identity are highly charged during election campaigns.

° I have tried to avoid making a colonialist mistake and have considered whether Gramsci’s
theory is suitable for analysis of the situation in Taiwan. After the fieldwork | carried out in
Taiwan, | feel that the general principle of Gramsci's theory of ‘hegemony’ fits in Taiwan's
situation perfectly. it also provides me a good grounding to approach the relation of forces, to
understand how ‘intellectual and moral reform’ functioned in a different light, and to identify
how ‘'hegemony' is formed through making alliance and compromise (not by coercion) in the
course of Taiwanese history. Also, | admit that | have omitted the ‘class’ dimension when |
apply Gramsci, because the class issue in Taiwan is not in the same sense as in Gramsci's

analysis.
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~ gained by means of a combination of coercion and persuasion. A hegemonic social

g‘roup is the one who gains the consent of others through making and maintaining
alliances by ideological and political struggle. In its simplest use, it is a notion of
political predominance from relations between states to relations between social
classes. (GRAMSCI, 1971; WILLIAMS, 1976a; SIMON, 1982) The concept of
‘hegemony' has a national-popular dimension and provides a strategy of building up - -

a broad bloc of varied social groups. -~ i

Apart from political and economic struggles, Gramsci asserts that the waging of - - -
'ideologic'al struggle to transform popular consciousness is crucial for gaining
hegemony. He proposes that there is "a cultural-social unity through which a

" multiplicity of dispersed wills with heterogeneous aims, are welded together with a
single aim, as the basis of an equal and common conception of the world". (1971:349)

In order to win ideological struggle - which Gramsci terms as ‘a war of position' . --..-

=&,

© (1971:238) -- he believes that a process of ‘intellectual and moral reform' is ~ .-+

~ necessary to forge a collective will and create a common concept of the world. .« . -, -

o
S SR TR
4

Gramsci's theory of how hegemony can be maintained and challenged is inspiring,

and is especially important for my analysis of Taiwan's drastic change of political
regime and identity. Gramcsi writes, "A social group can, indeed must, already « .-; - -
exercise ‘leadership’ before winning governmental power... it subsequently becomes
dominant when it exercises power, but even if it holds it firmly in its grasp, it must - -
continue to ‘lead’ as well." (GRAMSCI, 1971: §7-68 ) His concept of hegemony
explains the fluid and ever-changing condition between competing camps striving to -

gain hegemony. The process always involves compromises and making alliances.
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In addition, Hall and Williams' ideas of 'culture’, ‘cultural identity’, and 'cultural regulation' also
allow me to consider those ideas within a broader frame. Their concepts relating to 'culture’
provide me with a good foundation to analyse the meaning production process and its
influence in every aspect of ordinary life. | see cultural policy as a way of formulating and
disseminating official discourse. Du Gay and Hall 's analysis of ‘cultural circuit is especially
useful in terms of examining the production of meaning. it enables me to look at various

elements in the cultural circuit rather than focus only on policy change.

Moreover, Hall's analysis on different forms of ‘regulation by culture’ is also helpful for
examining the implication and influence of cultural policy. He proposes that there are three
forms of 'regulation by culture’. normative, cultural, and subjective regulations. (HALL, 1997b)
By giving norms and direction to social practices, ‘normative regulations' make our actions
predictable and regular, and create an orderly world. 'Cultural requlations' define the limits

between sameness and difference, acceptable and unacceptable, normal and abnormal.
These two forms of regulations are often used to make out ‘the othemess', which is the key
element of identity construction. As to subjective regulations, they try to produce or make up
new subjects in order to regulate what sorts of 'subjects’ we are. Instead of constraining the
behaviour by imposing social control, this mode of regulations endeavours to get the members

of a group/society to regulate themselves subjectively. Such regulations are implemented
through the medium of ‘culture change' and a shift of the ‘regime of meanings'. Through Hall's

analysis, | come to have a better understanding about how we are govemed by culture, and

how culture Is regulated.

Aside from theoretical analysis, there have been many scholars of Taiwan Studies concerned
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with cultural issues in Taiwan® in recent years. They have engaged in debates about the
issues of Téiwah's subjéi:tiizity, Taiwan's untold history, and national identity. Most have
examined political and historical arguments, concentrated on the issues of Taiwanese identity
and Taiwan's subjectivity, and have advocated total indigenisation. However, rarely has

anyone paid attention to Taiwan's recent cultural development, especially not from a prospect

of national-culture-construction and cultural policy-making. -

Among a limited number of scholars who have concerned themselves with issues of
culture building in Taiwan, only a few have undertaken research on the change of
Taiwanese identity through the angle of official culture construction. Winckler (1994)
published a short paper relating to cultural policy in post-war Taiwan, but thisis only a |
schematic déscripiion. Li Yih-yuan (1996a, 1996b, 2000) published several short
essays coﬁtcehming Taiwan'’s cultural development. Although these articles have been_

referred to frequéntly, they are basically simple descriptions or general analyses of

Taiwan's cultural development. -~ = e

b

Tu Wei-ming (1994, 1996) is concemed with Taiwan's cultural identity, nonetheless,
he views the issue from a China-centric position that does not concem Taiwan's

subjectivity, or pay attention to cultural policies. The researches of Allen Chun (1996),
Yang Ts'ung-jung (1992) and Hsiao A-ch'in (1991, 2000) note the importance of
culture and the politics of cultural policy. They analyse the characteristics of KMT
ideologies, focusing on the KMT strategy on cultural affairs and its moral-oriented
discourse in the early post-war years, but do not extend their interests further to the

most volatile period after martial law was lifted.

9 Many scholars work in this area, including Wachman, Ralph Clough, Ramon Myers, Chang
Mao-kui, Chao Kang, Chén Chao-ying, Dai Kuo-hui, Hsii Chieh-lin, Li Ch'in-an, Liao
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Generally speéking, the politics of Taiwan’s cultural policy, its unforeseeable effects,
and the interactions between different processes in the circuit of culture are rarely
explored, especially within the context of the drastic cuitural changes and severe
identify crisis of the last decade. In this limited body of work, the political intention of
constructing cultural identity and cultural discourse through cultural policy has been
overlooked. My research focuses on fifty years of Taiwanese cultural development

with literature research and case studies, in order to examine the complex cultural

change in post-war Taiwan.

Because my research is based on official documents and case studies, there are
many Chinese terms and names used in this thesis. | apply the Romanisation
principle - pinyin system (without tone/diacritical marks) - as the norm for translating

Chinese fcha'racters. However, the Wade-Giles system is used when referring to
names of people and places outside of mainland China'. In order to reduce
confusion, English translations and original Chinese characters for particular terms

will be aI36 added on the first occurrence of each Romanisation.

Ch'ao-yang, Liao Hsien-hao, Chang Mao-kuei, Shih Chéng-féng, Wang Ming-k'o.
'° In general, Taiwan uses the Wade-Giles system, but has never used it systematically and
constantly. Therefore, many people have special translations of their own names, for example,

Wu Jing Jyi IR (should be Wu Ching-chi in Wade-Giles), Chiu Hei-yuan f#g{fi(should be

Ch'i Hai-yian in Wade-Giles), or Liu Chiwai £]3{{i(should be Liu Ch'l-wei). In cases like this,
| respect their own choice and use their translation. The same rule will also apply to names of
organisations, books, or productions. If they provide an English title (for example, Gang-a Tsui
T2 22 Theatre provided its title in Minnan yu pronunciation), | will use this ratherthan -

translate them directly from Chinese.
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PART1 - CULTURAL POLICY IN TAIWAN

There are 4 ché}aters in thi;pa‘ﬁ: Edveﬁhg'?offici'al éhlt[xral hpolic':ies In po‘st-War Taiwan
at different stagves.vl bondentrafe on Téiwaﬁ's cultural dé;/éioprr;ént andits
socio-political and econohiél éhénées, In c;rder to examine the meanihg that the
govemmer;t intended to p’ro*duce‘a‘r;d the iinteractio'n between cultural [Sol‘icy and
post;war sbéial chang*eé.ﬁAcucordina *to th'e Hision‘cal changes in Taiwan, the chébters
are roughly divided into: anti-Communist period (1949 -1967); Cultural Renaissance
Movement period (196/7-1977); the awakening of Taiwanese awareness (the late

1970s to late 1980s); and the indigenisation trend (the 1990s to date).

Chapter 1 begins with Taiwan's historical development in the 1950s and 60s, and

explores the strategy on cultural control, which was promoted as psychological

reinforcement in the battle against communism at the height of the Cold War.
Chapter 2 describes the implementation and significance of the Cultural Renaissance
Movement, which was promoted by the KMT government as a cultural battle against

the Cultural Revolution in mainland China. In general, these two chapters focus on

the foundations that the KMT govemment laid for culture construction in post-war

Taiwan.

The 1970s was a crucial period for Taiwan. One the one hand, rapid economic
growth gave the Taiwanese confidence. One the other hand, Taiwanese society was

disturbed by diplomatic defeat and started to question the KMT ideology. Chapter 3
- focuses on the awakening process of Taiwanese awareness and the beginning of the

challenge to the KMT's authority. After martial law was lifted in 1987, Taiwan's society

has stepped into a new era. Chapter 4 looks at the severe cultural struggles that
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Taiwan has gone through since the late 19805. The longing for Taiwanese identity in
the 1990s has become an overwhelming cultural phenomenon. There was an identity
struggle between two different camps, each striving to win public support by
influencing and re-writing the narratives of the past. Therefore, as well as the
examination of Taiwanese cultural policy and historical development after the |

mid-1980s, Chapter 4 depicts a general picture of competing discourses fighting to

construct consensus.
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~ Chapter 1~ Anti-communist Combat

During ﬁ"\e 1950s and 60s, éiniﬁdétion and anti-cbmmuhqism were the ultimate”g‘oals
of state poliéy in fai@én. Furthe.nnd;e, cizltural bolié:y was taken as part of national
defence aﬁd anii-cohmuniét Qé&ére. IE this chafbtér, | will examine what was
imposed for national security under such circuhs{anéés, and how culture
communities coped and strove to express themselves under stringent censorship

and strict thought control.
1.1. Historical backgrouhdj |
1.1.1. Taiwan's colonial past

Taiwan is an island located off the eastern coast of China in the Western Pacific
between Japan énd the Philiplinneps. The total arera IS abdut 36,000 sq. km. The island
was origiﬁally populated bytls\{j'alayﬂd-Pdl)h/ae‘sian aboriginés. At the turn of the 17"
Century, nbt ;nly éid Chineﬂse emigrétion from the mainland increase, but around the

same tirﬁe, foreign powers‘also wanted to occupy the island.

At the beginning of the 17" Century, the Spanish and Dutch came. The former
occupied the northern part of Taiwan for 16 years (1627-1642); the latter the south
from 1624. In 1642, the Dutch East India Company defeated the Spanish and

colonised Taiwan. During 38 years of fierce Dutch rule, there were over twenty

rebellions. The most severe happened in 1652, when over 40,000 Taiwanese were

killed. (KUO ZHAOLIE, 1999:37-39)
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In 1662, the Ming dynasty supporter Cheng Ch'eng-kung £33} defeated the Dutch

and took Taiwan as his base to overturn the Qing dynasty'. In 1683, however, the
Qing court finally took over Taiwan. As the Qing's purpose of taking Taiwan was to

put down the Ming rebels, a closed-door policy was imposed to restrain any further

rebellions. (KIYASU SACHIO, 1999: 61-67)

It was not until two hundred years later that the Qing court finally realised Taiwan's
strategic importance as holding the key to the seas of Eastem Asia and its economic
value as an exporter of sugar and tea. Hence, Tawan was granted provincial status

in 1885. However, ten years later, Taiwan was ceded to Japan for China's defeat in

the Jiawu 4~ War (the Sino-Japanese War of 1894-95). From then until 1945,

Taiwan went through another phase of colonialism.

During the anti-Japanese war (1937-1945), President Chiang Kai-shek of the
Republic of China (ROC)*? claimed the sovereignty of Taiwan. (VAN KEMENADE,
1998: 144) At the Cairo Conference of 1943, and also at the Potsdam Conference of

1945, Allied leaders agreed that Taiwan would be retumed to the ROC after the war.

On October 25™ 1945, the Japanese surrendered, and Taiwan's population of around

7 million was then subjected to Chinese rule. The first governor was Ch'én I.

(KIYASU SACHIO, 1999; WACHMAN, 1994)

! The Ming Dynasty was overthrown by the Manchus, who established the Qing dynasty in
1644. Cheng led Ming supporters to Taiwan and waited for chance to overturn the Qing court.
‘ After ten attempts between 1894 and 1911, a Chinese revolution, led by Dr. Sun Yat-sen

(the founding father of Tongmenghui [&]%]¢y- the United League of China, the predecessor of

the KMT), finally succeeded. In 1911, the Qing dynasty (1644 -1911) was overthrown and the
Republic of China - the first republic in Asia - was established. After Sun died in 1925, his

followers set up a Nationalist government in Canton in 1926 and launched the northem
expedition (1926 - 27) to combat warlords. Chiang Kai-shek was the Commander-in-chief and

became the leader of the KMT.
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Tension between local Taiwanese and their new rulers came to a head in the 228 -

Incident® in 1947. The outburst of hostilities between local Taiwanese and people

from mainland, at this stage mainly officers and civil servants, brought the tension to
the boiling point. Many Taiwanese had become dissatisfied with the Ch'én|. -
Administration, because of corruption, discrimination against the Taiwanese, and

stringent and unfair economic restrictions. (KERR, 1966) After the rebellions were

under military control, measures of brutal repression and mass executions were

underway. Because the documents relating to these events were locked away or::

destroyed, the exact number of deaths in this massacre is not known for sure®.

Following this, inflamed by the 228 incident, the conflict and distrust between
Taiwanese and people from the mainland deepened. When the Nationalist - -

government fled to Taiwan after their defeat in the civil war® in 1949, they brought . -

with them two million people from mainland China. Original residents in Taiwan called
themselves 'Taiwanese’, and categorised those arriving as 'mainlanders’, even.

though most of their own ancestors also came from China, and even though they

> On February 27" 1947, six Chinese inspectors and policemen bullied a female vendor and |
accused her of selling smuggled cigarettes. During the dispute, the crowd of onlookers were
annoyed by officers’ brutal treatment and joined in the argument. During the conflict, one

passer-by was shot and killed, and the female vendor was wounded. The next moming, more
than 2,000 people encircled the police station and demanded justice. The Chinese atmed

forces tried to suppress the protesting crowds. Dispute between armed soldiers and unarmed
civilians broke out, and many people were killed. Ch'én 1 Administration proclaimed martial :

law that evening and reported the incident as ‘being instigated by Communists' to the central
government. On March 8", Chiang Kai-shek sent armies to Taiwan to suppress the rebellion.
The incident lasted until mid-March and finally the situation was stabilised. (KERR, 1966;
WORLD UNITED FORMOSANS FOR INDEPENDENCE, 2001; HSU CHIEH-LIN,1997)

* General Pai Ch'ung-hsi (32455 was sent to investigate the incident. His report claimed that

the casualties were not as serious as thought. There were 1,860 civilian casualties and 440
military casualties. However, according to Taiwanese dissidents, over 10,000 Talwanese dned
in the incident. (KERR, 1966)

> After the Second World War, a four-year civil war broke out between the KMT and Chmese
Communists. After President Chiang Kai-shek resigned in January 1949, negotiations
between the two parties failed. The Communist forces pushed across the Yellow and Yangzi
Rivers. Beijing and Nanjing fell into Communist hands in April. The KMT govemment lost |
control of many areas, and fled to Taiwan. Chiang resumed as the ROC President in Taipei by
December 1949.
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themselves spoke Chinese dialects®.” :- - -

According to the research of Lin Chung-chéng and Lin Hé-ling (1993), the
socio-economic status of the Taiwanese and mainlanders differed greatly. In general,
the minonty mainlanders dominated the civil services and had better opportunities in
education. ln' contrast, the Taiwanese were socially disadvantaged, and politically
and economically excluded. Because of the discnmination against the Taiwanese, the
hostility between people of different shengji (& £, the province of one's birthplace or

ongin) deepened. (Shengji conflicts are discussed further in Chapter 4.) .

Looking at four centuries’ of Taiwanese history, the fate of the island constantly .. .
changing hands from one regime to another had haunted the Taiwanese. it had

ingrained a deep shame and sense of insecurity in its people. The anxiety of being

powerless to determine one's fate and the sense of injustice of unfair exclusion and .

degradation provoked conflicts again and again in the course of Taiwanese history. . ..

! ! 1"“ "'i-l

1.1.2. Military threat after 1949

Defeated in the civil war, the KMT government and army fled to Taiwan in 1948 and

1949. The Nationalist government-in-exile was established in Taiwan, while the

Chinese Communist Party (CCP)’ established the People's Republic of China (PRC)

° Apart from small proportion of aborigines, the ancestors of most Taiwanese residents of this
time came from southem China, namely Fujian and Canton provinces. Therefore, most
Taiwanese spoke Minnan yu [&]%jZE (a dialect of south Fujian Province, the mother-tongue for

the majority of Taiwanese residents) and the Hakka & %2 dialect (dialect of the Hakkas).

” The CCP was established in 1921 with help from Russia. In 1927, it incited revolt in Nanjing,
Canton and Changsha. Its forces grew during the anti<Japanese war. In 1945, the
membership of the CCP increased to around 1.2 million and its armed forces increased from
92,000 in 1937 to 910,000 in 1945. (G!0O, 1993b: 36) Because of the cormuption within the

KMT, the CCP prevailed in the civil war with Russian support.
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on October 1% 1949. Two governments coexisted, each claiming to be the only

legitimate government of China. (KIYASU SACHIO 1999:192-93; KEMENADE, 1998:

141-45)

By the beginning of the 1950s, the military threat posed by the CCP put Taiwan in
imminent danger. Both in 1949 and 1950, the People's Liberation Army (PLA)
attempted to invade Quemoy’. It seemed that Taiwan would be taken at any moment.
(HSU CHIEH-LIN, 1997) SR . e e
.
It was the opinion of the American Central Intelligence Agency (CIA) that the Chinese
Communists would 'liberate’ Taiwan within a year. (KIYASU SACHIO 1999:207) In
January 1950, the US President Truman declared a 'hands-off' policy regarding the . .
China problem, and indicated America's non-involvement. However, this policy was , -
reversed abruptly because of the outbreak of the Korean War in 1950. America
feared that a Chinese Communist invasion of Taiwan would open a ‘second front' in
the Korean War. (HSIAO A-CH'IN, 1991; HSU CHIEH-LIN, 1997) Hence, the
'hands-off’ policy was reversed, and President Truman ordered the American
Seventh Fleet to patrol the Taiwan Strait, as part of American defence.
Even so, the military confrontations across the Taiwan Strait never ceased until the
late 1970s. In 1954, the PRC launched an artillery bombardment in an attempt to .
prevent Taiwan being included in the Association of Southeast Asian Nations

(ASEAN). (HSU CHIEH-LIN, 1997) On August 23" 1958, the PRC launched a

forty-four day non-stop bombardment of Quemoy. China launched smaller scale

° Quemoy(£:FY, also Chinmen) is a small frontier island off the coast of China. It is actually
nearer to the mainland than to Taiwan. To attack Taiwan, Quemoy would be the first
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bombardments twice in June 1960. (HSU CHIEH-LIN, 1997) Later, instead of

bombing Quemoy continuously, China adopted a new strategy - danda shuang buda . -

HIT, #53T(bombing on the odd dates, and ceasing fire on the even dates). The

bombing lasted for eighteen years.

Threatened by constant bombardment and possible invasion, post-war Taiwan was

under great strain and constant military threat. To tackle the threat, the KMT

government imposed martial law, censorship, and a stringent education system to not
only secure national stability but also make sure that the construction of ideology was
under control. As a whole, the KMT's cultural policy was considered 'extensive and

effective’. (WINCKLER, 1994: 22) The main theme of this period was 'anti-communist

ideology'. Therefore, culture was considered part of the national security combat

forces. '

1.1.3. KMT's early cultural policy model

To understand the essence of KMT cultural policy in early post-war Taiwan, it is
necessary to look at previous policies on cultural affairs. As early as 1938, the KMT
proposed its first party policy conceming culture and the arts. It was at a time when
the influence of left-wing writers was growing strong (LI LI-LING, 1995) and the
Sino-Japanese War (1937-1945) had just started. The KMT sensed the threat of

Communist influence on the younger generation, and acknowledged the importance

of controlling and policing culture.

The provisional KMT Standing Committee held a meeting on March 28™ 1938 and

beachhead the PRC needed to seize.
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passed the motion Proposal of Setting Tasks for Cultural Policy (queding wenhua

Zhengce an TEENALBERZE), proposed by Chiang Kai-shek's left-hand man, Ch'én -
Kuo-fu f R . In this motion, there were six important clauses concerning culture

and the arts:

1, Composing music which can carry minzu jingshen R =¥ 1 (national spirit,

nationalist awareness) forward and provide clam, heaithy, and decent feelings to
match civil life.

2, Building up the theoretical syétem of Sianminzhuyi9 that combined philosophy,
. literature, and social sciences.

3, Setting up awards to encourage improvements in all areas (such as: literature,
social sciences, natural sciences, education and social services).

4, Drawing up regulations to encourage publications and protect copyright,
enhancing publishers' sense of morality and improving cultural standards.
Outlawing any publication that harmed the national consciousness or interests.
5, Organising all kinds of national societies and selecting talents in literature,

arts and sciences to be the members, in order to encourage, award and further
their academic expertise.

- 6, Populansing mass media, radio, films industries, and theatre, in order to carry
national consciousness further. (CH'IN HSIAO-|, 1978a: 366-369)

Apart from some statements and regulations that imposed throughout the 1930s, it
was the first time that the KMT clearly stated its overall cultural policy and its official

attitude towards culture. These guidelines remained important for KMT cultural policy,
and were used extensively until the 1970s. On the whole, all these measures --
imposing censorship, managing cultural expression, rewarding the 'righteous’ and
‘correct’ art works - aimed at achieving the goal of "forming a theoretical base of
Sanminzhuyi through culture construction”. (LI LI-LING, 1995) By encouraging and |

rewarding the favoured ideologies, the official view on a healthy wenyi 327 Z& (iterature

and the arts) was tightly linked with national spirit, morality, and Sanminzhuyi.

Sanminzhuyi was a modified socialist theory, developed by Dr. Sun Yat-sen, aiming

to modemise and democratise China. The theory was developed to deal with the

° Sanminzhuyi =E ¥ 3% means 'three principles of the people' - a socialist theory proposed
by Dr. Sun Yat-sen as the blueprint for building the nation.
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severe problems that China had suffered since the 19" century, and consisted of .
three parts: nationalism (minzu zhuyi B3 £, principle of the people), civil liberty
(minquan zhuyi BE#E 38, principle of democracy), and social welfare and economic

development (minsheng zhuyi BR4:F s, principle of people's livelihood).

Sanminzhuyi became the base of KMT ideology and the blueprint for its

state-building process. However, Sanminzhuyi was promoted selectively in Taiwan. It

was deliberately moralised and tailored to feed the KMT's need to fight the
anti-communist war. This will be discussed further in later sections, and we can+éee
that the principle of democracy was deliberately ignored, and emphasis was placed

on the other two principles to divert attention from democratic demands and reinforce

social control.

1.1.4. The impact of the May Fourth

After fleeing to Taiwan, the KMT concluded that its defeat was due to its failure in the
arena of culture. The fatal downfall, according to Chiang Kai-shek's own analysis

(1984b; 1984c), was the result of the KMT's inability to carry out party-based
education'. Although party-based education had been in operation since 1929'',

Chiang Kai-shek (1984b: 209) believed that the p"rbblem was that it had never been

' The KMT started its party-based education in the 1920s. In 1927, the Education Committee
of the KMT first used the phrase danghua jiaoyu (3 {L#¥7 party-ised, KMT-ised education) in
a draft of its education policy.(OU YUNG-SHENG, 1990: 212) In 1929, the motion to base
education policy on Sanminzhuyi ideology was passed by the KMT, and the Ministry of
Education (MOE) started to implement a course called dangyi (347 party ideology). (ALLEN

CHUN, 1996; MOE, 1991: 34-54; OU YUNG-SHENG, 1990: 213)

" Fostering political culture had always been key to the KMT's education policy. According to
Ou Yung-shéng, (1990) fostering political culture and exercising social control were two
focuses of the KMT education policy. Apart from Sanminzhuyi, similar subjects (linked to

social control) included: Social Studies(shehui 51 £3), Citizenship (gongmin (), Common
Sense (changshi &55%), Health Education (jiankang jiaoyu R 13), and Life and Ethics
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imposed nation-wide. Therefore, the goal of instilling the 'core ideas of Sanminzhuyi'

through schooling was unsuccessful.

The KMT believed that their political hegemony was lost because literary and artistic

communities opposed the party, preferring instead to support the CCP. Chiang

Kai-shek asserted: -~ -~ -~ °~ -«

"Communists ... were very good at embedding thought and inciting class
struggle through literature and drama. People were instilled with this kind of
thinking without knowing it. As a result, people were either harmed by yellow

[sexual] content, or poisoned by red [communist)] ideologies [in literature and
arts].” (1984k: 245)

Most of all, Chiang placed blame on the influence of the May Fourth Mévement, '
which introduced Communism and individualism into the minds of youhngupéople:

it 1.

(HSIAO A-CH'IN, 1991:79)

The May Fourth Movement began as a student demonstréiion heid on iMaFy 4" 1919",

Later, it developed into an anti—imperialist,' anti-feudalist and anti—tfaditiohai |

movement. (TU WEI-MING, 1994, 1996; WANG & Y1, 1990: 6)

This was a time ;fvhen the Chihe;e felt aéh;m;& of the Ebunﬁtry*'s semi-colonial status
and were ankiohé ahout how China cdhld bé r'ebuiltf A sense 6f shame régrar"f:iingi this
status had haunted the Chlnese since the Oplum war (1 840) There had been many
proposhls made b)} mtellectuals to solve the prob|em such as wholesale
westemisation (Qquanpan xihua %ﬁﬁ‘f&), grabism (nalai zhuyi 223 ¥ %), totalistic

anti-traditionalism, and zhohgxue weiti, xixue weiyong (P, E%%}ﬁ Chinese

(shenghuo yu Iunh 35 EGTE). (OU YUNG-SHENG, 1990: 71-72)

2 On the May 4™ 1919, over 3,000 students from 13 Beijing Universities protested the Treaty
of Versailles, because the Allies decided to transfer the German pnvilege in Shandong
Province (China) to Japan. This protest not only inflamed the anger nationwide and triggered
strikes, but also pressurised Chinese government to refuse to sign the treaty.
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learning for the essential principles, Westemn leaming for the practical application).

(LIN YU-SHENG, 1996)

Because of this resentment towards tradition, old customs, and traditional values, Lin

YU-sheng (1996:176) described the May Fourth Movement as the manifestation of . . .

"totalistic anti-traditionalism?”. Its influence is immeasurable and has continued until - .

this day.

Left-wing activists (such as Lu Xun £/ and Chen Duxiu BfiE5") in the early 20™
century advocated acute revolutions to reform the people and the polity, an
abandonment of old traditions and values, and a total westemisation of life style.
Many intellectuals believed that total reform and complete revolution was the only
way to achieve modemisation. (CHIANG PAO-CH'Al, 1994, Chapter 2.1) The

movement inspired many students to follow and aroused self-criticism and

dissatisfaction with old traditions, values and regimes.

This general dissatisfaction had increased the aversion to the warlords and helped
the KMT to accomplish the mission of the Northem Expedition'*. Ironically, the KMT
government later became the target of protest for obstructing progress. According to
the famous scholar Chiang Méng-lin (1971: 487), the same kind of discontent was
aroused to pave the way for the Chinese communists to drive the KMT out of the
mainland in 1949, Little surprise, therefore, that Chiang Kai-shek (1984b) believed

that "the anti-communist battle was a cultural struggle”. (CHIANG KAI-SHEK, 1984a)

" They were regarded 'the tutors of the youth' and the standard-bearers of the May Fourth
Movement'. (HUANG YING-CHE, 1994)
" The Northem Expedition (beifa JL{X, 1926-1927) was the first civil war since the Republic

was established in 1911. The Nationalist government created a seemingly unified government
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This century-long argument (on how to modernise China) entwined with the 1

development of Chinese modem history, and divided intellectuals into different camps.

Even today, issues such as how to catch up with the advanced West, and how to
modemise China are still the main concems of Chinese intellectuals, at home and
overseas alike. (LIU LYDIA, 1995; TU, 1994, 1996; HUANG, R., 1995, 1996)

Two different political systems straddling the Taiwan Strait embodied two different
camps of thinking. (LIU LYDIA H., 1995) Two cultural developments manifested two
typical approaches - the KMT insisted on a pro-tradition and selective-westemisation

approach, whereas, the CCP proposed anti-tradition and total-revolution. Although

the two approaches were cohtradictory to each other, the two sides shared the same

concern of modemisation. *

1.2. Early post-war cultural policy

1.2.1. Learning to be Chinese again’ -

After the Second World War, Taiwan was officially handed over to the ROC
government on October 25™ 1945. Before the first governor Ch'én | and his
administration arrived in Taiwan, the Ministry of Education (MOE) had already

decided on an education policy for Taiwan. In September 1945, a national education

conference on the return of peacetime conditions (quanguo jiaoyu shanhou fuyuan

huiyi 2R ZE =R A 17:8) was held to plan for post-war education policy.

in Nanjing after the expedition had been accomplished.
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At that conference, the most important pnnciple conceming Taiwan was made.

Huang Yen-p'ei proposed a motion - Education Policy in Taiwan After.Take-over
(quangfu hou zhi taiwan jiaoyu an X% EEAFT E). (YANG TS'UNG-JUNG, 1992;
34) He believed that the main task in Taiwanese education was zuguohua jHE{{L,. . .
Literally, zuguo means ‘motheriand’; hua is a suffixed compound borrowed from
Modern Japanese, meaning *-isation’ (to make ... become...). (LIU LYDIAH., 1995..
345) For Chinese officials, zuguohua means ‘Sinification’.

Huang Yen-p'ei proposed a motion in an education conference in 1945 to deal with. .
post-war education policy in Taiwan. He asserted that: "In order to make Tawan the ... .
ROC’s Taiwan, the priority of education in Taiwan was to educate the Taiwanese to
know their motherland and inspire their affection towards China. Hence, two subjects
- Chinese (language and literature), and shidi (5} history and geography) — are .
most important.”" (HUANG YEN-P'EIl, 1991:393) This motion was passed and handed

to Ch'én | Administration to put into practice.

This principle - Sinification (making the Taiwanese "Chinese’) - laid the foundations
for education in Taiwan and remained a priority throughout the post-war pernod until
the 1990s. For example, Ké Ching-én, then secretary-general of the Ch'en |
Administration, emphasised 'psychological construction’ in his report to the first
Taiwan Provincial Commission in 1946. He believed that the way to make the
Taiwanese Chinese was to foster nationalism, and the key vehicles were propaganda
and education. He said, "both should work hand in hand, in order to achieve the

mission of enhancing and strengthening the national spint.” (KE CHING-EN, 1989:

228-230)
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In a speech that Ch'én | gave on New Year's Eve 1946, this principle was clearly -
stated: "The task of psychological building could be materialised by enhancing

national spirit (minzu jingshen) ... Education, at all levels, should place emphasis on
subjects such as guoyu (national spoken language, Mandarin), guowen™ (Chinese .

language and literature), Sanminzhuyi, and Chinese history." (TAIWANSHENG

WENXIAN WEIYUANHUI, 1979:2) =~ = ~ommsete i 5

n.?.- :'-1.-1-[‘ o
W * L

Apparently, because of Taiwan's colonial past, and the language barrier'®, the
selection of éppfopﬁate textbooks for Taiwanese students was difficult in the early -. .
stages. According to Ou Yung-shéng (1990:173), several tactics were adopted to -

tackle the problem. Firstly, textbooks of four important subjects (Chinese, Mandarin,
Chinese history and Sanminzhuyi) were taken directly from the mainland, while the .

rest were a mixture of rewriting and a compilation of old materials used in Chinese. .

textbooks, and suitable translated materials from old Japanese textbooks. . ey

i{ " » g‘ﬂ; T A , r ] - P - - , ﬁrﬁ' |
P ‘ ! L ! 4 ' F - q
+ | 1 L . o - . L L o [“
w

Militarist and (Japanese) nationalist ideology in Japanese textbooks were regarded
as 'poison’ by the Chinese government. Therefore, one.of the tasks of educationin .. .

early post-war Taiwan was the 'sterilisation’' of widespread Japanese militarist

. i = *"‘i' A, P N w
L +§ . * ¥ s T A .lf" 1? \
d i -

> For the ROC, Mandarin was the national (spoken) language(guoyu). It is identical to -
putonghua ¥%3ifiZ%, the common language, in the PRC. Guowen [X3Z refers to written
Chinese. Within Chinese termritories, there are around 56 different ethnic groups, 85 different
spoken languages, and around 27 written languages (only 23 are still in use). In Chinese |

history, Mandarin became the common (spoken) language in the Yuan dynasty (around 13"

and 14" century). For the majority Han Chinese, there are 7 major dialects, although they can
communicate with the same written Chinese (guowen). The dialects that were used in Taiwan

belong to Hakka and Min dialects. (WANG & YI, 1990: 644-647) . g

1 Under Japanese rule, the daily spoken languages used in Taiwan were Japanese, Minnan
yu, and Hakka dialect. In 1932, only 22.7% of Taiwanese could speak Japanese. However,
the Kominka Movement & E{L{idl) (the movement to make Taiwanese subjects of the
Japanese Emperor) was imposed after the Sino-Japanese War broke out in 1937. Japanese
authorities in Taiwan not only reinforced Japanese leaming, but also banned Chinese leaming
and usage. After this, the figure of Japanese-fluent-speakers among the Taiwanese rose to
51% in 1940, and increased rapidly to 71% in 1944. (HUANG HSUAN-FAN, 1993: 93)
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ideologies and culture'’ (OU YUNG-SHENG ; 1990:170-172;-1979) The education in
Taiwan was chaotic during the first few years, because the compilation of the huge . -
amount of matenal used in the texts, and the intense scrutiny it underwent before
publication both had to be carried out within short period of time.

Beside that, Ch'én | believed, the other priority of Sinification was to unify 'language’.. -
Soon after he was appointed as Govemor of Taiwan, he expressed his view on
Taiwan's langu%ge policy in an interview with Dagong bao X/ #i(September 2,

1945). He claimed that the very first thing he would do when he arrived at Taiwan

was to promote Chinese. (HSU HSUEH-CHI,1991). - * -

..l{"‘lﬂ.
; Er’
[ 3

Although schools were the best agent to carry out Sinification tasks, it was almost . . -.

impossible however for teachers who had been educated under Japanese rule to

teach Chinese and Mandarin fluently. The process of promoting Mandarin was
difficult. According to Ch'én Mei-ju's research (1996: 123 ~124), many teachers at
that time had to rely on a Mandarin teaching programme broadcast on the radio at.

night to be able to teach the subject the next day. .

Soon after Taiwan was handed over to the ROC in 1945, the Committee for Mandarin

Promotion (quoyu tuixing weiyuanhui HEERE{TZSEL$7) was set up. Its members
understood the difficulties involved and suggested "recovenng the local dialects to T;
assist Mandarin teaching”. (CH'EN MEI-JU, 1995: 89, 109) Therefore, local dialects -

Minnan yu and Hakka - were permitted in lessons. Sometimes, the teachers’ newly

7 The Japanese took education as the vehicle to instil Japanese nationalism and ideology in
the population. Hence, elementary education was intensively promoted to build consensus.
Before the KMT took overin 1945, 71% of Taiwanese children were educated to elementary

level. (TAIWANSHENG JIAOYUTING, 1955: 1)
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leart Mandarin was so elementary that written Japanese was also used during.

——

lessons to support teaching. -

1.2.2. Stringent language policy

It was no surprise that the general picture in Taiwan's classrooms at this time was
chaotic. Ironically, the only way to carry out Sinification in schools was by heavy
reliance on local dialects and Japanese. In 1946, the Ch'én | Administration

promulgated a new regulation --Measures for Promoting National Language in .

Counties and Cities of Taiwan (Taiwansheng ge xianshi tuixing guoyu shishi banfa &5

RS RATHHE(TIEREE B i) — to tighten up language control and get rid of the

remains of ‘Japanese-ness’. Ch'én | emphasised his determination and said: "l hope
that we promote Chinese with a gangxing (|4 - (harsh and tough) implementation. ..
There should be no softness ... in order to improve the efficiency." (CH'EN MEI-JU,

1996: 88)

In October 1946, exactly one year after Taiwan was taken over, all newspapers and .

magazines in Japanese were abolished. All governmental documents and decrees
were promulgated only in Chinese (Japanese and Chinese were juxtaposed before

then). Japanese music was banned from the radio, and Taiwanese writers were also
forbidden to write in Japanese for publications. (LI CH'IN-AN, 1997: CH'EN MEI-JU,

1996: 88,196-197) As Ch'én | claimed, the language policy in Taiwan started to

tighten up.

When the war had just ended, many Taiwanese welcomed the Chinese govemment

and held high expectations of ‘returning to the motherland'. Initially, learning
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Mandarin was fashionable among intellectuals, and many Mandarin courses were
run by private tutors. (HSU HSUEH- CHI, 1991: 309, 320) Although the trend towards ..
Sinification and a pro-China attitude was not unilaterally promoted by the authorities,

it was favoured by some intellectuals.

However, this harmonious situation soon deteriorated. Many Taiwanese became

disillusioned with Chinese rule because of the corruption of the Ch'én | Administration,
its stringent financial restrictions, and most importantly, the financial, political and . ..
cultural discrimination against Taiwanese. (KERR, 1966) The outbreak of the 228
incident was a direct response to the harsh and unjust rule of the Ch'én |
Administration. (WORLD UNITED FORMOSANS FOR INDEPENDENCE, 2001)
Furthermore, accounts were settled following the incident and the punishment of the
'unruly Taiwanese' lasted for a long time. Many were arrested, imprisoned, and
executed, and in particular intellectuals. The fear generated by the incident was

referred to as '‘White Terror'. (LIN SHU-YANG, 1992; LAN PO-CHOU, 1998)

After the 228 Incident, both written and spoken Japanese were totally banned. Many

books written in Japanese were banned, and it was forbidden to even speak

Japanese in schools. Many measures were taken to remove traces of Japanese

influence and tighten thought control. (CH'EN MEI-JU, 1996: 87-92)

During the period between 1945 and 1949, de-Japanisation (in other words, the
promotion of Sinification) was the highest principle of the ROC's rule in Taiwan. Apart.

from language policy, the Ch'én | administration also paid great attention to reducing

the influence and traces of Japanese culture. Japanese jinja ffijit(Shinto shrines)
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were refurbished and changed into zhonglie ¢i £ZUq)- (memorial halls for

anti-Japanese martyrs). Japanese street names were abolished and renamed after

Chinese traditional moralities, political leaders; heroes, or places in China. (YANG . ..

TS'UNG-JUNG, 1992)

Most Taiwanese who grew up under Japanese rule, especially intellectuals and
writérs, who had used Japanese as their tool to express and create, felt out of place
and inferior. (YEH SHIH-T'AQ, 1990; LIU CHIEH, 1994; CHANG CHIN-CH'IANG,
1997: SHIH CHENG-FENG, 1999) Worst of all, many intellectuals were killed or

imprisoned following the 228 incident.

1.2.3. Chiang Kai-shek's involvement

Early post;v;/;r cdltural bolicy In Taiwén (which had been set Up byg the Chénl
Administration) v«;as rﬁodified as soSn as the KMT government fled to Taiwan in 1949.
The emphadsiks of Sinificatior; Qave way tf: the nétion‘é 'mbsthurgent needs: fangong
fuguo EI&%EEI : (counterattack [agéinst' the Corhnaunists] and recovery of the
mainland), and fangong kange [z 3tiffk(anti-communism and resistance to the
USSR). (TSENG CHING-YUEH, 1995; OU YUNG-SHENG, 1990; YANG

TS'UNG-JUNG, 1992).

Chiang Kéi-é:hek felt bitter about the KMT's downfall. He contemplated the defeat and
tned th> draw céncI:Jsions ih ordér:to avoid making the same mistakes again. He
believed that fhe KMT's defeét was a cultural and educational failure. (CHIANG =
KAI-SHEK, 1984b: 208; 1984e: 35) On several occasilons, he expréssed this view:

"The anti- communist and anti-Russian v\}ar today... is a cultural war." (1984a: 354)
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"To win the battle of recovering the mainland is an ideological, intellectual...war, in

other words, a war of [refining] education.” (1984e: 37) "Education is the most
important and fundamental mission for our party.” (1984c: 266) "Whether we have a

successful education or not will determine the future of our country.” (1984b: 209)

In an important speech given by Chiang in 1951 entitiled The relationship between

education, revolution, and state-building (Jiaoyu yu geming jianguo de guanxi &l .
sopEERIEE{R), he concluded: " Our defeat came from the failure in education and.
culture... Not like the failure in other areas, such as: politics, military, or economy,
which would be easily identified and mended ... The fall in education was difficultto -
identify... Its effect extended to the whole nation,and could not be put right in a short

time.” (1984b: 208)

He believed that left-wing and liberal academics had a bad influence on the youth.

According to Chiang Kai-shek (1984b: 210-211), in the name of ‘academic liberalism
and neutrality’, many party members did not provide the younger generation with
stable spiritual guidance and strong moral values. This gave Chinese Communists

the opportunity to grow.

In 1952, the KMT Political Guideline (zhonggquo gquomindang zhengzhi gangling tﬁm
B R A BLASTED) was passed in the 7™ Standing Committee. It clearly asserted that
the KMT should "strengthen Sanminzhuyi thought in education, bring traditional
morality forward, preserve cultural heritage, promote modem science, and foster in
students a democratic and law-abiding concepts, in order to consolidate the
confidence to counterattack Communism.” (OU YUNG-SHENG, 1999: 180-181) It

was the first KMT post-war policy conceming cultural affairs. Apparently, the KMT
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valued the importance of education, which was the starting point for the KMT to
reform Taiwan and regain hegemony. « - - -

-
Chiang Kai-shek acknowledged the importance of culture and education and
influenced education policy. His ideas about Sanminzhuyi education expressed in
writing and speeches were not only compiled and published, (WU CHI-P'ING, 1969;
CH'IN HSIAQO-I, 1975; CHIANG KAI-SHEK, 1984a~1984m) but also recited and . .
elaborated by many pedagogic scholars. (CH'ENG TIEN-FANG, 1952: CHANG
CH'I-YUN, 1995; KUO WEI-FAN, 1975). His personal concept of education
dominated the overall direction of education development. (OU YUNG-SHENG, 1990;
YANG TS'UNG- JUNG, 1992; TSENG CHING-YUEH, 1995) In general, there were . .
three emphases in his educational guideline: Sanminzhuyi, traditional Chinese .
culture, and anti-communism. In order to achieve these goals, great emphasis was

placed on minzu jingshen (national spirit)'®,

Minzu jingshen was an important phrase, and frequently employed in KMT
propaganda. Chiang Kai-shek took it as the primary weapon to counterattack
Communism. He (1984b: 212) said that the Communists used two modem concepts
- democracy and science - as tools to lure the younger generation into their camp.
However, he believed that to promote science and democracy without a spiritual

base - minzu jingshen - was disastrous. He accused the CCP of betraying the nation .
and selling it out to Russia by abandoning Chinese traditions and values. In other

words, it was an act of giving up minzu jingshen.

8 When Allen Chun (1996:129) mentions the similar term minzu yishi EjfcE ik, he translh'a‘tqes

it as 'societal consciousness'. However, according to Chiang Kai-shek’s own words, | believe
that in his conception, minzu jingshen had a strong nationalist approach, but with an

emphasis on traditional moralities and values.
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Chiang Kai-shek tried to make connections between minzu jingshen and morality,
traditional culture, anti-communist position, and patriotism. (1984¢:267; 1984c¢:266:
1984b:210-211) Most of all, however, it was embodied in Sanminzhuyi. In order to
suit the KMT's own ends, Sanminzhuyi was interpreted differently in post-war Taiwan.
In order to stress its anti-communist essence, Sanminzhuyi had been gradually -
altered during the 1950s and 1960s from the three state-building principles of
nationalism, of democracy, and of the people's livelihood, into "ethics, democracy,

and science”. (CHIANG KAI-SHEK,1984g: 67-68)

This anti-Communist theme was not only reflected in education policy and the
content of textbooks (TSENG CHING-YUEH, 1995), it also politicised the moral

concepts and knowledge taught in schools. (OU YUNG-SHENG, 1990; 146) This

emphasis was especially placed on minzu jingshen and dominated the diréction of .
Taiwanese education in the 1950s. (KUO WEI-FAN, 1975) It was modified and
presented more straightforwardly as ‘nationalism’ in the 1960s. (CHIANG KAI-SHEK, .-
1984e: 34-36) It is fair to say that post-war education policy in Taiwan was drawn up
totally according to Chiang's vision, which came to dominate every aspect of -

Taiwanese students' school life'®.

1.2.4. Education and culture

*® For example, political slogans and banners - shixing Sanminzhuyi ¥{7=R3:% (carry out

Sanminzhuyi); xiaomie wane gongfei {335 EDE (wipe out the extremely evil communists)
- were displayed everywhere, not only in schools and assembly halls, but also in work places,
cinemas, and buildings. The production of short propaganda films, anti-communist radio and
TV programmes was encouraged, and anti-communist exhibitions were arranged regularly.

(OU YUNG-SHENG, 1990)
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According to Chiang's speeches and the KMT's party statement, it is clear that there

Is an overlap between definitions of 'culture' and 'education’, a way of thinking that is

deeply rooted in Chinese culture: SN -

The term 'culture’ in Chinese -- wenhua 3 {¢-- is a kanji term derived from classical

Chinese®. (LIU, LYDIA, 1995:312) Wen in Chinese has many meanings, mostly to do
with literature and cuiltivation: language (n.), phenomena (n.), articles (n.), or the
character of being civilised and gentle (adj.). (CIHAI, 1995, 1990) This particular term
wenhua first appeared in the Han dynasty classic Shuoyuan i%a. It said: "Whenever
there is an armed rebellion, there is refusal to comply. The punishment should only

be imposed after the attempt to cultivate them by civil administration fails (fan wu zhi

xin wei bufu ye, wenhua bugai, ranhou jiazhu LIz 8, BAIRM. 3L, REmMm .
=%)." (CH'U PO-SSU, 1981; WANG & Y, 1990) o .

Many ‘philosbphe*rs have agreed that the term wenhua is actually short for the phrase
'‘wenzhi jiaohua' 3 iEEt, -- enlightening the people with civil management. (LI .
TUNG-FANG, 1968; CH'EN CH'I-NENG, 1982) According to Lao Ssu-kwang (1992),
the concept of jiaohua Zi{t(enlightenment by education) was fundamental in
Chinese philosophy. It included two levels of transformation - individual and social. . -
Theréfore, it was important for Chinese, both in Taoist and Confucian ideas, to have
discipline and order -- in another words, duty -- in order to achieve jiaohua. Li

Tung-fang (1968:1) even refers wenhua directly to dezhi {4 (rule of virtue and

morality) because the concept of jiaohua was a top-down enlightenment. Therefore,

% According to Lydia Liu (1995:302), these kinds of kanji terms were classical Chinese-
character compounds that were used by the Japanese to translate modern European words,
and reintroduced into modern Chinese. According to Li Tung-fang (1968: 2), Chinese
borrowed the term and tumed it into a modemn usage (translating the English word: ‘culture’)
after the Opium War in the first half of 19™ century. -
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wenhua referred to the civil and moral way of ruling.

According to anthropologist Ch'én Ch'i-nan (1986a: 53-58), the focus of its original
meaning was on wen. The word wen could be used not only to describe language
and writing, but also the enlightenment of literature, morality, good manners and .
dao®'. Eventually, the term wenhua indicated "the proper way of human life... The ..

links between culture, the nature, the dao, and wen, interlock with each other, and

form the theme of Chinese civilisation.” (CH'EN CH'I-NAN, 1986a: 58)

Since the earlier usage of wenhua meant “the state managed the people with a
civilised manner, and cultivated them with literature”, this kind of enlightenment could .
only be achieved through education and the demonstration of good examples of
virtue by the ruling classes. Hence, education was important in the process of -
enlightenment. The Chinese phrase jiaoyu (¥~ was seen as the means to
enhance the quality of the people. The close relationship between ‘education’ and
‘culture’ in traditional Chinese society was inseparable. Sometimes, they were

regarded as the same thing.

Overall, the idea of wenhua meant enlightenment by education, and indicated a
top-down cultivating process. The enlightenment was conducted between parents . .
and children, teachers and students, and the ruling classes and the masses, through
education and demonstrating ethical behaviour. Within a Confucian perspective,

wenhua was the dao. Because of this rooted connection between education and

‘! According to Ch'én Ch'i-nan (19864), dao refers to both intellectual discourses and the

course of nature.
2 Jiaoyu means education. Literally, jiao means teachmg, and yu means fostening. Both parts

are equally important in education for Chinese.
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culture, it becomes clear why the KMT's emphasis on culture was mainly placed on.

education. S

The post-war education policy in Taiwan was effective, not only because of its harsh

implementation, but also because of the traditional Chinese nature of obeying the

authonties and shying away from confrontation. (STAFFORD, 1995) Furthermore,

because of the jiaohua Z{t(enlightenment by education) mentality, cultural policy in

Taiwan held a strong sense of top-down guidance' and a moral context.

This particular nature also made cultural policy in Taiwan more education-oriented,
and gave cultural apparatus a role of cultural guardian. Therefore, education was the
core of Taiwan's early cultural policy. As a result, it was not surprising to find that .
there was no cultural apparatus set up within the government until 1967. Even when
the first, and short-lived, cultural apparatus -- wenhuaju 32{¢ 5 (Cultural Bureau, 1967
-1973) was set up, it was placed under the jurisdiction of the Ministry of Education
(MOE)%. Moreover, early cultural policies were mostly embedded in education
policies, and designed and implemented by the MOE. It is fair to say that cultural
affairs were mainly managed under the education domain in early post-war Taiwan.
Even today, education is still weightier than cultural affairs for Taiwanese govemment.

For example, even after 2 decades of promoting culture, the ROC government spent
around only 1% of its annual budget (0.91% in 1995, 0.92% in 1996, 1.1% in 1997,

0.94% in 1998) on the Council for Cultural Affairs (CCA) -- the major cultural

* The purpose of setting up this new apparatus was to support the Cultural Renaissance
Movement that was launched in 1967. (CULTURAL BUREAU, 1968: 108) In other words, the
Cultural Bureau was only a branch of the Cultural Renaissance mechanism placed within the

education system.
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apparatus in charge of national cultural planning and development in the central
government. In contrast to this meagre proportion of the annual budget, the ROC . | ..
government spent 10% on the MOE. (PERFORMING ARTS ALLIANCE, 1997; CCA%

1997b)

1.2.5. China-centric colonisation

Although the first KMT official policy on cultural affairs was created in 1952, it was
mainly focused on anti-communist principles, and the importance of Chinese morality
and tradition. It gave no practical direction on how to develop culture, or set tasks to
this end. Therefore, some have claimed that Taiwan did not have an obvious cultural
policy until the Cultural Renaissance Movement was launched by the authorities in
1967. (JUNG PAO-SHAN, 1999a) Some have even claimed that the first positive
cultural policy was the implementation of the Improvement Programme for Culture, .
Education and Entertainment (Jiagiang wenhua yu yule fang’an MR ACBE R E)
in 1979. (CHIU HEI-YUAN, 1985) The most common view has been that the KMT
paid no attention to cultural development, and the only principle was an
anti-communism that dominated every aspect of Taiwanese life. (LI YIH-YUAN,

1996a ; YANG CHAOQ, 19953, 1995b; LI LI-LING, 1995) For example, Winckler
noticed this ambiguity: "culture was quite important to the Nationalists, but in practice
most central govemment funds went to defence and development.” (1994:28)

As a matter of fact, these views are not entirely correct, because their definition of .. -

‘cultural policy’ is limited to 'arts policy'. Furthermore, a policy can either be positive

24 1n order to make it easy to read and refer to in the bibliography, | abbreviate many
government organisations’ names in the reference. Similar abbreviations include: GIO, MOE,
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or negative, active or inactive. (ANDERSON; 1984: 3-4) The fact that indirect and . .
negative policies were also part of govemmental decisions has usually been . . .- . ..
overlooked. Hence, it is equally important, if not more so, to detect why the

government decided not to take action, or to do nothing, on matters in the cultural

sphere, when government involvement was sought.- = -

There was indeed no positive or obvious arts policy, nor any policy encouraging arts
development before the 1970s. In fact, most early post-war cultural policies were . - .-
negative and inactive (such as: censorship of the arts; discouraging Taiwanese folk |
arts, suppressing local dialects, etc.). Even though there were some positive policies, -

they were mostly imposed to reward 'correct and healthy ideologies’, or to reinforce .

social control through schooling.~ . * -

¥ "] - o a -
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Defining cultural policy as arts policy is quite common in the arts management field.
As a matter of fact, its meaning has long been narrowed down to 'arts policy' since
the term became popular and widely adopted. Giving attention to cultural policy, and

- taking it as part of govemment policy first began in Europe after the Second Worid
War®. It became a comprehensive field of politics at the beginning of the 1960s in
many Western European countries.’ In general, the concept of cultural policy remains

mainly at the administrative level and stresses the responsibility of the government to

the arts. (LANGSTED, 1990: 70) * S T USSR

r_._i.
-

This concept of ‘cultural policy' was adopted by many countries worldwide, especially

KMT, etc.

® The Arts Council of Great Britain was first established in 1946. France established the
Ministry of Culture in 1959. America established the National Endowment for the Arts (NEA) in
1965 to deal with sponsorship in arts. (JUNG PAO-SHAN, 1999a: 57-66)

43



those long-subjected to direct colonial domination by European powers. In the

attempt to rebuild their unique identities, many countries imposed cultural policies . . .-
forcefully. By celebrating and highlighting forms of creative expression that were .
thought to have been developed in the days before colonisation, cultural policy can

be a good way of building confidence and constructing identity. (DOMINGUEZ, 1992:.. ..
25-37)

This also happened in Taiwan. The KMT tried to 'de-colonise' Japanese influence - . . ...
with this European tactic once it took over Taiwan, and imposed Chinese culture as

the authentic tradition. lronically, Chinese culture seemed somehow foreignto ... .
Taiwanese after 50 years of Japanese occupation. In other words, post-war cultural .
development in Taiwan was not only constructed under a European framework, but . .

also re-colonised by an imagined motherland culture and identity.

1.3 Intensive education Reform

1.3.1. Unifying thoughts through curriculum °

'?

Education in Taiwan had been geared up, after 1949, to prepare students to
encounter the military threat from mainland China, and to reinforce solidanty and
loyalty. In general, education policy was the most important cultural policy in Taiwan
before the mid-1970s. It was not only because the word wenhua denoted ‘education’

in a traditional sense, but also because the goal of post-war Taiwanese education

was to achieve social control in order to construct a pro-KMT political culture.

According to Apple (1979: 87), there were three dimensions to the influence of
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education on the formation of ideologies: the design of national curriculum, the -
content of textbooks, and the hidden curriculum?. Countless measures were taken to

unify thoughts, and the national curriculum was the starting point for the KMT.

Before martial law was lifted in 1987, Taiwan had undergone national curriculum

revisions four times (1952, 1962, 1968 and 1975), which also meant textbooks were .
rewritten and modified four times. (OU YU NG-SHENG, 1990: 174-180) This constant

revision indicated the KMT's wish to control ideological construction in education.

» y -
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Above all, the most influential education policy was the 'unified editorial system of
textbooks (tongyi bianshen zhi #—#=2%F])". It was imposed in 1968. It led to 21 - .
years (1968 -1989) of unified knowledge transmission, which Shih Chih-shéng -

(1995:17) described as 'the darkest period’ in Taiwanese education history. .

Before 1968, there were two kinds of textbooks. The National Institute for ... - - - .
Compilation and Translation (NICT)*’ compiled and edited the most important -
subjects, such as Chinese, mathematics, science, and Social Studies (shehui, also
see footnote 11). The compilation of the other 'not-so-important’ subjects (such as -

Music, Arts, Health Education) and other supplemental teaching materials, was

undertaken by local governments and private publishers. However, this dual system .

% Hidden curriculum is a term in pedagogy, referring to hidden educational intention and
design. It includes many aspects of school life apart from the ‘official curriculum’, such as
school atmosphere, peer groups, school rules, daily routines, the selection of teaching
materials, how the lessons are arranged, how the classroom is decorated and seated, how
behaviour is classified as good or bad... (OU YUNG-SHENG, 1990; APPLE, 1979; VALLACE,
1974) By encouraging or discouraging behaviours and values, reinforcing or degrading
certain ideologies, the hidden curriculum is a subtle form of social control and a good way to
make students conform.

27 Most textbooks were compiled and edited by the NICT from 1953. However, it was not until
1968 that the NICT took over all compulatlon and editorial work, and produced standard
textbooks for elementary and junior high schools. (OU YUNG- SHENG, 1990:87-89)
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was changed, and replaced by a unified editorial system in 1968 in order to tighten.

up ideology construction. (OU YUNG-SHENG, 1990: 87-88)

This system was designed to work hand in hand with nine-year compulsory
education that began in 1968. This combination of two systems tried to build a unified
national consensus within a longer timescale and confined environment. It was not

until the 1980s that the system was challenged, and then finally abolished in 1989.

What kind of knowledge was it that was organised, compiled, and uniformly
transmitted to generations of Taiwanese that suited the KMT's ideology and political
needs? The research of Ou Yung-shéng (1990), Ch'én Po-chang (1991) and Shih -
Chih-shéng (1995) sheds some light on this issue. Ou Yung-shéng looked at the
hidden curriculum embedded in Social Studies textbooks in the national curriculum,

and found that six themes constantly appeared: 1) pro-tradition orientation; 2)

anti-communism; 3) nation first; 4) leader worship; 5) Han-centric ideology; 6)

male-chauvinism. (OU YUNG-SHENG, 1990:141)

Ch'en Po-chang (1991:191-195) concluded that Taiwan's national curriculum was

over-politicised, over-moralised, and showed an overwhelming male chauvinist
mentality. Shih Chih-shéng (1995: 20-21) argued that three characteristics dominated
education in Taiwan in this period: centralisation (education totally controlled by the
MOE and NICT), monopolisation (unified knowledge and standardised school

schedule), and instrumentalisation (using textbooks to deliver political ideology).

As Apple (1979: 26 -30) rightly said, schools could be seen as ‘'mechanisms of

cultural distribution’. The control of the knowledge was "a critical element in
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enhancing the ideological dominance of certain classes... Thus, the ‘reality’ that . - -

schools and other cultural institutions select; preserve and distribute.,. can be seen -

as a particular 'social construction’.” (APPLE, 1979: 26 -27) The action to unify -
textbooks was trying to achieve exactly this goal -- a total control of ideological ...
construction. By imposing both new systems; education after 1968 provided only one

e

version of 'the truth'” " .-~ "7 PR U e L PN e e

1.3.2. Military training

* *
SRR TR R SR S G B
- " . - L

According to the record of the MOE (JUNXUN CHU, 2000), junxun &3/l|(military .

training) lessons were first advocated by scholar, then Minister of Education, Cai , - ..

Yuanpei 55k in 1912, soon after the Republic was established. At a time of foreign

imperialist threat, Cai advocated the idea of jun guomin zhuyi [ & ¥ F(the theory... .

of militarising the people). He believed that military training not only strengthened the

nation, but also enabled the people to fight against any military dictatorship. The.-. .. ...

focus of this assertion was to 'develop a strong and healthy constitution through
physical training'. In 1928, military training became compulsory. Since then, military
training has been taught in junior and senior high schools, colleges, and universities..
Apart from field training and target practice, emphasis was also placed on

nationalism, military history and strategy, and nursing (for girls).

Military training was forced to stop in the civil war. It was not until 1952 that school ., .
military training was resumed because Chiang Kai-shek (1984c) believed that military

training was the il'kéy in fostering wenwu heyi MEE— (cqmbini’ng thgx skjlls .°f both

pen and sword).. - . . o el
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Chiang regarded military training as the preparatory foundation for anti-communist . . .
battle, which involved matters other than simply giving lessons. Thus, the MOE was
not the appropnate body to design military courses and organise activities. A new
organisation, the China Youth Corps (CYC, zhongguo qgingnian fangong jiuguo tuan
] R I FERE]) , was established by the Central Reform Committee, KMT (bt
s R HE) to cultivate KMT ideologies among the youth. (HSU CHIEH-LIN, 1997,

chapter 29)

Chiang Ching-kuo®®, Chiang Kai-shek's eldest son, was the first director of the CYC.
He was chosen to forge a militarised younger generation. Before 1949, Chiang -
Ching-kuo was already in charge of fostening young KMT officers, first in Jiangxi :
province, later chairing the Central College of KMT Officers (zhongyang ganbu

xuexiao 1R EREEERE) and the youth corps in the General Politics Department. (HSU

CHIEH-LIN, 1997) Because of his experience and expertise in organising and
fostering young KMT members in the past, he became useful in Chiang Kai-shek's . -

education reform.

The CYC was not merely an organisation that delivered military training in schools, - .
but a youth organisation with a military and political mission. (HSU CHIEH-LIN, 1997)
In other words, it was a political vehicle disseminating KMT ideology to young people

with the support of the party-state. It was clear that the purpose of military training

was not merely to build up 'physical strength' for actual battle, but to forge KMT .

28 Chiang Ching-kuo was famous for his tolerance towards the opposition and his initiative
preparing Taiwan for democratisation and liberalisation in his later life. (KEMENADE,
1998:152) However, his working experience and close connection with secret intelligence
made him a controversial figure. (HSU CHIEH-LIN, 1997) He was sent to Moscow at the age
of 16, and was educated in a communist environment. Many of his fellow students were later
Chinese Communist leaders, including Deng Xiaoping. When the United Front between the
KMT and CCP broke up, he was put under house arrest. Later on, he was released and came

48



ideology. It was not until 1960 that responsibility for military training was handed back -

to the MOE, because the national safety had been improved. (JUNXUN CHU, 1978,

2000)
1.3.3. Language unification

Apart from the standardisation of textbooks, another way for the KMT to unite the

Taiwanese was to unify the language. The extensive promotion of Mandarin had
already begun in 1945. In 1956, a new language policy -- the Mandarin-speaking
movement (shuo guoyu yundong 5 EZE&EE)) - was imposed. (CH'EN MEI-JU, 1996)
According to a Provincial Report (TAIWANSHENG GONGBAO, 1956), the provihcial
government officially promoted this movement both in campus and government. - . . -

institutions, and advised using Mandarin and avoiding local dialects. It persuaded

people to comply, in the name of 'national security’ - un-unified language would . . .
affect the solidarity of the nation (yuyan bu tongyi, yingxiang minzu tuanjie &5 Nt

—, WKL) .

In 1963, the Education Department (Taiwan Provincial Government) demanded
elementary and junior high schools take up a more aggressive role in promoting
Mandarin. (TAIWANSHENG JIAOYUTING, 1987) Schools were asked to supervise
students, and to encourage parents to use Mandarin to set an example. It was .
demanded of headmasters that they not only demonstrated themselves to be good

Mandarin speakers, but also oversaw the teachers and staff to improve their

Mandarin ability.

back to China in 1935, and was re-educated by his father. (KEMENADE, 1998:1 05)
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To further language unification, a complete ban on using dialects in public was
implemented in 1966. The Provincial Government announced the Reinforcement . . .. .
Programme on Mandann Promotion (jiaqiang tuixing guoyu jihua JI5aBEfTEIEESHE),.
which outlawed the usage of local dialects in public places. (TAIWANSHENG
GONGBAOQO, 1966) Those found using local dialects in school, even in private.
conversation, were humiliated and fined. Although local dialects were still used
privately or at home, this promotion plan had created a sense of shameand - . -.
degradation for Taiwanese using their own languages. Ch'én Mei-ju (1996:93-99) .
calls this period an era of Mandarin monopoly. The restriction was finally lifted in

1987.

The tightening up of language policy in the mid-1960s was partly due to increasing .
international isolation. In the late 1960s and early 1970s, more and more countries
severed diplomatic relations with the ROC, and national morale and unity was in
crisis. At the same time, in order to counterattack and make a distinction from the
Cultural Revolution in the mainland, the KMT set up the Chinese Culture Restoration
Committee (CCRC) in 1967. Taiwanese government endeavoured to construct an
image of 'orthodox China', hence, the whole island was mobilised to dedicate itself to,
the Cultural Renaissance Movement. Speaking Mandarnn was one of the movement's

emphases, and speaking Mandarin became a manifestation of patriotism. (CH'EN

MEI-JU, 1996)

1.3.4. Invisible Taiwan

The absence of Taiwan in Taiwanese textbooks was another problem in education.

Even with a better-revised national curriculum and the abolition of unified textbooks
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in 1989, textbooks were still dominated by a China-centric and male chauvinist

mentality. (SHIH CHIH-SHENG, 1995)

According to Liu Hsiao-fén's research, (1991:107) the average appearance of Taiwan .
in 'Chinese History' (benguoshi Z[] 52, 1983 edition) textbooks was less than 5%
(4.03% at junior high level, 4.77% at senior high level) throughout the six-year period
of secondary education. The focus of this brief coverage was mostly placed on
Taiwan's 'development’, especially 'official achievements after 1845'°, Periods
deliberately excluded in history textbooks were pre-history, Dutch rule and Japanese

occupation in Taiwan.

For many years, young Taiwanese students did not leam about the place they lived in,
and were not taught about Taiwanese history. Many of the historical events that

happened less than fifty years ago were unknown to many. It was especially the case
in terms of the political dissent and rebellion, such as the 228 incident (1947), the Lei
Chén & Incident (1960), the P'éng Ming-min $2PFH{ Incident (1964), and Taiwan's
independence movement (details will be discussed later). As a result, a whole

generation of young Taiwanese were educated so that they knew 5000 years of

Chinese history, but nothing about the Taiwanese past. There was only a motherland
(China), but no hometown (Taiwan). It produced a generation with no past, no

memory, and no affection towards the land they were actually living in.

Because of the educational guidelines and editorial principles set up by the KMT

government, the textbooks demonstrated a China-centric, Han-superior attitude. Any

> The main coverage of Taiwan in the 'Domestic History' textbooks that were used for six-
year of secondary education focused mostly on post-war development. Such content took up
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historical reference to Taiwan in textbooks indicated its status as secondary, primitive,

and marginal. Not only was Taiwan always inferior to China, but also other ethnic

groups were taken to be inferior to the Hans, women inferior to men. (OU YUNG-

SHENG, 1990) B

History education was one of the most effective tools creating a brand new ‘collective
memory’, either by enforcing, inventing, editing, or forgetting. In contrast to the long -
and glonous history of China, the humble appearance of Taiwan made it seem -
marginal and insignificant. On the one hand, the emphasis on Chinese history .
reinforced national spirit, and created a collective memory; on the other hand, the -
deliberate omission of important Taiwanese history was a way to achieve the goal of
'structural amnesia’. (WANG MING-K'O, 1994a) Taiwanese history was retold both by
making up false narratives about Taiwan's history (such as the story of Wu Feng™), -
and emphasising its inferior relationship to the mainland. This version of Taiwanese

history was plainly the KMT's Taiwan, voiced from a China-centric position.

The main intention behind trivialising Taiwan's history, according to Shih Chi-shéng. -
(1995: 85-87), was to create an impression that the Chinese tradition (both cultural -
and pblitical) was more important than Taiwanese tradition. Furthermore, the ROC on -

Taiwan represented not just a local power or a government in-exile, but an orthodox .

83.08% of all coverage about Taiwan at junior high level, and 80.88% at senior high.
* The story of Wu Feng B[ circulated in Han society since the Qing dynasty. Wu was a

Han interpreter who communicated with the aborigines for the Qing court. This story of
self-sacrifice (for the peace between the Hans and abongines) was actually a modified
version by Japanese to suit their need for colonial rule. (CHEN CH'I-NAN, 1986a:113-131)

This story appeared both in ‘Life and Ethics' (Vol. 1) and 'shehui 511 (Social Studies)’ (Vol. 1)
textbooks for more than twenty years. The story emphasised Wu's sacrifice for racial harmony,

though it created a false barbaric imageof the aborigines as head-hunters. Over the years,
there were debates and protests. In the 1980s, aboriginal activists demanded that the MOE

take the Wu Feng story out of textbooks and apologise. After serious debates, this story finally
disappeared from textbooks in 1988. (OU YUNG-SHENG, 1990:2, 154, 228-229)
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government representing the whole China. Therefore, the absence of Taiwan in
history textbooks was a deliberate decision, not only to concentrate on building up a
Chinese orthodoxy, but also to re-invent Taiwanese history and contain it within a

Chinese historical framework.

Since the 1990s, there has been acute criticism of the imbalance in content and

teaching hours conceming Chinese and Taiwanese history education. The view was
widely accepted that Taiwanese history should be greatly increased in textbooks to fill
the forty-year gap. (LIU HSIAO-FEN , 1991; CHANG YEN-HSIEN, 1988: HSU
HSUEH-CHI, 1990) Finally, in the mid-1990s, the MOE started to deal with the
imbalance between Chinese history and Taiwanese history in order to comply with

current needs.

1.3.5. Value reproduction

In the social sciences, it has generally been accepted that knowledge is socially

constructed and that schooling reproduces selected values. (BOURDIEU, 1976, 1984;

BOURDIEU & PASSERON, 1977; APPLE, 1979, 1976) In the 1950s and 60s,

Taiwanese education policy and development clearly demonstratéd the intention of
'social control’ and value reproduction. Partly, this was because of Chiang Kai-shek's
interest (1984b, 1984c) in constructing a new generation of modern Chinese; partly, it
was because cultural defeat alerted the KMT to place emphasis on education; and
also, it was because the military threat across the Strait alarmed the KMT to reinforce
political ideology. In other words, education in Taiwan was designed to carry out

culture construction to fight against Communism.
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Education is taken by social scientists as a powerful tool in the construction of -
meaning. Raymond Williams (1976b) asserts that the effect of education is profound,
and reminds us of the danger of overlooking the fact that education presentsa . -
selected partial truth as the only reality: "The selective tradition at an intellectual and -
theoretical level: all these forces are involved in a continual making and remaking of
an effective dominant culture, and on them, as experienced, as built into our living,

reality depends.” (1976b: 205)

The fact that selected knowledge and hidden values in education are not so easy to - -
identify means that both students and teachers are usually unaware of its influence.
As an educator, Michael Apple (1979) raises the question about what kind of -

knowledge is chosen to be taught in school.

‘Whose knowledge is it? Who selected it? Why is it organised and taught in
this way? ... Social and economic values, hence, are already embedded in the

design of the institutions we work in, in the ‘formal corpus of school
knowledge’ we preserve in our curricula, in our modes of teaching, and inour
principles, standards, and forms of evaluation. Since these values now work
through us, often unconsciously, the issue is not how to stand above the
choice. Rather, it is in what values | must ultimately choose. (APPLE, 1979:

7~9) ~
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Apple's soul-searching quest for his role as a teacher and his doubt about the
selected values he was going to transmit, indicated that education was not neutral or
scientific as it seemed. The fact is that schools not only ‘process people’, but also N
‘process knowledge’. Educational institutions are not only able to disseminate
knowledge systematically, but are also the main agents in the selection, preservation
and distribution of knowledge and values of the dominant. They are the agent of

cultural and ideological hegemony. Most importantly, as Apple (1979: 6) pointed out,

it is the only institution among all elements of the ideological state apparatuses which

can create people who see no other serious possibility to the economic and cultural
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assemblage now extant.

The effect of education is not only fundamental, but it also reproduces a value
system that the dominant class may benefit from. It was, and perhaps still is, difficult

for ordinary people to question mass produced and accepted ideologies.

Pierre Bourdieu (1976,1977, 1984) views cultural capital as the currency through
which domination is purchased. He believes, ‘culture’ is used to ensure the ruling
power'’s social reproduction, and to support class distinction. Most of all, cultural
capital is produced mainly by the education system. Like economic capital, cultural
capital is a means to domination and secures the profits of distinction. Taiwan's
stringent education control supported the KMT exactly in this way. Through education,
the KMT cashed in popular support, secured its political legitimacy, and reproduced

its values.

The tightly designed education system and curriculum in Taiwan exercised extensive
control over people. Not only was the curriculum carefully designed and implemented,

the ideology that textbooks transmitted was also standardised for over 20 years (from

1968 to 1989). It was common that students expected there to be 'standard answers'
for every question, and accepted and took what was taught as the only reality. This

lack of option and the impossibility of thinking otherwise became a real problem.

Because of the determination to popularise education and standardise ideology, the
number of schools, and consequently the educated population, increased drastically.

In the academic year 1951-52, there were only 1,504 schools (of all levels) in Taiwan.

This figure had increased to 6,940 by 1989. (MOE, 1990:8) Because of that, the
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lliteracy rate for people over 6 years old decreased sharply during the 1950s. It - -

dropped from 42.1% in 1952 to 156.3% in 1969, and 5.8% in 1994. (MOE, 1990:8;

HUANG CHUN-CHIEH, 1998; GIO, 1993:47) -

1.4. Hidden curriculum

1.4.1. Political socialisation

Chiang Kai-shek's deep involvement and support strengthened the power of the

education system. (CHUN, 1996: 140) According to the anthropologist Richard Wilson.

(1970: 144-146), the KMT successfully stabilised its power and set up the authority of

political leaders through education. The KMT's way of achieving this 'effect’' was to

control the process of political socialisation.

Social scientists term the way that children are introduced to the values and attitudes

of their society and what is expected of their adult roles as ‘socialisation’. . (ALMOND,

1974) The process of shaping, transmitting, maintaining, or even creating specific

political values and forming the expectation of how each member is expectedto . ..

participate in the political system, is called 'political socialisation’. The result of the
political socialisation process, for the individual, is the formation of one's political

ideology®'; for a political entity, it is the formation of its political culture™,

1 *political ideology' is a political worldview, and includes a set of political beliefs, political
values, political ideals, and the value-judging attitude toward political systems and the role
that government should play. Therefore, it covers "generalisations about how people and
governments do behave and how they should behave”. (SARGENT, 1990: 3) In other words,
Eoliticél ideology is ‘the political beliefs of a group’. (FUNDERBURK, C & THOBABEN, 1994)
‘ According to Almond and Verba (1963: 13), political culture "refers to specific political
orientations - attitudes toward the political system and its various parts, and attitudes toward
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Education has always played an important role in the construction of a desirable

political ideology (in order to create favoured political culture). (YEN CH'ING-HSIANG,

1997: 35) Many researches (e.g. YANG TS'U-HSIANG, 1992; YEN CH'ING-HSIANG,
1997) in recent years have touched on this issue -- i.e. what kind of 'political culture'
the KMT government tried to construct. Yang Ts'u-hsiang (1992: 121-141) found a
high percentage of political content in textbooks - averagely 22.63% (18.24% in

elementary school, 26.91% at junior high level).

Yen Ch'ing-hsiang compared the political ideologies that the two Chinese

governments across the Taiwan Strait wanted to foster in history textbooks and found

interesting differences. The most important political themes in Taiwan's textbooks
were ‘cultural and scientific achievement' (17.2%), 'political leaders' (16.1%) and
'hostility towards China’ (9.9%). On the other hand, textbooks on the mainland also
showed a high percentage of political content: 'hostility towards Taiwan' (14.7%),
'achievement in culture and economy’ (12.8%) and 'political leaders’ (12.1%). (YEN

CH'ING-HSIANG, 1997: 118-121)

It was evident that the goal to set up national pride in Chinese history was the same,

and so was the hostility toward each other. However, Taiwan's textbooks focused
mostly on the respect and obedience given to the authorities, especially political

leaders. This emphasis on obedience was a reinforcement of prioritising dawo X3k

(big self, collective self). This logic -- every policy was for the sake of collective good

and national need -- had been meticulously elaborated in textbooks.

The development of education in post-war Taiwan demonstrated the KMT's intention

the role of the self in the system.”
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of total control. It not only tried to interfere in every aspect of the socialisation process,

but also controlled the power to write history and culture, produce selected
knowledge and values. Worst of all, as Yang Chao (1995c¢) said, was the impossibility
for ordinary people to have a critical view transcending the limitation of dawo -
discourse®. Since the way of thinking was confined within the domain of ‘collective

good', there was no discourse, nor [anguage to conduct discussion outside the -

existing framework.
1.4.2. Formal and informal education

Of course, education outside of school was largely informal. The opportunities for .
informal learning were everywhere, through pervasive, physical, unconscious, or
non-verbal transmissions of knowledge in all aspects of life. Informal education could
not be totally organised, nor could the result be achieved totally as planned. Because
of the highly politicised and moralised content of Taiwanese education system,
contradictions between formal and informal learing often appeared, and the gap

between reality and theory deepened.

This is well illustrated in the example of moral education. The moral tendency in
Taiwanese education was overwhelming. Martin (1975) noticed that the Taiwanese .

government was "promoting a revitalisation of the traditional Confucian system of. -

social behaviour and personal mores” (such as filial piety, patnotism, academic

> yang Chao (1995c) found this ideological limitation even in the debates between two
prominent Chinese philosophers -Yin Hai-kuang and Lin Yi-sheng (in Yin Hai-kuang, Lin

Yid-sheng shuxin ji Bxyge M4 2H{310). He believed that the lack of alternative thinking —-a
more individualist point of view — prevented the Chinese of thinking beyond the limitations of
dawo. All the debates were based on aiming to achieve the collective good, a better and
strong nation. In other words, the nation’s need comes first, and the individual's sacrifice is

always tolerable.
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achievement and a sense of propriety in interpersonal relations), in order to foster a

new generation of modem citizens through education reform. (MARTIN, 1975: 260)

However, the moral emphasis that the KMT govemment tried to instil in education, as
Charles Stafford (1995) found out, did not always work: "The content of the moral
lessons which are so heavily transmitted in schools almost seems to be made
redundant by the pragmatic concerns of a family-based morality which is 'not

transmitted’ (i.e. not explicitly) in the township.” (1995:6)

Stafford argued, Taiwanese children learnt about morality and traditional values in
other ways. For example, parents rarely discussed moral issues with children, but
often asked them to study. Both the parents’ instruction and the child's compliance
depended not just on the idea that academic achievement was taken as the most

"important path to success”, but they could also be seen "as a product of the

traditional morality or filial obedience”. (STAFFORD, 1995: 5-6) In other words, the

learning of values and morality can be implicit and unconscious from daily life,

Bourdieu and Passeron (1977 46-47) identified that both formal and informal

education were ways of transmitting knowledge. One was transmitted through the
unconscious inculcation of principles; the other through organised education of
"articulated and even formalised principle”. Leaming was irreversible, and the
unconscious leaming that took place during childhood and in a family situation would
shape the understanding of everything that followed, including ‘explicit pedagogy'.
These two modes of learning and the shaping of one's mind overliapped, intertwined,

and sometimes contradicted each other but co-existed in the same place at the

same time. Hence, it was hard to pin down exactly what was leamt in school, what
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was not.

There has been much research analysing the political ideology of textbooks, the
design of curriculum, and the education system in Taiwan. However, it was difficult, if
not impossible, to evaluate the effect or quantify the influence of formal education.
For example, political socialisation was accomplished through many institutions and
agencies outside of school, such as the family, peer groups, mass media, and

occupation. (ALMOND, 1974: 47-49; DAWNSON & PREWITT, 1969:100)

Even though the early influence of family life was undeniable, many scholars have

asserted that school is the core and the most important agent in carrying out political
socialisation, because schools transmit the values and attitudes of a society in their -
manner of centralisation, unification, and systematisation. (HESS & TORNEY, 1969:

219; DAWNSON & PREWITT, 1969:100) Also, it was the most accessible arena for
government to control. Small wonder then that the KMT endeavoured to make sure
that all Taiwanese should be educated. The number of people who were educated

above high school level in post-war Taiwan rose dramatically from 8.8% in 1952 to

52.6% in 1994. (MOE, 1990: 8)

From an anthropological perspective, Wilson's research (1970) on political
socialisation in Taiwanese education provides an in-depth view of how it went on. He
found the ‘group pressure’ in Taiwan was a crucial factor for ‘compliance’ during the
socialisation process. Considerable emphasis was also put on ‘correct’ behaviour in
education. Once disobeyed, the price of disobeying was losing-face or facing hostility

within the group.
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The most intriguing situation he found was how group pressure and the
reinforcement of ‘correct behaviour' in education had been internalised. His
description aptly depicted how effectively and efficiently the state-run education

mechanism functioned:

...considerable effort has successfully been expended ... to reinforce a
congruence between styles of authority in primary groups and those that exist
between citizens and poiitical leaders... the pattems of authority ... have been
conducive to political stability. Inter-societal cleavage has been minimized, and
there is little display of excessively overt forms of control... a great mass of

teachers cooperating effectively in inculcating in children support of the
government. Avoidance of under group pressure is sanctioned in accordance

with traditional norms. (WILSON, 1970: 146)

It was not surprising that in a society that believed in academic achievement as a
symbol of a 'better future’, students wanted (or at least, were urged) to do well in
school. Consequently, the desire to do well in school, in the hope of achieving better

socio-political and economic status, brought deeper socialisation and compliance in

children.

1.4.3. Anti-communism

Sanminzhuyi hua =R ¥ F{k (Sanminzhuyi-isation) was the editorial principle for all
textbooks, and the most important guideline for post-war Taiwanese education. (OU
YUNG-SHENG 1990:199) In order to realise a Sanminzhuyi education, emphasis on
anti-communism was taken as the vehicle to achieve the goal and fight the war to
defend Sanminzhuyi. (OU YUNG-SHENG, 1990: 180-181; CHIANG KAI-SHEK,
1984b: 1984c: 266;19849: 67-68) In other words, the KMT took party-dominated

education as a moral crusade protecting Sanminzhuyi against evil Communism.

The hostility towards communism was not limited to textbooks, but was to be found
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everywhere. The official term for Chinese communists was 'gongfei 3£BE(communist -

bandits)’, who were characteristically portrayed as ‘inhumane’, 'cruel’, ‘evil'. For

example, the common description of Chinese people under communist rule was:
'shuishen huore K%K % (in deep water and scorching fire, which meant that people -
were in an abyss of suffering)’. (TSENG CHHING-Yl:JEH, 1995) The comparnson made

between Taiwan and the mainland was that of 'heaven and hell'.

The anti-communist theme was also embedded in the hidden curriculum and
extracurricular activities, such as assemblies, competitions, exhibitions, school clubs,
campus decoration, festivals, sports days, and national celebrations. (TSENG
CHING-YUEH, 1995; OU YUNG-SHENG, 1990) For example, anti-communist topics
were constantly discussed in school assemblies, and also featured as the theme in
competitions and events (e.g. recovering mainland China; unifying China with
Sanminzhuyi). The slogan - "It is our duty to keep national secrets and look out for
spies (baomi fangdie, renren you ze &%, AAFE()" — was painted in big red
letters in assembly halls, in classrooms and offices, and on the outside walls of many
public buildings. Special exhibitions and documentaries (usually named as feiqing )
Ziliao BETHE - Communist Today) toured around campuses with their frightening
images of the mainland. (TSENG CHING-YUEH, 1995) Security measures were
taken as part of the anti-communist battle inside the campus and government

offices>. -

** There was a stringent system to prevent communist spies or anyone else disseminating
communist ideologies. Security investigations were conducted by four different organisations:
the KMT, the police, jingbei zongbu {28 ( garrison headquarters), and diaocha ju Ji7tk
(Investigation Bureau). (TSENG CHING-YUEH, 1995: 126) The personnel department within
all institutions also had the responsibility of collecting personal information monitoring political
opinion, and of conducting 'security checks'.
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Above all, the establishment of Mainland Studies Clubs (dalu wenti yanjiu she X FE[H]
REIRZEn) and Sanminzhuyi Clubs was encouraged by the MOE in universities and
high schools. (TSENG CHING-YUEH, 1995:105) The first club of this sort was
established in Mid-Taiwan Medical College in 1967. According to Jui Hé-chéng

(1982), there were 111 such clubs established between 1967 and 1981, in order to

"reinforce students' patriotism and consolidate Sanminzhuyi belief".

Another important action was the establishment of the CYC. All students at high
school level and above automatically became its members, and had to receive
political and military training and study Sanminzhuyi. (JUNXUN CHU, 1978) Apart
from students, any young people between the age of 16 and 25 years old were also
required to join. Wei T'ing-ch'ao %{{iZ&/, a Chenggong High School student, refused.
Consequently, he was forced to quit school under school authority pressure. (HSU
CHIEH-LIN, 1997, Chapter 29) It is not surprising, therefore, that the CYC was

criticised and mocked as Chiang Ching-kuo's "brain-washed youth troops", (HSU

CHIEH-LIN, 1997)

Wilson (1970) could easily identify the hostility towards the communists when he did

fieldwork in Taiwan in the late 1960s. However, he did not regard the anti-communist
atmosphere as a purely political reaction. He noticed that powerful group pressure
suppressed the expression of disagreement within society, and suspected that the
emphasis on hostility was not merely a reaction against Chinese military threat. From
a psychological perspective, he believed that it was an outlet for certain feelings,

which could not be expressed, within the group.

Setting up a role of 'others' as targets was justifiable because the ‘others’ did not
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understand the 'proper’ order of things. "Enemies fill an extremely important role in
Chinese political culture... if there were no such despised group, they would have to
be invented in order for any emotional balance to be maintained... The control of
tension in Chinese society in Taiwan is related to the level of deviance which seems

to be tolerated within group life." (WILSON, 1970:138)

Whether it was a true picture of Taiwan in the late 1960s, or an observation from a
view of the ‘other’, who was foreign and alienated from the society, is not my interest.
However, using hostility against the 'other’ was apparently an important way to
reinforce loyalty and strengthen control of the group. At the same time, as Wilson
stressed, it was also an instrument used to release the suppressed emotion within: it
was the need to release suppressed feelings under the authoritarian regime of

Chiang Kai-shek. -

1.5. Struggle for cultural hegemony

1.5.1. Party-supported apparatus

The danger of military invasion and economic blockade continued through the 1950s
to the 1970s. Therefore, self-sufficiency was absolutely essential. In the first few
decades of post-war Taiwan, developing the economy and improving people’s
livelihood and reinforcing national security were the national priorities. Nonetheless,
cultural affairs were not forgotten, because they were taken as part of national
defence and the vehicle to build Taiwan as an anti-communist fortress. Therefore, it
was not surprising to see that Taiwan's cultural scene in the 1950s and 1960s was

full of anti-communist works, described as "Sanminzhuyi arts™ by many historians. (LI
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LI-LING, 1995; CHENG MING-LI, 1994)

On the one hand, because of the 228 incident and the language barrier, most
Taiwanese scholars were either afraid to express their opinions or unable to write in
Chinese adequately, and therefore, withdrew from Taiwan’s literary scene. (LI LI-LING,
1995) On the other hand, the KMT deliberately discouraged the literary tradition
inherited from the May Fourth Movement. (HSIAO A-CH'IN, 1991) The literary
community was in a state that was not only cut off from all traditions (both from the
Chinese and Taiwanese), but also dominated by pro-KMT, rightwing writers from the
mainland. Post-war Taiwanese culture was harshly removed from its historical

foundations, and divorced from reality. (LU CHENG-HUI, 1988).

In 1950, two organisations -- the Awarding Committee for Chinese Literature and Arts
(ACCLA , Zhonghua wenyi jiangjin weiyuanhui hFE 24354 HBH ™) and the
Association of Chinese Literature and Arts (ACLA, zhongguo wenyi xiehui W& 3 2547

) — were established by the KMT to encourage Sanminzhuyi artistic works.

The ACCLA published Creative Literature (Wenyi chuangzuo 3 25§1{E) Monthly, and
provided the highest rate of remuneration in Taiwan for writers. Within less than three
years, it attracted more than 2,000 writers submitting over five million words of

Sanminzhuyi literary works. (CHANG TAO-FAN, 1953:1) It became the most powerful

literary magazine in the 1950s. (YIN HSUEH-MAN, 1982: 149; LI LI-LING, 1995)

* These two were funded and initiated by the KMT. Their administration reports were
presented to the central committee, as part of party administration. (HSIAO A-CH'IN,

1991:109)
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The establishment of the ACLA® was especially unusual. Its opening ceremony was
chaired by the Primier Chang Dao-fan 5&iti##, and attended by many prominent
writers. This institution became the locomotive of the anti-communist movement in
culture communities. Although it claimed that nine out of ten writers in Taiwan were
its members, Taiwanese members were rare. The balance between mainlanders and
the Taiwanese population in Taiwan was roughly 1 to 7%, yet, there were only 58
Taiwanese among its 1,290 members. (ZHONGGUO WENY! XIEHUI, 1960:3, 248)
This kind of inequality was commonplace, not only in non-govermnmental

organisations, but also within the government. (LIN & LIN, 1993)

Similar organisations were set up by the CYC to support the dissemination of party

ideology - Association of Young Chinese Writing (zhongguo qingnian xiezuo xiehui 3

HHER{ERE) in 1953, and the Association of Taiwanese Women Writing

(Taiwansheng funi xiezuo xiehui 5 ¥ B kn L EI{EWIET) in 1955. (LI LI-LING, 1995)

Any artistic expression that did not promote anti-communist ideologies was not .
encouraged, nor would be awarded with honour or money. All in all, setting up
ideological standards, organising cultural apparatus, and providing awards to attract

artists were common and effective tactics at a time when resources were scarce.

1.5.2. Total control in culture

% According to its official guidelines, (KU CHI-T'ANG, 1989: 151-152) its goal was to
"enhance the establishment of Sanminzhuyi, accomplish the mission of anti-communism and

the revival of the mainiand”.
37 According to the census conducted in 1990, there were 87.11% Taiwanese, and 12.74%

mainlanders among the 20,366,325 population. (WACHMAN, 1994: 7, 17) However, the KMT
brought almost 2 million mainlanders to Taiwan. At that time, there were over 6 million people
in Taiwan. The proportion changed over the years because the older generation of
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On the surface, the military aggression from the mainland was the obvious reason for
training students like soldiers and mobilising artists as military forces. In reality, it was
the lessons the KMT leamt from the mainland (it believed that the loss of cultural

hegemony was the cause of its loss of political hegemony) that informed cultural -

policy in post-war Taiwan.

The attempt to regain cultural hegemony was carried out simultaneously with the

stabilisation of political construction and education reform. (CHIANG PAO-CH'A|,

1994) A new branch of the KMT -- Fourth Unit of the Central Reform Committee (Hr5
SEEZR B W), later the Department of Cultural Affairs (32{L T.{EtF) - was established
in 1950 to deal with cultural affairs. It was responsible for “propaganda, promoting
party theories, and initiating cultural movement". (CH'IN HSIAO-1,1978b: 2-4) It
proposed 'Guidelines for the Mobilisation of the Anti-communist Movement" in 1952,

and initiated the 'Cultural Reform Movement' (3Z{t3GEdLE)). The goal was to

promote ‘reform in arts and literature’ for the purpose of "revolution and

state-building”. (CH'IN HSIAO-I, 1978b: 35-39 + 51) Among all art forms it was

literature -- the area that Chiang Kai-shek feared most and paid most attention to (LI

LI-LING, 1995) -- that was on the top of the reform list.

Chiang Kai-shek believed that communists always worked through literature and the
arts to disseminate communism. In order to tackle the problem, Chiang wrote Two
Amendments on Education and Leisure for the Principle of the People's Livelihood

(minsheng zhuyi yule liangpian bushu B4 3 35 8 SRk filiat) in 1953, to set up

guidelines for 'correct cultural expression and healthy activities'.

mainianders died out.
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After the two amendments were published, a cultural cleansing movement was

launched in 1954 to promote a cleaner cultural environment. It called for the support

from the literary community to nd the bad influence of "the yellow harm (the negative . .

thought and weakness of the society)”, "the red poison (communist ideology)” and

“"the blackness (the sinfulness and darknes<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>